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importance of a balanced budget
amendment. Much to my chagrin,
there was an announcement yesterday
that probably certainly weakened the
effort for a balanced budget amend-
ment in the Senate.

In 1969, if you read the newspaper,
you probably would have read about
Charles Manson. The number one song
was Simon and Garfunkle’s ‘‘Mrs. Rob-
inson.’’ The Mets won the World Series.
I was an 8-year-old boy growing up in
western South Dakota and had the op-
portunity to watch on a black and
white television, Neal Armstrong take
one giant step forward for mankind by
walking on the Moon.

Little did I know at that time that
that was the start of our taking one
giant step backward fiscally, because
1969 was the last time that Congress
and our country has been able to bal-
ance its budget.

It occurs to me, it has been my long-
held belief that every generation of
Americans has an appointment with
destiny. For my grandfather who came
to this country from Norway back in
1906, it was to help build America. He
warked on and helped build the rail-
road that went across our State of
South Dakota. Later he went on to be
in the hardware business.

For my father, his appointment with
destiny was to defend America. As a
decorated World War II fighter pilot,
when the call came for him to defend
America in World War II, he was there.

I believe that for this generation of
Americans, it is our responsibility to
preserve America for the next genera-
tion. I think we are failing in our duty
and the obligation we have to make
this a better place for the next genera-
tion of Americans.

When it comes time to vote on a bal-
anced budget amendment, the issue
really is about our future and what will
we do for our children. A lot has been
made, there are a lot of distractions
and diversions in this whole debate
about reasons why we do not need a
balanced budget amendment. But the
fact remains that 1969 is the last time
that Congress has had the political will
to submit a balanced budget and to do
what is right for the future of this
country.

If we look at where we are today and
the burden we are passing on, the leg-
acy we are handing on to the next gen-
eration of Americans, in my view it is
immoral, it is wrong. We have an op-
portunity this next week to vote to do
something that will be meaningful. It
is the most important vote I think that
we will cast for the future of our coun-
try.

I am hopeful that we will see, when
the Senate votes on this next Tuesday,
that there will be some of the people,
some of the Democrats who are cur-
rently opposed to it, perhaps one of the
two from my State of South Dakota,
who will come forward and recognize
the importance of this important move
to the future of this country.

We cannot afford to continue to
mortgage the future for our kids and

for our grandkids. So as we continue to
engage the debate in this town and
around this country, and as I traveled
in my State of South Dakota for 9 days
last week, I had the opportunity to
raise this issue and to talk about it and
its importance.

One of the questions that was repeat-
edly asked was what about Social Se-
curity, because they had heard a lot of
radio ads that had been running in my
State by opponents of a balanced budg-
et amendment attacking me for my
vote on it.

The point I come back to is if we do
not do something to balance this coun-
try’s budget, and if we do not impose
the discipline necessary to do it, not
only is Social Security jeopardized, but
so is every other Government program.
The only way we can protect Social Se-
curity for the long-term and make it a
program that is there not only for to-
day’s seniors but for tomorrow’s sen-
iors is to pass a balanced budget
amendment.

So, as I heard and listened to the dis-
cussion that was held last week in my
State of South Dakota about this
issue, I kept coming back to the same
point. That is that as a young 8-year-
old in western South Dakota in 1969, I
had no idea of what was about to begin.
But for the past 28 years, we have accu-
mulated and amassed in this country
$5.3 trillion in debt, or $20,000 for every
man, women, and child in America.

I am calling on, today, hoping that
our colleagues on the other side of the
Capitol, when this vote comes up next
week, will look into their hearts and
see if this is not the right move. It is
not only the right move, it is the only
move if we are to preserve a future for
our kids and for our grandkids.

I hope we will have the opportunity
in this House, if the Senate goes first
and votes and will approve a balanced
budget amendment, that we can do it
in the House and make this a better
place for the next generation.
f

ANNOUNCEMENT BY THE SPEAKER
PRO TEMPORE

The SPEAKER pro tempore (Mr. COL-
LINS). The Chair reminds Members to
refrain from references to Members of
the other body urging action by the
other body.
f

EDUCATION

The SPEAKER pro tempore. Under
the Speaker’s announced policy of Jan-
uary 7, 1997, the gentleman from Michi-
gan [Mr. HOEKSTRA] is recognized for 60
minutes as the designee of the major-
ity leader.

Mr. HOEKSTRA. Mr. Speaker, today
I continue my series on talking about
what works and what does not work in
education and why it is such a needed
focus. But before I do that, I just have
a few miscellaneous comments on some
issues that have been in the news over
the last couple of days that I would
like my colleagues to be aware of.

Mr. Speaker, in the last Congress I
introduced a constitutional amend-
ment. I introduced a constitutional
amendment which would allow for a
procedure where voters could recall
their elected officials. So far in this
Congress, I have not reintroduced that
bill. But yesterday I decided that it
was again time to perhaps make a few
modifications to facilitate that proc-
ess. But it is time to reintroduce the
bill that allows public citizens, it al-
lows the citizens of this country to
hold their elected officials accountable
for the promises and the commitments
that they make during an election.

Over the last few days, we have seen
where individuals who campaigned and
were elected during the campaign proc-
ess made a series of promises and com-
mitments to the voters that said, if I
am elected, this is what I will stand
for. This is what I will do. And these
are the kinds of actions that you can
expect me to take as your elected Rep-
resentative.

It appears that too often that is all
they are, is campaign promises. They
are a great way to get a vote, but when
they get to Washington, they all of a
sudden decide that maybe it is a lousy
way to govern. Well, it is about time
that voters started to recognize and
have the opportunity to tie candidates
to their performance, that when they
run a campaign, they see a direct link
between what an individual promises in
a campaign and what they do once they
get here. And that when they fail to
see that link between a campaign and a
performance, rather than just having
to stand back and say, there is nothing
that I can do about this, there is noth-
ing that I can do about somebody that
I voted for, somebody that I supported
because they said they were going to
do these things and then they go to
Washington and they do something
else. They now will be empowered with
a tool that says, you said you were
going to do that and you got to Wash-
ington and you decided that something
else was going to happen and that your
behavior was going to move in a dif-
ferent direction.

Well, as a voter in your State, I now
have the opportunity to say I voted for
you because this is what you were
going to do and, now that you have de-
cided to do something else, I would like
the opportunity to clarify and to hold
you accountable for breaking the
promises and breaking your commit-
ment to me. It is time that the Amer-
ican people or at least the States in
this country, it is time that the States
had the opportunity to design a mecha-
nism which will more effectively and
more immediately allow the citizens to
hold their elected officials accountable.

It is unconscionable that we keep
finding individuals on key issues who
say one thing and do another. We are
going to have a voter empowerment. In
the States it is commonly known as
the ability to hold elected officials ac-
countable through a recall mechanism.
We will have a recall bill. I urge my
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colleagues to take a look at it, to take
a look at what is fueling voter cyni-
cism and to say, yes, let us give the
voters one more tool to hold their Rep-
resentatives accountable.

On another topic that again fuels
cynicism in Washington, last year we
had a very critical debate on partial
birth abortions. It would be nice to be-
lieve that what we debate here on the
floor and the information that we re-
ceive is accurate. However, we now find
that an abortion rights doctor admit-
ted to lying about the frequency of par-
tial birth abortions. He said, I lied
through my teeth. It is a form of kill-
ing. You are ending a life. Went on to
say that this was used not only in rare
cases, it was used more frequently,
that it was not only used on situations
where the fetus was in distress but was
used on healthy women with healthy
children. Based on that kind of testi-
mony, President Clinton vetoed our
legislation to prohibit this gruesome
act. So I am hopeful and anxious that
we will revisit that issue based on this
new information.

I also could not help but just find the
irony that we as a society, as we focus
on the right to kill unborn children,
the headlines this week were, we are
trying to find ways to clone sheep at
the same time and on the same page,
according to the headline, morning-
after pill receives FDA approval. The
FDA has also moved forward aggres-
sively. Abortion bill accord clears way
for sales, RU–486.

So as we are cloning sheep, we keep
trying to come up with more innova-
tive ways to take the lives of the most
defenseless in our society, the unborn.
We have gone so far that environ-
mentalist groups in this Nation score
votes against abortion. They score
votes in favor of protecting the unborn
as a vote against the environment be-
cause they identify the greatest danger
to birds and their habitat is more peo-
ple. So a vote for the unborn is now a
vote against the environment. It is in-
teresting to see how these debates and
these issues are being structured in our
society today.

But let us move on to education.
Education is a critical issue in this Na-
tion today. We have gone through a se-
ries of what we call lessons learned,
what are we learning about education.
We are going through a process which
we call education at a crossroads. I do
not think there is much doubt that
there is a widespread belief that we
have to take a look at what is going on
in education in our country.

We have lots of statistics about what
the results are in our Nation. One half
of all adult Americans are functionally
illiterate. This includes not being able
to write a letter to explain a billing
error or figure out a departure on a bus
schedule. Sixty-four percent of 12th
graders do not read at a proficient
level.

In California, 21⁄2 weeks ago, we had a
hearing where the college presidents
came in. They said, make sure that as

you go forward and take a look at edu-
cation funding, that you continue to
fund remedial education. We need Fed-
eral remedial education dollars to be
successful.

You sit back and say, now, what do
you mean by remedial? Remedial edu-
cation. Somebody that has been ac-
cepted into your institution of higher
learning, what are you teaching these
kids, what do they need remedial edu-
cation in? Are you trying to teach
them more complex writing skills,
more complex math skills, what are
you teaching them? They said, no,
when these kids are graduating from
high school and, of course, many go on
to college, they cannot read or write at
an eighth grade level. Excuse me. They
cannot read or write at an eighth grade
level?

They get into college and they want
more remedial education dollars. As a
college president, have you ever
thought about going back to your high
schools and trying to find out what is
going on in the high schools that
maybe we could teach them reading
and writing and math and when they
go through high school rather than try-
ing to deal with it when they get to
college.

In Washington, DC, we have decided
that it is necessary to take the elected
school board and replace them by an
appointed administrator. Why? Be-
cause these kids are getting the lowest
test scores in the country. We are fail-
ing the kids right outside of this build-
ing. It is not an issue of money, $8,300
per student, and they get the lowest
test scores and some of the lowest test
scores in the country.

In my own State of Michigan our
Governor has proposed taking over a
number of school districts because we
are failing the kids. I asked the Gov-
ernor, I said, what makes you think
that as a Governor, removed from the
local situation, you can do a better job
of educating these kids than what the
local school board can do? And the dis-
appointing fact is, and he is probably
right, he said, I cannot do any worse.
When you have got 2 or 3 kids out of 250
kids who are passing a proficiency test,
increasing that to 4 or 5 is a significant
improvement but it is way below what
is acceptable in this Nation.

We know that, as we take a look at
education, as we have gone around the
country, as we have been in east Har-
lem, New York, as we have been in Chi-
cago and we have been in Los Angeles
and Phoenix and Napa and towns in my
own district, we know that, No. 1, the
most successful schools and the most
successful kids in our country, the ones
that are learning are, where parents
are involved and, No. 2, in very dif-
ficult areas, where school administra-
tors and principals have developed a
dynamic program and they have
reached out into their community and
they have involved their parents, the
parents of the kids, then we have the
most likely scenario for success. And
we are going around the country and

we are taking a look at what works
and what is wasted.

Why do we have to take a look at
what is working and what is wasted?
We know there is a problem. Some peo-
ple would say, well, why are you re-
viewing this at all; the Federal Govern-
ment should not be involved in edu-
cation. That may or may not be a cor-
rect argument. That is not the argu-
ment that we have in front of us today.
The argument that we have in front of
us today is that this town, Washington,
DC, with this Department, the Depart-
ment of Education, and 39 other agen-
cies, has a tremendous impact on edu-
cation at all levels in our Nation. This
town, these bureaucrats, run 39 dif-
ferent agencies. This town—and these
bureaucrats who are very good people,
they are knowledgeable people, but
they are asked to administer through
39 different agencies, we ask these peo-
ple to administer 760 programs.

Remember what these people do and
they are matched by their counterparts
at the State level and at the local
level. It is all good people with good in-
tentions trying to do the right thing,
and what they are doing is they have
all got a stack of paper. They are all
processing paper, which means that
dollars go to processing paper and em-
ploying people. It keeps the dollars
away from the classroom because re-
member, every time we create one of
these 760 programs, we have to let peo-
ple know that these programs exist. So
we have got a bureaucrat who designs
the brochure that says, here is the pro-
gram and here is who might qualify.

At the other end of the communica-
tions pattern, we have got another bu-
reaucrat that gets the brochure. They
read the brochure and say, we might
qualify for this program. Let us get
some more information. Maybe let us
even get an application. Let us fill out
the application. It goes into the pile of
paper. They fill out the application.
They send it back to a bureaucrat in
Washington who reads it and says,
well, I have got a whole stack of appli-
cations. I am going to have to sort
through who gets what and how much.
Eventually they will decide. They send
the money back.

b 1430
The person says, ‘‘Well, I am getting

the money. Now what stack of paper
says what can I do with it?’’ Of course,
they have to fill out papers sending
back to Washington saying, ‘‘Here is
what we did with it.’’ That gets back to
Washington and somebody has to read
it to determine whether they actually
spent it the way it was intended to be
spent.

So we are employing lots of bureau-
crats in 39 different agencies, admin-
istering 760 programs, spending $120
billion a year; $120 billion per year in
760 programs going through 39 different
agencies. Probably a little bit of con-
cern as to whether we are actually get-
ting our dollar’s worth.

And that is why we are taking a look
at what is going on in Washington.
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What works and what is wasted?
Spending time at the grassroots level
and saying, we have 760 programs, we
have 14 literacy programs, why can our
kids not read when they are graduating
from high school?

And what we are saying is, before we
put on another overlay of more pro-
grams and more spending and more
dollars, it is time to take a look at this
conglomeration of programs, and look
at it from a teacher’s level and look at
it from a kid’s level and say, are these
dollars getting to our children? Are
these dollars getting into the class-
room, or are the dollars being spent
shuffling paper back and forth?

The Heritage Foundation has told us
in their study that just in the Federal
bureaucracy we lose 15 percent. And
when we add in State and local bu-
reaucracies, my estimate is that we
lose about 35 to 40 cents of every edu-
cation dollar to bureaucracy and bu-
reaucrats who are doing what we ask
them to do, but they are prohibiting
the dollars from getting to our children
and getting into the classroom.

And even then, as we have found out
as we have made these field visits, the
dollars get into the classroom and you
ask somebody, do you appreciate the
Federal programs? Yes, we appreciate
getting the money, but when we get
the rules and regulations of how we
need to spend it, and then we take a
look at our kids and we take a look at
our school and we take a look at our
classrooms and we take a look at our
teachers and we take a look at our
community and what we would really
like to do in our classrooms for our
kids, and then we take a look at what
the rules and the guidelines from some
bureaucracy in Washington are, that
has never been in our town, that does
not know the names of our kids, and
what they tell us to do is not what we
really want to do, it is not our No. 1
priority. It might be somewhere on our
priority list, but it does not help us do
what we think we need to do to help
our kids today.

The lesson today is more does not al-
ways equal better. If we have a pro-
gram, if we have 760 programs and we
are spending $120 billion, there are
those that are saying, and we are not
getting results, we ought to be spend-
ing more. And if we had a couple more
programs and a few more dollars, we
would be able to solve the problem.

This was in the paper this week:
‘‘Drug Education Shows Limited Suc-
cess, Department Reports.’’ Many chil-
dren still turn to drugs between the 5th
and 8th grades despite billions of Fed-
eral dollars that have been spent on
drug education since 1987.

The Education Department reported
that. A report commissioned by the De-
partment said effects were small even
in the programs that appeared to curb
drug use.

Now, this is the interesting thing.
One would think that after the Edu-
cation Department completes its own
study that says kids are still turning

to drugs, which is a terrible problem,
the effects were small, one would think
that they would step back and say, why
are we not getting the results? This is
a terrible problem. We all want to curb
drug use. We have spent billions of dol-
lars. We are not having an impact.

One would think the Education De-
partment would step back and say, let
us rethink this. Let us come together
and say this is not working, and let us
think about bringing in parents, bring-
ing in legislators, bringing in State
people, bringing in teachers and say-
ing, let us take another look at this
problem; how are we going to solve
this? We need to approach it in a dif-
ferent way.

So what is the Department’s solu-
tion? The Department wants $620 mil-
lion next year for drug education. They
do not want us to rethink or come up
with new programs or different pro-
grams to replace what they admit are
the failed policies and a billion dollars
of wasted money. They want $620 mil-
lion next year for drug education, up
from $558 million this year and $438
million in 1996.

This is the lesson we should be learn-
ing: More does not always equal better.
More dollars going to Washington bu-
reaucracies—dollars to bureaucracies,
dollars to bureaucracies—does not nec-
essarily mean we are going to be solv-
ing the problem.

It is amazing to me that as we pre-
pared this lesson this week, I cut this
out of the paper this week. It is a clas-
sic case of bureaucrats not worrying
about whether we are solving the prob-
lem but saying we solve the problem
purely by making more dollars avail-
able; not making them available in an
attempt to build off an analysis that
says these programs failed, and here is
why they failed and here is a new ap-
proach.

They just say, here are the failed pro-
grams. Let us not rethink it. But if you
just give me $62 million more into this
same failed system, we will have pro-
tected a lot of bureaucrats and a lot of
paperwork. We will not have helped
any more kids, but we will be able to
go back and say we gave $62 million
more for drug education. Probably will
not spend a lot of time talking about it
does not really matter they will not
work, but, hey, they are spending
more.

So they can say we are spending
more than a 10-percent increase in
funding, more than a 10-percent in-
crease in funding in failed programs.
But the disappointing thing here is
there is no thinking about what we
need to do for our kids. It means pour-
ing more money, hard-earned money
into a broken system, a tragic system.
And in too many places it is the argu-
ment that we hear over and over again.

And let me say this. We may raise an
issue during the appropriations process
about why are we going to increase
spending by $62 million on drug edu-
cation programs that, by the way, do
not work, and it will be said, there

they go again, those mean-spirited peo-
ple cutting dollars for our kids. No, the
Education Department said it. The
drug education programs are not work-
ing. It is about time that that issue
was raised.

It is the same question that we are
trying to answer in Education at a
Crossroads; that when the President
proposes spending $50 billion more on
education, before we go out and spend
$50 billion more into what in some
cases is a failed system, we should step
back and say, 760 programs, 39 agen-
cies, $120 billion per year: Is there
maybe not a better way to do it?

Is there not maybe an issue that we
should be raising, before we try to mo-
bilize 100,000 tutors, that we take a
look and say why do our 14 literacy
programs not work today? And if tu-
tors are better than our current lit-
eracy programs, if tutors are the right
answer, let us go for tutors. Maybe we
can pay for the tutors by saying the
literacy programs we had in place were
not working and so we will be able to
fund not 100,000 tutors but 200,000 tu-
tors because we are going to get rid of
the failed literacy programs.

Let us step back and see what is
working and what does not work before
we just put a patchwork of more pro-
grams on a failed system. The issue
here is not money. There is plenty of
money in the system. The issue is mak-
ing sure that we spend the dollars on
the right kinds of things.

We have gone to schools in, like I
said, in New York, Chicago, Milwau-
kee, L.A., Napa, Phoenix. We are going
to Cincinnati, we are going to Dela-
ware next week, we are going to have
hearings on the D.C. schools, schools in
Detroit. We have gone and we are going
all around the country, and we have
seen schools that spend $2,200 per child,
we have seen schools that spend $8,300
per child.

What does the research of our com-
mittee show? Our committee’s research
shows that more does not always equal
better. Pouring more dollars into a bad
system does not fix the system.

If we put in place the right system,
we can educate the kids. It is the fun
thing about this project. The great
thing about this project is going into
some of what we in Washington define
as some of the greatest areas of at-risk
kids, kids who supposedly are at a dis-
advantage for learning, and seeing
schools and seeing children that are
getting a great education. It is because
parents are involved, the schools are
focusing on the basics, and the dollars
go into the classroom and not into a
bureaucracy.

The issue is not how much money is
spent but it is how we spend it. Are we
spending it on kids? Are we spending it
on the basics? Are we spending it on
teachers? Are we spending it at places
closest to the kids, or are we pouring it
into bureaucracies and bureaucrats
who are greatly removed from the sys-
tem?

The dollars: The District of Colum-
bia, as I mentioned, spends over $8,000
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per child yet their children are not
graduating, they are not reading and
they are not succeeding. Schools in
New York: Some of the schools that I
visited, $2,200 to $2,500 per child, and
they are very, very successful. More
spending does not always equal better.

We need to focus on how we spend it,
not how much money is being spent.
That is what Education at a Crossroads
is doing: Visiting communities, talking
to people, finding out what is working,
finding out how effective the Federal
programs are, and then going back and
identifying what we need to do in
Washington to straighten out our bu-
reaucratic mess so that we can help
our kids.

The focus of this whole issue cannot
be the Department of Education or the
other 38 agencies that are trying to
educate kids. It cannot be a bureau-
cratic focus. It cannot be on this town.
The focus has to be on kids around the
country.

b 1445

The problem that we have in Wash-
ington today and the problem that we
maybe have in our country today is if
we go back and take a look at this
graphic: Where education in this coun-
try is supposed to be, parental involve-
ment and local control, independent of
Washington interference, so that pro-
grams in classrooms, in instructional
materials, in instructional lessons can
be tailored to the needs of every indi-
vidual child in every individual com-
munity.

What we have found is that rather
than local control, these 39 agencies in
Washington that are trying to educate
our kids have made the street that
some of you may walk down to get to
work every day, which we fondly call
Independence Avenue, when you take a
look at who is lining the sides of that
street, it is all the bureaucracies here
in Washington, and the end result is
one of these days we may have to re-
name it, not Independence Avenue but
Dependence Avenue because all of
these agencies are fostering local de-
pendence on Washington bureaucracies
before they can do anything. That is
why parents are frustrated.

This is ironic. Why are parents frus-
trated? Kids cannot do math so we are
going to have 100,000 new tutors. They
are going to be administered by an
agency that cannot even keep its own
books. All parents are frustrated be-
cause they want to give their children
a chance to receive a quality education
and we stand in the way.

We are investing a tremendous
amount of money in education. But too
often it seems like that money is wast-
ed. It is not getting to our kids and it
is going to inefficient systems, so it is
wasted. Think of how much money is
spent on administrators and education
bureaucrats. Think of how little money
actually reaches the kids. Like I told
you earlier, 60 cents of every dollar
gets to our children.

I yield to my colleague from Florida.

Mr. SCARBOROUGH. I do not want
to take up too much of the gentleman’s
time, but I will just briefly say, he
talked about Dependence Avenue and
the bureaucracy, the Federal bureauc-
racy on Dependence Avenue, the De-
partment of Education bureaucracy.

I think one of the finest examples of
how Americans’ dollars, tax dollars,
come up to Washington, DC to these
huge Federal bureaucracies and do not
get back home is the example of the
Department of Education who 2 years
ago said that they had to cut their
budget by $100 billion to keep schools
across the country safe from caving in
and collapsing. But in that same budg-
et where they cut $100 million from the
safe schools part of the program, they
added $20 million just to improve their
single bureaucracy building on Inde-
pendence Avenue.

So here we have an example not of
robbing Peter to pay Paul, but an ex-
ample of the Federal bureaucratic ma-
chine robbing our children to feed bu-
reaucracy instead of doing what needs
to be done in education. I applaud the
gentleman for actually having the
courage to stand up and say enough is
enough to this nonsense, and I thank
the gentleman for yielding.

Mr. HOEKSTRA. I thank my col-
league from Florida for those com-
ments. That is why parents are frus-
trated. They want to give their kids a
quality education, and at the end of
the day they see us taking care of bu-
reaucrats and bureaucrats not taking
care of their kids, taking care of Wash-
ington but not taking care of Holland,
MI. And it is kind of like, well, we
never really wanted you to take care of
Holland, MI, in the first place, but you
took all of our money and you sent it
to Washington and now to get it back
we need to do what you want us to do
and then think of the results.

What is happening? How much money
is spent on education? Consider the re-
sults. Half of American children cannot
read, cannot meet the minimum expec-
tations for math and reading. We spend
more money per child than nearly
every other industrial country, yet our
children simply are not learning the
way we would like them to.

Think about this. Why are parents
frustrated? Why are parents frus-
trated? They want to give their kids a
quality education. Fewer than half of
all dollars spent on public education
are spent in the classroom. Fewer than
half. Low test scores, frustrated par-
ents, kids who are not learning, plenty
of money, fewer than half the dollars
are spent in the classroom. They are
spent on bureaucrats, on support per-
sonnel, on administration buildings,
but less than half are spent on children
in the classroom.

Parents, local control, that is most
important about getting our kids to
learn. We must restore the crucial pa-
rental role in education. Parents have
the right to choose the school that is
best for their child. Parents have the
right to choose the best school for

their child. Parents have the right, not
bureaucrats assigning kids. Parents
pay for it, it is their tax dollars, it is
your tax dollars. Tax dollars should go
to the schools of the taxpayers’ choice.

Remember, at the end of the day,
more does not always equal better.
Only in Washington is that accepted,
that more equals better. In the rest of
America, it is fairly common knowl-
edge that more does not always equal
better. It is not how much money is
spent, it is how we spend it. When we
spend a dollar and only 50 cents goes
into the classroom, the answer may
not be spending $1.20 to get 60 cents in
the classroom. It may be taking a look
at the dollar and saying 50 cents of
overhead, that may just be too much.
Maybe we can take that dollar and
maybe we can find another dime for
our kids if we take it out of the bu-
reaucracy, maybe if we take it out of
the paperwork shuffle between local
school districts, State bureaucrats and
Washington bureaucrats. Maybe if we
take it out of that system, maybe if we
simplify it and we make it 200 pro-
grams instead of 760 programs, maybe
if we make it 2 agencies instead of 39
agencies, maybe we could just find that
extra nickel or that extra dime for our
kids. It is not how much is spent, it is
how we spend it. Today we are spend-
ing way too much on the wrong kinds
of things. We need to get the money
into the classroom.
f

THE LONG-TERM CAPITAL GAINS
SAVINGS ACT

The SPEAKER pro tempore (Mr. COL-
LINS). Under a previous order of the
House, the gentleman from Texas [Mr.
BENTSEN] is recognized for 5 minutes.

Mr. BENTSEN. Mr. Speaker, I rise
today to introduce legislation, the
Long-Term Capital Gains Savings Act,
that takes an innovative and I believe
economically correct approach to cap-
ital gains tax policy. This legislation
seeks to reward long-term economi-
cally productive investment and en-
courage Americans to save for the fu-
ture.

I might also add that I have been one
who has voted consistently for a bal-
anced budget and said we should put off
tax cuts until we balance the budget. I
still think that is a prudent policy, but
as we see both the administration and
the leadership of the Congress moving
in the other direction, I think it is also
prudent that we lay out markers of
what would be good tax policy.

This legislation is identical to S. 306
introduced by Senator WENDELL FORD
in the other body and would provide for
the maximum capital gains tax rate to
be adjusted downward the longer an in-
vestment is held by the taxpayer. For
every year an asset is held, the tax rate
would be reduced by 2 percentage
points down to a rate of 14 percent
after 8 years or more. The top rate
would remain at 28 percent for invest-
ments held less than 2 years. I am at-
taching a chart outlining this sliding
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