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drugs and gangs. He said, they are all 
three the same thing. They are drugs. 
Eighty-five percent of the murders, all 
the gangs, they are all narcotics. So we 
kept the three people in the HIDTA 
and I cut other people. But let me tell 
you, you transfer this to OCADEF or 
another agency from HIDTA, they are 
gone. We had a cooperation agreement 
with the United States. The Justice 
Department says about OCADEF, 
which is a wonderful agency and has a 
function, but it is Washington-run. It 
does not have a 50–50. I asked them 
about that. They would not guarantee 
that. They do not have a plan. They do 
not know why. They do not have any 
evidence that the HIDTAs are not 
working. In fact, we have a 5 percent 
reduction in drug use around the 
United States. All these things are 
working reasonably well. They cannot 
list one single HIDTA that they want 
to get rid of. What they want is control 
of the funds and HIDTA does not give 
them control of the funds because the 
HIDTAs have, in Chicago I think it is 
$30 million invested from State and 
local and $3 million from the Federal. 
That is a wonderful deal, if we could le-
verage $3 million and get $30 million 
and we are seeing this in market after 
market. 

So what does the administration pro-
pose to do it? Gut it. Then the Byrne 
grants are there. That is a complete 
zero out. My drug task force in my dis-
trict does not exist without a Byrne 
grant. That is what keeps it there. 
That is what has kept it there for the 
last 10 years. Every year they have to 
spend a limited amount of coming in 
here saying, please deal with the Byrne 
grants because we keep proposing it. 
Every year we put the Byrne grants 
down. This is the year to say, Look, 
we’re not going to change this pro-
gram. Stop proposing it. We’re not 
going to change. But this year because 
they are doing Byrne grants simulta-
neously with the HIDTA changes, si-
multaneously with nationalizing the 
drug-free schools programs, simulta-
neously reducing the money going to 
State and local law enforcement for 
equipment, what you see is a national 
strategy that I never thought I would 
see out of my party, which is Wash-
ington knows best because you guys at 
the local level just don’t cooperate 
right. 

And then they are eliminating the 
meth hotspots program. This is a pro-
gram that is not authorized, that is not 
developed. So how did it get to be $35 
million last year? I was told, well, 
these are earmarks and we don’t like 
earmarks. Welcome to the real world. 
Congress does earmarks. I have been 
suggesting to them for several years, 
maybe, if it is a growing program and 
$35 million is now coming through in 
earmarks, you ought to come up with a 
meth strategy, because maybe Con-
gress is going to pass it again. My pre-
diction is that meth hot spots will still 
be there because the number one thing 
of anybody who has a district with 

meth is, I have got to go after this 
meth and I am going to go into the ap-
propriations bill and I am going to ear-
mark it because if the drug czar does 
not deal with it, if the Attorney Gen-
eral does not deal with it, if DHS does 
not deal with it, then I have to deal 
with it because nobody else has a strat-
egy to deal with meth in my district. 
So the idea that they are going to zero 
out meth hot spots is a tad too cute for 
the budget. We are not going to elimi-
nate the meth hot spots program. We 
have to figure out how to run a better 
antimeth program. We have to figure 
out if there are problems and making 
the HIDTAs more integrated with the 
national strategy and work with it. 
But democratic government and em-
powerment suggests that if you have 
got in the United States right now, 
every single police chief, every single 
anti-narcotics officer, we have 
checked, the head of the National Nar-
cotics Officers Association has said, he 
does not know one person who is for 
the President’s budget with this and he 
does not even know one narcotics offi-
cer in America who was asked. 

At our hearing on this, the head of 
the National Narcotics Officers Asso-
ciation said this. The head of the 
Speaker’s home HIDTA in Chicago said 
he had not been asked. A sheriff who 
heads the meth HIDTA in Missouri, 
who was recommended to us by our Re-
publican whip, said he had not been 
asked. The head of the Baltimore- 
Washington HIDTA for this area said 
he was never asked. The vice chairman 
of the southwest border HIDTA, the po-
lice chief in Phoenix, said he had never 
been asked. If you do not talk to the 
southwest border, if you do not talk to 
the leadership’s home HIDTAs, if you 
do not talk to a single narcotics officer 
in the United States, how do you have 
the gall to send us a budget to nation-
alize this? 

It is really important that fellow 
Members of Congress send a clear mes-
sage. We believe in State and local law 
enforcement cooperation with the Fed-
eral Government and that our antidrug 
efforts are working. We need a resound-
ing vote for the success of this program 
and continue to improve it. 

f 

EDUCATION 
The SPEAKER pro tempore (Mr. 

JINDAL). Under the Speaker’s an-
nounced policy of January 4, 2005, the 
gentleman from New York (Mr. OWENS) 
is recognized for 60 minutes. 

Mr. OWENS. Mr. Speaker, today is 
May 17, 2005. On May 17, 1954, the 
United States Supreme Court issued a 
decision in the Brown v. Board of Edu-
cation of Topeka, Kansas case. Last 
year we celebrated the 50th anniver-
sary of this landmark case. I expect to 
be joined by some colleagues of mine 
from the Congressional Black Caucus 
tonight to again take advantage of this 
anniversary, the 51st anniversary, to 
highlight problems related to edu-
cation. Not only education as related 

to the African-American community, 
to minority communities or to poor 
communities but education in general 
needs more attention in America. 
Whatever activities there are that 
allow us to focus attention on edu-
cation, they are very noble and worth-
while activities with a very useful pur-
pose. 

b 2030 

We need to spend more time focusing 
on the role that education plays in our 
society, and this is just one more occa-
sion where we can do that. 

I want to congratulate the people 
who participated last year in the 50th 
anniversary celebration. We had a mar-
velous array of people who joined in 
highlighting that landmark case’s 50th 
anniversary: corporations, foundations, 
all kinds of groups participated in 
highlighting that landmark decision. I 
want to particularly congratulate the 
Library of Congress, which had an ex-
hibit which ran from May 13 to Novem-
ber 13 last year, 2004, which was enti-
tled, ‘‘With an Even Hand: Brown v. the 
Board At Fifty.’’ It was a fantastic ex-
hibit which laid out the story in great 
detail, a lot of inspirational back-
ground and facts. 

On May 17, 1954, the decision was 
issued declaring that separate edu-
cation for children is inherently un-
equal. The Court held that school seg-
regation violated the equal protection 
and due process clauses of the four-
teenth amendment. African American 
activists laid the groundwork to chal-
lenge the racial segregation in public 
education as early as 1849 in a case 
called the case of Roberts v. the City of 
Boston, Massachusetts. The Brown 
case was initiated later and organized 
by the National Association For the 
Advancement of Colored People, the 
NAACP, recruiting African American 
parents in Topeka, Kansas, for a class 
action suit against the local board of 
education. In 1952, Brown v. The Board 
was brought before the Supreme Court 
as a combination of five cases from 
various parts of the country; it was not 
just Brown, but four other cases alto-
gether; and they represented nearly 200 
plaintiffs at that time. 

The NAACP, through Brown, sought 
to end the practice of ‘‘separate but 
equal’’ throughout every segment of 
our society. It was to be a landmark 
decision. From education we went on 
to transportation, dining facilities, 
public schools, and all forms of public 
accommodation. So it was a decision 
that benefited us across the board, and 
I think we ought to take a moment to 
note the fact that it brought to all of 
us, brought to the attention of all of us 
the role of the Federal Government in 
education. It highlighted the fact that 
there is a major role that the Federal 
Government has to play in education. 
The Federal Government has always 
shown an interest in education. There 
are examples which I will talk about 
later of early, very early actions taken 
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by the Congress with respect to guar-
anteeing that States carried out some 
educational function. 

On May 17, 1954, Chief Justice Earl 
Warren read the decision of the Court 
which stressed the importance of edu-
cation in American life. This is going 
to read as if it was written yesterday. 
Chief Justice Warren said: ‘‘Today, 
education is perhaps the most impor-
tant function of State and local gov-
ernments. Compulsory school attend-
ance laws and the great expenditures 
for education both demonstrate our 
recognition of the importance of edu-
cation to our democratic society. It is 
required in the performance of our 
most basic public responsibilities, even 
service in the Armed Forces. It is the 
very foundation of good citizenship. 
Today, it is the principal instrument in 
awakening the child to cultural values 
and preparing him for later profes-
sional training and in helping him to 
adjust normally to his environment. In 
these days, it is doubtful that any child 
may reasonably be expected to succeed 
in life if he is denied the opportunity of 
an education. Such an opportunity 
where the State has undertaken to pro-
vide it is a right which must be made 
available to all on equal terms. Today 
these words ring equally true as we 
prepare our children to live and com-
pete in the global economy.’’ 

These are the words of Chief Justice 
Earl Warren in 1954. They show a great 
deal of profound insight and vision, and 
we are using the same language today 
and still having the same problem of 
convincing the American people, cer-
tainly those who make the big deci-
sions about how we use our resources, 
that education should occupy the fore-
most place among our priorities for 
public activities. 

I am going to later on deal with a 
case history involving my own State of 
New York, which directly runs con-
trary to statements made by Chief Jus-
tice Warren in 1954. In the great en-
lightened State of New York, which 
prides itself on leadership in so many 
other areas, the failure to provide a 
sound, basic education for the children 
of New York City is a major item of 
controversy that has been raging for 
the last 10 or 12 years. Today we are at 
a critical point where the Court has or-
dered the legislature to stop swindling 
the children of New York City and pro-
vide additional funding from State 
funds to make up for some of the fail-
ures of the past and to also continue 
providing the kind of education needed. 
That case I will come back to later as 
exhibit number one of what the prob-
lem in education is. 

Regardless of whether we are talking 
about separate but equal, the lack of a 
decent education for minorities or the 
poor, or we are just talking about edu-
cation in general, even the best edu-
cation in America, the education of-
fered in our best schools is inadequate; 
and every time we are measured 
against international standards, we are 
clearly falling behind. In the most pow-

erful Nation in the world, in the Nation 
that rightly deserves the role of leader-
ship, we are endangering ourselves and 
our future by failing to pay attention 
closely to education. 

The Congressional Black Caucus has 
consistently provided the impetus, 
been the conscience of the Congress on 
matters related to education. We have 
always made education the number one 
priority of the Congressional Black 
Caucus, and that is still true today 
under the leadership of the gentleman 
from North Carolina (Mr. WATT), who 
is the president of the Congressional 
Black Caucus. 

The emphasis is on closing gaps be-
tween a lot of different kinds of activi-
ties and services in America, closing 
the gap between the African American 
community and the mainstream com-
munity; but education is particularly 
singled out as number one, the need to 
close the gap related to achievement 
and opportunity in education. So we 
have again advanced that. There was a 
Congressional Black Caucus alter-
native budget; and in that budget, the 
stress was placed on education. 

We chose in that budget to highlight 
the fact that there is $8 billion in the 
military budget for a missile system 
that most scientists and even military 
experts say is almost useless and never 
going to be fully completed, and that 
beginning with that $8 billion, we 
should be transferring funds for some 
of our other objectives, certainly those 
related to the fact of an overblown 
military budget, to critical measures 
such as education. The best final anal-
ysis will be an educated population. It 
is the best defense today; it will be 
even truer tomorrow as we go forward. 

The Congressional Black Caucus par-
ticularly singled out one bill that was 
introduced by a group of us under the 
leadership of the gentleman from 
Pennsylvania (Mr. FATTAH), which is 
called the Student Bill of Rights. The 
Student Bill of Rights has been intro-
duced in several sessions, and it was re-
introduced just recently on May 5 of 
this year. The Student Bill of Rights 
may be called accurately by many 
other names. In the past I have used 
the language, The Opportunities to 
Learn bill. The Student Bill of Rights 
means that the government has a re-
sponsibility to provide an opportunity 
to learn or to provide opportunities to 
learn in every way possible. 

When we break down the general Stu-
dent Bill of Rights proposition, it 
breaks down into the right to have the 
necessary resources to be educated. 
The right to have the necessary re-
sources means that we must start with 
decent funding for teachers’ salaries so 
that the people who are actually doing 
the teaching, who are most important 
in the process, are paid reasonable sal-
aries, can expect to have reasonable ca-
reers, will stay and make use of the in-
vestment we place in them to teach 
children. And as the world becomes 
more complicated, these same people 
will have an incentive to stay with 

their profession and get the additional 
education and be able to provide a 
more and more complex form of edu-
cation. 

So a bill of rights means an oppor-
tunity to learn. One of those opportu-
nities has to be the opportunity for 
providing decent teachers and decent 
administration personnel and decent 
counselors. The whole apparatus of 
human resources for the school system 
comes first. But there are many other 
opportunities to learn which also must 
be taken care of. 

The facilities. We need to have a de-
cent place for teaching to take place. 
Yes, it is true that Aristotle, in the 
days of Aristotle and Plato and Soc-
rates, they defined a school as being a 
log with a teacher on one end and the 
student on the other end. That was 
adequate. That is not adequate today 
in a world where we are trying to edu-
cate young people to play a role in this 
complex society of ours. We need lab-
oratories. We need libraries. We need a 
physical infrastructure which houses 
all of this appropriately. That is as 
much a part of the opportunity to 
learn as anything else. A bill of rights 
for students means that that oppor-
tunity to learn should be there. 

School construction is a vital part of 
the process. School construction and 
the failure to have adequate school 
construction has led to a situation 
where many, many teachers who are 
quite dedicated and people who want to 
remain in the school system leave the 
school system because, one, they are 
teaching in facilities which are out-
dated and make it difficult to teach; 
two, they are teaching in facilities 
which are endangering their health. 

There are situations where the 
health of the children and the health of 
the teachers is endangered. Large 
amounts of asthma cases were found in 
certain areas in New York City. It has 
only been about 3 or 4 years since we 
eliminated the last coal-burning fur-
nace in a school in New York. That 
took a drive and a whole campaign to 
highlight the fact that we still had 
coal-burning furnaces. Our high asth-
ma rate often ran parallel, high asthma 
rates in children ran parallel to the 
schools with coal-burning furnaces. 
Teachers themselves were having res-
piratory problems and illnesses. So you 
cannot separate the physical facility 
from the whole process of education. 

And, of course, most of our schools in 
a place like New York City and like 
New York City have very meager li-
braries. Elementary schools have 
rooms that are called libraries, but 
they are really not anything near the 
kind of libraries which are rec-
ommended by library professionals. 
The kind of libraries we will find in 
any suburban school we will not find in 
an elementary or junior high school 
within New York City and many other 
urban cities. 

I use New York as an example be-
cause the case history there is very 
pertinent. The pattern of what has hap-
pened in New York City is a pattern of 
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what has happened all over the coun-
try. We have large concentrations of 
minorities and the poorest people in 
the cities, and that is where we have 
the worst education. Why? Because 
they are segregated? No. Even if you 
had maximum integration, we would 
still have the same problem, unless we 
deal with the problem behind the prob-
lem. 

Why did we have segregation in the 
first place? Why did we need Brown v. 
Board of Education to end segregation? 
If the white power struggle insisting 
that we had segregated schools had 
been willing to raise the money and 
provide the resources to make every 
school for a nonwhite equal to the 
white schools, the issue probably never 
would have come up. It was the great 
disparity that existed between the 
schools for the African American stu-
dents, the Hispanic students, and the 
poorest students of other minority 
groups, that great disparity which kept 
causing the problem. 

The disparities were great when the 
schools were separate, and the unfortu-
nate fact is that in 2005 those dispari-
ties still are great. You can go into any 
city, big city, and you will find several 
different classes of schools. You will 
find very good schools in some areas, 
and the poorest of schools in other 
areas, because of the fact that the 
problem is, the problem behind the 
failure of the education system in 
America is that the people with the 
power, those who make decisions in the 
Congress, State legislatures, in the 
city councils, in the executive offices 
of the President, the Governors and the 
mayors, those people who make the de-
cisions and have the power to trans-
form the school system do not really 
believe in public school systems any-
more. They do not believe that they 
are vital. 

When we believe things are impor-
tant, we take action. We do not stand 
around and complain about how much 
they cost. We take the necessary ac-
tion. When we wanted to put a man on 
the Moon, the extra billions of dollars 
that it took to put a man on the Moon 
was not an issue. 

b 2045 

President Kennedy said we will go to 
the moon, and one President after an-
other endorsed going to the moon and 
to outer space and on and on it goes, 
because we consider that important. 

It is important, because it had a mili-
tary objective if nothing else. At that 
time it had a military objective, and 
we were driven very much by the fact 
that the Soviet Union beat us into 
outer space. The Soviet Union sent 
Sputnik up circling the globe at a time 
when Congress and our executive 
branch said that the Federal Govern-
ment should not be involved in edu-
cation, that it is a matter for States, 
and the States would be offended if we 
got involved. 

They looked at the situation and saw 
that the way the Soviet Union beat us 

into outer space was to build a system 
of scientific education. We produced a 
massive number of scientists and engi-
neers who could do the job. So we had 
the Defense Education Act. Many 
Members of Congress are too young to 
remember. The Defense Education Act 
was the first great forward movement 
of the Federal Government into edu-
cation. 

The Defense Education Act provided 
funds down to the elementary, sec-
ondary level, and up to the colleges, to 
improve education in the areas of math 
and science. And if you do that, of 
course it helps to improve education 
overall, because the resources provided 
for education in math and science can 
be then transferred to other areas, and 
education would benefit overall. 

Later on under Lyndon Johnson, it 
became more codified in terms of un-
derstanding that this Nation was em-
barking upon a venture in history 
which required a massive amount of 
people who had education. So Lyndon 
Johnson, of course, came forward with 
the Elementary and Secondary Assist-
ance Education Act, which provided 
funding for the schools on the basis of 
helping the poorest schools, the rec-
ognition that if there was a fear that 
the Federal Government would take 
over education at the local level, then 
we should proceed only to help those 
local education agencies that had prob-
lems with poverty, they could not af-
ford to educate all of their students, so 
the poorest districts were the bene-
ficiaries of the Elementary and Sec-
ondary Education Act. 

Title 1 is a major title under that, 
and that is still true today. Title 1 is 
primarily focused on the poorest 
schools. No Child Left Behind, which 
encompasses Title 1 now, focuses pri-
marily on the poorest schools. So it is 
understood that the Federal Govern-
ment has a role to play in education, it 
is understood that no nation at this 
point in history can survive unless it 
pays a great deal of attention to its 
education system. 

There is an immediate threat that we 
are feeling economically already in the 
area of high-tech education, where we 
thought we will always be the leader, 
we will have the most people who are 
scientists and engineers in the infor-
mation industry area, that always no 
one can catch us there and keep pro-
ducing better and better technicians 
and scientists and our manufacturing 
operations and design operations would 
always be ahead of the rest of the 
world. 

We still are ahead of the rest of the 
world. We still are. But there is a great 
problem that has already been intro-
duced at the lower levels where you 
cultivate the programmers, the techni-
cians, the first level scientists. They 
are finding in all of the information in-
dustries that they can get cheaper per-
sonnel at the same education level or 
even at higher education levels by 
going overseas to places like India and 
Pakistan, and the Chinese are learning 
English very rapidly themselves. 

The most renowned university in the 
area of science and engineering and in-
formation industry now is not Massa-
chusetts Institute of Technology, it is 
a university in India that is recognized 
in the world as being the leader in the 
field of science engineering that has 
overtaken and left MIT behind. 

That is just one indication of what is 
happening in the world because there 
are people who clearly understand. But 
the people who make decisions in our 
Congress and in our State legislatures 
do not seem to want to understand. We 
want to spend billions of dollars more 
for missile systems that do not work, 
billions of dollars more for jet planes 
that already nobody can catch. I mean, 
we already have planes that nobody 
can keep up with anyhow, no other 
force, no other nation is manufacturing 
planes of the caliber of the ones that 
we have, but we want to go forward and 
do new ones. 

We want to go and fight a war in 
Iraq, solving a problem that had to be 
solved in the worst and most expensive 
way. And last week we just voted an-
other $82 billion dollars for the war in 
Iraq, bringing the total up above $300 
billion. 

So we are setting priorities, but the 
wrong priorities. No nation, no matter 
how powerful it is, and how rich it is, 
can endure by wasting its resources in 
the way that we are presently wasting 
ours. Instead of investing our resources 
in our people and our infrastructure, 
and our own Nation, we are wasting 
our resources in numerous ways and 
one of them of course is the war in Iraq 
which is a war that we certainly can 
never ever win. 

The war in Iraq’s best conclusion, 
peace, will mean that the Shiites, who 
are the predominant population, will 
take over. If you have democracy, they 
will have the votes, and they will take 
over, which is wonderful, democracy 
should work. Whoever is in the major-
ity should be there. 

It just so happens that the Iraqis are 
right next to Iran, which is a Shiite na-
tion overwhelmingly ruled by Shiites, 
and they have their own agenda, which 
is not friendly to our Nation. So we are 
going to hand them some partners and 
hand them a nation as a result of our 
blundering in Iraq, trying to solve a 
problem with force that had to be 
solved in some other way. 

But, let me return to the celebration, 
the recognition of this day as the day 
where the landmark decision of the Su-
preme Court, Brown v. The Board of 
Education was decided, and say again 
that it highlights a turning point. 

It forced the issue up to the national 
level. And we are still struggling with 
that today. As I said before, the Con-
gressional Black Caucus has followed 
through and continued to put it on a 
front burner before the Nation. We are 
the foremost advocate for education re-
form. We are willing to spend the 
money necessary for education. We are 
willing to take it away from wasteful 
expenditures in places. 
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And the concrete piece of legislation 

is our Bill of Rights, which I will talk 
about in more detail in a minute. But 
in the last alternative budget, the Con-
gressional Black Caucus alternative 
budget, under Function 500, education 
and training, we alone had large sig-
nificant increases for education. 

School construction we said should 
be increased by $2.5 billion, at least. 
You really need to spend more like $10 
billion a year for the next 10 years to 
just get our schools back to a reason-
able level so that local and State gov-
ernments can then take care of them. 

There is a great deal of lack of re-
sources at the State and local level, 
unlike ever before. Our State and local 
governments are broke. All of the more 
reason why our Federal Government, 
which has the most money, all funds 
are local, we do not make any money 
here in Washington really, we print 
something we call money but it is all 
based on what happens at the local 
level. All taxes come from the local 
level. People live some place in the Na-
tion, who pay their income taxes, and 
their other taxes, and that generates 
what runs our Government. 

So all taxes are local. The money 
does not belong to the Federal Govern-
ment. And we should have a greater 
voice in spending the money for the 
priorities that benefit the greatest 
number of people at the local level, not 
for a military machine that is some-
body’s dream, a Star Wars dream, a 
military machine that is out of con-
trol, very poorly planned, could not 
even fight the limited war that it un-
dertook in Iraq. 

But getting back to the Congres-
sional Black Caucus alternative budg-
et. School construction, we proposed to 
spend $2.5 billion more. That is $2.5 bil-
lion more than zero. We are spending 
almost nothing on school construction 
now. We have some funds in the budget 
for charter schools. Charter schools are 
a favorite of the majority party, the 
Republicans like charter schools. 

The President likes charter schools. 
So they went contrary to their own 
philosophy, because the philosophy and 
the rationale that they have used is 
that we should not get involved in 
funding school construction, because 
that is a local and State matter. But if 
you like charter schools, as they do, 
they are willing to go right ahead and 
fund charter schools at the State and 
local level because they like charter 
schools. 

But the funding for charter schools is 
a small amount too, I assure you. No 
Child Left Behind, which is the encom-
passing Federal education program, 
Title 1 and all others, we propose an-
other $12 billion for No Child Left Be-
hind. 

Elementary and secondary school 
counseling, we impose vocational edu-
cation, $1.5 billion more. In that same 
area of Function 500, related to edu-
cation is job training. Adult education, 
we propose great increases there. 

Head Start we propose a $2 billion in-
crease. Head Start has over and over 

again been certified and cited by nu-
merous scientists, numerous scientists, 
I mean education scientists, numerous 
experts as being a very successful pro-
gram. And yet we keep chopping away 
at it, evaluating it to death, and find-
ing excuses not to fully fund Head 
Start. $2 billion increase in Head Start 
would still not fund all of the children 
who were eligible, but it would move us 
in that direction. 

I might add that Head Start is not a 
program for minorities. Head Start is a 
program for poor children. And as a re-
sult, I would wager that at least 50 per-
cent of the children who are served by 
Head Start now are not minorities, 
they are from the mainstream, they 
are poor. And it is important to have 
Head Start for them as it is for any-
body else. 

Individuals with Disabilities Edu-
cation Act, we propose $2 billion. What 
is that? That is part of special edu-
cation. Special education has become 
quite a problem at the local level, be-
cause the Federal Government has 
mandated that special education must 
be provided as a right to any child with 
disabilities. We mandated it. At the 
time that law was authorized and man-
dated, we said we would pay 40 percent 
of the costs. But we have never paid 40 
percent of the cost. We are up to about 
12 percent of the cost of special edu-
cation. 

So what we do is we mandate this, 
they must do it at the local level. It 
puts a strain on the local education 
agency’s budget, and hostility is gen-
erated toward people with disabilities 
or children with disabilities as a result 
of the extra costs that is necessary to 
educate children with disabilities. We 
propose a $2 billion increase as we 
move toward the original authorization 
of 40 percent of the total cost. 

Historically Black colleges and uni-
versities, we propose a $500 million in-
crease there. Hispanic-serving institu-
tions, $400 million increase. TRIO. 
TRIO is a program which helps to pre-
pare youngsters for college and helps 
those who are in college to get off to a 
good start. We have found that in the 
year 2005, in the last few years, enroll-
ment in colleges is going down rapidly 
among minority and poor students. We 
do not need enrollment going down, be-
cause in the final analysis, for a com-
plex society the way you increase the 
pool of educated people is not by edu-
cating those who are normally going to 
be educated anyhow, the rich and the 
middle class are normally going to find 
ways to be educated. They always 
have. But as the demands on our soci-
ety become greater for more educated 
people and more people, more edu-
cation at different levels, you know, a 
plumber, a plumber’s helper, all kinds 
of people need greater knowledge than 
they needed 20 years ago. If you do not 
educate that class, you are not meeting 
the needs of a modern society. 

b 2100 
So the pool has to continue moving. 

The pool has to grow; and if you do not 

grow the pool, you are failing to build 
for the future. 

Our children will spit on our graves 
when they look at how we have squan-
dered so many billions of dollars on 
meaningless activities while our edu-
cation system crumbled. They will 
wonder what happened to this genera-
tion, what were those men and women 
in Congress doing, where were their 
heads, how dumb were they, how stupid 
they were at looking at the situation 
and understanding the implications of 
where the world is going. 

They will wonder why we chose to 
waste $300 billion on Iraq, a war which 
has been discredited by the fact that 
the President led us into it with a 
group of false assumptions, a war 
which we cannot win, a war which only 
hands the Iraqi nation over to Shiites 
which control Iran right next door. The 
kingdom of Iran will be expanded as a 
result of the end of this war. 

We had a situation which backfired 
on us totally. They will wonder why we 
did it, why we were so dumb. Every-
body makes decisions, whether they 
are in Congress or local legislatures 
and State legislatures or in the White 
House. Everybody who makes decisions 
should be held accountable. We are ex-
pected to have the information we need 
in order to go forward. So if our popu-
lation in general is not wise or is 
greedy and they want massive tax cuts 
instead of expenditures for necessary 
infrastructure services, expenditures 
for education, if they are unaware of 
the implication of what is happening 
right now in China, what is happening 
in India and Pakistan, to say nothing 
of the Soviet Union, which is over-
looked, we assume that the Soviet 
Union is standing still, but the massive 
education system of the Soviet Union 
has been cranked up again, and the 
Russians, the young Russians, are 
learning English rapidly, too. 

We are concerned about Social Secu-
rity. A displacement of our young 
working population will take place on 
the level of a tsunami. It will be so 
massive in about 10 to 20 years that we 
will just never know what hit us be-
cause outsourcing will be so much 
cheaper than hiring people who live 
and work in the country and pay taxes 
in the country. 

Outsourcing to the Soviet Union, to 
India, to Pakistan, to China is a very 
interesting phenomenon. The Chinese 
have a Communist government still. 
They do not pretend they have a demo-
cratic government. They are Com-
munists, and there were times when 
the business community of America, 
every businessman would foam at the 
mouth and go crazy if you mentioned 
communism or Communists having 
some kind of advantage. Yet our busi-
ness community has embraced this 
Communist authoritarian, totalitarian 
regime fully, wholeheartedly because 
they can get a few extra pennies from 
the relationship, because they can prof-
it greatly. 

They have a program called Guided 
Capitalism, mongrel capitalism; but at 
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the top of it, you have a totalitarian, 
authoritarian group that is no different 
from the Communists who were there 
50 years ago. They have enlightened 
ideas about economics. They are smart 
enough to know that they can build 
their economy on the backs of the 
American people and the American 
economy. They are even loaning us a 
great deal of money now to take care 
of our deficit. They are very bright 
people. After all, they have been in ex-
istence for more than 2,000 years as a 
unit. They have been operating to-
gether so they have the ability to see 
all of this and to proceed with these 
kind of machinations, which over-
whelm this Nation and is not sur-
prising; but we are smart enough, it 
seems to me, to wake up, and we must 
wake up, to the fact that the first 
threat of China is the educational 
threat. 

When I was in grade school, I remem-
ber very vividly and was impressed by 
the fact that China was such a huge na-
tion. It has always been a huge nation 
with a huge population, but the geog-
raphy books kept repeatedly saying 
that China is a backward nation. The 
word ‘‘backward’’ sticks in my mind. 
China is a backward nation, but Chi-
nese are backward people. Some kind 
of assumption in a young mind, you 
think, well, do they walk backwards. 
What does backward mean? Well, it 
was a racial slur. It was saying that 
they are inferior, the Chinese; but we 
know now if we did not know before 
that there are no inferior human 
beings on the planet. 

Education makes the difference, and 
when you have a government like Chi-
na’s, even though it is a totalitarian, 
Communist, authoritarian government, 
it places a high priority on education. 
It knows that gaining a large amount 
of power over a short period of time is 
directly related to the number of peo-
ple they educate. 

Osama bin Laden, why are we so fear-
ful of Osama bin Laden? Because 
Osama bin Laden is not some fanatic 
out there with a beard in the wilder-
ness. Osama bin Laden is an engineer. 
Osama bin Laden is a well-educated 
man. The 19 murderers who crashed 
their planes into the World Trade Cen-
ter and the Pentagon and headed for 
this Capitol, they were educated. The 
financing structure for al Qaeda is a 
very well-orchestrated financial struc-
ture. They are using experts. They are 
taking advantage of every weakness in 
America, every weakness in the devel-
oped nations, as well as the developing 
nations, too, of course. 

We had earlier here tonight a presen-
tation by one of my colleagues about 
the drug industry and the way in which 
the Afghan warlords are still being fi-
nanced and the way in which the Is-
lamic extremists are still being fi-
nanced by drugs. Who is buying the 
drugs? Who are they manipulating in 
this situation but the developed na-
tions? 

So what I am saying is that at this 
point in history it would be wise for us 

to take note of Brown v. The Board of 
Education as an important time to 
each year examine where we are in edu-
cation in general. 

Segregation was the first problem, 
but the problem that caused segrega-
tion is still a major problem of edu-
cation in America. The problem that 
caused segregation was the refusal of 
the power structure, those people who 
control the resources and the money, 
to provide the funds to equally fund 
and create equal education. If equal 
education had been created, if they had 
built schools in the black community 
which were as good as schools in the 
white community, if they had had sala-
ries for the black teachers which were 
the same as the salaries for the white 
teachers, the administrator structure 
and everything else, you probably 
never would have had an issue being 
made out of segregation. But the very 
heart of the inequality is the failure 
and the refusal of people in power to 
use the resources for those who have no 
power and who have little power. 

The failure in our big cities is that 
we have people in our big cities who 
are suffering because they have very 
little power. The people who are mak-
ing decisions, the mayors, what we call 
the permanent government, the busi-
nessmen behind the scenes are who de-
cide which candidates they are going to 
finance. Usually they place the highest 
on cutting taxes, keeping taxes low. It 
does not matter what the needs are. 
They used to be willing to sacrifice the 
school system and have an inferior edu-
cation system, but now they are begin-
ning to cut into the firemen and the 
police, and any public activity is now 
on target since they have gotten a 
taste of what tax cuts can do. 

It is monumental greed that can only 
be counteracted by leadership, people 
elected, and people elected should have 
time to study the situation. People 
elected should be accountable to our 
children and our grandchildren about 
what kind of society we are building, 
and we should let the people who are 
greedy and selfish and do not want to 
pay another penny in taxes as a first 
instance, make them understand that 
they care about their children, they 
care about their grandchildren. We are 
like every other living thing in this 
world on this planet. 

Our offspring, the continuation of 
our species, is a major concern of ours, 
a major motivation of ours; and when 
we take our resources and refuse to de-
velop them, to promote a structure 
which is going to support the develop-
ment of a society for our children and 
our grandchildren, we are doing them a 
great disservice. 

Everybody talks about education. 
Everybody should be concerned about 
education. Education is very com-
plicated and folks are trying to over-
simplify it all the time. 

The story of the blind men who were 
feeling an elephant and each one came 
to a different conclusion because of the 
part of the elephant they felt, they as-

sumed that that could define the ele-
phant. Well, in the case of education, it 
is just blind men feeling a dinosaur. 
There are so many different parts. It is 
so complicated until we should not 
oversimplify. We should not expect 
easy answers. 

If a missile system can be tested 
again and again and each time it fails 
and one of its missiles explodes acci-
dentally it is 18 to $20 million and we 
are willing to live with that, we should 
live with experimentation in our 
schools. We should live with systems 
that are not evaluated or up for evalua-
tion every 2 years, but are given a 
chance to succeed. 

In the New York Times today, May 
17, 2005, research finds a high rate of 
expulsions in preschool. Kids in pre-
school are being expelled from school 
at a higher rate than children in the 
normal pattern from 1st grade to 12th 
grade. We have a difficult problem 
here. It is an increasing problem. Some 
say, well, we have got more kids in 
school so we have got different back-
grounds. But basically, we have a prob-
lem taking place at the pre-kinder-
garten level which has already shown 
itself in the early grades and in junior 
high school and high school. 

We have an excitement gap. We have 
children who live in a very electroni-
cally hyped world. They have tele-
vision, all kinds of devices and gadgets. 
They go to school and it is too dull, 
and some of the brightest kids are 
some of the first who act out. It means 
that it is just one more area where 
more resources have to be put in in-
stead of expelling kids, which is ridicu-
lous. We should be finding ways and 
doing whatever is necessary to make 
sure that they are there. 

I said before that the Indians, Paki-
stanis, a number of developing nations 
understand the need for education in 
order to develop their societies, their 
economies; but a greater threat still 
and more immediate threat I started to 
talk about and did not complete, and 
that is educating people who are ex-
tremists and people who hate our way 
of life, the people who are ready to die 
in order to destroy us. They are edu-
cating them, also. They know that a 
human being can be taught to become 
a brain surgeon, a bomb maker who 
then can be taught to effectively man a 
machine gun or fly a plane into the 
World Trade Center. Human beings 
have that capacity. 

So you have what you call a network 
of madrassas. Ever heard the term 
madrassas? It is a new term. After 9/11 
we discovered that there are schools in 
places like Pakistan and Afghanistan 
and Saudi Arabia and a number of 
other places where they are learning 
not just science, math and religion; but 
they are learning how to hate and 
learning how to be willing to sacrifice 
themselves if necessary against the 
infidels. 

So you have a massive number of 
people at various levels who are seen as 
resources. If we do not see our own pop-
ulation the same way, everybody as a 
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resource for our goals, then we are 
going to also experience some of the 
same kind of problems internally that 
we are facing externally. 

By that I mean you are going to have 
youngsters who live in America, who 
come to the American system, who 
hate America, who hate in general, 
who are willing to take up any kind of 
cause and fervently pursue it in some 
kind of suicidal venture. Yes, we can 
always defeat them and always have a 
strong Navy and Army and Marines, 
but we have to pay a very costly price 
if we do not understand that every 
human being deserves to be developed 
and should be developed for the benefit 
of the Nation, and his mind and his 
skills should be shaped in a way which 
benefits and not cut them off and ig-
nore them and let them become drift-
wood. 

b 2115 

We are increasing our expenditures 
at a much more rapid rate in our pris-
on system than in our education sys-
tem. We are willing to pay $20,000 to 
$25,000 a year to incarcerate an indi-
vidual. We are the Nation now in the 
world with the largest number of peo-
ple in prison, more than 2 million and 
climbing. It used to be mostly men, 
now we have an increase in the number 
of women who are in prison. That is a 
statement about the wrong way to edu-
cate, the wrong way to proceed in de-
veloping our population. 

Mahatma Gandhi said, when he went 
to visit a big nation, a big city, he said 
where are your exploited people? Who 
is oppressed? And he was told by the 
mayor and leaders of the place at the 
city, we have no oppressed. He said, oh, 
yes, you do. Take me to your prisons 
and I will show you who are oppressed. 
Take me to your prisons, and the peo-
ple there, the types of people there will 
be an indication of who is oppressed in 
your society. 

Take me to your prisons and you will 
find African American males way out 
of proportion to their numbers in the 
population. You will find Hispanic 
males way out of proportion to their 
numbers in the population. Take me to 
your prisons and you will find $20,000 to 
$25,000 a year being spent on those indi-
viduals while we complain in New York 
City about spending $8,000 a year on 
children in the schools of New York. 

I want to close by just quickly high-
lighting the Bill of Rights that I talked 
about that the Congressional Black 
Caucus sees as its centerpiece in its ef-
fort to maintain a high profile for edu-
cation matters. As I said, the bill was 
reintroduced on May 5, 2005 by the gen-
tleman from Pennsylvania (Mr. 
FATTAH) and numerous other sponsors. 
Among its findings is stated: A high- 
quality, highly competitive education 
for all students is imperative for the 
economic growth and productivity of 
the United States, for its effective na-
tional defense, and for achievement of 
the historical aspiration to be one na-
tion of equal citizens. It is therefore 

necessary and proper to overcome the 
nationwide phenomenon of education-
ally inadequate or inequitable State 
public school systems in which high- 
quality public schools serve high-in-
come communities and poor-quality 
schools serve low-income, urban, rural 
and minority communities. That is 
finding number one. 

Finding number two. There exists in 
the States an ever-widening edu-
cational opportunity gap for low-in-
come urban, rural and minority stu-
dents characterized by the following: 
Highly differential educational expend-
itures among school districts; con-
tinuing disparities within the States in 
students’ access to fundamentals of 
educational opportunity; radically dif-
ferential educational achievement 
among public school districts within 
the States; and on and on it goes add-
ing up to eight major findings that are 
part of the introduction to the Bill of 
Rights, H.R. 2178. 

Mr. Speaker, at the conclusion of 
this special order I will submit for the 
RECORD the findings of the Bill of 
Rights for Education, as well as other 
items relating to this topic. 

Finally, Mr. Speaker, I would like to 
conclude with the case history that I 
mentioned before, the case in New 
York City which points out exactly, in 
a specific example, what is wrong with 
our education system in America. 

We have a rich State like New York. 
It is not a poor State at all. We have a 
huge budget. We spend large amounts 
of money on numerous items that 
could be considered optional and lux-
uries. We are now embarking on the 
building of a great stadium in Manhat-
tan for one football team, the Jets, and 
for the Olympics, and the city proposes 
to put $100 million in, and the State 
will put $100 million in. They say the 
rest will be paid for by the Jets’ owner-
ship. But all estimates are that before 
it is over the city and State will put in 
more like $.5 billion in order to make 
it work. We are selling valuable real 
estate at pennies on the dollar, on 
State-owned property upstate. The 
Governor recently gave away a major 
property for $30,000, and on and on it 
goes. The money is there but the will 
and the power is not there to use the 
money for education. 

In New York City, a case was brought 
more than 10 years ago by a group 
called the Committee for Education 
Equity, CFE. That committee won the 
case at the first level. Justice Leland 
DeGrasse ordered that the State must 
spend $5.6 billion in operating funds 
over the next 4 years. In addition to 
the State aid it was giving the city al-
ready, it had to give additional aid, and 
$9.2 billion in capital funds over the 
next 5 years to bring them up to par. 

Why is this necessary? Because for 
the last 30 years the New York City 
students have been receiving less 
money per pupil than students in the 
rest of the State, and this is to correct 
an inequity, an injustice. It took the 
courts to do this. But the judge ruled it 

and the case has been thwarted and 
avoided for the last 3 or 4 years by the 
Governor of the State. 

The Governor first appealed the case, 
and so it went to the appellate division 
of the New York State court system. 
That is the next level. The appellate 
division overturned the original judge’s 
decision; said he was wrong, you do not 
need additional money because in New 
York State all you need to do is to pro-
vide an 8th grade education for stu-
dents to be able to come out of school, 
get a decent job and function in the so-
ciety that we have at this point. All 
you need is an 8th grade education is 
what the appellate decision decided. 

Fortunately, the court system has 
checks and balances and there was one 
higher level above the appellate divi-
sion which looked at the decision of 
the appellate division and said it was 
nonsense, and they supported the origi-
nal decision by the original judge. So it 
went back to the judge to make the de-
cision which he has made, ordering the 
State in 90 days, 90 days was some time 
ago, to come up with a plan to comply 
with the court order. 

So the Governor appealed it again 
and he got a stay on the order on the 
basis of the fact that this one had par-
ticular figures in it, and so it has been 
sent back to the appellate division. Let 
me just sum up. The same level of the 
judicial system which decided that all 
you need in New York City and the 
State is an 8th grade education 2 years 
ago, they now have the case back in 
front of them as a result of the machi-
nations of our Governor. And so I sent 
a letter to the Governor, to the Attor-
ney General, to the Speaker of the As-
sembly of the State of New York, and 
to the majority leader of the State 
Senate and asked them all to please 
obey the law. 

There is a question about the power 
of courts around here. We are having 
big discussions here in Washington 
about selecting judges, and we think in 
the final analysis sometimes we have 
had bad decisions; other times we have 
had beneficial decisions. But either 
way our court system is a magnificent 
system with a set of checks and bal-
ances built in, and the kind of effort 
being made in the Senate now to take 
away the minority’s right to have a 
meaningful role in the selection of 
judges is going to jeopardize this. 

But, presently, the courts are there 
and they ought to be obeyed. They 
ought to be obeyed. Sometimes judges 
order our legislatures to do things, and 
when they do not do them they fine the 
legislature so much per day for every 
day that they do not comply. There 
have been examples of this. And other 
times there are State governments and 
legislatures that have ignored courts 
and the courts have done nothing 
about it. 

An historic example of Andrew John-
son being ordered by the Supreme 
Court of the United States to let the 
Cherokee Nation alone and not drive 
them off their land in Tennessee. An-
drew Johnson ignored the Supreme 
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Court, and of course nothing was done 
about that. So we have a problem 
which needs to be clarified in law in 
our society. The courts ought to be 
obeyed. You go to the courts as a last 
resort. 

So I wrote this open letter to Gov-
ernor Pataki, the Attorney General, 
and the other people where I said 
please obey the law. New York’s high-
est court has ordered the State of New 
York to provide New York City schools 
an additional $5.6 billion in operating 
expenses over 4 years, and $9.2 billion 
in facilities funding over 5 years to en-
sure that the city’s children have their 
constitutional right to the opportunity 
for a sound basic education. And I go 
on and on to say that the case has been 
lingering; it has been 262 days since the 
court deadline was passed, and we 
would like some action. 

Mr. Speaker, I will enter this letter 
to the Governor of New York State, 
Governor Pataki, for the RECORD, be-
cause it is an example of the kind of 
case which pinpoints the fact that the 
children of our Nation, the parents of 
our Nation, the people who care about 
education in our Nation are at war 
with a group of leaders and decision- 
makers who are the major problem. 
They do not want to understand in 
many cases, they do not understand in 
some cases, but they are the major im-
pediment to the building of an edu-
cational system which will cost money. 
It will cost resources. 

Folks talk about we are spending so 
much more than we used to spend. 
When Pearl Harbor was attacked, the 
United States owned only four vehi-
cles, four cars. No airplanes for the 
President. Look where we are now in 
terms of our military apparatus, our 
governmental apparatus. The govern-
ment moved on and the United States 
of America moved on. We produced 
what we needed for World War II. We 
won the war because we cared about it. 
It was vital. We went to the moon be-
cause we cared about it. It was vital. 
We can do anything we care about if it 
is vital. 

We do not understand how vital edu-
cation is and that is our central prob-
lem. The leadership, including the 
Members of Congress, have to come to 
grips with the problem that we are fail-
ing the generations to come by not pro-
viding an adequate education struc-
ture. The ruling in Brown v. Board of 
Education set off a domino effect 
which has built the knowledge that the 
Federal Government does have a role. 
It has a major role, and we must stop 
trying to thwart that role but cooper-
ate with it in order to build a better 
Nation. 

Mr. Speaker, at this point I will con-
clude and submit for the RECORD those 
documents I referred to earlier: 

(a) FINDINGS—The Congress finds the fol-
lowing: 

(1) A high-quality, highly competitive edu-
cation for all students is imperative for the 
economic growth and productivity of the 
United States, for its effective national de-
fense, and for achievement of the historical 

aspiration to be one Nation of equal citizens. 
It is therefore necessary and proper to over-
come the nationwide phenomenon of educa-
tionally inadequate or inequitable State 
public school systems, in which high-quality 
public schools serve high-income commu-
nities and poor-quality schools serve low-in-
come, urban, rural, and minority commu-
nities. 

(2) There exists in the States an ever-wid-
ening educational opportunity gap for low- 
income, urban, rural, and minority students 
characterized by the following: 

(A) Highly differential educational expend-
itures among public school districts within 
States. 

(B) Continuing disparities within the 
States in students’ access to the fundamen-
tals of educational opportunity described in 
section 112(a). 

(C) Radically differential educational 
achievement among public school districts 
within the States, as measured by the fol-
lowing: 

(i) Achievement in mathematics, reading 
or language arts, and science on State aca-
demic achievement tests and measures, in-
cluding the academic assessments described 
in section 113(b)(1). 

(ii) Advanced placement courses offered 
and taken. 

(iii) Scholastic Aptitude Test (SAT) and 
ACT Assessment scores. 

(iv) Dropout rates and graduation rates. 
(v) College-going and college-completion 

rates. 
(vi) Job placement and retention rates and 

indices of job quality. 
(3) As a consequence of this educational op-

portunity gap, the quality of a child’s edu-
cation depends largely upon where the 
child’s family lives, and the detriments of 
lower quality public education are imposed 
particularly on—(A) children from low-in-
come families; (B) children living in urban 
and rural areas; and (C) minority children. 

(4) Since 1785, the Congress of the United 
States, exercising the power to admit new 
States under article IV, section 3 of the Con-
stitution (and previously, the Congress of 
the Confederation of States under the Arti-
cles of Confederation), has imposed upon 
every State, as a fundamental condition of 
the State’s admission, the following require-
ments: 

(A) One, and sometimes two, square-mile 
lots in every township were to be ‘granted 
and . . . reserved for the maintenance and 
use of public schools’. 

(B) ‘[S]chools and the means of education 
[are to] be forever encouraged’ 

(C) ‘State conventions [were to] provide, by 
ordinances irrevocable without the consent 
of the United States and the people of said 
States . . . that provision . . . be made for 
the establishment and maintenance of sys-
tems of public schools which shall be open to 
all children of said States’. 

(See Ordinances of May 20, 1785, and July 
13, 1787; Act of March 3, 1845, 28th Congo 2d 
Sess., 5 Stat. 789, Chap. 76 (admitting Iowa 
and Florida); Act of February 22, 1889, 50th 
Cong., 2d Sess., Chap. 180 (admitting States 
created from the Dakota Territories); and 
the Acts of Congress pertaining to the ad-
mission of each of the States.) 

(5) Over the years since the landmark rul-
ing in Brown V. Board of Education, when a 
unanimous United States Supreme Court 
held that ‘the opportunity of an education 
. . . , where the state has undertaken to pro-
vide it, is a right which must be made avail-
able to all on equal terms’, courts in 44 of 
the States have heard challenges to the es-
tablishment, maintenance, and operation of 
educationally inadequate or inequitable 
State public school systems. (347 U.S. 483, 493 
(1954)). 

(6) In 1970, the Presidential Commission on 
School Finance found that significant dis-
parities in the distribution of educational re-
sources existed among public school districts 
within States because the States relied too 
significantly on local district financing for 
educational revenues, and that reforms in 
systems of school financing would increase 
the Nation’s ability to serve the educational 
needs of all children. 

(7) In 1999, the National Research Council 
of the National Academy of Sciences pub-
lished a report entitled ‘Making Money Mat-
ter, Financing America’s Schools’, which 
found that the concept of funding adequacy, 
which moves beyond the more traditional 
concepts of finance equity to focus attention 
on the sufficiency of funding for desired edu-
cational outcomes, is an important step in 
developing a fair and productive educational 
system. 

(8) In 2001, the Executive order establishing 
the President’s Commission on Educational 
Resource Equity declared, ‘A quality edu-
cation is essential to the success of every 
child in the 21st century and to the contin-
ued strength and prosperity of our Nation. 
. . . [L]ong-standing gaps in access to edu-
cational resources exist, including dispari-
ties based on race and ethnicity.’ (Executive 
Order 13190). 
[From the New York Newsday, May 3, 2005.] 

STATE REFUSES TO OVERTURN CFE STAY 
(By Wil Cruz) 

A state Appellate Division panel Tuesday 
refused to overturn a stay in Gov. George 
Pataki’s appeal of a court order giving city 
schools billions of dollars in additional fund-
ing. 

The court also said it would hear the ap-
peal of State Supreme Court Justice Leland 
DeGrasse’s order in October. 

DeGrasse ruled earlier this year that city 
schools need an additional $5.6 billion in op-
erating funds over the next four years and 
$9.2 billion in capital funds over the next five 
years to bring them up to par. 

The Campaign for Fiscal Equity, which 
filed suit in 1993 accusing the state of short-
changing city schools, had asked that the 
stay be lifted. 

‘‘Even though the stay was not lifted, 
we’re gratified that the court granted our 
motion to expedite review of the case,’’ Mi-
chael Rebel the group’s executive director, 
said of the planned October hearing. 

Pataki has maintained that in issuing his 
order, DeGrasse overstepped his judicial 
boundaries and failed to address account-
ability measures. 

‘‘Justice DeGrasse’s ruling ignores impor-
tant, fundamental, separation-of-powers 
principles and requires the state to spend too 
much and reform too little, so it’s appro-
priate that it be reviewed by a higher court 
before taking effect,’’ Kevin Quinn, a spokes-
man for Pataki, said in a statement Tues-
day. 

The Campaign for Fiscal Equity pushed to 
have the stay lifted in hopes of having the 
issue resolved in time for the upcoming aca-
demic year. Yesterday’s decision eliminates 
that possibility. 

AN OPEN LETTER TO GOVERNOR PATAKI ON 
LAW & ORDER FOR EDUCATION 

April 19, 2005. 
DEAR GOVERNOR PATAKI: I call on you to 

OBEY THE LAW. New York’s highest court 
has ordered the State of New York to provide 
New York City schools an additional $5.6 bil-
lion in operating expenses over four years 
and $9.2 billion in facilities funding over five 
years to ensure the city’s children their con-
stitutional right to the opportunity for a 
sound basic education. 

To properly shape the character and en-
hance the moral fiber of our children we beg 
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you, Governor Pataki, to show respect for 
law and order. You are an important role 
model in the lives of the youth of New York 
State. The spectre of public officials refusing 
to obey a court order baffles and discourages 
law-abiding citizens. We have been taught to 
believe that in America the courts have the 
power to render justice when all other ave-
nues have closed. New York City students 
have been denied their fair share of funds for 
decades and now the courts have ordered 
that this injustice be corrected. 

It’s been 262 days since the CFE court 
deadline! 

Governor Pataki, you have further de-
prived our kids by defying/appealing a court 
order to fairly fund our schools. The law 
clearly states the responsibility for giving a 
sound basic education to our children lies 
with New York State. As a public servant 
who has served for twenty-three years on the 
House of Representatives Education Com-
mittee, and prior to that, eight years on the 
Education Committee of the New York State 
Senate I want to stress the importance of 
this vital law and order moment in the his-
tory of New York State. After years of legis-
lative deals, which resulted in great inequal-
ities, the court has proclaimed justice. Along 
with other elected officials we urge you to 
OBEY THE LAW. 

Please OBEY THE LAW. Set an example 
for our students, for our communities. Show 
them everyone must OBEY THE LAW. 

Yours For Improved Education, 
MAJOR R. OWENS, 

Member of Congress. 

f 

CAFTA 

The SPEAKER pro tempore (Mr. 
PRICE of Georgia). Under the Speaker’s 
announced policy of January 4, 2005, 
the gentleman from Ohio (Mr. BROWN) 
is recognized for a period not to exceed 
60 minutes. 

Mr. BROWN of Ohio. Mr. Speaker, 
nearly a year ago, President Bush 
signed the Central America Free Trade 
Agreement, a one-sided plan to benefit 
multinational corporations at the ex-
pense of American workers, U.S. work-
ers, and Central American workers, 
businesses, small farmers, a whole 
bunch of us in all those countries, both 
in Central America and here. 

Every trade agreement negotiated by 
the Bush administration, every trade 
agreement passed by this Congress 
since George Bush took office, Singa-
pore, Chile, Morocco and Australia, 
every one of those trade agreements 
was voted upon in Congress within a 
couple of months of the time President 
Bush signed the agreement. CAFTA, 
the Central American Free Trade 
Agreement, some call it the Central 
American Free Labor Agreement, and 
you will understand that in a moment, 
has languished in Congress for nearly 1 
year without a vote because this 
wrong-headed trade agreement offends 
both Republicans and Democrats. 

Just look at what has happened with 
our trade policy in the last decade. In 
1992, the first year I was elected to 
Congress, we had a trade deficit in this 
country of only $38 billion. That was in 
1992. Last year our trade deficit was 
$618 billion. It went from $38 billion, 
and a dozen years later $618 billion. It 
is hard to argue that our trade policy 

is working with that kind of gar-
gantuan swelling budget deficit. 

Opponents to the Central American 
Free Trade Agreement know in fact it 
is simply an extension of the North 
American Free Trade Agreement, 
which clearly did not work for our 
country. It is the same old story. Every 
time there is a trade agreement, the 
President says it will mean more jobs 
for our Nation. The President says it 
will mean more manufacturing in the 
United States. The President says it 
will mean better wages for workers in 
the developing world, and as their 
standard of living goes up they buy 
more things from the United States. 

Yet, with every trade agreement, 
from NAFTA through China, through 
every other trade agreement, those 
promises from the President fall by the 
wayside in favor of big business inter-
ests that simply send U.S. jobs over-
seas and export cheap labor abroad. Ac-
cording to President Bush, Senior, 
every billion dollars in trade, surplus 
or deficit, translates into 12,000 jobs. 

b 2130 

So if you have a $2 billion trade sur-
plus, you have a net increase in your 
country of $2 billion, times 12,000 jobs. 
You have a 24,000 job surplus increase if 
you have a $2 billion trade surplus. 

But instead, we had a $38 billion 
trade deficit 12 years ago. Today we 
have a $618 billion trade deficit. So ac-
cording to the way that President Bush 
Sr. figured out what these trade agree-
ments mean, that means a job loss of 
7.3 million jobs to our Nation. 

You can see pretty much what that 
meant because many of those jobs, a 
large number of those jobs, are manu-
facturing jobs. Look at the red. The red 
here means greater than 20 percent 
manufacturing job loss in our Nation 
in only the last 6-or-so years. You can 
look at almost all the Northeast, much 
of the Midwest, all the textile manu-
facturing from the South, steel and 
auto manufacturing here, and steel in 
these areas, textiles in these areas, in 
State after State after State. You see 
this kind of manufacturing job loss. 

So we are going to do more of these 
trade agreements so we see more man-
ufacturing job loss? That is what the 
Central American Free Trade Agree-
ment is all about. In the face of grow-
ing bipartisan opposition, and make no 
mistake about it, the Central America 
free labor agreement, Central Amer-
ican Free Trade Agreement, call it 
what you want, that agreement is dead 
on arrival when it comes to this Con-
gress because large numbers of Demo-
crats and Republicans oppose this 
agreement. 

That is why the President, unlike all 
of the other trade agreements which 
were voted on almost immediately 
upon the President’s signature, that is 
why this trade agreement has been lan-
guishing for 1 year. For 11 months and 
20-some days, it has not been voted on. 
But this year the administration is 
trying every trick in the book to pass 

the Central American Free Labor 
Agreement. 

For instance, the administration is 
linking CAFTA to helping democracy 
in the developing world. Defense Sec-
retary Rumsfeld, Deputy Secretary of 
State Zoellick, both said the Central 
American Free Trade Agreement will 
help in the war on terror. Figure that 
out. 

Ten years of NAFTA, 10 years of the 
North American Free Trade Agree-
ment, has done nothing to improve bor-
der security between the United States 
and Mexico. That argument simply 
does not sell. The North American Free 
Trade Agreement did nothing for bor-
der security. We saw this kind of job 
loss since NAFTA, this kind of trade 
deficit since NAFTA, from $38 billion 12 
years ago to a $618 billion trade deficit 
last year. 

So the President’s people tried to 
argue, tried to link the passage of 
CAFTA to making the world safe 
against terrorism. That did not work, 
so now just last week the United 
States Chamber of Commerce flew on a 
junket the six presidents from Central 
America and the Dominican Republic 
around our Nation hoping they might 
be able to sell the Central American 
Free Trade Agreement. Again they 
failed. 

But they sent these six presidents to 
Cincinnati, to Los Angeles, to Albu-
querque, back to Washington where 
they had a Chamber of Commerce re-
ception at their very fancy head-
quarters, but that did not work because 
those six Central American presidents 
are not strong believers in CAFTA 
themselves. 

The Costa Rican president, for in-
stance, announced his country would 
not ratify CAFTA unless an inde-
pendent commission determines that 
the agreement will not hurt the work-
ing poor of his country. 

Understand what CAFTA is all about. 
The average income for an American is 
about $38,000. The average income for a 
Honduran or a Nicaraguan is less than 
one-tenth that. So think about that. A 
$38,000 average income for an Amer-
ican. And on that income many Ameri-
cans can buy a washer and a dryer, and 
can begin to purchase a home, perhaps. 
Many Americans can buy a car and 
begin to put away in some cases a little 
money for a child for college or at least 
borrow some money and get them to 
college. 

But on $2,000 or $3,000 an average 
wage in Honduras or Nicaragua, they 
are not going to buy cars made in Ohio 
and washing machines made in the U.S. 
or steel from West Virginia or software 
from Seattle. They are not going to be 
able to buy prime beef from Nebraska. 
They are not going to be able to buy 
textiles or apparel from Georgia. The 
fact is that this trade agreement is not 
about the U.S. selling products to Cen-
tral America. It is about U.S. compa-
nies looking for cheap labor and 
outsourcing those jobs to Latin Amer-
ica. That is why we have this kind of 
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