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are based on responses from more than 1,800
U.S. residents. The margin of error is +2.3 to
4 percentage points.

The findings suggest that anxieties about
free trade long held by lower-income Ameri-
cans and blue-collar workers—who have been
losing jobs to cheaper labor markets
abroad—have spread up the income ladder.

The findings come as the U.S. job market
remains sluggish and accounting, computer
programming, radiology and other high-end
service jobs are being lost to workers abroad.

“This is huge,” said Steven Kull, director
of the Maryland polling unit. He said the
PIPA poll shows most Americans remain
supportive, or at least tolerant, of free trade,
but with big caveats. “They’re not saying,
‘put on the brakes,””” he said. ‘‘But they are
saying, ‘Don’t step on the gas. Don’t rush.
We need to make adjustments. We need more
time to adapt to these changes.””’

———

IN DEFENSE OF ACTIONS TAKEN
IN IRAQ AND TEACHING AN AP-
PRECIATION FOR WESTERN CIV-
ILIZATION

The SPEAKER pro tempore. Under
the Speaker’s announced policy of Jan-
uary 7, 2003, the gentleman from Colo-
rado (Mr. TANCREDO) is recognized for
60 minutes as the designee of the ma-
jority leader.

Mr. TANCREDO. Mr. Speaker, as |
listened to the comments that preceded
me in the Special Order that dealt with
our involvement in Irag, certain
thoughts came to mind that | think I
would like to present this evening prior
to getting involved with the issue of
primary importance right now, or, |
should say, not primary importance,
but the issue | had intended to bring
forward. | will do that, but I will do it
subsequent to the thoughts | have had
listening to our loyal opposition.

We have heard for approximately an
hour that there were a number of
things wrong with the intelligence re-
ports that we received; that there are
problems that we now face in trying to
pacify lraq; and that as a result of
these things, there should be investiga-
tions. And a lot of people’s integrity
has been called into question, not the
least of which the President of the
United States.
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There are many issues that | disagree
with the President on, and | have not
been hesitant to express my opinions
when | do disagree. But on this issue of
Iraq, let me just present a few ideas
that may | hope stimulate some think-
ing about whether or not we were right
to do what we did in Irag.

I would ask, Mr. Speaker, for all of us
to think about what pundits and polit-
ical opponents would have said if in
some time between, say, 1933, when
Hitler took power in Germany, and
1939, when finally the world decided to
go to war against Hitler, or at least a
good portion of the world decided to go
to war, what if at any point in time be-
tween 1933 and 1939 the United States
and Great Britain and as many other
countries as would join us would have
taken a very, very bold action? And
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that action would have been preemp-
tive. It would have been before any sort
of aggressive action had been taken by
Germany and by Hitler against the
West, against the Allies, before Poland
had been invaded, even before Czecho-
slovakia. Could we imagine what would
have happened on this floor and
throughout the world, really, in terms
of the reaction, if America and a group
of nations had taken preemptive action
and stopped Hitler, if we had gone into
Germany, if we had deposed Hitler and
attempted to bring about a different
and truly democratic regime?

Well, certainly there would have been
an awful lot of second guessing. Cer-
tainly there would have been people
here on the floor of the House talking
about the fact that we really do not
know for sure whether V-1 and V-2
rockets were being developed. Maybe
the hard evidence would not have been
available at the time. And so where
were we? Why were we doing such
things and was it not against all rules
of engagement, was it not something
that we should be challenging our ad-
ministration for and saying you did the
wrong thing?

We did not have all of the very spe-
cific information that we needed to
make this decision. Could it be that we
would have been questioning whether
or not Hitler’s intention would have
been to, in fact, bring about the “final
solution” for the Jews in the world?

All these things would have been
speculative, certainly. We could not
have perhaps proven that that was his
intent. We would have been perhaps
without all of the hard evidence to
bring in front of the world body to
prove that the decision we made to pre-
emptively act was right. But if we had
done so, just think about what would
have been the outcome of that decision
and that action. Fifty million people,
50 million people died as a result of our
unwillingness to take action. National
treasure, untold national treasure had
to be expended; and, of course, hun-
dreds of thousands of American lives
were lost to try and stop him and stop
the Axis powers after they made their
intentions perfectly clear.

Now, | think that there is a lesson to
be learned here, and it is that at some
point in time it is imperative that the
civilized world take action and, in fact,
take preemptive action to try to pre-
vent an occurrence similar to World
War Il. If we could have done that now,
knowing what was the outcome of
World War |1, knowing what it took to
actually stop him when we chose to fi-
nally get involved, who would suggest
that we should not have taken preemp-
tive action?

Does anyone really believe that we
should have waited knowing now what
we know? Does anybody believe that
we should have waited for Hitler and
the Japanese empire to strike first?
Well, we did. That is history. And we
know the outcome. So | will suggest to
the body that there was a great deal of
evidence presented not just to the
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United States but to many other coun-
tries and many other intelligence net-
works around the world that would
lead us to believe that there was a
problem in the making in Irag. No one,
not a single person has ever denied the
fact that Irag was in the process of de-
veloping nuclear weaponry and weap-
ons of mass destruction; and, of course,
we knew that they had used similar
weapons in the past. So that was not a
question.

The question is would he have, would
Saddam Hussein have actually used
those weapons had he gotten ahold of
them? How long would it have taken
for Iraq to actually obtain those weap-
ons? Those are questions we do not
know the answer to right now, but we
can be fairly sure by all of the empir-
ical evidence that we have in front of
us that they have would have devel-
oped the weapons and that either he
would have used them or think of this,
what if, what if those weapons became
disposable to the two sons of Saddam
Hussein, Uday and Qusay? Does any-
body really believe that they would
like to live in a world where those two
guys would have the ability to push the
button?

Well, now they are gone. Saddam is
in custody. Uday and Qusay are his-
tory. So now we can stand on the floor
of the House and we can get on all of
the talk shows and say we really did
not have all of that to worry about. It
really was not worth the expenditure of
our resources, both human and finan-
cial. Well, maybe not. But | have to say
that from everything we know about
history and from everything that we
know, absolutely, unequivocally know,
not the if’s, not the ““‘I wonder if,”” but
what we know about the regime in Irag
would lead us to believe that the action
we took eventually would end up sav-
ing a lot of lives. Not only that, but we
are now engaged in a very difficult
process and that is to impose democ-
racy, to plant the seeds of democracy
in an area of the world in which, of
course, it is a very alien idea. And the
task is incredible, it is true, but think
of the task we have faced when we
chose to rebuild Germany and Japan
and to rebuild those countries on
democratic models. In Japan, of course,
where it had never ever existed before,
and in Germany, where it had been
bastardized, the concept of democracy.
We undertook that huge, monumental
task; and people could have said in
1946, 1947, 1948, look at the problems we
are facing. How come we have not been
able to construct these democratic
models over there by now? Why are
American troops still occupying Ger-
many and Japan? Why are our people
still at risk? Why are we spending hun-
dreds of millions of dollars which
would equate in today’s terms to hun-
dreds of billions of dollars in the re-
building of both Japan and Germany?
Why are we doing it? They would have
been there and they may have been
here on the floor saying those things at
that time. | know that is true.
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I am not saying they are not legiti-
mate questions and that they should
not be raised. All I am saying to you is
that we have history on our side. We
know what happens when you do not
undertake the task, and we know what
happens when you do in fact persevere,
when you say we are going to rebuild
these countries, it is going to take a
lot of money, a lot of time and a lot of
effort because they are not used to this
concept; but did it work out to the ben-
efit of humanity that we did what we
did? Of course it did.

Who argues that we should not have
rebuilt Western Europe and even
Japan? They became prosperous. They
became willing to accept the ideas and
ideals of Western civilization, which
will get me into my next area of dis-
cussion here. But we faced all of these
things. We did it. We persevered.

In terms of the time frame that has
expired between the ending of major
hostility to today, it is a blink of the
eye. Think how long it took for the
United States of America to perfect
this concept of a republic based on
democratic ideals. It did not happen
overnight. You may recall at the end of
our revolution many people went to
George Washington with a council,
figuratively speaking, a council and
said, We want you to be king. And, of
course, Washington refused and said
that is not why we fought a war
against a king. That is not the kind of
government we were going to establish.
Even then, of course, we did not warm
to this concept of a republic very
quickly.

The Articles of Confederation were
problematic. There were things in
them that did not actually address all
of the problems that we had in this
country trying to pull it together. Just
as today we are watching lIraq in this
process, and we are saying, gee, whiz,
even their constitution, or the lead up
to the constitution, even what we have
developed in Iraqg today is problematic
because we still do not know whether
or not exactly what the role of religion
will be in Iraqg.

Well, you may recall that we did not
know exactly what the role of slavery
would be in the United States and we
refused to address it in the Constitu-
tional Convention because we could not
come to an agreement. So we put it off
and, admittedly, it led to a lot of vio-
lence. But the issue was settled. The
republic remained and we now still
present to the world the best possible
hope for stable government and for
peace. But it did not come easily. It did
not happen when Cornwallis surren-
dered at Yorktown. Lots of things,
even bloodshed followed the surrender
of the British.

Peace will not come easily in Iraq.
Democracy will not come easily in
Irag. Many trials and tribulations lay
ahead, much bloodshed, certainly true.
Should we abandon it because there are
these obstacles? Shall we walk away
because the challenge is very, very dif-
ficult? Well, that is the proposition
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that is put before us. And | suggest to
you that planting democracy and the
concept of a republic in a part of the
world where it had not heretofore ex-
isted is a worthy endeavor.
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I also suggest to my colleagues that
our efforts in Iraq up to this time can
be described as noble.

This is an interesting situation that
we are in; and this develops into an-
other discussion that | want to have to-
night, and that is the value of Western
Civilization and what it really means,
because tomorrow | am going to intro-
duce a resolution, and I am joined by
many of my colleagues, and the resolu-
tion is a simple one.

It says that this body, the Congress
of the United States, believes that all
children graduating from schools in
this country should be able to articu-
late an appreciation for Western Civili-
zation; and it may seem to some at
first to be a heavy topic, some amor-
phous idea, and one might wonder what
are its practical implications and why
I would be doing that, as | say, and I
and my colleagues would be doing this.

I think in a way it is ironic that we
are desperately attempting to implant
concepts of Western Civilization in a
place called Iraq while we, in this coun-
try, challenge their relevance in our
schools and in our textbooks and cer-
tainly in the media in our culture. | be-
lieve that we are in a war that can be
described as a clash of civilizations.
There is a great book by an author by
the name of Samuel Huntington called
the ““Clash of Civilizations,” and | re-
member reading this book, | do not
know, maybe 8 years ago and thinking
that it was interesting; but | remember
going back and reading it again after 9/
11 and thinking that it was profound
and prophetic.

I believe the United States is in a
clash and Western Civilization is in a
clash of civilizations. It is a real clash,
if you will, a real war. It is bloody.
There are times when the clash be-
comes even more violent and times
when it subsides, but the clash is real
and it will be here for some time. The
clash is with radical Islam. It is with
people who have said openly and re-
peatedly that their desire is to come
here and kill you and your children, me
and my children, to eradicate us from
the planet.

There is an interesting diary, | do
not know whether it was on Al Jazeera,
but it was published some time ago,
and it is a diary of a person who be-
came a suicide bomber. He talks about
in this diary why he has to do what he
believes he has to do. He says that the
ultimate threat to his view of Islam is
the West, is the concept of a republic,
a democratic republic. He said that
this is a threat to the heart; this is a
threat to the existence of Islam as he
saw it because what the West provided,
through democratic principles and free
enterprise, was the good life essen-
tially, what it sort of boils down to. It
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provided the good life. People could
achieve more and more; and, yes, they
could achieve in monetary ways, but
they could also achieve even from the
standpoint of advancing oneself and
one’s self-esteem, and this he said
would turn people away from looking
to the afterlife as the ultimate goal or
as the ultimate glory.

I can tell my colleagues that cer-
tainly there are aspects of Judeo-Chris-
tian tenets that tell us also that it is
what comes next that is important, but
Western Civilization has allowed us
many things. It has provided a system
and a set of ideas and ideals that have
served humanity well; and, yes, those
ideas and ideals are a threat to other
ideas; and, therefore, a clash occurs.

How do we fight this war? How do we
deal with this clash? Well, of course, it
will require the force of arms at times,
and it will require the commitment of
resources, and it will require some-
thing else. It will require a belief in
who we are, which by the way is the
title of Samuel Huntington’s new book,
which | certainly commend to every-
one, “Who We Are.”’

We have to know the answer to that
question. We have to know who we are.
We have to understand that this Na-
tion uniquely was created on the basis
of ideas and ideals, all other nations
formed for other reasons, but ours
started for a brand new reason, ideas.
Those ideas were held up to the world,
and people came from all over the
world to embrace them. Uniquely, we
said this old concept that people should
be ruled by individuals is not accept-
able; it has not worked out well and it
does not accrue to the benefit of most
human beings. So Western Civilization
was based upon a different idea, and it
is called the rule of law, not the rule of
man, not one person making arbitrary
decisions about everything that affects
our lives, but the law making those de-
cisions as developed by people who rep-
resent all of us, a brand new concept
that we put into effect and that | think
serves the world well.

Western Civilization was based on
other ideals, the ideal of the individual
being superior to that of the collective;
the idea that humans had inalienable
rights. This is a Western concept. No
place else does it show its face but in
Western Civilization.

Today, in America, however, there is
a movement, a philosophy, I call it rad-
ical multiculturalism. It has taken
hold of our society. It is seeping its
way into our public schools and on to
our college campuses. This philosophy
may be peculiar to most Americans;
but it does seem to be taking hold
among elites, academics, the media,
and certain groups within the political
establishment. It is a corrosive move-
ment, and its purveyors are threat-
ening to accomplish in the classrooms
what they could not get through elec-
tions: one, to erase the notion of citi-
zenship; and, two, to teach young peo-
ple that there is nothing positive or
unique about America and that West-
ern Civilization contributed nothing to
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world history but imperialism, slavery,
and discord.

Let me emphasize something here. |
do not for a moment want to tell the
children of America, the citizens of
America or the world that we believe
that we have never done anything
wrong and that Western Civilization is
nothing but a set of ideas and prin-
ciples that have been put into place
without problem. Many of those ideals
are not yet reached, by the way. So |
am totally and completely supportive
of the thought that we have to teach
our children the truth about who we
are, the truth, warts and all; but | have
to tell my colleagues I am becoming
extremely concerned, as | think many
others are, about the fact that we con-
centrate so much of our effort and time
on teaching children and immigrants
into this country that there is nothing
good about Western Civilization or
about the United States as a represen-
tation of that civilization.

These are some examples that we
have taken, by no means exhaustive.
These are just tiny little snippets of
some of the things we tell our children
in textbooks and some of the things
that, in fact, teachers and professors
have told our children about America,
about the West, all in an attempt to es-
sentially eliminate any concept that
there is something good and special
about us and who we are, and | will go
through them in a minute.

I just want to tell my colleagues
about something that happened to me
just a short time ago.

I was visiting a high school in my
district, and there were probably 150 to
200 students who came into the audito-
rium to have a discussion with me; and
it went on for, as | say, about 60 min-
utes or so, and at the end, some stu-
dents were sending up written ques-
tions. One of them said, What do you
think is the most serious problem fac-
ing the country? | said, well, I am
going to answer that question with a
question, if you do not mind, and that
is this, How many people in here be-
lieve that we live in the greatest Na-
tion on the Earth or as Michael Medved
always says, on God’s green Earth? And
I looked around. It was fascinating to
see what happened out there.

This was a suburban district in Doug-
las County, Colorado, middle- to high-
er-income families in the area, pre-
dominantly white. If one looked up
suburbs in the dictionary, probably a
picture of this particular area, and
when | asked the question how many of
you believe that you live in the best
country in the world, about two dozen
raised their hands, most of them very
sheepishly | should say, and the rest
just sat there. Some looked uncomfort-
able, and I must admit that | thought
to myself at the time that some of
them looked like they actually wanted
to say yes, but they were afraid to.
They looked at the teachers who were
lined up on the sides of the walls. They
were kind of looking at them like, gee,
should | actually say this, and more
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than that | think that they were think-
ing, if | say yes, if | say yes | believe |
live in the best country in the world,
someone might challenge me, maybe
even he will, and would | be able to de-
fend that principle.

These are high school students; and |
said, well, let me ask you about do you
realize that we are a product of West-
ern Civilization and that how many of
you would agree that this is something
again about which you can be proud?
Maybe a dozen at that one, and | said,
well, this is what | consider to be one
of the biggest problems facing Amer-
ica, what is happening to you and what
has happened to you as a result of this
multiculturalist philosophy that we
push in the schools.
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This idea that all cultures are at
worst the same; at best they are better
than ours; and that we cannot make
these kinds of statements about what
is better or best, about which country
is better or best, which civilization is
better.

Now, that happened, and | know it is
not unique to this little typical subur-
ban school in my district. | could have
asked that question in any high school
in America and the response would
have been similar; tepid, sheepish sup-
port, with most people saying, | do not
know, |1 do not care, and what does it
matter?

I wonder how this could have hap-
pened. How is it that people living here
in this country, at this time, can look
at the rest of the world and not recog-
nize that every single day millions of
people are struggling to get here, if not
to America at least to Western Europe;
that they are struggling to get to
Western civilization? And | have to
ask, how many people do you know
that are struggling to go the other
way? Is that not empirical evidence of
some sort that what we have is pretty
good; that it is worthy of our alle-
giance, worthy of continuing?

People ask me why I am so involved
with the immigration issue; why |
speak on that issue so often. Well,
there are a whole bunch of reasons, and
they deal with jobs and the environ-
ment, and the cost, and all that sort of
thing. But after all of that is said and
done, | worry about this. | worry about
the fact that we are not doing a very
good job of creating a society, a cohe-
sive, homogenous society out of all of
the disparate parts that make up
America. | worry that we are working
very hard to divide us, to divide this
Nation into camps; into Balkanized
areas that are based on linguistic, cul-
tural, or political differences while si-
multaneously trying to erase anything
that smacks of an attempt to bring
people together around a set of ideas
other than the concept of diversity,
which is the only thing that
multiculturalists will say is worthy of
our allegiance.

I worry about what will happen to us
in this clash of civilizations when it is
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not only the force of arms necessary to
win the day but it is the force of ideas.
For us to be successful as a people, as
a civilization, as a country we have to
know who we are, where we came from,
and where we are going. We have to be-
lieve in who we are, where we came
from, and where we are going. And |
worry that too few of us know who we
are, where we came from or where we
are going, and that this in the long run
will prove to be our undoing.

So that is why | talk about immigra-
tion, and that is why | talk about
issues like this. That is why | worry
about the fact that in the textbook
called Across the Centuries, which is
used for 7th grade history, the book de-
fines the word jihad as “To do one’s
best to resist temptation and overcome
evil.”

Now, maybe that is somebody’s inter-
pretation of jihad. But, remember, this
was not even suggested as someone’s
idea, this is presented as the interpre-
tation, the definition of jihad: “To do
one’s best to resist temptation and
overcome evil.”

I guess we would not want to tell
children, would we, that that word im-
plied something quite different? It is a
call to arms to those people who be-
lieve we should be annihilated, and ev-
erything we believe in should be wiped
out because it is a threat to fundamen-
talist Islam. Well, we need to say it,
because it is true. We may not like it,
we may feel uncomfortable by telling
children the truth, but it is imperative
that we do so. That is not the only defi-
nition of jihad.

In 2002, the New Guidelines for
Teaching History in New Jersey’s pub-
lic schools failed to even mention
America’s Founding Fathers, the pil-
grims, or the Mayflower. How do you
tell the history of the United States, |
might ask, without mentioning the
Founding Fathers, the pilgrims, or the
Mayflower?

Maybe it is a good thing that the
book did not, because in many text-
books, and certainly out of the mouths
of many teachers, the mentioning of
these people would be in derogatory
terms. The Founding Fathers, all white
men, who were slave owners, who came
here to pillage and rape and whatever.
Columbus came here to destroy para-
dise. | have seen that.

So maybe it was better that they did
not mention it. Do you think at least
some reference to the ideas and ideals
upon which this Nation was founded
should have been made, and the fact
that people struggled and died to bring
those ideals into fruition? Do you
think that was worthy of mentioning?

In a Prentice Hall textbook used by
students in Palm Beach County High
Schools, titled A World Conflict, the
first five pages of the World War 11
chapter focused almost entirely on top-
ics such as gender roles in the armed
forces, racial segregation in the war,
internment camps, and women and the
war effort.
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Do you think I make this stuff up?
You can go and look, if you do not be-
lieve me, that this is in fact being
taught to our children. This is in the
textbooks of the schools in this Nation.

By the way, Madam Speaker, if any-
one were to be so inclined, they can go
to our Web site, www.House.Gov/
Tancredo and they can click on a pop-
up that says Our Heritage, Our Hope,
and they can see what | am talking
about here, and they can also sign up
to help us in this endeavor to change
the situation. And | have some very
specific things | would like them to do.

A Washington State teacher sub-
stituted the word “‘winter” for the
word ‘““Christmas’ in a carol to be sung
at school programs so as not to appear
to be favoring one faith over the other.
The lyrics in Dale Wood’s carol From
an Irish Cabin were changed to read
“the harsh wind blows down from the
mountains and blows a white winter to
me.”” Not “Christmas.”

I was in a school, again in my dis-
trict, again a typical public school, and
it was right before Christmas. | was
talking to a lot of, | think they were in
grades 5 and 6 in an elementary school.
When | left the room, | said Merry
Christmas. Again, there was this kind
of an uneasy response, and some Kids
said okay. And as | was walking out
the lady who had invited us to come
and speak, who was an aide at the
school, said, you know, the principal
does not like us using the word
“Christmas’ here. | said what is that,
as | pointed to a Christmas tree in the
hallway? And she said, that is a sea-
sonal tree. And | said, are you telling
me that we cannot use ‘“‘Christmas’?
And she said, no, the teachers do not.

So | went back and | yelled, as | was
leaving and all the kids were coming
out, | said, Merry Christmas, and they
all said, Merry Christmas. But this is
happening, of course, in schools all
over the United States. | bet if people
go to their own schools and check
these things out, they will see what |
am saying is not just unique to my lit-
tle suburban district in Colorado.

In a school district in New Mexico
the introduction to a textbook called
500 Years of Chicano History in Pic-
tures states that it was written *““In re-
sponse to the bicentennial celebration
of the 1776 American Revolution and
its lies. Its stated purpose is to “cele-
brate our resistance to being colonized
and absorbed by racist empire build-
ers.” The book describes defenders of
the Alamo as ‘‘slave owners, land spec-
ulators, and Indian Killers,” Dave
Crockett as a cannibal, and the 1857
“War on Mexico’” as an unprovoked
U.S. invasion. The chapter headings in-
clude, Death to the Invader, U.S. Con-
quest and Betrayal, We Are Now a U.S.
Colony, In Occupied America, and They
Stole the Land.

Now, again, | certainly do not say
that mistakes were not made, that
manifest destiny as an idea and an
ideal did not have inherent in it prob-
lems for other people. | certainly be-
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lieve that is true, and | believe we
should teach our children about those
problems. But this is what we call ob-
jective history text?

I am going to repeat it. This book, it
said, was written “‘in response to the
bicentennial celebration of the 1776
American Revolution and its lies.” Its
stated purpose is to ‘‘celebrate our re-
sistance to being colonized and ab-
sorbed by a racist empire builder.”

Children are often taught only the
most negative things about the United
States and about Western civilization.
And if these efforts go unchecked, chil-
dren will lose any real connection to
the goals and aspirations and ideals of
America and the West, the ideals exem-
plified in the Constitution and articu-
lated by the people who founded the
country over 200 years ago. If we fail to
instill these values in our children, we
risk losing our national identity.

It is not surprising to me that a
brand new phenomenon is developing in
the United States with regard to the
immigrant community. Since about
1947, the United States has allowed
people to claim a dual citizenship.
Most of this happened in 1947 as a re-
sult of the creation of the State of
Israel, and to provide Israelis here with
the opportunity to travel back and
forth and to state their allegiance to
Israel by accepting a dual citizenship.
But we never had very many people, to
tell you the truth, that actually ac-
cepted that offer. It numbered in the
hundreds of thousands, at the most, at
any given time in America.

Today estimates are that there are
between, we do not know for sure, 5 and
10 million people in this country who
claim a dual citizenship, mostly with
Mexico, after Mexico allowed Mexican
nationals to keep their citizenship once
they came to the United States. This
happened a couple of years ago, and the
number skyrocketed.

When we tell people that they should
keep their political associations, polit-
ical allegiances to other countries,
that they should keep their language of
origin, that they should not actually
blend into this American mosaic,
should we be surprised by the fact that
they do not?
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McDougal’s ““The Americas,” another
textbook, states that the Reagan-Bush
conservative agenda limits advances in
civil rights for minorities. Again, these
are statements of fact by a textbook,
not somebody’s opinion, and that the
conservatives’ bid to dismantle the
Great Society’s social programs could
be compared to abandoning the Nation.

It goes on to include a text stating
that Communism had potentially to-
talitarian underpinnings, and contrasts
future Taiwan President Chiang Kai-
Shek’s repressive rule with Communist
Chinese Dictator Mao Zedong’s benevo-
lence toward peasants in the early
1940s.

Now, if we did not know anything
else and read this, why would you not
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believe it to be true? If the book and
your teacher failed to mention the
deaths of about 65 million Chinese after
Mao came to power in 1949 or Taiwan’s
peaceful transformation into a thriv-
ing, pluralistic multiparty democracy,
no one would know this. They would
never understand it. They would never
truly understand world history. Would
we be lying to tell children this was
the case? Would it be chauvinistic of us
to suggest that it was not just the pos-
sibility of some totalitarian
underpinnings, but a totalitarian re-
gime, and that Communism could only
survive out of terror.

Is it not acceptable for us to tell the
truth? That is what | wonder. Why are
we so fearful about telling children
about who we are really, all of the
warts but all of the good things, too.

Here is a study by Philip Sadler, di-
rector of science education at the Har-
vard-Smithsonian Center for Astro-
physics, which shows that students
who had taken high school physics
classes that used textbooks did sub-
stantially worse than high school
classrooms that used no textbooks at
all. 1 would suggest that if these other
textbooks, these history textbooks are
an example of what we are doing, it
would be better to not use them at all.

Madam Speaker, tomorrow | am
going to ask this Congress to pass a
simple resolution, and that resolution
will state, as | said, that all children
graduating from our schools should be
able to articulate an appreciation for
Western civilization. That is it. No
mandate, no textbook mandates, no
curriculum change, just whatever you
do, this should be an outcome.

Simultaneously we are going to be
joined by State representatives all over
the country who will be introducing
into their representative legislatures a
similar resolution, and we are going to
be joined by hundreds of Americans,
and this is where other people can get
involved because we are going to be
joined by | hope eventually hundreds of
thousands, maybe millions of American
citizens who will go to their school
board with a resolution that we have
on that Website that | mentioned ear-
lier, www.house.gov/trancredo, and go
to Our Heritage, Our Hope, and there
you will see a copy of a resolution that
a person could take to their school
board and ask their school board to
adopt.

Now, the NEA, the National Edu-
cation Association, has already at-
tacked this proposal. And | keep think-
ing to myself, what is there about this?
And not just the NEA. Tomorrow Iis
when we are going to actually drop this
resolution and announce it, but we
have had all kinds of people responding
saying that in fact this is a bad idea.
Now, please, let us really think about
this for a second. They are saying it is
a bad idea to teach children facts so
that they could articulate an apprecia-
tion for Western civilization. | mean, is
that not the definition of what would
be a good history education, a good
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civics education? Should children not
be able to articulate those principles?

We can argue whether they are right
or wrong, but we should be able to have
children who can articulate them, un-
derstand who we are, where we come
from and where we are going.

| know that this is a stretch for a lot
of people. It is hard for a lot of people
to get their hands on this because it is
not an issue that you can condense into
a bumper sticker, but | encourage peo-
ple to think through this and think
about the possibility that it is impor-
tant for us and for our civilization to
actually transmit these goals and ideas
to the next generation. We cannot con-
tinue to teach only the negative. Doing
so contributes to the balkanization of
the United States into subgroups, sub-
categories, and hyphenated Americans.

In Numbers U.S.A., an organization
that does a lot of great work and also
has a great Website, Numbers U.S.A.
talks about the fact that if we continue
as we are in terms of population
growth and the source of our popu-
lation growth in this country, being 90
percent from immigrants, that by the
year 2100 two-thirds of the people here
in the United States will be descend-
ants of people not yet here at the
present time. Think about that. In 96
years, two-thirds of the people living in
this country will be descendants of peo-
ple not yet here. Think about that and
then think about what we are teaching
them, the folks that are coming in and
the folks that are here about who we
are. How can we expect this new Na-
tion essentially that will be created by
2100 to be steeped in the same goals and
principles and ideas?

Again, Madam Speaker, | hope that
we will be joined by hundreds of thou-
sands of Americans all over the coun-
try who will be willing to say that it is
important for their schools, it is im-
portant for our civilization that we
teach children to appreciate the value
of Western civilization and there is
something we all can do about it. | am
going to do what | can do here, State
legislators will do what they can do in
their respective bodies, and then it is
up to the people of this country to take
this on and move it forward. It will de-
termine whether we are a Nation at all
in years to come.

——
PROTECT HAITIAN LIVES

The SPEAKER pro tempore (Mrs.
BLACKBURN). Under the Speaker’s an-
nounced policy of January 7, 2003, the
gentleman from Michigan (Mr. CON-
YERS) is recognized for 60 minutes.

Mr. CONYERS. Madam Speaker, this
Special Order is taken in a spirit of
deep sadness and regret about the
events that are going on in the nation
of Haiti. We have come here this
evening to recommit ourselves to the
proposition that the United States has
a responsibility to prevent the loss of
life and the continued deterioration of
the nation of Haiti. The present admin-
istration’s inaction has undermined de-
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mocracy and security in Haiti, and it is
our responsibility to make sure that
this does not get any worse.

So we, Members of Congress, call
upon the administration to protect
Haitian lives by restoring order, up-
holding the rule of law and disar-
mament across the country. The cur-
rent state of affairs in Haiti is chaos.
The rebels who were empowered by our
inaction must be held accountable and
not allowed to benefit from their vio-
lence. Humanitarian aid must flow to
Haiti immediately. A humanitarian
corridor with supplies of food and
water and medical equipment must be
established to provide assistance to the
beleaguered Haitian people. Humani-
tarian aid must flow to Haiti imme-
diately. We must support the formula-
tion of a donor conference so the people
of Haiti can finally get the kind of as-
sistance that they so desperately need
and so properly deserve.

This administration is misinter-
preting and failing to honor the spirit
of the Haitian constitution. Where is
Article 149 in the transitional govern-
ment talks?

So we as Members of Congress call
upon this administration to follow the
rule of law and the Haitian constitu-
tion. In it, Article 149 of the 1987 Hai-
tian constitution clearly outlines the
process by which the interim president
is appointed and it includes the ratifi-
cation of the legislature. Due to the
unwillingness on the part of the polit-
ical opposition party’s willingness to
participate in elections, there is no leg-
islature to confirm the interim presi-
dent; and, therefore, the recently
sworn in president is, unfortunately,
regrettably not ruling pursuant to the
Haitian constitution.

On Sunday President Bush said, ‘“The
Haitian constitution is working.”” How
does he believe just because he said it
that that could make it true? The
President forgets that when they fail
to respond to the opposition’s rejection
of the U.S. brokered peace plan that
they had in fact repudiated their own
plan for peace. It was just on Monday
of last week that Secretary of State
Powell said ““The United States will
not support the overthrow of a demo-
cratically elected government by thugs
and criminals.”

For the administration to remain
mute while the constitutional process
was thwarted and then to pressure
President Aristide, the one who was
compromised to resign, is in no way in
line or in accordance with Haiti’s con-
stitutional process.

Moreover, now that the administra-
tion has created this constitutional
quagmire in Haiti, it is reprehensible
to claim that the constitution is work-
ing.
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Our administration is jeopardizing
the lives of countless numbers of Hai-
tian asylum seekers by enforcing im-
mediate Coast Guard interdiction with-
out an opportunity for a fair asylum
hearing.

March 2, 2004

Members of Congress call on the
Bush administration to extend tem-
porary protected status to Haitian asy-
lum seekers because returning to Haiti
will pose a serious threat to their per-
sonal safety.

To require the Secretary of Home-
land Security to designate Haiti under
section 244(b) of the Immigration and
Nationality Act so that the nationals
of Haiti present in the United States or
reaching our shores may be granted
temporary protected status. This
would mean that both Haitians who are
present in the United States and those
who may be fortunate enough to make
it to shore will not arbitrarily be sent
back to Haiti until the country is sta-
ble.

This administration’s neglect of
Haiti and the intentional, systematic
dismantling of the Haitian social, eco-
nomic, and political circumstance
which culminated in the current polit-
ical instability and provided the envi-
ronment for a coup d’etat.

As Members of the Congress, we call
on our leaders in Congress to hold joint
public hearings between the House In-
telligence Committee and the Inter-
national Relations Committee on the
Bush administration’s role in under-
mining a democratically elected gov-
ernment in, of all places, the western
hemisphere. The United States should
not have allowed the opposition in
Haiti without a legislative popular
mandate to veto the possibility for
peace in Haiti. Now there is mayhem
and on-the-spot executions and other
atrocities which are taking place daily.

Why did the United States not send
in a force to reinforce the police when
a political solution was still possible?
Why did the United States only act
after that possibility, along with Presi-
dent Aristide, was removed? Why have
the rebels not been arrested? Were
their actions not illegal? How did the
leaders of the insurgence, some of
whom are the most notorious torturers
and death squad members, return to
power? Louis Jodel Chamberlain is a
former military leader who led a brutal
paramilitary group that backed the
most recent of Haiti’s coup d’etats in
1991. The other, Guy Philippe, is a
charismatic former soldier once loyal
to President Jean-Bertrand Aristide
who fled Haiti 3 years ago after being
accused of drug dealing and of treason.

What are we to say to history? How
will we account for this tragic set of
circumstances that have now sur-
rounded this poor beleaguered nation?
As of today, the United States Coast
Guard has repatriated 902 Haitian refu-
gees to Port-au-Prince despite the es-
calating and continuing violence there.
A handful of Haitians only have met
the “‘credible fear’” standard required
for asylum. They remain on Coast
Guard vessels and are being assessed by
asylum officers from the Department
of Homeland Security’s Bureau of Citi-
zenship and Immigration Services.

Officials from the Department of
Homeland Security and Coast Guard
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