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House should schedule and pass H.R.
135 and H.R. 164 and show that we too
in the House mean business in the fight
against breast cancer.
f

REPUBLICAN LEGISLATION AT-
TACKS PUBLIC EDUCATION IN
AMERICA

The SPEAKER pro tempore. Under
the Speaker’s announced policy of Jan-
uary 7, 1997, the gentleman from New
Jersey [Mr. PALLONE] is recognized for
60 minutes as the designee of the mi-
nority leader.

Mr. PALLONE. Mr. Speaker, I expect
to be joined in a few minutes by one of
my colleagues.

This evening I would like to talk
about the efforts that have been made
by the Republican leadership to move
various legislation which I consider es-
sentially an attack on public education
in this country.

Democrats, for a long time, certainly
throughout this Congress, have
stressed the need for this Congress to
address education in various ways. We
started out during the debate on the
Balanced Budget Act this summer
stressing the need for better access to
higher education.

In fact, as a result of President Clin-
ton’s efforts and the efforts of the
Democrats joining with him, we were
able to include in the Balanced Budget
Act, when it passed, some significant
measures that would provide more ac-
cess to higher education for the aver-
age American in terms of expanding
student loan programs, providing tax
deductions or tax credits that make it
easier for the average American, the
working American, to pay for college
education or graduate education.

But now, after the Balanced Budget
Act was passed, and certainly starting
this fall, we have talked increasingly
about the need to address the problems
in our public schools, but in a very
positive way. Our feeling is that the
public schools in America are in pretty
good shape but they certainly need im-
provement and that there are various
ways to go about improving them.

One of the areas that we have talked
about the most is the need to address
the public school infrastructure. The
fact of the matter is there are many
public schools that have great need for
repairs or even new construction be-
cause of expanded enrollment but do
not have the ability within their school
district to pay for those school con-
struction or renovation needs.

In addition, there is the whole issue
of basic skills; that more needs to be
done to improve learning with regard
to basic skills in the various public
schools. And the Democrats have actu-
ally come up with a whole series of
ideas about ways to improve public
education, which I may get into this
evening with some of my colleagues.

But before I do that, I wanted to talk
about the fact that instead of empha-
sizing the need to improve the public
schools, where better than 90 percent of

America’s students are enrolled, the
Republican leadership, at least in the
last few weeks, has instead embarked
on an effort to try to take away re-
sources, taxpayer dollars, from the
public schools and use them, or credit
them, to private or religious school ini-
tiatives.

Now, the best example of that was 2
weeks ago, before we adjourned for the
district work period, the Speaker actu-
ally brought to the floor as part of the
D.C., District of Columbia, appropria-
tion bill a private school voucher pro-
gram. It was a provision that would ba-
sically have provided funding to a very
limited number of students within the
District of Columbia, I think 2,000, ap-
proximately, which is really a drop in
the bucket in terms of the number of
students in the D.C. Public schools,
and allowed them to take that voucher
and use it for private schools either in
the District of Columbia or in sur-
rounding States.

This provision initially failed to pass
the House, and the reason it failed to
pass was essentially because most
Members, and I am one of them, do not
believe that it makes sense to take re-
sources that could be used for things
like school construction in the District
of Columbia, which has a great need for
school construction and renovation,
and instead use that money to pay for
private education.

The Speaker did not have the votes,
actually, for the D.C. appropriation
bill, in part because of the voucher pro-
vision, but what he did was he held the
vote open and he twisted some fellow
Republican arms to change their votes
so he finally got a majority of one to
pass the bill.

Despite this near failure, and I say
near failure, because the way it was
done it was clearly an indication that
this was not a measure that had the
support of a majority within this
House of Representatives, but nonethe-
less, even with that, keeping that in
mind, the Speaker is now once again,
and the Republican leadership is now
once again taking another step in this
same direction, taking resources that
could be used for public education and
using them to pour taxpayer dollars
into private and religious schools.

This was a provision that was origi-
nally proposed in the Senate by Sen-
ator COVERDELL. He has called it an
education savings account but, essen-
tially, it primarily benefits wealthy
families. It allows them to basically
provide tax-free funds that would be
used to pay for private education.

Now, Democrats, and I believe this is
coming up tomorrow, Mr. Speaker, but
Democrats basically will put forth an
alternative that will use this money
for school construction bonds to help
public schools that are in disrepair or
in need of new construction. Without
getting into the specifics of this provi-
sion, which I oppose, I am trying to
make the point, and I think we as
Democrats are making the point, that
we need to improve the public schools

rather than siphon Federal dollars for
private schools.

We should not be giving up on the
public schools. The public schools are
where most of our children are edu-
cated. We have had an historic commit-
ment to public schools in this country
and, if anything, and I feel very strong-
ly, we should be moving a Democratic
initiative, which we have discussed and
which our Democratic task force has
put forward, that would provide im-
provements for public education rather
than siphoning off this money for pri-
vate and religious schools.

I see one of the cochairs of the Demo-
cratic education task force, which has
taken the initiative to put forward
these principles for America’s public
schools, my colleague from North Caro-
lina, is here.

I was going to briefly, if I could, just
outline some of the principles that the
gentleman and his task force have put
together, just to juxtapose those to
what the Republican leadership has
been trying to do in the last couple of
weeks, and if I could just mention six
very briefly.

These are the principles for Ameri-
ca’s public schools. First, an emphasis
on academic excellence in the basics;
second, well-trained, motivated teach-
ers to help children achieve high stand-
ards; third, using public dollars to im-
prove public schools rather than pri-
vate school vouchers at public expense,
which we have discussed; fourth, the
Federal role in education that supports
local initiatives for strong neighbor-
hood public schools; fifth, empower
parents to choose the best public
school for their children; and, sixth,
every child should have access to a
safe, well-equipped public school.

Again, the task force does not take
the position they are opposed to
choice, but the choice should be in the
public schools. We do not want to take
taxpayer dollars and use them for pri-
vate education.

I would like at this time to yield to
my colleague, the gentleman from
North Carolina [Mr. ETHERIDGE], who
has taken the lead on this and who has
been so well-spoken because of his
background and experience on the issue
of public education.

b 1815

Mr. ETHERIDGE. I appreciate the
gentleman from New Jersey [Mr.
PALLONE] yielding and I appreciate
very much the gentleman putting to-
gether this special order, because I
think it is important to the American
people to understand. Let me set a lit-
tle history, if I may before we get to
this because I think it is important.

I think of a great Congressman who
represented the district that I now rep-
resent many years ago, a gentleman by
the name of Harold Cooley, who at that
time chaired the Committee on Agri-
culture in the U.S. Congress. It was his
task to chair the Agriculture Commit-
tee during and right after World War
II. Many of our young people who went
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before the draft in World War II failed
their physical. Congressman Cooley
felt so strongly that he attached an ap-
propriation and an authorization piece
to a military authorization bill, de-
fense bill, to provide for school lunches
for the children of this Nation. Prior to
that time, there had not been a hot
lunch for children in our public schools
across this country.

I set that tone because there are
many who today say this is not the
role of the Federal Government, or
that is not the role of the Federal Gov-
ernment. Well, until about 1945, 1946, it
had not been the role of the Federal
Government to participate in the
school lunch programs, either. I know
this Congress last session, the major-
ity, tried to strip that out, but when
they heard from the American people,
they changed their minds.

I will say to the gentleman, having
been a superintendent for 8 years in the
public schools of the State of North
Carolina and having responsibility for
about 1.2 million children, and having
gone in those cafeterias, as a matter of
fact, last week I was in 4 different
schools, had lunch with two different
classrooms of students, and I can tell
the gentleman that instruction goes on
in those schools all across America
whether they are having lunch or they
are in recess.

One of the things I wanted to point
out was that the teacher, it happened
to be International Day. Every day
during the week they had a different
country. One of the schools I was in, in
Wilson, it happened to be the day for
China. They had chop suey or they had
egg rolls. What was so significant I
think about it was that it was a first
grade class that I was having lunch
with and the teacher, and if you know
first graders and kindergartners, you
use your finger to point to the first let-
ter as you start to read and they were
reading to those children each line of
the menu so they could identify the
menu, and then they were allowed to
stand in two different rows, depending
on which menu they chose. It was quite
obvious to me that there were children
in each of those rows who had tried
neither of those menus. But it was so
instructive in the teachers working
with them and I sat at the table with
them, and we talked and of course as
the gentleman can appreciate, there
was a lot of media there, but they had
a delightful time. But that is instruc-
tion.

I tell that little story to set the stage
for what we are talking about, because
Democrats are working to improve
public schools in America. We have
done that time and time again. We
have set the tone. Education, public
education, in my opinion, is the key to
the foundation of our democracy. It is
the one thing that helps bring people
together. It is the one thing that levels
the playing field for children no matter
what their ethnic or economic back-
ground is, and it gives them a chance
in this highly competitive world, and

without an education they do not have
it. I mean that when I say all children,
not just those from the privileged, not
just those whose parents can afford to
send them to private schools or those
who might get a few vouchers. All chil-
dren, because any that are left behind
are the ones I think that are deprived.

I want to talk just a minute, and I
hope the gentleman will join me as we
get into this, about reading, because I
believe reading is the foundation, that
is one of the pieces that we have talked
about and the President laid out in his
State of the Union address so strongly.
Because reading is the gateway skill,
let me repeat that again, reading is the
gateway skill. We talk about how im-
portant it is today in the world we live
in that is so technical, it is high tech.
A report has just come out in the last
10 days about how important it is to
have algebra, geometry and those high-
er skills in math, and I certainly agree
with that wholeheartedly because
North Carolina required algebra of all
of our students back in 1991. We were
one of the first States to do that. But
until a child learns to read, all the
other things are off the sheet, they are
off the page. It is so important to do it
early.

The President had requested in his
program, America Reads Challenge, to
have 1 million tutors. Many of them
are volunteers and we have a lot of
those in our State and across this
country. But I thought it was a great
stroke when he said of the money we
are sending to our universities, we
want to develop a partnership with the
universities in this country to not only
just get them to go into schools but get
young people to understand it is impor-
tant to volunteer again, and some of
them were to be paid out of the funds
that are in the current budget that is
now hung up in conference, and I trust
it will be broken loose because unless
we do it, I really believe that we will
do the children of this country a grave
injustice and it will cost our country in
the productivity of these young people,
in the productivity of our economy a
tremendous amount of money.

I would say to the gentleman that
parents are the first teachers. There is
no question about that. They are the
first teachers that a child has in every
family. I do not know of a parent that
does not want their child to succeed,
but there are a lot of parents who are
nonreaders themselves, unfortunately,
in a Nation as rich and as plentiful as
we have it in America. But they want
their children to read, and that is why
we have a program for adults.

But I am going to talk about a school
I was in last week, I went in a school
system. They had a tremendous pro-
gram that they have been involved in
now for about 5 years, and it fits right
into what the President is talking
about, this issue of getting 100,000 col-
lege work-study students to serve as
reading tutors. There are almost 800
colleges and universities, public and
private, across this country who have

now signed up to be a part of this pro-
gram, assuming the funds are there. It
is great to go out and teach, but what
we have to have on the backside of it is
accountability. I want to talk about
those together.

We have to challenge every parent,
teacher, principal and community
member in each of our communities
across this country to help get children
started to learn to read by the time
they are in the third grade. But to do
that, we have to teach and we have to
hold them accountable. We have to
measure what we have done. Otherwise,
we will not know how we get there. I
think that is important.

It would be great if every parent
would read to their child at least 30
minutes a day. Many do not. They do
not have the time. But I think it would
be super. And schools need to be able to
provide high quality reading initiatives
for all students, making sure that
teachers know how to teach children to
read, identify those that need extra
help, and that is where the tutors come
in. When you have 21 to 26 and in some
cases, unfortunately, as many as 30
students in a class, a teacher cannot
give the quality time that he or she
wants to. They are hardworking peo-
ple, they care so deeply about their
children. We have to have the commu-
nity members involved. America Reads
Challenge, this tutoring program, is a
tremendous program that we have a
chance to make a difference. And busi-
nesses can be involved. The business
community is involved, I know in our
State, but there are more that can get
involved, not only in tutoring but
doing a lot of other things and encour-
aging parents, giving parents time off
to go in and work with their children.

I would suggest they follow the lead
of Johnston County schools, and I want
to talk about that for just a moment
because I have some charts here show-
ing what happened when a school dis-
trict says that we are absolutely going
to make a difference for all of our chil-
dren, not just a few, all children, and
this is representative of the 100 percent
of children in that school system where
in 1993, only 65.8 percent of those chil-
dren were what was called proficiency
level. That means they could read at or
above grade level and move on to the
next grade. We see the next year there
was a drop, and then we see progressive
growth up to 76.1 percent in 1997. I pre-
dict that will continue to rise.

When we see that kind of growth in
reading, a lot of good things are hap-
pening on the part of the teachers, on
the part of the parents and on the part
of the total community. There is great
pride, there is tremendous work, and
that is well above the national average
as reported on NAEP. Because if we
look at the numbers, we will see that
in the 5-year period, they gained 11
points in their reading proficiency. But
more importantly, let me show you
what those points really translate into.
Because what we are looking at here is
a chart showing the 8th grade students,
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and this is cohort data in reading.
What that really means, the same
group of students that were measured
in 1993 were measured in 1997 in their
growth patterns to see how much they
had grown. If we look at the bottom co-
hort, which means level 1, they are not
proficient, they are not doing well, and
they really would not be able to move
to the next grade and do the work. We
see that number drop from 9.2 in 1993
down to 2.5 in 1997, almost a 7 percent
drop. That represents a tremendous
number of children. What is so impor-
tant about that is we look at the num-
bers, we look at the cohort at the top,
goes from 21 to 34. That is well above
grade level, because the 48.6 percent
here versus the 44.4 percent is really at
grade level.

So we see the Johnston County
School System is really doing what we
want done in every school system all
across our State and all across Amer-
ica because we are pushing more and
more students up into the top two co-
horts where we really need them to be
proficient, to be able to handle the
other things they have to do and the
more sophisticated reading they need
to do. Because we see in the second co-
hort in level 2, it drops from 25.4 down
to 14.7.

If it were only in reading, it would be
one thing, but let us look at what hap-
pened in math for those very same stu-
dents. So it tells us we have got a sys-
tem that is really doing some things
because they are getting help. In 1993,
students who were proficient, and that
is a bar that is set. That is why when
the President talks about standards it
makes sense. It makes sense to talk
about standards and then you measure
to that standard because we have that.
In 1993, it was 61.8 percent of the stu-
dents in grades 3 through 8 were pro-
ficient in math. But look at the dif-
ference that 5 years made when they
really began to focus, they realized
what was expected. It was measured. It
made a difference on the part of the
parents, on the part of the students, be-
cause every student in this school sys-
tem with their parent signs a contract.
This is a public school system where
they signed a contract. We see tremen-
dous growth.

This is the kind of thing I think that
we talk about when we talk about
America Reads and the President’s pro-
gram of providing students a goal, pro-
viding resources, because, yes, it takes
resources. But when we do it, we must
have accountability and measure. And
people need to know what we are doing
and we get results. I think this is proof
that we can improve our children’s
reading through our public schools.
But we have to let them know what we
want. Let me be the first to say, we
cannot do it from Washington. But
what we can do and what I think we
should do and what we must do is say
it is important, as the President had,
and when we have done that, then we
have got to be willing to stand behind
it, because the job will get done at the
local level.

Mr. PALLONE. What the gentleman
has laid out there I think is very im-
pressive and it really shows what can
be accomplished in just a few years. I
think that that is what we need to do.
We need to emphasize here on the floor
of the House how certain school dis-
tricts have been very effective in im-
proving basic skills and improving
other aspects of public education. Be-
cause my whole point is that there are
some really excellent examples of what
can be done in the public schools and
that I think generally most people are
satisfied with the public school system
but they would like to see some im-
provements.

Our point as Democrats has been
throughout this debate, and it will con-
tinue throughout this session of Con-
gress, that you should not be spending
resources for private education when
you can actually do things with some
Federal help, if necessary, that would
improve significantly education in the
public schools. I think this is a very
good example of that. The gentleman
was very much involved in putting for-
ward this Democratic agenda for first
class public schools. I just mentioned
briefly some of those points that the
task force brought together.

b 1830

But just to provide a little more de-
tail, and maybe we can go back and
forth and talk about some of these
things, with regard to just the two is-
sues of early childhood development,
Basics by Six, and well-trained teach-
ers, the task force, Democratic task
force, mentioned a couple of things.

First of all, they said there should be
the opportunity for every child to be
ready to learn by the time he or she en-
ters kindergarten, invest in early
intervention, community-based pro-
grams such as Early Start, Head Start,
engage parents and community stake-
holders in the needs of at-risk children,
use schools all day as the center of the
communities for the services children
need, including before and after school.

Then for well-trained teachers, that
was the second point, help commu-
nities recruit and train well-qualified
teachers who are certified in the sub-
jects they teach, hire enough qualified
teachers to bring down student-to-
teacher ratios, incentives for qualified
teachers to teach in high-need areas
and strengthen parents’ rights to know
about teacher qualifications.

I think the point here is, because the
last chart, and I think the one before,
this certainly was from grades three to
eight in both cases. That is eighth
grade there, is that if you were able to
get these kids even before they get to
the third grade ready to learn, so to
speak, it would make a big difference.
But, again, the teachers, and having
qualified teachers is an important part
of this, and particularly bringing down
that teacher-student ratio, because I
would assume it is very difficult to im-
prove basic skills if you have huge
classrooms and because of the problems

that result from having a very high
level of students versus the number of
teachers.

Mr. ETHERIDGE. If the gentleman
would yield, the number of studies that
put that out, Tennessee is a great ex-
ample as a State that spent the money,
reduced class sizes and saw some tre-
mendous results from it. There is no
question that it makes a significant
difference in kindergarten through
third grade, because that is where chil-
dren are learning the basic skills,
where there is so much need for person-
alized attention.

If you have a large class, as you were
indicating, it is very, very difficult to
be able to reach them. For some stu-
dents, no problem, they will sail
through. But those marginal students
or those who show up at the public
schools with all the number of prob-
lems they show up with today makes it
very, very difficult for them to be able
to make it.

But if you give them the skills and
give them the opportunity to learn to
read, to do the basic computations to
get going, and you give them the
chance to find out they really can do
it, it makes all the difference in the
world. And you cannot do all of that, as
you have indicated, without having
good ongoing staff development for
your teachers, and then the rest of
your staff, for that matter.

Certainly they are professionals. Cer-
tainly they work hard. But I do not
know of a corporation in America that
pays their executives, in a lot of cases
far more than we are able to pay school
teachers in our public schools, that do
not spend a substantial amount of
money on staff development and con-
tinue to upgrade and retrain those pro-
fessionals on the latest skills. Yet we
say to a lot of our teachers in America,
you have to be recertified, depending
on the State, anywhere from five to six
years. You have to have so many hours
of training, and you have got to pay for
it out of your own pocket.

Industry would not dare do such a
thing. We would not do it. They pay for
it, and yet we have to do it.

As you are well aware, the first
money for that, some of that money
came out of the Eisenhower money
that was put in the budget back in the
late fifties. That money is still impor-
tant today. It is not enough. States put
it in, but I can tell you in a lot of
States, when their budgets got tight in
the eighties and early nineties, the
first dollars pulled out of those budg-
ets, and it was not true in just one
State, it was true all across America,
because we know here on this floor the
Federal Government only puts in be-
tween 6 and 7 percent of the dollars
that flow down. The bulk of the money
is State and local money.

Those were the first dollars pulled
out, staff development, the very dollar
you need. Once you get it out, I can
tell you from being a superintendent, it
is the hardest dollar to get back in.
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Mr. PALLONE. One of the ironies,

you are talking about Johnston Coun-
ty, but when we had the debate two
weeks ago on the D.C. appropriations
bill, and there was the proposal which
actually passed after some strong-arm-
ing here to include a voucher system
within that for about 2,000 D.C. school
kids, and I just thought it was so iron-
ic, because if there is any school sys-
tem that has greater needs in terms of
dollars, for example, for infrastructure,
their schools were closed down for
three weeks in the beginning at Sep-
tember because the judge ruled they
were unsafe and wanted the schools to
be fixed up or renovated before they
started the school year.

What we as Democrats were saying in
that debate is, you know, spend this
voucher money, if you will, to better
train the teachers, to fix up the
schools, to improve academic perform-
ance.

One of the things we did the day of
the vote is a number of us went down,
we did a little march where we went
from the Capitol, from the House
chamber here, down to a local public
school, the one that was very close to
here called the Brent School. It was
only a few blocks away.

But talk about innovative ideas. Like
Johnston County, they are out there
trying to improve the public school
system in various ways. They have
started a very innovative tutoring pro-
gram, an after-school program that has
again brought up not only the grades,
but the proficiency, if you will, of the
students. So basically now Brent
School is a success story for the Dis-
trict of Columbia.

When we went there at the end of our
march, we talked to some of the teach-
ers and students. It was amazing to me.
First of all, the building looked good.
Secondly, I noticed a lot of students
were wearing uniforms. I was not able
to find out if that was a requirement or
whatever, but that was something they
were trying that was a little different.
Maybe not every school wants to have
uniforms, but they were trying it out.
And it just sort of upset me to think
that here is a public school within the
District of Columbia trying to make
improvements, having success in var-
ious ways. Let us encourage that. Let
us try to get more schools within the
District to do that, with how many
millions of dollars is going to be made
available for these school vouchers?

The same thing is true around the
country. Your principles that came out
of your Democrat Education Task
Force, some of them involved spending
money, and there will be some Federal
dollars available. We know we do not
have all the money in the world, and it
is still primarily locally controlled,
what the schools do. But it just makes
no sense, it seems to me, when there
are these innovative ideas, when you
show in Johnston County what can be
done to siphon that money away in the
ways proposed two weeks ago, and in
another way to be proposed tomorrow
by the Republican leadership.

Mr. Speaker, I would yield back my
time, and ask that the balance be given
to the gentleman from North Carolina
[Mr. ETHERIDGE].
f

EDUCATION IN AMERICA

The SPEAKER pro tempore. Under
the Speaker’s announced policy of Jan-
uary 7, 1997, the gentleman from North
Carolina [Mr. ETHERIDGE] is recognized
for the remainder of the minority lead-
er’s hour, approximately 30 minutes.

Mr. ETHERIDGE. Mr. Speaker, let
me respond to what the gentleman said
about facilities and other things, be-
cause this is important. When you
think of public schools, public schools
are like a small town, they carry on a
lot of the services that any town would
have and they need to have basic infra-
structure for water and sewer of some
type. They have got to have mainte-
nance facilities, they teach, they pro-
vide discipline and provide instruction.
It is a whole multitude of things we re-
quire teachers to do and the staff of a
school as well as teach.

I am reminded of people who say that
the facility does not make any dif-
ference, and my friend from New Jer-
sey was just talking about the school
here in D.C. and how important it is. If
your roof leaks, the first thing you
have got to do is patch the roof. It is
hard to say to a child, this and that is
important, and they look around and
find out their building is dirty, the
walls need painting, the windows need
fixing and the roof needs patching, and
they do not perceive that education is
important. That is important to fix.

Just last week I was in a brand new
school in a school in my district. I
went in and read to a kindergarten
classroom in Rocky Mount, and in the
process of reading, the school is new
and it had video throughout the school,
and in the process of reading to those
students, I knew it was on camera, but
I didn’t realize, I guess I just got so in-
volved in reading to the children, the
kindergartners, I forgot it was going
throughout the whole school.

So when we finished the reading of
the book, the kindergartners in the
class I was in applauded, and the door
happened to be open, and apparently
the doors to a lot of the school were
open, and I could hear applause all over
that school.

I tell that story because that is an
example of what could happen when
you have a school that has modern fa-
cilities and conveniences, and the
things we talk about every day. And we
talk about high-tech and the Internet
and faxes and things we move quickly,
and yet some of our children go to
buildings every day that we would not
dare put a business in. But we send
children there, because they do not
have any choice.

Some communities are growing so
fast, they are struggling to make sure
they can do it. The question is can the
Federal Government do all that? No,
absolutely not. But we can say it is im-

portant and our taxing policies can
support that where we can, and we
tried to put some money in this time.
The majority would not let it go as
part of the bill. I trust before this Con-
gress adjourns, it will get another op-
portunity to assist in those areas
where it is so important, because chil-
dren do deserve a good environment in
which to learn. It improves the quali-
ties. The school ought to be one of the
nicest places they attend every day. It
was when I was in school, and we
should not back up.

I remember, I told a group in a cham-
ber meeting not long ago, if the facili-
ties do not matter, then I would sug-
gest the next time the industrial hun-
ter goes out looking for any major cli-
ent to come to town and open their
business, take them to someplace in
town where there is an old, run-down
warehouse and say to them, you know,
the facility really does not make any
difference in the quality of product you
are going to put out, so this is the
building we are going to try to help
you acquire, and see how long it is be-
fore that client is out of town and the
word gets around, and you will not
have an opportunity to recruit very
much.

We have a responsibility I think, and
I say ‘‘we,’’ I think all of us in this
country, in the Nation, that has the re-
sources we do, to help. It is a local
matter, yes, but all of us working to-
gether need to make it happen.

The last time I was in a school,
which was just last Friday, I do not re-
member a single child, as a matter of
fact, they didn’t, they didn’t ask who
paid for anything in that school; the
books, the TV, the materials they used.
Children only know what they get.
They do not know what they need.
That is our responsibility, and I think
Congress can help with that by setting
the tone and saying education is im-
portant. It is one of the key compo-
nents we have to deal with in this
country.

It is as much, in my opinion, of our
national defense in this global econ-
omy we find ourselves in, and the eco-
nomic challenges we face around the
world, to be able to compete economi-
cally as it is to have strong military,
and I very strongly support a strong
military to defend our borders.

I think we should not give up on pub-
lic education. That is where the bulk of
our children are. They will be there to-
morrow, they will be there next week,
next year, and they will be there for
time to come, because there is not
enough space in any other place for
them. And to back away from making
sure they have a quality education
would be a travesty, in my opinion.

Let me touch on one other point that
Mr. PALLONE mentioned in his remarks
as he was going through, and he
touched on facilities and standards and
the whole issue of teacher assistance,
teacher support, to be able to make
sure that they have the support to do
the job.
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