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and frankly we have done something
very cruel. There is nothing caring
about constantly giving people the food
without ultimately teaching them how
to be independent.

And so what we would like to do for
our own children and for our own fami-
lies and the people we love, it seems to
me ultimately we should do for those
in our society who need the most help.

I believe this is the most caring Con-
gress that I have ever, ever seen. I be-
lieve it is the most caring Congress be-
cause we are dealing with big issues;
we are not sweeping things under the
rugs as had been swept under the rugs
for years and years and years under
previous Congresses. We are trying to
make our country self-sufficient, we
are trying to make our constituents
self-sufficient, we are trying to bring
the money and the power and the influ-
ence back home where it belongs.

With that Mr. Speaker, I would like
to yield back the balance of my time. If
my colleague is here, I am not yet
about to give it up, but I do not see
him, but when I do I will yield it back,
but just continue by saying that as a
moderate Republican I take some real
interest in the fact that this Congress
that is deemed to be a conservative
Congress is dealing with some very im-
portant issues, whether it is health
care reform which we passed and the
President signed into law, whether it is
welfare reform, whether it was the tax
cuts found in the minimum wage bill,
whether it was the telecom bill that
passed recently. We have a major agen-
da, some of which has been passed into
law by President Clinton, others which
have been vetoed. Sadly, he vetoed 2
welfare bills. Sadly, he vetoed our Med-
icare reform bill. Sadly, he vetoed our
Medicaid bill, which was an attempt to
allow State governments the oppor-
tunity to manage health care for the
poor because, frankly, that is where
you have seen the greatest reforms.

One of the things I am most proud
about as a Republican is that 31, I
think 32, of the 50 Governors happen to
be Republicans. They represent 75 per-
cent of all the American people, and
the faith that I have in our plan to
bring the money and the power and the
influence from Washington to local
communities, the satisfaction that I
have, is the knowledge that we have
had Governors, Republican Governors
and Democrat Governors, who have
made Medicare work on a State and
local level, who are making welfare re-
form work on a State and local level.

The State of Connecticut has welfare
reform, and one of the things we have
done, which is a very caring aspect of
this effort, is that in our welfare re-
form bill in the State of Connecticut,
while we are pushing people off of wel-
fare, when they work they are allowed
to keep their welfare health care, and
by their keeping their health care they
are able to protect their families while
they are working in a job that does not
yet provide that. So our State is saving
money as well by having welfare health

care be under managed care, and the
logic was if the average man and
woman in this country has managed
care for health care, why should it not
also apply for those who have it as sen-
iors who would take it by choice, not
by requirement, or those who have it
as welfare recipients who pay no taxes,
who are getting health care at the tax-
payers’ expense; why should they not
have managed care, and why would
they not have better health care, and
the fact is they have better health care
by it being managed.
f

IMPROVING EDUCATION IN OUR
NATION

The SPEAKER pro tempore (Mr.
HAYWORTH). Under the Speaker’s an-
nounced policy of May 12, 1995, the gen-
tleman from Louisiana [Mr. FIELDS] is
recognized for 60 minutes.

Mr. FIELDS of Louisiana. Mr. Speak-
er and Members of the House, tonight I
rise to talk about two very important
issues; one, education, and how we
move forward in this Congress and in
Congresses to come as relates to edu-
cation from a budgetary perspective. I
would first like to bring to the House’s
attention a meeting that the Edu-
cation Caucus held on July 31 of 1996.
Right before we left for the August
break we had a caucus meeting, and we
talked about bringing businesses to-
gether to talk about how we can get
businesses involved in improving edu-
cation for our country because we feel
that that, Mr. Speaker, is a relation-
ship and a marriage that must be
forged all across this country in order
to improve the quality of education in
this Nation. I am very happy that Sen-
ator WELLSTONE from the other body,
who is the co-chair along with myself
of this Education Caucus, cochaired
this meeting with me, and we had sev-
eral panelists who discussed various
ways that the business community
could help in improving education in
this country.

One of the panelists, Mr. Speaker and
Members, was Audrey Easaw from
Giant Food. She was the project man-
ager for Apples for Students Plus.

This is a very unique program that
Giant Food market decided to institute
in several States across the country,
and we certainly urge other businesses
across America to do the same, because
when businesses actually take an inter-
est in education in which they get divi-
dends in the long run because, after all,
these are the individuals that they will
be employing to run their businesses.
Giant Food market decided to embark
upon a program where they actually go
in and put computers in schools.

I mean you have heard the President
and you have heard the Vice President
talk about the need to put computers
in every classroom across America to
bring our kids into the 21st century
and to also prepare them for the Super-
highway, Information Highway.

Giant supermarket has already taken
this challenge and accepted this chal-

lenge, and I am happy that, according
to their testimony, Mr. Speaker, they
are operating in four States, and what
they choose to do is go into a school or
go into a community, go into a State
and actually put the computers, the
software into the schools and help kids
through the necessary tutorial pro-
grams where they train teachers and
then help teachers train kids about
computers and the necessary software.

One of the unique ways they raise
money for this project is by taking a
certain percentage of the gross receipts
of individuals who are consumers who
shop at their stores. So that also en-
courages people to shop and save their
receipts and then give them to the
school kids to turn them in at the next
school day so that they can be credited
at the end of the day for more and ad-
ditional software.

So that is in fact, Mr, Speaker and
Members, a program that I am very
pleased about, and I want to put the
testimony of Audrey Easaw into the
RECORD.

They not only buy computers, but
they also buy telescopes, microscopes,
math equipment. TV’s, VCR’s, and
other equipment that the school may
need as relates to telecommunication
and communications in general.

They have also established an adopt-
a-school program, and I am talking
about these programs, Mr. Speaker, be-
cause I want individuals to know what
kind of impact businesses can have on
schools, because there are many
schools across America, quite frankly
speaking, that just do not have the
necessary dollars in order to improve
the infrastructure, in order to improve
the computer technology within the
schools, and therefore businesses can
merge or forge a relationship with
schools and actually get a benefit as a
result of it. They have an adopt-a-
school program where they target over
10,000 businesses per year to challenge
them to put matching funds from their
employees. When their employees give
money, then they challenge businesses
to match those funds as well.

We have the opinion that government
cannot do everything and cannot do it
all, not only in education, but in any
facet of our society. But when we have
everybody pulling that wagon in the
same direction, then we can get there a
lot quicker.

So I would like to put the testimony
of Miss Audrey Easau in the RECORD,
and next I want to talk about a Mr.
Norman Manasa. He is from the Na-
tional Education Project Inc. who tes-
tified before the caucus, the Education
Caucus. They started and initiated a
nationwide tutorial program serving
medium-sized cities. They decided to
go into medium-sized cities and actu-
ally build schools and have a tutorial
program to educate kids in math, read-
ing, science, and other subjects, and
they do it very intense. They actually
go into a school and have schools to
open up hours and actually have tutors
on staff to help train kids in the nec-
essary subjects.
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I mean, that is another program that

we saw to urge businesses to play a
role, because we feel that that cer-
tainly will help strengthen our edu-
cational system all across this coun-
try.

No government funds are required for
this effort. It is designed to directly
impact elementary and college stu-
dents as well. Undergraduate institu-
tions are targeted and supported by
corporate sponsors. Students are re-
quired to provide 60 hours of tutoring
per semester as a part of a 3-credit
course. So they also have the colleges
involved, which is very unique because
I mean if you can give a college stu-
dent credit for going into the commu-
nity and actually tutoring a kid, that
is something that certainly not only
builds this Nation educationally, but it
also gives a student some sense of com-
munity service as well.

Decca Armstrong, who is from the
National Cable Television Association,
spoke of two of the cable industry’s
major educational initiatives.

b 2000

One is cable in the classroom, and ca-
ble’s high-speed educational connec-
tion. Those were two important pro-
grams that he spoke of during the edu-
cation caucus meeting. Since 1989 cable
companies have worked with school
districts. Approximately 75,000 schools
nationwide have been provided free
cable connection through this program.
Thirty-five programs provide 540 hours
each month of quality commercial-free
programming. All of this is free.

Here again, this is where businesses
play a very key role in helping our edu-
cational system across this country
improve, not only from an
infrastructural viewpoint, in terms of
computers and actual physical plant of
the building, but also getting into the
classroom and dealing with the meat of
the educational systems, teaching and
tutoring kids about the different sub-
jects.

Teachers are provided with instruc-
tional materials and curricula supplies
to assist them in classrooms. This is
very needed because there are so many
teachers who work into classrooms
every day and do not have the nec-
essary tools to teach. So when busi-
nesses get involved and help supply
teachers with the necessary school sup-
plies, and the students, then it cer-
tainly makes for a better educational
situation in that classroom. Because
we can have the best classroom in the
world, and if the teacher does not have
the tools to teach, the books, comput-
ers, and other tools and resources, then
very little learning will probably take
place in that classroom.

Last, we heard from Mr. William Oli-
ver from Bell South who addressed the
Education Caucus on the availability
of new technology and the availability
of employees who are prepared to ac-
cept the challenges that corporate
America is sure to present them. His
perspective was more they are training

many of their employees to go into the
schools, because they realize that
many of today’s students will be to-
morrow’s employees. So they are train-
ing their employees, and they have a
particular division, as I appreciated, of
their operation to go into schools,
inner-city schools, and teach kids
about new technologies that are avail-
able.

It just goes to show you what can
happen and what should happen when
business and education connect, and I
would like to put all of this informa-
tion in the RECORD, because these are
individuals who testified before the
Education Caucus committee and did a
great job. We certainly do not want
their information, this information, to
go unnoticed.

Mr. Speaker, next I want to talk
about an initiative that the President
initiated some weeks or a couple of
months ago. We have often talked
about how the Government can play a
role in improving the infrastructure of
schools across America. I am very
pleased that the President decided to
start an initiative to help local schools
across America build their infrastruc-
ture.

As we know, there are many schools
across America who do not have the fi-
nancial wherewithal to improve their
infrastructure. We all know that there
is a serious problem with schools de-
caying. We have schools that are fall-
ing by the very bricks that are holding
them up. We have schools that could
not pass a code on any day of the week,
but they are still open and they are
still in the process, in the business of
educating our children.

Our schools in many instances or in
some instances are in worse condition
than jails and other facilities in the
area. So the President has made a deci-
sion, proposed a new initiative to help
communities and States to help rebuild
the Nation’s schools. This is a very
straightforward program, one that the
Education Caucus supports. We have
talked about it for a long time. We are
glad that the President has taken the
initiative to bring it to the forefront,
and also put money behind it and sup-
port it as well. It is not a free-fall pro-
gram, it is a program that will put
about $5 billion into infrastructure
building across America.

Individuals have to, quite frankly,
start their new construction or ren-
ovate their schools, refurbish their
schools, and 50 percent of the interest
money they spend on building their
schools or refurbishing their schools
will be subsidized by this $5 billion pro-
gram.

We have talked enough about refur-
bishing and rebuilding schools in
America. We all know that is a serious
problem and a serious calamity. In
order for us to make our schools what
they should be, it is going to take ini-
tiatives like this. It is going to take
initiatives like what the business com-
munity is doing. We encourage more of
them to do the same, to do so.

I would like just to talk a little bit
about this program, and then I will
yield to my distinguished colleague,
the gentleman from Illinois [Mr. JACK-
SON] who I have been joined by, who is
also a distinguished member of the
Education Caucus, to further talk
about the President’s initiative.

Key elements of this program are
very simple: Up to 50 percent of the in-
terest subsidy for new schools, new
school construction and renovation,
one will be able to access under this $5-
billion program. The initiative will re-
duce interest rates on new school con-
struction and renovation projects by
up to 50 percent, with a sliding subsidy
scale dependent on the need.

So this is not where a school system,
Mr. Speaker, can just walk in and say
‘‘I want to benefit from this new sub-
sidized program.’’ They must have the
qualifications in order to participate.
It is going to spur about $20 billion in
new construction. This $5 billion will
end up being about $20 billion, based on
the number of construction dollars
that will actually be put into schools
over a 4-year period.

The interest reduction is equivalent
to subsidizing $1 out of every $4 for
construction. This is something we
have needed for a long time. Now poor
school districts across America can
now say ‘‘We can afford to refurbish
our schools, we can afford to ren-
ovate,’’ and in some cases even build
new schools.

The goal of the 25-percent increase in
school construction over the 4 years is
a very simple one. On average we spend
about $10 billion a year in present dol-
lars in school construction, $40 billion
over a 4-year period, which means that
we will, if we put $20 billion over a 4-
year period each year, that will be sub-
stantial dollars in school construction.
These are one-time construction initia-
tives, paid fully by the one-time spec-
trum auction that the President has
decided to pay for this program out of.
So these are not new tax dollars, these
are money that will come from the
one-time spectrum auction.

Local and State governments main-
tain the responsibility and control over
construction. Still, education and con-
struction is still the responsibility of
local and State government. The Fed-
eral Government is not stepping in and
seizing that responsibility. It is only
assisting. I have often said, and I say
today, that education is a partnership.
It is not a State problem or a State
responsbility or a local problem or a
local responsibility or a Federal prob-
lem or a Federal responsibility. Edu-
cation is a partnership. We all have to
play a role in improving the quality of
education for our kids.

Mr. Speaker, I yield to my colleague,
the gentleman from Illinois [Mr. JACK-
SON].

Mr. JACKSON of Illinois. Mr. Speak-
er, let me begin by taking this oppor-
tunity to thank the distinguished gen-
tleman from Louisiana [Mr. FIELDS] for
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being so kind as to allow me the privi-
lege of participating in this special
order.

I was in my district this past August,
certainly there for the Democratic con-
vention, but also in town hall meetings
and working with constituents. I had
the opportunity to talk to, as I do on
many occasions, some young people in
my district, some of whom were fulfill-
ing their responsibilities with their
summer jobs. Some of the young people
for the very first time, it really set me
aback, Mr. FIELDS, when one of the
young men said he had three friends
who had been to the university. I said,
‘‘They have been to what college?’’

North Carolina A&T State, that is
where I graduated, and you went to
Southern Louisiana in Baton Rouge,
Louisiana. I said, ‘‘What university did
they go to?’’ They said, ‘‘No, we are
talking about the university in Joliet.’’
I know, as well as the gentleman prob-
ably knows, as well as millions of
Americans know there is no university
in Joliet. What he was referring to was
the jail in Joliet. Now it is becoming
more street language, if you will, more
street-appropriate, to not refer to jail
as a place of incarceration but to refer
to it as a university.

My father always says that it is a
real sad day in our country when jails
are becoming a step up. After all, in
jails they have heat in the wintertime
and they have air conditioning in the
summertime. They have three square
meals a day. They have organized
recreation. They have health care and
medical attention while they are in
jail. They have library facilities. They
have organized religion; certainly spir-
itual development, even if it is done on
an ad hoc or unofficial basis. You can
get your high school diploma while you
are in jail. You can get a GED.

For many people in my district, cer-
tainly in the City of Chicago and
around the country, many young men
are now joining their fathers for the
first time in jails. This is the first time
we are looking at two and three gen-
erations of young men and in many
cases young women who are part of our
penal system.

One of the reasons I am so impressed
with the President’s initiative to re-
build the infrastructure of schools in
our Nation, what we are really trying
to do here is put jails on an even play-
ing field, a level playing field, with the
schools. We want the schools to be
raised to the levels where they become
a real choice, a real alternative for our
young people.

On President Clinton’s proposal, this
new initiative to help local commu-
nities and States rebuild the Nation’s
schools. Here are the realities. One-
third of all schools, serving about 14
million students, need extensive repair
or replacement. According to the GAO,
about 60 percent of schools have at
least one major building feature in dis-
repair, such as leaky roofs or crum-
bling walls. Over 50 percent have at
least one environmental problem, such
as poor indoor quality of air.

Second, schools do not have the phys-
ical infrastructure to allow our stu-
dents to meet the challenges of the 21st
Century. Many schools do not have the
physical infrastructure to make the
best use of computers, printers, or
other equipment. About 50 percent,
about 46 percent of the schools report
inadequate electrical wiring for com-
puters and communications tech-
nology.

We have already passed a bill in this
Congress. Now we must update the
schools so they can be the recipients,
the much-needed recipients of the leg-
islation we passed in this body.

Expected enrollment growth imposes
an additional burden on many of these
physical facilities. Many school dis-
tricts also face the need to build new
schools to accommodate this enroll-
ment growth. Public school enrollment
in grades K through 12 is expected to
rise 20 percent between 1990 and 2004.
So the President’s proposal to spend $5
billion rebuilding the infrastructure of
our Nation’s schools is very timely and
very important.

I realize we are both Members of this
distinguished body, and I know we are
both very supportive of this proposal,
but I would encourage constituents of
other Members to certainly call their
office to let them know that they sup-
port this initiative. They can do that
simply by calling 202–225–3121. Call
your Member of Congress and say this
is a very important proposal that
should be supported.

There are the key elements to the
President’s legislative initiative, the
school construction initiative, that we
should highlight. Up to 50 percent in-
terest subsidy for new school construc-
tion and renovation. This initiative
will reduce the interest cost on new
school construction and renovation
projects by up to 50 percent with a slid-
ing subsidy scale, depending on the
school district’s needs. There is $20 bil-
lion in school construction spurred by
$5 billion in Federal jump-start funding
over 4 years. The interest reduction is
equivalent to subsidizing $1 billion out
of every $4 billion in construction and
renovation spending.

There is a goal of 25 percent increase
in school construction over 4 years. Na-
tional spending on school construction
and renovation is currently at about
$10 billion a year, or $40 billion over 4
years. By focusing on incremental or
net additional construction projects,
this initiative aims to ensure that at
least half of the $20 billion supported
by Federal subsidies would not be oth-
erwise incurred, a one-time construc-
tion initiative fully paid by a one-time
spectrum auction.

This part of the bill is controversial,
because I have certainly raised con-
cerns in my own district and certainly
in my city about our constant using of
spectrum auctions for the purpose of fi-
nancing these projects. But who can
deny that rebuilding the infrastruc-
tures of our schools does not warrant
the need for us to consider selling addi-

tional spectra, particularly between
channels 60 and 69, to help jump-start
this proposal.

State and local governments must
maintain responsibility and control.
The States would administer the bulk
of the subsidies, while the largest
school districts would apply directly to
the U.S. Department of Education.

Let me just add this, Mr. Speaker. In
my district, particularly in the south
suburban part of the Second Congres-
sional District, we have seen the steel
industry leave. We have seen large
manufacturing jobs leave our area.
Therefore, we are now putting a dis-
proportionate amount of the education
and the local municipality’s burden for
social services on local homeowners.

One way beyond the welfare bill to
put people back to work is to get in-
dustries to relocate to these areas so
they can share their fair share of the
tax burden. But in the absence of in-
dustries that are getting to these
areas, we have declining schools in
Harvey, in Markham, in Phoenix, in
Dixmoor, in Ford Heights, that need a
boost that only the Federal Govern-
ment at this time can provide.

b 2015

Mr. FIELDS of Louisiana. I want to
thank the gentleman. I want to share
with the gentleman also some statis-
tics from his State as well as my State
as relates to the GAO report, the re-
cent report, as relates to the infra-
structure of schools across the Nation.

I do not know if the gentleman is
aware, but if we take the State of Illi-
nois, the percentage of schools report-
ing at least one inadequate original
building in Illinois is 29.2 percent of the
schools and in Louisiana, 28.0. So from
that perspective, Illinois and Louisi-
ana, as most of the schools if we look
at the chart, we see schools across the
country in the teens, high teens. Flor-
ida 18.3, Georgia 18.5, Hawaii 16.3, Idaho
27.4, Kansas 33.7. When we talk about
the percentage of schools reporting at
least one inadequate original building,
it is a devastating number or percent-
age as relates to this report.

Then the percentage of schools re-
porting at least one inadequate at-
tached and/or detached permanent ad-
dition, in Illinois, your State, it is 8.8
percent. In Louisiana it is 8.7 percent.
Here again the numbers in Louisiana
and Illinois are somewhat the same.

On page 33 of the GAO report. The
percentage of schools reporting at least
one inadequate temporary building in
Illinois, your State, 4.4 percent, and in
Louisiana which is, I think Louisiana
almost leads the Nation from this per-
spective, 24.8. South Carolina with 29.4.

It just goes to show how schools all
across America, we need to invest in
infrastructure. Just the other year we
passed legislation that put $30 billion,
actually about $12 billion, $17 billion in
building jails. What is wrong with put-
ting $5 billion in helping local and
State government refurbish their
schools.
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Percentage of schools reporting at

least one inadequate onsite building,
31.0 percent in Illinois and 38.6 percent
in Louisiana. Very interesting num-
bers. We can go down the list and we
see that many of our schools across
America are in great need of repair.

I was looking at page 66 of the GAO
report where it talked about the de-
scription of the estimate in terms of
what it would cost to get schools into
a status where they should be in terms
of improving infrastructure. Very in-
teresting numbers. Nationwide, the
total amount estimated needed to put
American schools into good overall
condition, GAO estimated that it
would take $112 billion. That is an in-
vestment we have to make to our chil-
dren not as a Federal Government, I
am talking State, local, Federal, busi-
ness, we all must come together to im-
prove the quality of education. We can-
not expect kids to learn in a school
that does not have an air conditioner
during the summertime. It just does
not make sense. Or a heater during the
wintertime. For crying out loud, if a
prisoner was in prison and they did not
have an air conditioner during the
summertime, then some Federal judge
would close the prison down. We have
to make sure that we invest in our fu-
ture.

Mr. JACKSON of Illinois. If the gen-
tleman will yield, it would be cruel and
unusual punishment. For students to
be in school without adequate heat in
the wintertime or air conditioning in
the summertime, I think it is cruel and
unusual punishment. Would the gen-
tleman agree?

Mr. FIELDS of Louisiana. Abso-
lutely, no question about it. The edu-
cation caucus, as the gentleman
knows, we have made it a point not to
bash members, to make it a partisan
issue, because education is not a par-
tisan issue. It is a nonpartisan issue.
Both sides of the aisle agree that we
must improve the quality of education.
We have to get out of the business of
pointing fingers because while we point
fingers, we have kids out there who do
not have the kind of schools that they
need, that are conducive for learning,
teachers that are not paid the kind of
salaries that they deserve in order to
live, in order to take care of their day-
to-day expenses like a house note, a car
note, and things of that nature.

Further, the average amount esti-
mated needed per school, this is an in-
teresting figure, $1.7 million. That is
the average amount, according to GAO,
that is needed to repair a school, $1.7
million. We ought to have a summit
with Federal, State, and local officials
to talk about how we get these schools
up to par.

You cannot open a barber shop in
Baton Rouge, LA unless you pass all of
the fire codes, unless you pass all of
the city codes. We had schools open up
yesterday, I grant you in Baton Rouge,
LA, and Chicago, IL, and in Washing-
ton, DC, that could not pass a code, a
city code, if they tried.

Mr. JACKSON of Illinois. If the gen-
tleman will yield, six schools in Wash-
ington, DC, did not open for the very
same reason that the gentleman is
speaking of.

Mr. FIELDS of Louisiana. I think we
have to press that issue. I think we
have to get real serious about the safe-
ty and soundness of our schools and the
conditions of our schools for the inter-
est of not only the students and the
teachers but for the interest of edu-
cation, period. I think we have to send
a very strong message that if a school
does not pass the necessary codes, if it
is not up to par, then it should not
open.

I am one of the strongest advocates,
as the gentleman is, in this House as
relates to education. But I do not think
we ought to allow schools to open,
schools that do not meet the code, be-
cause we will not allow a person to
open up a barber shop, and one cannot
opine the thought that we have more
than interest in a barber shop or a
shoeshine shop than we have in a
school, an elementary and secondary
school.

Mr. JACKSON of Illinois. If the gen-
tleman will yield further, one of our
colleagues a little while ago on the
other side of the aisle indicated that a
part of the welfare initiative was to
move tax consumers off of the welfare
rolls and make them productive. Who
can argue with that? We want to move
people who consume taxes off of the
welfare rolls. But the only way to move
them from our perspective off of the
welfare rolls is to take a tax consumer
and make a revenue generator out of
them. Someone who generates revenue
obviously has a job. When people have
jobs, they pay taxes. When taxes are
paid, deficits go down, interest rates go
down, and people who pay taxes also
pay to local governments, they pay to
State governments and they also pay
the Federal Government. That is how
we can rebuild the infrastructure of
these schools. But there is a presuppo-
sition there that we have a plan to put
people to work, to move them from
welfare to work. That is clearly the
next phase that we find ourselves in.

I would like to just use two examples
for some of our colleagues who may be
listening in their offices. Let us take
the town of Ruraltown, USA. A typical
problem. The town of Ruraltown has
three schools in need of major renova-
tions to improve air quality ventila-
tion and the roofs. Typical cost to re-
pair of these schools is expected to be
about $5 million. Some of the typical
obstacles in Ruraltown. Ruraltown
faces difficult challenges in renovating
its schooling. Its tax base is too small
to pay for the necessary renovations,
and bond financing is obviously too ex-
pensive.

Here is the impact of the President’s
proposal on this school construction
initiative. It reduces local cost of
school construction. The President’s
proposal would cut the interest rate
paid by Ruraltown in half. This would

save the town more than $1.7 million in
interest cost over the life of the $5 mil-
lion bond. This is equivalent to saving
$1.2 million immediately, a savings of
roughly 23 percent off the face value.

Let us look at Metropolis. I represent
the city of Chicago and I also represent
Ruraltown. In the city of Metropolis,
Chicago, IL, typical problems. Like
cities across the Nation, Metropolis
has a large school construction and
renovation need. Two of its schools
need major renovations, including
plumbing and new roofs, and an addi-
tional elementary school is needed to
accommodate a rapidly growing school
age population. Here are the typical
costs. The repairs and two new school
buildings are expected to be about $10
million, $2 million each for the major
renovations of the two existing facili-
ties, and about $6 million for the new
elementary school.

The typical obstacles: Despite the
clear need for the repairs and the two
new schools, the school board has been
reluctant to propose issuing a bond
when it could be rejected as too costly.
As a result, only emergency repairs
funded out of an operations account
have been undertaken.

Here is the impact of the President’s
school construction initiative. It re-
duces the local cost of school construc-
tion. The President’s proposal would
cut interest payments in half, saving
Metropolis $5 million in interest costs
over the life of the $10 million bond.
This is equivalent to saving about $2.9
million immediately, a savings of
about 29 percent off of the face value. I
think this is a good initiative that
should enjoy broad bipartisan support.

Mr. FIELDS of Louisiana. Abso-
lutely. I think the President is so right
on this initiative. And if others, local,
State, and the business community
will all join hands and do something
similar, just work with this initiative
or have one similar to it, we can refur-
bish, rebuild and have new construc-
tion of schools all across America so
we can give our kids an opportunity to
learn again.

We cannot, and I have said it over
and over again tonight, we cannot ex-
pect learning to take place in a class-
room when you have students walking
in the classrooms all across America
that do not have the proper tools. What
purpose does it serve when we have stu-
dents sitting in classrooms when they
do not even have the proper textbooks?
We have three and four students shar-
ing the same textbook. We have some
students that do not have a textbook
at all. These are real situations that
teachers have to deal with on a day-to-
day basis. We have to address that ca-
lamity. The biggest national threat we
have in this country is how we deal
with education and how we deal with
illiteracy. We have to give our kids a
fighting chance.

A final example. Who is committing
crimes in this country? Over 83 percent
of the people in jail are, what, high
school dropouts? The people involved
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in drugs for the most part, many of
them are high school dropouts. Most of
the people who are unemployed, high
school dropouts. We have to do a better
job of retaining our kids in school and
do a better job of educating our youth.

I see we have been joined by the gen-
tlewoman from Texas [Ms. JACKSON-
LEE]. I will be happy to yield to the
gentlewoman.

Ms. JACKSON-LEE of Texas. Mr.
Speaker, I thank the gentleman from
Louisiana and certainly the gentleman
from Illinois. I could not help but lis-
ten to your very effective and pointed
advocacy for the education of our chil-
dren. I was working in my office and as
I listened to you, I was engaged in a
conversation with a Carol Douglas, a
constituent who is executive director
of the NAACP in my district or in the
community of Houston. We were talk-
ing about a program where we would be
passing on the torch of leadership of
the NAACP to young people through-
out the community. As I listened, it
seemed so much in line with your dis-
cussion, because education helps to
pass on the torch to our children.

I am reminded of the weeks that have
just passed. We have had several con-
ventions, both Republican and Demo-
cratic. It saddened me to hear the dis-
carding of something that I think all
Americans have accepted. As I recall
my early pioneer history, if you will,
when we studied the history of early
America, from the colonial days to the
charge and challenge, go west, young
man or young woman, it was commu-
nities that built up around issues in-
volving thriving or growing. So, for ex-
ample, in the colonies, it was the com-
munity that built a school. In essence,
it takes a village. When the pioneers
went west, in fact, as I understand it,
they gathered in certain areas and they
did not live 10 blocks away from each
other or 20 blocks, they lived sort of in
a very close radius of each other and it
was a community, in essence, the vil-
lage, who built the public school. Out
of those schools, those log cabin
schools came the concept of public
schools which helped to make America
the world power that it became as it
moved into the 1900’s and then as it
moved into the 1930’s and 1940’s as we
began to educate and submit to the
world Nobel Peace Prize winners such
as Dr. King, Nobel laureates in lit-
erature and science, it came out of the
infrastructure of the public school. So
I am taken aback that we would even
have a discourse or discussion where
one party seems to be castigating the
reality of how important it is to have
a system, a public school system along
with a private school system and char-
ter schools but a real system that puts
children first. I applaud the President.
Because let me say to you, you gave
examples of rural America and metrop-
olis, I come from the fourth largest
city in the Nation. We just enjoyed
your very fair and fine city. I want you
to know, we started out this school
year with collapsed school roofs. We

had a closed school, not because we had
a hurricane or a tornado but out of the
wear and tear, those children who hun-
gered for education. In fact, we saw the
little preschoolers and the kinder-
gartners with tears in their eyes be-
cause they were not going to be at
their school, the school in fact that
their mother, their father, their grand-
parents because it was a community
school, it had some years on it, their
neighbors had gone to, collapsed roof.
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This was not the only school that
was suffering from that problem. I sup-
port both the Education Caucus leader-
ship and the President’s leadership,
who I can call the Education President,
that with a mere $1.7 million per school
would have allowed those children to
open their eyes to knowledge by going
into that school for the very first day.

It is interesting that in addition to
this question of school buildings, we
found that our schools opened where
children did not have school supplies.
There were various campaigns to en-
sure that children have school supplies.

Now, I read a letter to the editor, and
they said they have always fed their
children, they do not believe in school
lunches, and I would imagine that
same writer would say they did not be-
lieve in helping youngsters with their
school supplies.

I can assure you that working moth-
ers, working parents, single parents
who work very hard to get their chil-
dren to school, it is a burden to get the
school supplies. So we have a whole
realm of concerns that face us in try-
ing to educate our children. I was glad
to participate with several corporate
partners in Houston to try to get some
school supplies to the most needy of
the children.

When we disregard the value of edu-
cation, I think we throw away the 21st
century. We in Houston recognize that
we have to be part of the entire coun-
try when it comes to education. You
cannot be isolated on this issue. You
cannot make it a partisan issue. You
cannot disregard the community’s in-
terest, the village interest in educating
a child.

We have schools that do not even
have computers. I heard the gentleman
from Louisiana [Mr. FIELDS] talk about
the bare essentials such as textbooks,
current textbooks. We are going into
the world of the superhighway, and as
we passed the Telecommunications
Act, one of the concerns of many of us,
the Education Caucus, was out front
and forward on having the Internet be
accessible to our schools and libraries.
Now that the law is passed, it behooves
us not to sit back and watch the
progress, without ensuring that the
inner-city schools and rural schools
and schools that typically would not be
at the forefront of high-income chil-
dren or high-income families share in
this, and we certainly applaud those
who are able in this country to be able
to access the Internet.

I will be joining our local school dis-
trict on Net Day, where we will have 4
days in October to bring in volunteers.
That is how we have to do it, bring in
volunteers to try to make sure that our
schools are accessible to the Internet
and that our children have the
Internet.

I heard you discuss that before I
came over, that you were talking about
technology and the importance of tech-
nology. Well, this plea going out for
Net Day ’96 is saying we need you to
come volunteer, because obviously
there are not enough funds. We are
going to make sure that those who ben-
efit from the telecommunciations bill,
and they have already joined in on
that, so this is not an indictment, but
that they will embrace these schools
and make sure they have the right
kinds of computers.

I have been to schools in my district
where children are lined up to use one
computer, and the computer is out-
dated. So it takes me a back a little bit
to even hear some of the rhetoric about
how we can educate our children, or
leave it to the communities, or it is too
costly to renovate these schools.

The gentleman from Louisiana [Mr.
FIELDS] has been speaking about this
for a period of years. I hope that this
Congress can rise to the occasion and
join in on this effort, that we may
reach the hamlets and towns and cities
that are now missing the value of a
clean and dry and good education, be-
cause they are in facilities that are in
total disrepair.

Let met just add this point as I listen
to your further debate as well. It both-
ers me when we can take it to such a
level to begin to label teachers. I heard
a discussion of Teachers’ Unions. I
have had teachers all during the month
of August right after that statement
was made in a public setting at the
convention, the Republican conven-
tion, wonder why they were under at-
tack? These are teachers that have
taken their summers to work in our
schools, to help our children get ahead.
These are teachers that work after
hours and do tutorials. These are
teachers who sacrifice because they be-
lieve in our children. These are teach-
ers who buy clothes for our children
who may not have all of the needs.

So I hope we take a different spin in
the Education Caucus under the leader-
ship of the gentleman from Louisiana
[Mr. FIELDS] that we know that teach-
ers are a partner with us in trying to
educate our children, along with par-
ents, community, church, and govern-
ment. I hope that we will not be in the
business, if you will, of castigating any
group that raises itself up as a vehicle
of helping to educate our children.

I know that I will leave this week
and go back and interact with our chil-
dren in the schools and interact with
teachers and make myself available to
be of assistance, to be of help. So I ap-
plaud this one hour that you have been
focusing on this, because it burdened
me throughout the whole time that we
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were in our districts, of this impor-
tance of education, and what my chil-
dren in the 18th Congressional District
needed to make them equal partners in
the world. I hope this Congress rises to
your challenge.

Mr. JACKSON of Illinois. Will the
gentleman yield for a question?

Mr. Speaker, my colleague men-
tioned schools in her dsitrict where the
roofs had actually collapsed. What
local initiatives are taking place in her
district to repair those schools and in
what way could the President’s pro-
posal help subsidize those initiatives?

Ms. JACKSON-LEE of Texas. Mr.
Speaker, I thank the gentleman for
that question. We have attempted, in
fact I think the President’s initiative
is going to help spur us on, because we
attempted to pass a bond election. Un-
fortunately, we were not successful, be-
cause I think the clear message of the
need of our children did not really hit
the voters.

More importantly, I think that they
were confused as to how we could best
leverage those bond dollars with a Fed-
eral effort. Now with the President’s
effort, we stand in a much better stead
to partnership with our local voters
and to partnership with the President
to do the right thing for our children.
So we have been challenged by the
President’s initiative. That will be an
initiative that will carry us very far as
we plan to work with his program and
ensure that there is real local partici-
pation and that the right information
gets to our voters and our parents, who
are saddened by the loss because of
confusion offered by those who are al-
ways challenging government in terms
of taxes, giving wrong information.

Now I think we have the right infor-
mation and the right leadership by way
of the President with this initiative to
help local communities like Houston
and the school districts there.

Mr. JACKSON of Illinois. If I may, I
would like to share with the gentle-
woman an instance in my district.
There is a high school called Bloom
High School located in a south suburb
and area in my district, and we tried
twice to pass a referendum whereby we
would increase property taxes to
roughly the cost of a can of soda. And
what actually ended up happening was
it failed twice.

So we sent our workers into the field
to find out why we could not pass this
referendum. A little bit about the
school: This school begins classes at 9
o’clock in the morning and roughly
ends about 1 o’clock. We cannot afford
to pay the teachers a full salary. This
is a high school with a tremendous
amount of students. Even one of our
more famous syndicated columnists is
a graduate of this particular high
school.

We found that our senior citizens
whose incomes have basically stag-
nated, who would traditionally vote to
help students and pay for more and
better schools, decided to vote against
the referendum because of their stag-

nated incomes. They do not feel they
can afford even the equivalent of a can
of soda or a bag of potato chips a day
to help subsidize the local school. The
middle class in this area, their incomes
have likewise stagnated. So the stu-
dents were caught in the middle, the
school almost closing. The State fund-
ing formula in our State is a little re-
gressive. Therefore this particular
school district does not have the same
kind of funding that schools in the
northern part of the city of Chicago or
other more affluent suburbs have.

So I certainly recognize that the gen-
tlewoman’s concern about schools in
her district are very similar to referen-
dums that we have fought in our dis-
trict. Voters want to vote for better
schools, but if their incomes have stag-
nated and they do not feel that a can of
soda or a bag of potato chips is worth
the increase because they do not see
the real, if you will, the real dividends
in terms of cost-benefit to their actual
contribution to the school system,
then our students again are caught in
the middle.

Mr. FIELDS of Louisiana. I thank
the gentleman. While we are on the
subject of Illinois, I had an opportunity
during the convention to visit your
State and your district. The most im-
pressive thing that I saw during that
convention, during my week stay in Il-
linois, was the fact that young people
came together. The refurbished a
school in Chicago, Area Academy,
which as a matter of fact you had a lot
to do with that.

Because of your insistence and be-
cause of your commitment to schools,
we were able to get young people to-
gether to go, as the gentlewoman
knows, and paint and clean and scrub
bathrooms and just refurbish the Area
Academy. Now that school is open to
first through third graders. I think
they started school today or yesterday.
And that was because of the work, the
sweat of young people.

Now, but for that effort, that com-
munity effort, with young people actu-
ally going into that school, and they
felt good about it. Just to see young
people doing that, and feeling good
about it as a project, and you see the
little kids in first through third grades
just sitting there coloring, making nice
little signs because administrator
Carol Browner, for example, was one of
the persons who went in and actually
scrubbed and cleaned and painted. It
was just an amazing thing.

Mr. Speaker, if more people across
America just took the time to take a
little time to go into schools and refur-
bish them, repaint them, you just
should have seen the smiles on those
kids’ faces. I enjoyed it.

Mr. FIELDS of Louisiana. I yield to
the gentlewoman.

Ms. JACKSON-LEE of Texas. Before
you leave that point, there is such a
joy in your comments about that, and
that was a very fine example, because
you hit home with what happened in
our community. I did not in any way

intend to suggest that there were not
the good folk across the community
who care about children. But obviously
they can be guided in another direction
when they hear maybe a small core of
individuals focusing only on one as-
pect, which is the cost, recognizing
that a vast number of people are deal-
ing with stagnant income.

In fact, some of our seniors had been
hearing the stories of cuts in Medicare
and cuts in Medicaid for our children.
So they were kind of really concerned
listing to the debate on the House floor
by the Republican majority of cutting
their Medicare. With that in mind, all
of that impacts of decisions how you
expend dollars. Obviously a bond elec-
tion means an increase in taxes.

Let me compliment the districts for
sucking it in, if you will. With the
meager funds they had, they got them-
selves together to fix those schools
that needed to be fixed. But in fact the
example that you cited out of Chicago,
and this initiative in cooperation with
our President and the education caucus
advocacy, that includes funding for
schools in terms of renovation, but also
the value of the community coming to-
gether with young people to say we
love our schools too. This is our school
and we love it too.

Mr. Speaker, we have had examples
of our young people eliminating the
graffiti, for example, and painting the
walls. So it is important for America
to know the value of youngsters who
themselves value education. How can
we do less for these youngsters by let-
ting them down, by having them at-
tend schools in rural and urban areas
where the roof will fall in? What is $1.7
million, not with any disregard for the
cost, but in terms of an investment in
your child’s future?

And what can we take from the his-
tory of America, where public schools
have been the mainstay, if you will, of
educating most of America? Any orator
that you want to call, any scientist
that you want to call, any educator
that you want to call, you can find
them tracing their roots at some point
to an early education by the public
schools.

b 1930
I think that we have a lot of way to

go, but it is important that we focus on
education for our children.

Mr. FIELDS of Louisiana. It is like
the unique bumper sticker that we
have all seen in our travels, if you can
read this, thank a teacher. You cannot
put it any more pointedly than that. If
you can read this, thank a teacher.

Mr. JACKSON of Illinois. Mr. Speak-
er, if the gentleman will continue to
yield, I know that the distinguished
gentlewoman from Texas spent a con-
siderable amount of time engaging in
the debate that took place on the floor
of this Congress. I know she was very
active in the committee. I think we
have to move now, though, to the meat
and the potatoes of this initiative.

It is easy for this initiative, in 1996,
during this particular period, to be
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called campaign rhetoric and empty
promises, unless we move our discourse
to how are we going to pay for this.
Can this be paid for. I know that not
long ago we passed an appropriations
measure in this Congress that in-
creased the military budget by $7 bil-
lion more than the President re-
quested. I know that we are talking
about balancing the budget in 7 years
using CBO numbers. The President has
made that commitment. We have heard
those numbers mentioned on both sides
of the aisle. Whether or not it is actu-
ally doable in 7 years is another issue.
But I do not want this proposal, and I
think the gentleman from Louisiana
and other members on both sides of the
aisle, they do not want this proposal to
get lost in pork barrel election year
rhetoric. Can we afford this proposal?

Ms. JACKSON-LEE of Texas. Mr.
Speaker, absolutely. Primarily because
already we have gotten a commitment,
and many of us have, as the gentlemen
here on the floor, have engaged vigor-
ously in debate on the balanced budget
amendment. It is interesting, for those
of us who come from urban and rural
America, to say to Americans, we are
not afraid of a balanced budget. I think
it is a question of priorities. And when
you get some $7–8 billion more than
not only the President but the Defense
Department wanted, then we have a
problem.

Yes, we can. And education can be
comfortably funded without an excess
burden on taxpayers in America, with
reasoned tax cuts that have been of-
fered, such as the mortgage tax deduc-
tion. As we are well aware, the edu-
cation tax benefits that may come. It
can be funded. We should realize that
and the President has both that pro-
gram and both that structure that can
allow us to enhance education and also
balance the budget.

Mr. JACKSON of Illinois. Is this an-
other big government program that is
coming from Washington, DC, another
big bureaucracy that we are trying to
create? I am sure we will be hearing a
lot of that.

Ms. JACKSON-LEE of Texas. What I
like about this program is that it part-
nerships with local government. There
is one thing about local government, it
is under scrutiny. And, therefore, when
you say moneys are designated for ren-
ovation, repair, rehab, internet, or
computers or books, you can be assured
those parents, those teachers, those li-
brarians, those students will be there
with an eagle eye making sure those
funds are expended well. I do not think
this is pork barrel. We have a way of
paying for it. These are not empty
promises. How can we make empty
promises to our children just 4 years
away from the 21st century?

Mr. FIELDS of Louisiana. Mr. Speak-
er, as the gentleman knows, if he is
speaking of the $5 billion program,
under the President’s proposal, it
would be paid for by the selling of the
spectrums. So the $5 billion program is
in fact paid for or will be paid for. An

expanded program, I do not know if the
gentleman was speaking of an ex-
panded program, a serious problem in
terms of the number of dollars we need
to improve all of the American schools.
It was in the billions, I forgot the exact
number. But we have to focus on it. I
think it has to be a partnership be-
tween local, State, and Federal govern-
ment.

Mr. JACKSON of Illinois. Mr. Speak-
er, I think that the leveraging, I might
add, of the $5 billion, the GAO has also
suggested that it could be upwards of
$20 billion when you consider local and
State and even private funds that
would go into such an initiative.

Mr. FIELDS of Louisiana. These dol-
lars are the dollars for the interest sub-
sidy. You have to spend money on the
construction first in order to benefit
from the dollars, the $5 billion, because
the $5 billion is not, they are not con-
struction dollars per se. They are the
interest, 50 percent of the interest of
construction dollars. That is why we
have come up with the figure of about
$20 billion over a course of 4 years, $20
billion a year, actually.

Let me add a couple other things just
to shed some light on how serious this
problem is across the Nation.

I am about to read from the GAO re-
port, page 16. They did an extensive re-
port, and I think the gentlewoman,
Senator MOSELEY-BRAUN, ought to be
commended for requesting such infor-
mation. About a third of all, about a
third of the students in America, which
is about 14 million, attend schools with
one inadequate building. About 60 per-
cent of the students in America, which
is about 25 million, attend schools with
at least one inadequate building fea-
ture. The same number, about 25 mil-
lion, attend schools in buildings with
at least one unsatisfactory environ-
mental condition which means asbestos
problems are still a real problem with-
in our school systems. About 12 million
students, 30 percent, attend schools
with both problems, at least one inad-
equate building, one inadequate build-
ing feature and some problems with the
environmental aspects. So it is a real
problem that affects schools all across
this Nation.

Looking at this report, there is not
one State in this country that is not
affected. Every State in the United
States of America is affected by this
school infrastructure problem.

Mr. Speaker, I have about 5 more
minutes. I yield to the gentlewoman
from Texas, Ms. JACKSON-LEE.

Ms. JACKSON-LEE of Texas. Mr.
Speaker, I thank the gentleman very
much. As I conclude my remarks, let
me challenge those in my local com-
munity and the State of Texas to se-
cure a copy. We would be happy to help
them secure a copy of that GAO report.
I do want to acknowledge Senator
CAROL MOSELEY-BRAUN, for that is a
both devastating but a very vital re-
port on the Nation’s children.

Might I add another aspect of the
needs of schools and that is overcrowd-

ing. How many of us faced this school
year the fact that we did not have
enough space in some of our schools
that might have been in good repair to
even come to the school and sit in
classrooms or enough teachers to teach
these children?

I think the more that Americans
hear about the needs of our children, I
think they will discard the rhetoric of
big government. Because what we are
talking about is getting right back
home, not big government and large of-
fices here in Washington. It is informa-
tion that we need to assist our local
school districts, our parents, our teach-
ers at home. I think the leveraging of
those dollars will be vital but we face
both overcrowding and disrepair. And
we also face the lack of resources for
high technology.

So I thank the gentleman for this
time and will recommit myself as a
member of the Education Caucus to
translate a fiscally responsible budget
back to the children in our community.

Mr. FIELDS of Louisiana. Mr. Speak-
er, I yield to the gentleman from Illi-
nois [Mr. JACKSON].

Mr. JACKSON of Illinois. Mr. Speak-
er, I thank the distinguished gen-
tleman from Louisiana for his out-
standing work in this area and also
join him as well as the distinguished
gentlewoman from Texas in congratu-
lating the senior Senator from the
State of Illinois, CAROL MOSELEY-
BRAUN, for her outstanding work in
this area.

Why do we have this problem? We
have this problem in part because of ir-
responsible supply side tax policies of
the seventies and the eighties that
really put our Nation and our Govern-
ment into a deep hole. The past 15
years we have seen incomes stagnate
for most Americans, particularly mid-
dle-class Americans, while their Fed-
eral taxes have unfortunately risen.
But the reality is that the only way we
are going to be able to repair our Na-
tion’s schools and put our children
back on track is not to make any more
proposals, any more voodoo tax propos-
als.

These buildings, this infrastructure
that needs to be fixed is going to cost
and we are going to have to pay for it.
We either pay for it in the form of re-
building the infrastructure of our
schools, putting legible and good books
in the hands of our young people. Some
students are reading books where
Nixon is still the President. That is no
longer obviously the case.

So I want to take this opportunity to
thank the distinguished gentleman
from Louisiana for this opportunity,
thank SHEILA JACKSON-LEE, the distin-
guished gentlewoman from Texas, for
joining us and thank the Speaker for
his indulgence.

Mr. FIELDS of Louisiana. Mr. Speak-
er, I want to thank both the gentleman
from Illinois and the gentlewoman
from Texas for first of all serving on
the Education Caucus, and I want to
thank Members from both sides of the
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aisle who serve on the Education Cau-
cus. We must make education a prior-
ity.

Mr. Speaker, I include for the
RECORD speeches and articles on the
Education Caucus.

I thank the Speaker.
SPEECH FOR CONGRESSMAN CLEO FIELDS’

EDUCATION CAUCUS

(Speaker: Audrey L. Easaw, Marketing
Projects Manager/Project Manager, Apples
for the Students PLUS, Giant Food Inc.)
Good morning (afternoon);
First of all, on behalf of Giant Food, I want

to thank Congressman Fields for inviting me
to talk to you about Giant’s role as a cor-
porate supporter of the elementary and sec-
ondary schools within our market area. We
commend Congressman Fields for spear-
heading this much-needed education caucus
and we appreciate his vision for involving
both the private and public sectors to assist
in improving our educational system.

I’d also like to introduce to you Donna
Carter, senior coordinator for Giant’s Apples
for the Students PLUS Program. Donna and
I have been with the program since it’s in-
ception. Donna does a tremendous job of
maintaining a sophisticated data base of
over 3,200 public, private, and parochial
schools throughout the Mid-Atlantic region.
She’s also responsible for overseeing the day-
to-day operation of our Apples office.

Let me preface this talk by stating that I
do not come to you as an expert on the edu-
cational system, but rather as a member of
the corporate community who has witnessed
first-hand, the magnificent impact that busi-
ness can make on the education of our youth
when both monetary and manpower commit-
ments are made—and kept.

Giant Food is no stranger to the education
system both inside and outside of the Belt-
way. Over 50 years ago, we saw the need to
become more actively involved within the
communities that we served and that had
been consistently loyal to us.

I have had the extremely good fortune to
work with an organization whose former
CEO, the late Israel Cohen believed that as-
sisting in the education of our youth was es-
sential to becoming a successful member of
the business community. Izzy believed that
the support of education should not be tied
to sales. He felt strongly that educational
programs such as the 35 year-old ‘‘It’s Aca-
demic,’’ high school television quiz show and
our eight year-old Apples for the Students
PLUS are simply the right initiatives for
Giant to support.

And there is no question in my mind that
the children in over 3,200 schools that have
been the beneficiaries of one or both of these
educational programs will remember the
Giant name for years to come. Whether they
shop in our stores as they grow older or
whether they mention to others in their
communities that Giant provided scholar-
ships or contributed computers that could
not have otherwise been obtained by their
schools, the children will remember. And
that makes these sponsorships well worth
every dime and minute spent by Giant.

Giant’s commitment to education started
in 1959 when our founder N.M. Cohen an-
nounced that Giant would grant five $1,000
scholarships, a small beginning. Then in 1967,
we began sponsoring the award-winning ‘‘It’s
Academic’’ a ‘‘college-bowl’’ formatted TV
program which showcases the academic ex-
cellence of high school students. Giant has
awarded in excess of $2 million to participat-
ing schools in the Washington and Baltimore
Metropolitan Areas. (These scholarships en-
able students to pursue higher education at
some of the best schools in our Nation.)

Apples for the Students was first intro-
duced to us in 1989 by Terry Gans, Giant’s
vice president of advertising and sales pro-
motions. Terry saw the opportunity for
Giant to begin placing computers and other
technology in our schools during a time
when school budgets were being cut to bare
bones almost daily. Based on findings from a
survey conducted by an outside marketing
firm, we determined that elementary and
secondary schools were the schools that
faced the most extreme budgetary cuts.
Today Giant maintain a staff of nine associ-
ates who are responsible for serving schools
in Maryland, Virginia, the District of Colum-
bia, Delaware, New Jersey and beginning
this fall, Pennsylvania. That’s how commit-
ted we are to making sure that every school
in the areas we serve receives needed edu-
cational equipment.

For the benefit of those who are unfamiliar
with Giant’s Apples Plus, the program works
quite simply: Schools are asked to save their
special colored receipt tapes from Giant and
super G stores, total them, and turn them in
to Giant for free educational equipment.
This equipment is paid 100 percent by Giant.

In fact, Giant is extremely proud of the
fact that since October, 1989, we have spent
over $42 million for educational equipment
alone. This figure does not include staffing
and administrative costs, or advertising. It
translates into over 135,000 computers, print-
ers, software packages, CD-roms, telescopes,
microscopes, math equipment. TVs and
VCRs and other learning tools.

A major component of our Apples for the
Students Plus program, is our Adopt-a-
School plan. We sent invitations to over
10,000 businesses each year asking them to
consider adopting an equipment-challenged
school by setting up a tape collection box at
their business for employees and customers
to donate their tapes. We also ask businesses
to consider matching their receipt tape col-
lection with a cash gift made directly to
their adopted school.

What we have found is that even this type
of limited commitment by our Adopt-A-
School business partners, goes a long way to-
ward effecting change in our schools and cre-
ating good-will not only for Giant, but for
scores of other businesses in our community.

At Giant, we believe we’ve made a dif-
ference, especially when we hear that a
school has built a new computer and science
lab to accommodate equipment earned
through Apples for the Students Plus. But
we still believe there’s so much more to be
done. And we welcome your partnership to
assist in opening up an exciting new world of
educational opportunities for so many more
children. Thank you.
REMARKS BY NORMAN MANASA, DIRECTOR, THE

NATIONAL EDUCATION PROJECT, INC. BEFORE
THE EDUCATION CAUCUS OF THE U.S. CON-
GRESS—JULY 31, 1996
REPRESENTATIVE FIELDS, SENATOR

WELLSTONE, MEMBERS OF THE UNITED STATES
HOUSE OF REPRESENTATIVES AND THE U.S.
SENATE, HONORED GUESTS, LADIES AND GEN-
TLEMEN: I am very honored and delighted to
have been invited here today to discuss The
National Education Project, Inc., and to de-
scribe the Project’s 20-city initiative, which
is designed to provide reliable, profoundly ef-
fective tutors on a massive scale to children
in the elementary schools of 20 medium-size
cities across the country, cities such as Day-
ton, Ohio; Richmond, Virginia; or San Diego,
California, for example.

The tutoring is done by undergraduates as
part of a three-credit college course, and
each undergraduate is required to produce 60
hours of tutoring per semester. As a result,
20 programs in one city will provide a total
of 126,000 hours of tutoring to children in

that city’s elementary schools over a three-
year period (that is, 20 programs x 105 under-
graduates per program x 60 hours of tutoring
produced by each undergraduate). The Na-
tional Education Project’s 20-city initiative
will produce a total of 2,520,000 hours of tu-
toring (that is, 20 cities x 126,000 hours of tu-
toring produced in each city).

The purpose of this initiative is to trans-
form the elementary school systems of 20
medium-size cities, and show to the nation
the profoundly beneficial effect that reliable
tutors on a massive scale can have on entire
school systems. There would be a limit of
one city per state, so that, when fully oper-
ational, a minimum of 20 states would be in-
volved.

No government funds, Federal, state, or
local, are required for this effort. Instead, as
it has done in the past, the National Edu-
cation Project will solicit funds in each city
from corporations, foundations, law firms,
and from the general public. The Project will
use these funds for three purposes: [1] to pro-
vide 20 grants to colleges in each city in the
amount of $25,000 per grant (that is, 20 cities
x 20 grants per city x $25,000 per grant); [2] to
contract with an independent third party to
systematically evaluate the effectiveness of
the tutors; and [3] to underwrite the cost of
operating 20 programs in each of 20 cities
across the country.

It should be pointed out that we do not ac-
tually need 20 different colleges in each city
to participate, since one college can operate
several programs at the same time. Five col-
leges in one city, for example, could operate
four programs each. In that event, the Na-
tional Education Project would provide each
of the five colleges with four grants in the
amount of $25,000 per grant; that is, one
$25,000 grant for each of the departments par-
ticipating.

Once 20 program are in operation in each of
20 cities, the National Education Project
then will begin the second stage of this ini-
tiative, which will be to find another 20 me-
dium-size cities across the country willing to
mount 20 programs in each city. This will
produce another 2,520,000 hours of tutoring
(that is, 20 cities 126,000 hours of tutoring
produced in each city). We will repeat this
process until we have transformed the school
systems of every city in America that wishes
to participate.

The National Education Project, Inc. is a
non-profit, 501(c)(3) tax-exempt corporation
with two main purposes:

(1) To encourage colleges and universities
across the country to offer courses in the Hu-
manities and Social Sciences that combine
experience and theory at the same time and
provide undergraduates with a more realistic
education than they can get through courses
that provide only classroom theory. In a
word, these courses are designed to inject ex-
perience into the search for Truth.

(2) To provide reliable and effective tutors
on a massive scale to children who must
have this help if they are to master the basic
literacy skills that are required for employ-
ment in a technological economy.

The courses are taken as three-credit elec-
tives in various academic departments, such
as Sociology, Economics, and Education. As
a result, virtually all of the nation’s
10,000,000 college students (and virtually all
college in every city in America) are eligible
to participate, since undergraduates, gen-
erally, must take elective courses to get a
degree.

In these courses, undergraduates obtain
real-world experience by working as tutors
six hours each week of the semester in ele-
mentary schools that are selected for their
ability to provide a graphic illustration of
the academic discipline as it exists in the
real world. The undergraduates also are re-
quired to meet in weekly seminars with their
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supervising professor. In these seminars, the
students’ experience in the community is
matched against the theories of the aca-
demic discipline.

In this way, the undergraduates get a mix
of experience and theory at the same time,
and a greater understanding of the academic
discipline than they can get in the college
classroom alone. (This, of course, is not very
new. Courses that combine experience and
theory at the same time have been consid-
ered to be the highest form of learning in
Western culture since the time of Galileo.)

Here is an example of how this course
works: Undergraduates who register for this
course in Economics would tutor in an inner-
city elementary school where they would see
poverty firsthand. It is then the role of the
Economics professor in the weekly seminars
to examine poverty in modern society, and
to describe, for example, how the major theo-
ries and authors in the field of Economics at-
tempt to explain the existence of poverty in
the richest nation in history, and why it is
that poverty, against our best efforts contin-
ues to exist.

This was the reasoning behind the original
program that I began in the fall of 1968, when
I was an undergraduate at the University of
Miami in Florida. That program, upon which
the National Education Project is based, reg-
istered its first undergraduates in the fall of
1969 and remained in operation until 1973.
During that time, over 1,000 undergraduates
enrolled in these courses, which were offered
by a number of academic departments, in-
cluding the Department of Economics.

Academic credit served to acknowledge
that the undergraduates were learning
things about the various academic dis-
ciplines that they genuinely needed to know.
In assessing the educational value that these
courses had for the undergraduates, an Eco-
nomics professor at the University of Miami
wrote:

‘‘The field experience brought a dimension
to the [undergraduates’] education which
would otherwise have been absent. The prac-
tical experience gave them insights into so-
cial realities which would have been nearly
impossible to impart in a pure classroom en-
vironment, and this also made them think
much more critically about many concepts
which they had encountered on a purely in-
tellectual level.

‘‘Coming from an abstract discipline like
Economics, I found this particularly gratify-
ing.’’

In addition to their educational merit,
however, these courses also have the follow-
ing benefits for undergraduates:

(1) These courses provide undergraduates
with work experience in the real world, the
sort of experience that will help them to
make a sensible choice of a college major,
and a career.

(2) It is this same work experience that
will help the undergraduates to get a job
upon graduation, since they will be able to
show employers a clear record of achieve-
ment at something genuinely important;
that is, teaching someone to read.

(3) And, not least, these courses permit un-
dergraduates to learn the ‘‘old virtues’’ of
duty, obligation, and compassion.

THE FIVE COURSE REQUIREMENTS

These courses have five requirements, and,
to receive credit for the course, the under-
graduates are required to:

1. Tutor six hours each week of the semes-
ter. (Each undergraduate is required to
produce a minimum of 60 hours of tutoring
per semester; that is, six hours of tutoring
per week x the 10 weeks in a semester.)

2. Attend a weekly seminar with their fac-
ulty supervisor.

3. Submit a one-page report each three
weeks of the semester to their faculty super-
visor.

4. Keep a private journal.
5. Submit a Final Report to their faculty

supervisor at the end of the semester.
OPERATIONAL BENEFITS OF THE NATIONAL

EDUCATION PROJECT

Although the National Education Project
is primarily an academic program for under-
graduates, it is also designed to transfer to
the illiterate poor the power to create
wealth in the technological age; that is to
say, Reading, Writing, and Mathematics. For
this reason, the undergraduates work as tu-
tors, and only as tutors, for the entire semes-
ter. They are not permitted to engage in any
other activity.

Moreover, it should be said that this
Project is designed to use the resources that
already exist in nearly every community in
the nation; that is, undergraduates tutoring
in established elementary schools under the
direct supervision of classroom teachers. As
a result, in terms of cost, simplicity of oper-
ation, and effectiveness, the National Edu-
cation Project has the following advantages:

1. There are no expenditures for buildings
or books. The undergraduates are permitted
to work only in existing schools, and they
use the books and instructional materials al-
ready in the classroom.

2. The undergraduates are required to work
under the direct supervision of classroom
teachers, who provide the undergraduates
with the minimal on-the-job training they
require. The classroom teachers volunteer to
accept the tutors into their classrooms, and
they provide this training to the tutors as a
part of their normal classroom duties.

3. The classroom teachers decide which
children will receive tutoring and the teach-
ers also select the specific subject in which
the children will be tutored. The tutors use
the methodology of the classroom teacher,
and work in the back of the classroom, while
the classroom teacher conducts the larger
class.

4. The undergraduates work as tutors in
the old, classical sense of the term, and they
are required to work on a 1:1 or 1:2 ratio, or
in very small groups. The undergraduates
are not permitted to work with the class as
one large group. Moreover, the undergradu-
ates do not grade papers for the classroom
teacher, monitor the cafeteria at lunchtime,
supervise recess, or do office work for the
school principal.

5. Each undergraduate in this Project is re-
quired to produce a minimum of 60 hours of
tutoring per semester; that is, six hours of
tutoring per week x the 10 weeks in a semes-
ter.

6. The undergraduates are required to tutor
on a regular schedule for the entire semester
(for example, Monday, Wednesday, and Fri-
day mornings, from 9:30 to 11:30), and they
are required to sign-in and sign-out for each
tutoring session in a book that is kept in the
principal’s office. There are no excused ab-
sences.

7. Because the tutoring is done as part of a
college course, the undergraduates are reli-
able, accountable on a daily basis, and re-
markably effective.

8. The classroom teachers provide the Na-
tional Education Project with one-page,
written evaluations at the end of each se-
mester that measure the advances of the
children in reading, writing, and mathe-
matics.

9. There is no cost whatsoever to the chil-
dren who are tutored by the undergraduates.

10. The undergraduates are not paid to do
the tutoring.

11. The $25,000 grants are provided by The
National Education Project, Inc. to colleges
and universities under a standard, three-year
contract, and each $25,000 grant is disbursed
by the National Education Project to the

colleges in six payments over a three-year
period. These grants are used mainly to
cover college faculty costs during the three-
year grant period. At the same time, under-
graduates who enroll in the course pay to the
college or university the standard tuition
that is required for any three-credit course.

12. Since the undergraduates pay tuition to
take these courses, each college, if it chooses
to do so, will be able to offer the course after
the Project’s three-year, $25,000 ‘‘start-up’’
grant ends, since the course in the fourth
year would be funded by the tuition of the
undergraduates who enroll in the fourth
year, the course in the fifth year would be
funded by the tuition of the undergraduates
who enroll in the fifth year, and so forth.

13. As a practical matter, virtually all of
the nation’s 10,000,000 college students (and
virtually all of the college students in the
districts and states represented here this
morning) are eligible to participate, since
these courses are offered as ‘‘electives’’, and
since undergraduates, generally, must take
elective courses to get a degree.

HOW TO GET THIS COURSE STARTED AT ONE
COLLEGE

To get the first semester started at one
college, it is only necessary that one aca-
demic department agrees to offer the course,
that one member of the full-time college fac-
ulty agrees to supervise the undergraduates,
and that a minimum of five undergraduates
enrolls in the course. (Institutions eligible to
participate include public and private two-
year colleges, four-year colleges, full univer-
sities, and community colleges.)

During the first semester, the five under-
graduates would work in one elementary
school, which would be selected by the col-
lege or university. The elementary school
must have a demonstrated need for tutors,
and should be located near the college or
university. During each of the next five se-
mesters, it is expected that 20 undergradu-
ates would enroll in the course, for a total
enrollment of 105 undergraduates over the
three-year/six-semester grant period. The tu-
tors would be evenly divided each semester
between two elementary schools. The univer-
sity, if it chooses to do so, may send the un-
dergraduates to the same elementary schools
each semester of the three-year grant.

THE PROJECT’S SEVEN BASIC OPERATIONAL
DOCUMENTS

The National Education Project has devel-
oped seven basic operational documents,
which, to a great extent, have been respon-
sible for the success of our programs across
the country. These documents are listed
below:

(1) The Project’s Standard Three-Year Con-
tract with the Colleges;

(2) The College/School Agreement;
(3) Guidelines for the Classroom Teacher;
(4) Classroom Teacher’s One-Page, End-of-

Semester Evaluation Form;
(5) Midterm Report of Hours of Tutoring

Produced;
(6) Outline for the End-of-Semester Report

by the College Faculty Member; and
(7) Final Report of Hours of Tutoring Pro-

duced.
HOURS OF TUTORING PRODUCED BY THE

UNDERGRADUATES IN ONE PROGRAM

Each undergraduate enrolled in these
courses is required to produce a minimum of
60 hours of tutoring per semester; that is, six
hours of tutoring per week x the 10 weeks in
a semester. During the life of the three-year
grant, undergraduates from one university
would produce a minimum of 6,300 hours of
tutoring; that is, 105 undergraduates x 60
hours of tutoring produced by each under-
graduate.

Here is a breakdown of the number of
hours of tutoring produced by undergradu-
ates from one program during each semester
of the three-year grant:
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(1) 1st Semester: 5 undergraduates x 60

hours of tutoring produced by each under-
graduate = 300 hours of tutoring

(2) 2nd Semester: 20 undergraduates x 60
hours of tutoring produced by each under-
graduate = 1,200 hours of tutoring

(3) 3rd Semester: 20 undergraduates x 60
hours of tutoring produced by each under-
graduate = 1,200 hours of tutoring

(4) 4th Semester: 20 undergraduates x 60
hours of tutoring produced by each under-
graduate = 1,200 hours of tutoring

(5) 5th Semester: 20 undergraduates x 60
hours of tutoring produced by each under-
graduate = 1,200 hours of tutoring

(6) 6th Semester: 20 undergraduates x 60
hours of tutoring produced by each under-
graduate = 1,200 hours of tutoring

Total number of hours of tutoring pro-
duced by 105 undergraduates from one col-
lege over three years = 6,300
HOURS OF TUTORING PRODUCED BY 20 PROGRAMS

IN ONE CITY

Undergraduates from 20 programs in one
city will provide a minimum of 126,000 hours
of tutoring over three years to children in
that city’s elementary schools; that is, 105
undergraduates per program x 20 programs x
60 hours of tutoring produced by each under-
graduate. Each program would send tutors to
work in two elementary schools; 20 programs
in one city, therefore, would send tutors to a
total of 40 elementary schools.

(1) 1st Semester:
5 undergraduates per program 60 hours of

tutoring produced by each undergraduate 20
programs = 6,000 hours of tutoring.

(2) 2nd Semester:
20 undergraduates per program 60 hours of

tutoring produced by each undergraduate 20
programs = 24,000 hours of tutoring.

(3) 3rd Semester:
20 undergraduates per program 60 hours of

tutoring produced by each undergraduate 20
programs = 24,000 hours of tutoring.

(4) 4th Semester:
20 undergraduates per program 60 hours of

tutoring produced by each undergraduate 20
programs = 24,000 hours of tutoring.

(5) 5th Semester:
20 undergraduates per program 60 hours of

tutoring produced by each undergraduate 20
programs = 24,000 hours of tutoring.

(6) 6th Semester:
20 undergraduates per program 60 hours of

tutoring produced by each undergraduate 20
programs = 24,000 hours of tutoring.

Total number of hours of tutoring pro-
duced by 105 undergraduates per program 20
programs over three years = 126,000.
END-OF-SEMESTER REPORTS TO CORPORATE AND

FOUNDATION SPONSORS

At the end of each semester, the National
Education Project prepares an End-of-Se-
mester Report for its corporate and founda-
tion sponsors; this report has two main
parts:

(1) The precise number of hours of tutoring
produced by the undergraduates during the
previous semester.

(2) Evaluations written by the classroom
teachers that measure the advances of the
children in reading and mathematics during
the previous semester. (Please see the
Project’s standard Classroom Teacher’s One-
Page End-of-Semester Evaluation Form.)

In 1985, the National Education Project
began a national campaign designed to dem-
onstrate that these programs could be made
to work anywhere in the country. The
Project was successful in this effort, and had
programs in operation several years ago at 12
colleges and universities in six states across
the country, including New York, California,
Mississippi, Illinois, Massachusetts, and New
Jersey.

The National Education Project also had
considerable success raising funds from pri-

vate sources for this effort, and a total of 19
corporations, law firms, and foundations pro-
vided support for these programs, including
The Xerox Foundation, Hughes Aircraft Cor-
poration, the Los Angeles Times, the New
York Daily News, Houghton Mifflin Com-
pany, Exxon Education Foundation, Manu-
facturers Hanover Trust Company Digital
Equipment Corporation, Taconic Founda-
tion, Latham & Watkins, and Bank of Bos-
ton. In addition, a number of publications
have written about the Project over the
years, including The Washington Post, the
Miami Herald, the Richmond Times-Dis-
patch, the Baltimore Sun, the Beaufort Ga-
zette, Parade Magazine, and U.S. News &
World Report.

Most important, however, are the Project’s
results, and a two-page Summary of Results
from the program that we had in operation
in Chicago is attached. The undergraduates
in this program tutored at Manierre Elemen-
tary, which drew its children from the
Cabrini-Green Public Housing Project. The
remarkable results at Manierre were pro-
duced in one semester, after just 302 hours of
tutoring, and give a clear indication of what
2,520,000 hours of tutoring over the next sev-
eral years will do for children in the elemen-
tary schools of the 20 cities we now seek.

The purpose of the National Education
Project’s 20-city initiative is to provide reli-
able and effective tutors on a massive scale
to children who are in great difficulty, and,
in doing so, to raise reading and math scores
across entire cities. It should be said, how-
ever, that the technological age is coming
not just for the United States, but for every
nation on earth, and, as a result, every na-
tion must have a literate work force to cre-
ate the nation’s wealth. In light of this, it is
certainly possible to begin programs at col-
leges and universities in other countries,
and, to date, the following countries have in-
dicated an interest in the work of the Na-
tional Education Project: Brazil, India, Ire-
land, and South Africa.

I would like to thank Representative
Fields, Senator Wellstone, and all of you
once again for your very kind invitation to
join you today, and I will be happy to answer
any questions you may have.

RESULTS: COLUMBIA COLLEGE OF CHICAGO—
SPRING SEMESTER, 1988

At the end of each semester, the faculty
member at each college prepares a Final Re-
port, which evaluates the effectiveness of the
undergraduates during the previous semes-
ter. This is the Final Report for the Spring
semester of 1988, prepared by the faculty
member responsible for the course at Colum-
bia College of Chicago. During this semester,
five undergraduates produced 302 hours of tu-
toring:

‘‘All five of the undergraduates tutored at
the Manierre Elementary School, which is
located at 1426 N. Hudson Street on Chi-
cago’s Near North Side. The school serves
mainly children from the Cabrini-Green Pub-
lic Housing Projects. These Projects are
home to nearly 10,000 children, 76% of whom
live in female, single-parented households.
These Projects are predominately black, and
have one of the highest concentrations of
poverty in Chicago.

‘‘Manierre Elementary School has all the
challenges of an inner-city school, from tru-
ancy to family transiency and instability,
but has the advantage of an efficient prin-
cipal, Marlene Syzmanski, and some good
dedicated teachers, like Carolyn Driver-
McGee, our 2nd Grade classroom teacher.

‘‘Ms. Syzmanski assigned all of our tutors
to Ms. McGee’s class of 2nd Graders, because
the Reading the Math skills of the children
were so low. In essence, all 13 children in the
class were non-readers and most had difficul-

ties in Math. Two of the children moved dur-
ing the term, and several others were not
present for testing, thereby eliminating data
about their progress.’’

At the end of the Spring semester of 1988,
Ms. Carolyn Driver-McGee, the 2nd Grade
classroom teacher at Manierre Elementary,
provided written evaluations of the effective-
ness of the tutors from Columbia College,
and her evaluations follows. It should be said
that the undergraduates produced these re-
sults in just one semester of tutoring.

‘‘Bill [the undergraduate] was a very posi-
tive force in both Gregory’s and Bernard’s
school year. He motivated the boys with sto-
ries, guided activities, and games. The boys
felt very special because they had Bill as
their tutor.

‘‘Gregory gained 1 Year and 8 Months in
Reading. Bernard gained 1 Year and 1 Month
in Math.’’

‘‘Connie [the undergraduate] worked dili-
gently with Orlando and Shadeed. Each boy
is a very unique student by all standards, but
Connie was always there to motivate and in-
terest the boys in different areas.

‘‘Orlando gained 1 Year and 5 Months in
Math, and Shadeed gained 6 Months in
Math.’’

‘‘Tammie [the undergraduate] was very
positive for the children. . . . She reinforced
class activities when needed. Her students
were always begging to be tutored first, be-
cause each section was meaningful.

‘‘Latoya gained 9 Months in Math. Akil
gained 1 Year and 3 Months in Math.’’

‘‘Nicole [the undergraduate] was very
warm and caring for Michael, Stanley and
Artrice. She motivated them in all subject
areas when possible by reading stories, guid-
ing activities, and with games.

‘‘Stanley gained 1 Year and 6 Months in
Math, and Artrice gained 9 Months in Math.
No data was available for Michael. Nicole
was a very good tutor for the students.’’

‘‘Kristen [the undergraduate] worked very
closely with her students. One of her stu-
dents transferred and she had to start with a
new tutee. She motivated him the same way
she motivated the other students. She was
very positive and it showed on the students’
faces each time after sections.

‘‘Lawrence gained 7 Months in Reading,
and Terrance gained self-confidence. No
[test] data was available for Terrance, but
the self-confidence was even more valued.’’

All of these evaluations were written by
Mr. Carolyn Driver-McGee 2nd Grade Class-
room Teacher, Manierre Elementary School,
Chicago, Illinois—June 1, 1988.

THE PROJECT’S PRESS CLIPS

(1) Baltimore Evening Sun; (2) Baltimore
Sun; (3) Beaufort Gazette; (4) Houston Chron-
icle; (5) The Miami Herald; (6) Parade Maga-
zine; (7) presstime—The American Newspaper
Publishers Association; (8) Reader’s Digest;
(9) Richmond Times-Dispatch; (10) The Roch-
ester Democrat & Chronicle; (11) San Anto-
nio Express-News; (12) U.S. News & World
Report; and (13) The Washington Post.

GRANTS FROM CORPORATIONS AND
FOUNDATIONS—1985 TO 1996

In 1985, The National Education Project,
Inc. (formerly known as The Washington
Education Project, Inc.) began a national
fund-raising campaign designed to provide
$25,000 ‘‘start-up’’ grants to colleges all
across the country. To receive these funds,
the colleges agreed to establish special
three-credit courses in the Humanities and
Social Sciences in which undergraduates
would be required to work as tutors in var-
ious community agencies, mainly elemen-
tary schools.

Since 1985 the Project has received support
for this effort from the following corpora-
tions, foundations, and law firms:
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*Source: Study released by the Annenberg Public
Policy Center of the University of Pennsylvania on
June 17, 1996.

**Source: 1996 Cable TV Facts, Cabletelevision Ad-
vertising Bureau.

(1) Bank of Boston; (2) Boston Gas Com-
pany; (3) Corina Higginson Trust; (4) Correc-
tion Connection, Inc.; (5) Digital Equipment
Corporation; (6) Exxon Education Founda-
tion; (7) Federal Communications Bar Asso-
ciation Foundation; (8) Goodwin, Procter &
Hoar; (9) Houghton Mifflin Company; (10)
Hughes Aircraft Company; (11) Latham &
Watkins; (12) Los Angeles Times; (13) The
John D. and Catherine T. MacArthur Foun-
dation; (14) Manufacturers Hanover Trust
Company; (15) New York Daily News; (16)
Pinkerton’s, Inc.; (17) Primerica Foundation;
(18) Taconic Foundation; and (19) The Xerox
Foundation.
STATEMENT BY DECKER ANSTROM PRESIDENT

OF NCTA BEFORE THE EDUCATION CAUCUS
WASHINGTON D.C., JULY 31, 1996
Good morning. My name is Decker

Anstrom, and I am President of the National
Cable Television Association (NCTA), which
represents more than 100 cable programming
networks and most of the cable operators
serving our nation’s 63.7 million subscribers.
Thank you for inviting me to participate in
this morning’s discussion on education.

Cable operators and program networks un-
derstand that we have both a responsibility
and an opportunity to help our nation’s
schools and teachers. Our industry has a
long-standing commitment to education, and
we have been acting on that commitment—
not just talking about it.

I would like to highlight two of the cable
industry’s major education initiatives for
you today.

CABLE IN THE CLASSROOM

Cable’s commitment to education is built
on the foundation of Cable in the Classroom.
Starting in 1989, cable companies have
worked with school districts to make avail-
able high quality, educational, commercial-
free television to schools and teachers. To
date, 8,400 local cable operators have con-
nected 75,000 schools nationwide to their
cable systems—for free (roughly 75 percent of
all K–12 schools in the country). And 35 pro-
gram networks provide 540 hours each month
of quality, commercial-free programming—
again, free of charge.

Cable in the Classroom companies also
supply teachers with instructional mate-
rials, curriculum supplements, and a month-
ly guide which identifies programs available
for use in the classroom. All of the program-
ming available through Cable in the Class-
room is copyright-cleared and may be freely
used, taped, and replayed by teachers in
their classroom.

CABLE’S HIGH SPEED EDUCATION CONNECTION

Just three weeks ago, on July 9, the cable
industry announced its latest education ini-
tiative, ‘‘Cable’s High Speed Education Con-
nection.’’ Beginning this year, cable compa-
nies will introduce high-speed digital serv-
ices to communities across the country. As
these services are introduced, cable compa-
nies will equip at least one site in every con-
senting elementary and secondary school
passed by cable in that community with a
cable modem providing basic high-speed ac-
cess to the Internet—free of charge.

In many instances, individual cable opera-
tors may go beyond the industry’s commit-
ment and offer additional training, inside
wiring of classrooms, enhanced information
services, and extra equipment.

Cable’s new high-speed services will make
a real difference—because teachers don’t al-
ways have the time to wait for information
to be downloaded through existing telephone
lines. Cable modems are faster—they allow
students and teachers to retrieve material
from the Internet at a rate of 10,000 kilobits
a second, hundreds of times faster than con-
ventional telephone modems. Even the tele-

phone companies’ most advanced lines,
ISDN, move data at only 128 kilobits a sec-
ond. The speed of cable modems enables
teachers to use Internet material in their
classrooms, and reduces the ‘‘fidget factor’’
since kids don’t have to wait for information
to be retrieved.

The power of cable modems was dem-
onstrated here in Washington on July 9 at
the launch of ‘‘Cable’s High Speed Education
Connection.’’ In the following video, Brian
Roberts, President of Comcast, and several
local school children experience first-hand
the benefits of using high-speed cable
modems to access the Internet.

CONCLUSION

Mr. Chairman Cable in the Classroom and
cable’s new initiative, the ‘‘High-Speed Edu-
cation Connection,’’ won’t solve our nation’s
educational problems. But it is a contribu-
tion we can make. Deployment of cable
modems won’t happen overnight—we’re in
the process of inventing this new high-speed
business as we speak—but the cable industry
has made a start. And we will finish the job.

Thank you for your interest in the cable
industry’s education initiatives. I would be
pleased to answer any questions you might
have.

THE FUTURE IS ON CABLE

Cable Television’s Contributions to
America’s Children and Families, July, 1996

INTRODUCTION

The cable industry remains the clear lead-
er in bringing a wide variety of quality chil-
dren’s programming to families and children.
In addition to popular cable networks whose
programming is completely devoted to chil-
dren (Nickelodeon, Cartoon Network, WAM!
America’s Kidz Network), more cable net-
works are responding to the call for quality
children’s programming by increasing their
commitment to include extended program-
ming blocks just for kids (The Disney Chan-
nel, The Learning Channel, The Family
Channel); other networks continue to con-
sistently offer educational and enriching
programs for children as part of their regular
programming format (Discovery Channel,
The History Channel, C-SPAN).

Specifically:
Cable television provides 65 percent of all

television programs available to children.*

Cable television provides more children’s
programming—more than four times as
much as all other programming sources com-
bined—averaging 385 hours per week on
cable, compared to all other sources com-
bined airing an average of 85.8 hours per
week.**

Cable television networks offer more than
80 percent of all television hours that are de-
voted to children.**

More than 75 percent of children’s pro-
gramming viewed by children in cable house-
holds is viewed on cable television.**

Cable television provides 59% of all high
quality children’s programs available on tel-
evision.*

Cable’s leadership role in serving the needs
of children and families is carried out in a
number of other ways, as well:

Since 1989, over 8,400 cable operators and 35
cable programmers have invested over $420
million in Cable in the Classroom, the indus-
try’s educational centerpiece, providing
cable connections and commercial-free edu-
cational programming to more than 75,000
schools and 38 million students nationwide—
all at no cost to schools or students. Cable

programmers provide schools 540 hours each
month of this quality, commercial-free pro-
gramming.

In October 1994, the cable industry and the
National PTA formed an educational part-
nership, The Family and Community Criti-
cal Viewing Project, which empowers fami-
lies nationwide with the information and
tools to become better and wiser television
viewers. To date, more than 1,500 cable lead-
ers and PTA members have been trained and
are presenting critical viewing workshops
around the country.

Earlier this month the cable industry pub-
licly committed to provide America’s ele-
mentary and secondary schools with high-
speed access to the Internet using cable’s ad-
vanced technology and new high-speed cable
modems—again, at no cost to schools.

Cable operators, too, use local program-
ming to provide children in their commu-
nities with entertaining and educational pro-
gramming.

Additionally, cable operators and networks
have instituted community-based public af-
fairs and educational initiatives to speak to
children on a host of different issues, includ-
ing violence, community service, diversity,
the environment, and more.

The attached materials provide you more
information about what the cable television
industry is already doing to enhance tele-
vision and education for children. Should
you have any comments, questions or re-
quire additional information, please call the
NCTA’s Public Affairs department at (202)
775–3629.
CABLE TV NETWORK PROGRAMMING: A GROW-

ING COMMITMENT TO CHILDREN AND FAMI-
LIES

Cable television networks provide more
children’s programming—more than four
times as much as all other programming
sources combined—averaging 358 hours per
week, compared to all other sources airing
85.8 hours per week.

Cable networks offer more than 80% of all
television hours devoted to children.—
Cabletelevision Advertising Bureau, 1996
Cable TV Facts.

CHILDREN’S PROGRAMMING ON CABLE TV

The following is a summary guide of cable
networks that provide educational children’s
programming. Intended to illustrate the
breadth and diversity of children’s program-
ming on cable, this summary is comprehen-
sive; however, it does not include every chil-
dren’s program available.

A&E Television Network—A&E features
original biography series, dramas, documen-
taries and performing arts specials. A&E
Classroom is designed specifically for kids. It
is a commercial-free Cable in the Classroom
programming block of selected A&E pro-
grams airing weekday mornings. Program
examples include Pride & Prejudice, Poca-
hontas, Frederick Douglass and Elizabeth
Custer. Each fall and spring A&E Classroom
Kits are distributed to educators, and begin-
ning this month, the network publishes a
new magazine, The Idea Book for Educators,
offering new classroom materials. Contact:
Libby O’Connell (212/210–1402).

American Movie Classics—AMC features
Kids’ Classics, a weekly series showcasing
classic films that have educational or histor-
ical value to children. Among the films fea-
tured are Young Mr. Lincoln, Phantom of
the Opera and A Tree Grows in Brooklyn, in
addition to films adapted from literacy
classics, including The Secret Garden, Jour-
ney to the Center of the Earth, and many
more. AMC also features Family Classics, a
weekly series showcasing Hollywood’s best-
loved family-oriented movies. Contact: Dina
White (516/364–2222).

Black Entertainment Television.—
Storyporch is a weekly, award-winning half-
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hour children’s program featuring stories
written exclusively for BET that are told by
celebrity guests to children ages 4 to 9. BET
also participates in Cable in the Classroom
under the BET on Learning umbrella, provid-
ing teachers with an assortment of support
materials, including YSB and Emerge maga-
zines. BET’s Teen Summit is a weekly, live
one-hour talk/entertainment show where the
focus is solely on African American teens.
Contact: Rosalyn Doaks (202/608–2058).

Bravo.—Bravo in the Classroom combines
programming and resource materials that
provide teachers and students with weekly
tools to enhance arts and humanities studies
and appreciation at the secondary level. Pro-
grams include literary and historical adapta-
tions, the performing and visual arts, plus a
profile series featuring well-known writers,
musicians and artists. Contact: Theresa
Britto (516/364–2222).

Cartoon Network.—A 24-hour network of-
fering animated entertainment from the
world’s largest cartoon library, Cartoon Net-
work recently introduced Big Bag, instruc-
tional and educational programming pro-
duced exclusively for pre-school children
ages 2 to 6. Developed in conjunction with
the Children’s Television Workshop (produc-
ers of Sesame Street), Big Bag consists of
live studio hosts, Jim Henson-created ani-
mated ‘‘shorties’’ and music designed to nur-
ture a disposition toward investigation, cre-
ative thinking and pro-social behaviors
among its young audience. Es Incredible! is a
commercial-free Spanish language instruc-
tional program that airs once a month, and
Small World brings animation from the U.K.,
Sweden and France to American audiences
for the first time. Contact: Shirley Powell
(404/885–4205).

CNBC.—CNBC in the Classroom, airing
weekly, is designed to provide America’s
youth with a basic understanding of business
news, stock market coverage and personal fi-
nances. Teacher/student support materials,
including vocabulary and reading lists, are
available in print and via Ingenius. Program-
ming is closed-captioned for the hearing im-
paired, and specific educational programs
are available on videotape on request. Con-
tact: Mark Hotz (201/585–6463).

CNN/Turner Adventure.—CNN Newsroom/
CNN Newsroom’s WorldView are two daily
fifteen-minute, commercial-free telecasts
that air as part of Cable in the Classroom.
The programs focus on historical and cul-
tural background of world events. A daily
teacher’s guide accompanies each program,
and Turner MultiMedia—a compilation of
low-cost videotapes and CD–ROM products
with printed support material—is available
to teachers interested in applying world
events, science and technology, and literary
classics to their curriculum. Contact: Jacque
Evans (404/827–3072).

Turner Adventure Learning is a series of
live, interactive ‘‘electronic field trips’’ for
students of all ages to visit a variety of
places all over the world. These live edu-
cational telecasts are ideal for student
screenings and include on-line Internet ac-
tivities, real-time questions-and-answers
with experts on site in the field and a host of
educational support materials. Upcoming
field trips include Election ’96: Behind the
Scenes, Protecting Endangered Species: In
the Shadow of the Shuttle; The Science and
Mathematics of Baseball; Virus Encounters:
Microorganisms and the Human Body; and
The Ancient World: Where it All Begins.
Contact: Libby Davis (404/827–3175).

Court TV.—Earlier this spring, Court TV
launched a three-hour programming block,
Teen Court TV, aimed at kids ages 12 to 18,
airing on Saturday mornings. The program-
ming block explores the justice system from
a teen’s point of view and allows interactive

participation. Three programs air during the
block: Justice Factory, going on site to loca-
tions as varied as teen courts and gang hang-
outs; What’s the Verdict?, a recap of real
trials from a teen’s perspective; Your Turn,
an issue-oriented talk show featuring a
participatory format with a panel of teens
and a studio audience of teenagers. Court TV
also regularly airs specials geared towards
young people, including: Earth, Getting
Physical and AIDS: Its Side Effects on Amer-
ica. Contact: Susan Abbey (212/973–3379).

C–SPAN.—A public service of the cable in-
dustry, C–SPAN offers gavel-to-gavel cov-
erage of the House of Representatives, Sen-
ate and other public policy events. During
the 1996 campaign season, nearly 2,000 hours
of campaign coverage will air under the um-
brella of Campaign ’96. The C–SPAN School
Bus brings this extensive coverage directly
to students across the country, introducing
new voters to politics. All C–SPAN produced
programming is copyright cleared for class-
room taping and use, thus giving educators
and students an up-close-and-personal view
of the election process as its never been seen
before. Contact: Joanne Wheeler (202/626–
4846).

Discovery Channel.—Discovery Channel
provides educational programming for all
ages and features many documentaries. Se-
lected programs particularly designed for
young viewers include: Assignment Discov-
ery, a daily, one-hour commercial-free pro-
gram that highlights a different subject each
day, including science and technology, social
studies and history, natural science, arts and
humanities, and contemporary issues—all es-
pecially created for children ages 6 to 12; The
Know Zone, a program which explores a sci-
entific subject, idea or invention by looking
at its past and present, and speculating
about its future; and Discovery Magazine, a
televised version of the popular monthly
magazine. Recent specials include: Harlem
Diary: Nine Voices of Resilience; On Jupiter
and The Ultimate Guide to the T-Rex. Con-
tact Jennifer Iris (301/986-0444, ex 5917).

The Disney Channel.—The Disney Channel
features quality programming for people of
all ages. The Network’s primetime program-
ming is designed to appeal to every member
of the family, while its daytime hours are de-
voted to a wide variety of educational fare
for children. Beginning this August, The Dis-
ney Channel will feature a family-oriented
film for all ages every night of the week at
7:00 pm EDT.

ESPN/ESPN 2,—Scholastic Sports America
is a weekly program devoted solely to the
achievements of high school athletes, both
on and off the field. Sports-Figures is a
weekly commercial-free program geared to-
ward high school students, incorporating fa-
mous professional athletes and high school
student athletes to teach math and physics
through sports. The Scripps Howard Spelling
Bee aired live on ESPN in May, featuring the
final rounds of the nationwide competition
for children. Contact: Marie Kennedy (860/
586-2357).

Faith & Values Channel.—All program-
ming featured on the Faith & Values Chan-
nel is educational, and is suitable for every
member of the family, featuring program-
ming that celebrates diversity, awareness
and social responsibility. The network’s con-
tribution to Cable in the Classroom, Today’s
Life Choices, airs commercial-free on Fri-
days. This half-hour series is designed to pro-
mote discussion on ethics, values, and social
issues. Several series are offered especially
for children, including: Davy & Goliath; The
Nature Connection; Just Kids; and Sunshine
Factory. Contact: Michelle Racik (212/964-
1663).

The Family Channel.—All Family Channel
programming is positive family entertain-

ment television, offering children’s shows,
original series and movies, plus health and
exercise programming. Educational pro-
gramming is aired commercial-free and is
made available to teachers through Cable in
the Classroom. Samples of programming in-
clude: Captains Courageous, adaptation of
Rudyard Kipling’s novel; Race to Freedom:
The Underground Railroad; Tad; Young Indi-
ana Jones; and The Holocaust. Contact:
Kathleen Gordon (804/459-6165).

fX.—fX offers several programs for children
and the entire family. Personal fX: The Col-
lectibles Show features special ‘‘Kids’ Day’’
episodes which highlights special collections
and hobbies of children across the country.
Home fX: Family Business is a practical
guides to raising kids in the ’90s. For pet
lovers. The Pet Department covers pet
health and care, and training. Contact: Dina
Ligorski (212/802-4000).

The History Channel.—The History Chan-
nel in the Classroom is a commercial-free
Cable in the Classroom programming block
that airs twice a day, bringing the past alive
for students and educators. Programming in-
cludes: the Lincoln Assassination, Women at
War, America’s Most Endangered Sites and
Freedom’s Road. In addition, History for
Kids and Teens Too airs once a week and fea-
tures programming geared to this audience.
Beginning this year, new classroom support
materials will be available to teachers
through the network’s new magazine, The
Idea Book for Educators. Contact: Libby
O’Connell (212/210–1402).

Home Box Office.—HBO has produced sev-
eral programs designed to appeal to young
children and their families, including:
Shakespeare: The Animated Tales; Happily
Ever After: Fairy Tales for Every Child; The
Composers’ Specials; and the animated Wiz-
ard of Oz. HBO also has educational pro-
gramming geared towards teenagers in mid-
dle and high school. These programs are
often reality-based and address current is-
sues facing young adults in today’s society;
they often have advice and educational mes-
sages for viewers, including a recent focus on
youth violence: Six American Youths, Six
American Handguns. Other series include
Lifestories, Families in Crisis and Family
Video Diaries.

Home & Garden Television.—For the entire
family, Home & Garden Television features
programs on pets and community goodwill
projects. Company of Animals and Dog Days
of Summer portray the loving relationship
people have with their pets, and offer tips on
pet care. Building a Future: Habitat for Hu-
manity profiles young people who built
homes in the Watts section of Los Angeles,
while The Story of Cabrini Greens shows how
a community garden program in Chicago’s
public housing project has planted the seeds
of hope for children in the community. Con-
tact: Carol Hicks (423/694–2700).

INSP: The Inspirational Network.—INSP
features a special block of adventure pro-
grams every Saturday morning just for kids,
ages 5 to 11. The Kids at Home block includes
The Forest Rangers, an action-adventure se-
ries features kids tackling fires, floods, wild
animals and other adventures in the Cana-
dian wilderness. Contact:

Jones Computer Network.—A weekly com-
puter and new media information program
for kids and their parents, Computer Kids is
a fun and interesting introduction to com-
puting. Regular segments include ‘‘Mr.
Fixits’’ (children troubleshooting and fixing
a computer problem) and ‘‘Gamebusters’’ (re-
views of the latest children’s software). Con-
tact: Jeff Baumgartner (303/784–8715).

Kaleidoscope.—Kaleidoscope offers a host
of children’s programs focusing on family,
social skills, language skills and pets. Davey
& Goliath, Sunshine Factory and Gerbert
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teach youngsters values, life’s lessons and to
be comfortable with themselves. Festival is
an instructional program geared toward
young children, teaching grammar and sign
language. Motivated by Helen Keller, Kim’s
World features deaf/blind actress Kim Pow-
ers showing children the joys and values of
experiencing life in her unique manner. For
the entire family, Hear Kitty, Kitty focuses
on pets and their care. All of the network’s
programs are open-captioned. Contact: Joe
Cayton (210/824–7446).

The Learning Channel.—The Learning
Channel offers educational family-oriented
programming for people of all ages. The net-
work’s programming brings a multicultural,
cross-curricular approach to subjects, and
are divided into shorter segments varying in
length. Ready, Set Learn is a weekday, six-
hour commercial-free programming block
designed specifically for pre-schoolers that
helps children learn reading and social
skills. Programs included in this block, as
well as other educational programming for
children, include: Iris, The Happy Professor;
The Magic Box, which teaches reading with
the whole language approach; Chicken
Minute; Rory’s Place; Little Star; and Kitty
Kats. For educators, the network offers
Teacher TV and TLC Elementary School,
featuring segments in science, social studies,
language arts and math. Contact: Jennifer
Iris (301/986–0444, ext. 5917).

Lifetime Television.—Lifetime offers a reg-
ular assortment of programs for young peo-
ple throughout the school year relating to
the achievements of women, young and old.
Programs scheduled for this year include: In-
timate Portrait, featuring profiles of Maya
Angelou, Gloria Estefan, Natalie Wood, The
Virgin Mary, among many others, and Hid-
den in Silence, based on the true story of a
young girl who saved Jews from the Nazis. A
collection of special programs for Women’s
History Month in March included: Rocking
the Boat, a special spotlighting the women’s
America’s Cup team, and Daughters at Work,
in conjunction with Lifetime’s support of the
national Take Your Daughter to Work Day.
In addition, Perspectives on Lifetime, a se-
ries of editorials, commentaries and shorts,
airs throughout the Cable in the Classroom
program schedule. Contact: Terry Pologianis
(212/424–7127).

Mind Extension University (ME/U).—ME/U
Knowledge TV offers several educational
programs geared towards families and chil-
dren, in addition to its degree-qualifying
education programs, including Achievement
TV, an interactive educational teleconfer-
ence for people of all ages featuring the indi-
viduals who have shaped the history of the
20th Century, including scientists, explorers,
entrepreneurs and authors; and Computer
Kids, a weekly computer and new media in-
formation program for youngsters and their
parents. Contact: Jeff Baumgartner (303/784–
8715).

MTV: Music Television.—MTV is a primary
source of information, music, style and
sports unique to youths and young adults.
MTV’s Community of the Future classroom
series presents weekly thought-provoking
programming on relevant social issues that
concern today’s youth. Designed to educate
and inspire kids to be a part of the political
process, the network will continue it’s
Choose or Lose campaign/programming ef-
forts this year for Campaign ’96. The effort
follows the activities of the Choose or Lose
Bus, which travels to cities across the nation
to promote political awareness among
youngsters. The network also regularly of-
fers Cable in the Classroom programs that
stress the dangers of violence and drug
abuse, including: Enough is Enough, a Gen-
eration Under the Gun and Straight Dope.
Contact: Mary Corigliano (212/846–4798).

NewsTalk Television.—A Cable in the
Classroom program, Weekly Teen Segment is
an interactive panel discussion covering top-
ics that impact today’s young people, such
as education, conflict resolution, career
planning, the environment and violence.
Daily Teen Segments air live weekdays. The
benefit of this dual program schedule enables
both students and teachers to participate in
a live interactive program in the afternoon
and to tape the edited program on a weekly
basis. Each program is interactive via tele-
phone, fax and electronic mail. Also, this
September News Talk premiers its week-long
discussion of critical issues facing American
education, Education in America: Pass, Fail
or Incomplete, with the U.S. Chamber of
Commerce. Contact: Lee Tenebruso (212/502–
1545).

Nickelodeon—Nickelodeon, one of the larg-
est producers of children’s television pro-
gramming in the world, was developed exclu-
sively for kids. A small sampling of pro-
grams includes: Rugrats, Clarissa Explains It
All, You Can’t Do That on Television,
Allegra’s Window and Roundhouse. The net-
work also produces special features geared to
inform and educate, including Nick News
Special Edition: Stranger Danger, a look at
child abduction, and Clearing the Air: Kids
Talk to the President About Smoking, fea-
turing host Linda Ellerbee and President
Clinton talking about the dangers of to-
bacco. Nickelodeon also is committed to pro-
viding commercial-free blocks of Cable in
the Classroom programming under its pro-
gramming umbrella, Nick Elementary, fea-
turing Teacher to Teacher with Mr. Wizard
and Launch Box. Contact: Debra Clemente
(212/258–7706).

Ovation.—Ovation offers students a front-
row seat, taking children behind the scenes
and around the globe to discover and experi-
ence the world’s culture. Dedicated to the
visual and performing arts, the network will
be initiating its participation with Cable in
the Classroom later this year, and support
materials are being developed to include les-
son plans, suggested related activities and
advance program schedules. Programming
planned for the September premier includes
Yo-Yo Ma and the Kalahari Bushmen, a one-
hour special depicting the celebrated cellist
Yo-Yo Ma, and travels to southwest Africa
to compare music with that of the Kalahari
Bushmen, one of the oldest indigenous music
societies in the world. Contact: Patricia
MacEwan (1–800/OVATION).

Sci-Fi Channel.—The Sci-Fi Channel fea-
tures original and classic movies and series
from the worlds of science fiction, science
fact, horror and fantasy. Sci-Fi has devel-
oped the Inside Space series under its Cable
in the Classroom participation to showcase
the adventures of science, technology and
space exploration. The program, which airs
commercial-free weekly on Mondays, is de-
signed to not only educate, but stimulate
children’s imaginations. Contact: Kira
Copperman (212/408–9178).

Showtime.—Committed to family and chil-
dren’s programming, Showtime has recently
increased its production of original movies
for children under the banner, Showtime
Original Pictures for Kids. Recent features
have included: Tin Soldier, The Legend of
Gator Face and Robin of Locksley. Upcom-
ing features include: Sabrina the Teenage
Witch and The Halfback of Notre Dame. The
Showtime KidsHour airs seven days a week
and features programs geared exclusively to
children ages 2–8, including Shelley Duvall’s
Bedtime Stories and The Busy World of
Richard Scarry. Contact: Jocelyn Brandeis
(212/708–1579).

The Travel Channel.—The Travel Chan-
nel’s Cable in the Classroom programming is
under development, and likely will include

strong educational links to geography, math
and history. Current programming available
includes Famous Footsteps, featuring special
guests retracing historical routes and the
paths of famous people in this information-
packed series. From the life of Thomas Edi-
son to the trail of the Pony Express, each
Wednesday evening episode follows these
paths as they exist today. Contact: Steph-
anie Clark (770/801–2424).

Turner Network Television/TBS.—Coming
this fall, Turner Broadcasting, with Hanna-
Barbera Cartoons, will present The New Ad-
ventures of Jonny Quest, a modern day ver-
sion of the animated adventure hit of the
1960s. TNT Toons features a line-up of Amer-
ica’s favorite cartoon characters five days a
week, and Rudy and GOGO World Famous
Cartoon Show airs on Saturday afternoons.
The Return of The Borrowers is a TNT Origi-
nal special family presentation that
premiered in June. Feed Your Mind is a half-
hour weekly series geared to kids ages 6 to
12, using real life situation and subjects of
interest to children to teach math, science,
language and the arts. National Geographic
Explorer is a weekly, award-winning natural
history series whose subject matter and top-
ics often appeal to children.

TV Food Network.—TV Food Network wel-
comes all food lovers to experience the deli-
cious world of food as only the TV Food Net-
work can deliver, including appetites of all
ages. Cable in the Classroom programming is
under development, and likely will include
cooking for and with children, adding excite-
ment to family meals, nutrition, health
news, the culinary cultures of the world and
geography, as well as a historical look at
foods and cooking techniques. Contact: Kiva
Flaster (212/997–8835).

USA Network.—USA Network’s Cartoon
Express animated series is a popular choice
among younger children, while offering a
broad range of entertainment programming
designed to appeal to members of the entire
family, including original movies, series,
specials, sports and children’s fare. Among
the most critically-acclaimed programs of-
fered is Heal the Hate hosted by popular ‘‘TV
cop’’ Dennis Franz. Heal the Hate is part of
USA Network’s on-going public affairs ini-
tiative directed at today’s youth to educate
and inform about the consequences of youth
violence. Contact: Kira Copperman (212)/408–
9178).

UVTV/WGN.—One of UVTV’s satellite
services, WGN offers a host of commercial-
free Cable in the Classroom programming fo-
cusing on weather phenomena and scenic
beauty. Programs include: Tom Skilling’s
Alaska; Hurricane: The Greatest Storm on
Earth; Chasing the Wind Ten Inches of Part-
ly Sunny; When Lightning Strikes and It
Sounded Like a Freight Train.

WAM! America’s Kidz Network.—WAM! is
the first and only commercial-free network
created entirely for young people ages 8 to
16. It has the largest block of educational
programming, Reel Learning, with 12 hours
of daily educational enrichment designed for
classroom use. Programming is delivered 3:00
am-3:00 pm, including six hours of ‘‘real
time’’ usage and six hours pre-feed for over-
night taping targeted to students in grades 3
to 10. Curriculum-specific strips include cur-
rent events, social studies, language arts, lit-
erature, teen issues, sportsmanship and fit-
ness. Programming includes: Global Family,
stressing the interrelationship of the envi-
ronment, animals and human beings, and
conservation; F.R.O.G., featuring computer
use by kids to explore a variety of subjects;
Space Journals; WAM! CAMS, profiling art-
ists, film-makers, pilots and other extraor-
dinary young people, and providing a forum
for real kids to speak out on homework, sib-
lings, stress and more. Contact: Midge Pierce
(303/771–7700).
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The Weather Channel.—The Weather Class-

room is an ongoing series that expands on a
particular topic such as lightning, tornadoes
and hurricanes, and features meteorologists
who connect the topic to actual events. This
is a commercial-free, Cable in the Classroom
program. In addition, the Weather Channel
produces several educational documentaries
of value to children, such as: The Power of
Weather and Target Tornado. A variety of
educational support materials are available,
including Everything Weather, the essential
guide to the whys and wonders of weather,
and Project Weather Outlook, a newsletter
full of the latest educational news from The
Weather Channel. Contact: Carolyn Jones
(770/801–2140).
CABLE IN THE CLASSROOM: PROVIDING COM-

MERCIAL-FREE EDUCATIONAL PROGRAMMING
TO AMERICA’S STUDENTS AND TEACHERS

‘‘I have seen the power of cable television
as a teaching tool in the hands of skilled,
creative educators. I wish I could count the
number of teachers who have enthused over
a success story: an unmotivated high school
student who suddenly comes alive; a class
full of elementary school students begging to
go to the library to do research on a topic
they’ve just learned about on TV; or stunned
parents who report dinner-table conversa-
tions about politics and global issues instead
of the usual ‘uh-huh’ and ‘nah.’ ’’—Al Race,
Editor, Better Viewing Magazine.

CABLE IN THE CLASSROOM

Founded in 1989, Cable in the Classroom is
the cable TV industry’s educational center-
piece, providing commercial-free program-
ming to students and teachers in classrooms
across the country. Local cable companies
have wired, connected and provided program-
ming to schools in all 50 states—free of
charge.

Highlights
Nearly 75,000 schools in the United States

currently receive Cable in the Classroom
programming—or roughly 75 percent of all
K–12 schools.

Cable in the Classroom programming
reaches more than 82 percent of all U.S. stu-
dents—or more than 39 million students na-
tionwide—giving 4 out of 5 students access to
Cable in the Classroom services.

Cable networks participating in Cable in
the Classroom provide more than 540 hours
per month or educational, commercial-free
programming for classrooms. Programming
covers all disciplines and issues.

Teachers are able to use the programming
any way they choose—there are no viewing
requirements, and in most cases, program-
ming is copyright-cleared for taping and
playback at a later date.

Cable in the Classroom represents an in-
vestment of well over $420 million by the
cable television industry to enhance the edu-
cational resources available toward improv-
ing education. This figure represents the cu-
mulative value of the production, copyright
and clearances, installation, services, and
staffing to support Cable in the Classroom in
local schools.

Cable in the Classroom provides curricu-
lum-related support materials and helps ex-
pand and improve teacher resources.

Cable in the Classroom provides the plat-
form and gives students access to many of
the electronic services on the Information
Superhighway.

Cable in the Classroom publishes Cable in
the Classroom magazine, a monthly re-
source, programming and planning guide for
teachers to use as they incorporate cable
programming into their lesson plans.

Cable in the Classroom publishes Better
Viewing: Your Family Guide to Television
Worth Watching, a monthly tool and pro-

gramming guide for parents to use to better
scrutinize their television viewing choices.

Thousands of free teacher training work-
shops have been offered by local cable com-
panies and the national Cable in the Class-
room office to help teachers make the most
use of cable’s resources.

More than 8,400 cable systems and 35 cable
networks participate in the project.
THE FAMILY AND COMMUNITY CRITICAL VIEWING

PROJECT—A CABLE INDUSTRY PARTNERSHIP
WITH THE NATIONAL PTA BENEFITING AMERI-
CA’S FAMILIES

‘‘A publication entitled Taking Charge of
Your TV: A Guide to Critical Viewing for Par-
ents and Children is available from the Fam-
ily and Community Critical Viewing Project,
an initiative sponsored by The National PTA
and the cable industry to teach television
viewing skills to parents, teachers, and chil-
dren. It suggests ways parents can talk to
kids about what they are watching, which
not only makes television a less passive pas-
time but transforms it into a learning
tool.’’—First Lady Hillary Rodham Clinton,
from her book It Takes A Village.

The Family and Community Critical Viewing
Project

Program Overview
What is the Family and Community Critical

Viewing Project? The Family and Community
Critical Viewing Project is a first-of-its-kind
partnership of the cable television industry
and the National PTA, launched in 1994 to
address concerns about television and con-
trol the impact of television violence and
commercialism on children.

The project trains cable and PTA leaders
nationwide in the key elements of critical
viewing, also known as media literacy, and
how to present Taking Charge of Your TV
workshops for parents, educators, and orga-
nizations in their communities. The goal is
to help families make informed choices in
the TV programs they watch and to improve
the way they watch those programs.

The critical viewing workshops teach tech-
niques to: Set rules for television viewing
and how to stick to those rules, recognize
the ways in which television can be used to
manipulate viewers, talk to children about
violence on television, and turn what we see
on television into positive and educational
family discussions.

Using these techniques and strategies par-
ents open an important family dialogue, de-
termine the strategies that make sense in
their family settings, and teach their chil-
dren to watch television carefully and criti-
cally.

Why is the Family and Community Critical
Viewing Project important and successful? Be-
cause parents are concerned about television
and are searching for solutions. The Family
and Community Critical Viewing Project
provides simple and effective strategies that
parents can use in their homes and with
their children. Thousands of parents have at-
tended critical viewing workshops, hundreds
of communities have been reached, and re-
quested for project materials and workshops
continues to grow.

Since the project’s launch in October of
1994, workshops have taken place in 55 cities
in 35 states. Over 1,500 PTA and cable leaders
have been trained and as a result, hundreds
of workshops have been held in communities
nationwide.

National Awards and Recognition
The Partnership has been awarded the Na-

tional Parents’ Day Clarion Award for effec-
tive use of television to promote responsible
parenting. The partnership received the
award earlier in July at an awards ceremony
at the National Press Club in Washington,
D.C.

Facts and Figures
Congressional and Government official

participation—Senator Bond (MO); Rep. Bur-
ton (IN); State Attorney General Humphey
(MN); Deputy Secretary of Education Kunin;
Rep. Moran (VA); Senator Simon (IL); and
Rep. Whitfield (KY).

Mrs. Clinton praised the project in her
book, It Takes a Village, and discussed the
critical viewing project during her appear-
ance on the KQED special, The Smart Parent’s
Guide to TV Violence.

TV programs highlighting the Project—
Lifetime Television, Kids These Days; KQED,
The Smart Parent’s Guide to TV Violence;
Cox Communications, No Holds Barred,
Forum on TV Violence; CNBC, America’s
Talking; and Continental Cablevision, Par-
ent Power.

Workshop presentations—American Bar
Association National Convention; American
School Health Association Conference; Flor-
ida—Head Start principals and counselors;
Kentucky—Community workshop; Illinois—
Facing Challenges of Growing Up Today Con-
ference; Oklahoma—Oklahoma City Public
School Administrators; California—Work-
shop held in conjunction with C–SPAN
School Bus visit; New Jersey—Barnes and
Noble Bookstore; Illinois Board of Edu-
cation; Maryland—County commissioners,
school superintendents, principals and coun-
selors; Virginia—Alexandria Public Schools
Conference; Minnesota Attorney General’s
‘‘Family Forum’’ media literacy working
group; Ohio Strategies Against Violence Ev-
erywhere (SAVE); New York—Comsewogue
High School; Utah—United Way, Success by
6; Utah State Office of Education; Michi-
gan—East Lansing Public Schools; South
Carolina—Area School Media Specialists;
and Kentucky Education Technology Con-
ference.

Material Distribution—Requests for more
than 100,000 Taking Charge of Your TV—A
Guide to Critical Viewing for Parents and Chil-
dren guides have been filled.

What People are Saying about the Family
and Community Critical Viewing Project
Joan Dykstra, President, National PTA—

‘‘The Family and Community Critical View-
ing Project is probably the most critical
project that the National PTA has had in the
past 10 years.’’

Thomas P. Southwick, Publisher, Cable
World—‘‘That’s what makes the Critical
Viewing Project so refreshing. Instead of of-
fering invective or quick fixes, it focuses on
educating parents on how to make their own
decisions on what they and their children
should watch. It offers suggestions on how to
set rules for TV viewing; how to recognize
when TV shows try to manipulate viewers;
how to talk to children about violence on
TV; and how to use TV in a positive way.’’

U.S. Senator Paul Simon (D–IL)—‘‘Now,
this is not the kind of a thing that is going
to make headlines, but it is the kind of solid
effort that can really make a difference in
the lives of people. And I commend you.’’

U.S. Senator Joseph Lieberman (D–CT)—
‘‘[The Taking Charge of Your TV workshop]
is an important opportunity for educators,
parents, and television programmers to come
together and share ideas about critical view-
ing habits. The single most important tool in
protecting children from negative images in
the media is education.’’

U.S. Senator Kit Bond (R–MO)—‘‘I com-
mend the NCTA and the National PTA for
their commitment to improving the quality
of TV viewing by developing the Family and
Community Critical Viewing Project.’’

Angela Thompson, Community Education
Coordinator, TKR, Louisville, KY—‘‘The
workshop training offered me an excellent
opportunity to connect with a reputable or-
ganization in the local community, height-
ening awareness of television viewing and
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1 Adopted by the NCTA Board of Directors, June
1996.

2 The industry commitment to provide cable
modems to elementary and secondary schools is con-
sistent with the criteria used to deploy Cable in the
Classroom: consenting public and state-accredited
private schools passed by cable.

showing how we are responding to the cus-
tomers’ concerns about TV programming.’’

Marty Murphy, Public Relations Manager,
Continental Cablevision, Fresno, CA—‘‘We
already had a meaningful partnership with
our local PTA. However, these workshops
bring us closer together for a significant pur-
pose. Endorsing the benefits of critical view-
ing certainly demonstrates ‘cable being part
of your life.’ Well thought-out training
guidelines allow you to concentrate on the
audience dynamics and generate thought-
provoking interaction.’’

David Batten, Principal of Donley Elemen-
tary School, East Lansing, MI—‘‘We all are
aware television is a significant medium in
the lives of our children. I’m glad we have
this opportunity to involve the community
in a healthy discussion of the role of tele-
vision and share strategies for making good
family decisions.’’

Jeanne Stefanac, PTA President of Penn-
sylvania—‘‘We’ve known for a long time that
parents have been complaining about vio-
lence on television. I don’t know if that will
ever go away. I also do not know where else
you can learn so much in so little time at
such a low cost. So it (Taking Charge of
Your TV workshop) is of value to us.’’

Pat Whitten, Ohio PTA State President—
‘‘We’re trying to make parents understand
that they can control the TV sets in their
homes.’’
CABLE’S HIGH SPEED EDUCATION CONNECTION—

PUTTING AMERICA’S STUDENTS ON THE
FASTLANE OF THE INFORMATION SUPER-
HIGHWAY

‘‘In my State of the Union address this
year, I challenged the private sector to help
connect every classroom to the information
superhighway by the year 2000. Today, I am
pleased to announce that the cable television
industry is launching a new initiative that
will help America meet this goal. The cable
industry has committed to provide free high-
speed Internet access to elementary and sec-
ondary schools across the country. I want to
thank the industry for making this commit-
ment. I urge other industries to join in this
important national endeavor.’’—President
Bill Clinton, July 9, 1996.

The Cable TV Industry Commitment 1

Cable’s High Speed Education Connection
Putting America’s students on the fastlane

of the Information Superhighway
Beginning in 1996, the cable television in-

dustry will introduce high-speed digital serv-
ices to communities across the country.
Using cable’s high-capacity networks, com-
pressed digital technology and new cable
modems, America’s businesses, families and
schools will be offered new products and
services with capabilities and values un-
matched by any other telecommunications
provider or technology.

As these high-speed digital services are in-
troduced into a community, cable companies
will equip at least one site in every consent-
ing elementary and secondary school passed
by cable in that community 2 with a cable
modem providing basic high-speed access to
the Internet—free of charge.

Beginning in July 1996, and over the next
year, the industry will begin to deliver on its
new commitment to America’s students. In
the first year alone, more than 60 commu-
nities and over 3,000 schools will begin to
benefit from Cable’s High Speed Education
Connection.

In many instances, individual companies
and systems may go beyond the industry
commitment and offer training, additional
inside wiring of classrooms, enhanced infor-
mation services or additional equipment.

Cable’s High Speed Education Connection
Factsheet

What: The cable industry announces its
latest contribution to the American edu-
cational system and America’s children—Ca-
ble’s High Speed Education Connection—a
powerful new commitment to enhance the
learning experience for millions of students.
As high-speed data services are introduced
into communities, cable companies will
equip at least one site in every consenting
elementary and secondary school passed by
cable with a cable modem providing basic
high speed Internet access, free of charge.

How: Building on the foundation estab-
lished by Cable in the Classroom, with the
cable industry providing wiring, connection
and commercial-free educational program-
ming for more than 74,000 schools nation-
wide, the cable industry once again will de-
ploy state-of-the-art technology to benefit
America’s students. Cable modems provide
lightning-fast, digital access to the Internet
at a rate of 10,000 kilobits per second—hun-
dreds of times faster than conventional tele-
phone modems. Even ISDN (advanced tele-
phone technology) moves data at only 128
kilobits per second. For instance,
downloading a picture of the Mona Lisa, or
data that could take 1.4 hours to transfer
over typical phone lines and 22 minutes over
ISDN, takes only 18 seconds to download via
cable modem.

Where: Cable’s High Speed Education Con-
nection will benefit elementary and second-
ary schools and students across the country.
As high speed digital products and services
are introduced into communities, cable com-
panies will equip at least one site in every
consenting elementary and secondary school
passed by cable in the community with a
cable modem providing high speed Internet
access, free of charge.

Who: In the first year alone, as part of the
initial rollout of high-speed data services via
cable modems, Cable’s High Speed Education
Connection will impact more than 65 com-
munities and 3,500 schools nationwide.

When: Cable’s High Speed Education Con-
nection rolls out this year, beginning July 9,
and continues as cable companies introduce
advanced cable services throughout the next
year and beyond.

Why: Cable’s High Speed Education Con-
nection is the latest step in the cable indus-
try’s long-standing and on-going commit-
ment to education. Through other valuable
initiatives, such as Cable in the Classroom,
The Family and Community Critical View-
ing Project, Cable in Focus educational
screenings, distance learning and ‘‘electronic
field trips,’’ the cable TV industry has in-
vested hundreds of millions of dollars to help
teachers enhance the quality of education
for millions of America’s children.
LOCAL PROGRAMMING FOR CHILDREN—CABLE

SYSTEMS PRODUCE AND AIR QUALITY SHOWS
FOR KIDS

Cable operators across the country provide
exclusive local origination programming de-
signed specifically for children.

Each year, the National Academy of Cable
Programming recognizes outstanding local
programming efforts with the Local
CableACE Award; likewise, the Cable Tele-
vision Public Affairs Association each year
recognizes local public affairs initiatives
launched by cable systems, featuring many
programs involving children and family pro-
gramming.

Among the cable operators and local pro-
grammers honored or nominated over the

past year for their children’s programming
and public affairs initiatives are:

Local CableACE Awards—Time Warner
Cable, Clearwater, FL—Clubhouse #16 and
Check it Out; Paragon Cable of Irving, TX—
Nature Kids and Think Smart; TCI of Den-
ver, CO—Earth Cafe; Continental Cable-
vision, Metro Detroit, MI—Kid Stuff; Cox
Communications, San Diego, CA—Outlook
on the Physically Challenged; Media General
Cable, Fairfax Co., VA—Parks Plus; Century
Cable, Santa Monica, CA—The American
West; Maryland Cable, Landover, MD—Sci-
entific Expression; Continental Cablevision,
Lawrence, MA—Suiting Up for the Space
Shuttle; and City of Los Angeles ‘‘Cityview
35’’—Jeopardy.

Beacon Awards—Time Warner Cable, Mil-
waukee, WI—Kidz Biz/WCKB–TV; Cox Com-
munications, Oklahoma City, OK—Celebrate
the Magic; Continental Cablevision, Ando-
ver, MA—Stop, Think, Listen, Score!; Time
Warner Cable of San Diego, CA—Find Your-
self in a Book; TCI Cablevision of Bel-
lingham, WA—No More Secrets; Falcon
Cable TV (all systems)—Don’t Trash Your
Brain; SportsChannel Pacific—Little League
Memories; TCI Cablevision of New England—
What About AIDS; Cablevision of Long Is-
land—Video Greeting Card; TCI Cablevision
of Utah—Earthquake Preparation Week; and
Cablevision of Boston—Extra Help.

CABLE IN FOCUS EDUCATIONAL SCREENINGS TO
ENLIGHTEN AND ENTERTAIN

‘‘It’s a partnership between the education
community, the cable operators and cable
programmers . . . the cable industry needs
to give something back to the communities
we serve, and what better way to do so than
with cable’s quality programming.’’—R.E.
‘‘Ted’’ Turner, Chairman & CEO, Turner En-
tertainment Group, Inc.; Chairman, National
Cable Television Association.

Cable in Focus
What is Cable in Focus? It’s a Future Is On

Cable public affairs initiative that dem-
onstrates cable’s ongoing commitment to
education through its programming. Cable in
Focus teams cable operators and cable net-
works to conduct screenings that promote
the abundance and diversity of high-quality,
original and educational programming avail-
able on cable TV. The screenings often in-
clude special guests and speakers from co-
sponsoring organizations who lead inter-
active discussions.

What topics or themes does Cable in Focus ad-
dress? Diversity; The Environment; Literacy;
Education; Politics; and Violence.

In addition, cable operators and networks
have the flexibility to tailor their screenings
to feature programming addressing other is-
sues that may be important and appropriate
for their local communities.

What are some examples of the cable program-
ming being screened? Already this year, the
NCTA Conference Center has hosted seven
Cable in Focus screenings, with more than 300
screenings held nationwide. NCTA’s 77-seat,
state-of-the-art theater continues to provide
an ideal and intimate setting to showcase ex-
clusive cable programming for both edu-
cational screenings for students, or for more
formal cable industry VIP receptions, such
as: Gardens of the World—(Home & Garden
Television); Harlem Diary: Nine Voices of
Resilience—(Discovery Channel); Healing the
Hate—(USA Network); Science in the
Rainforest—(Turner Adventure Learning/
TESI); Survivors of the Holocaust—(TBS);
The Black Caricature—(Black Entertain-
ment Television); and The View from Moc-
casin Bend—(The Ecology Channel).

Among the many other cable programs
being screened by local operators are the fol-
lowing: Biography—(A&E Television Net-
work); Journey of the African American Ath-
lete—(HBO); Keepers of Our Environment—



CONGRESSIONAL RECORD — HOUSE H10011September 4, 1996
(NewsTalk Television); People—(The Disney
Channel); The Busy World of Richard Scar-
ry—(Showtime); and Wild Discovery—(Dis-
covery Channel).

Who are some of the cosponsors with which
cable has partnered? All American Heritage
Foundation; Black Liberation Arts Coali-
tion; NAACP/NAMIC/Urban League; National
Hurricane Center; National Wildlife Federa-
tion; Reading is Fundamental; The Literacy
Network; The Reading Connection; U.S. Hol-
ocaust Memorial Museum; and United Negro
College Fund.

Cable in Focus is about
Providing Educational Resources—‘‘Cable in

Focus allows us to take some really wonder-
ful, high-quality and exciting programming
and go out there and help teachers teach.’’—
Angela Von Ruden, Public Relations Mgr.,
Falcon Cable, Los Angeles, CA.

Opening Dialogue—‘‘The National Cable
Television Association was the scene of an
eye-opening and provocative documentary,
The Black Caricature, produced by Black En-
tertainment Television. Following the docu-
mentary, the audience and invited panelists
interacted, discussing strategies and alter-
natives regarding what we must do in coun-
teracting negative imagery that continues to
denigrate and demean our people nationally
and internationally.’’—Cynthia Nevels, Col-
umnist, The Capitol Spotlight, Washington,
D.C.

Making a Difference—‘‘Talk about making
an impact. Time Warner Cable and Home
Box Office did just that with the Cable in
Focus ‘sneak preview’ of Letting Go: A Hospice
Journey. We’ve received calls from super-
visors of the employees who came to the
event, remarking about the positive feed-
back they received when their employees
came back to work after viewing the docu-
mentary.’’—Bill Evans, Dir. of Community
Relations, Hospice at Greensboro, Inc.,
Greensboro, NC.

Building Community Relations—‘‘I made
more friends for the cable company during
our Cable in Focus event than anything I’ve
done in a long time. It was 100 percent bene-
ficial from a marketing point of view. People
had a face to talk to, and they really appre-
ciated that.’’—Gloria Pollack, Education Co-
ordinator, Cablevision Industries,
Chatsworth, CA.
COMMUNITY RELATIONS AND PUBLIC AFFAIRS—

LOCAL CABLE OPERATORS AND NETWORK PRO-
GRAMMERS CONTRIBUTE TO THE COMMUNITIES
AND FAMILIES THEY SERVE

‘‘The importance of cable public affairs—
demonstrated in a variety of ways, from in-
ternal communications to the messages and
programming cable sends to its subscribers
and communities—continues to grow in this
new era of telecommunications reform, con-
vergence and competition.’’—Lawrence W.
Oliver, Publisher, Cablevision Magazine, 1996
Beacon Awards Special Supplement.

Community Relations and Public Affairs
The following is a representative summary

of the wide range of community relations
and public affairs efforts made by local cable
operators and network programmers—initia-
tives that have had a direct and positive im-
pact on the lives of children and students
across the country. The following examples
of these efforts illustrate the breadth and di-
versity of cable’s contributions—but do not
include every cable system or cable network
initiative.

Continental Cablevision, Boston/Discovery
Channel—The core of this collaborative
project was a promotional contest for ele-
mentary school students and teachers, which
coincided with Discovery’s Space Shuttle
documentary. Rather than having students
passively receiving information about space,

Space Camp designed a two-week curriculum
in which students were instructed to build a
space suit. Nearly 4,000 students and teachers
from 100 schools participated, with more
than 800 space suits designed. Winners re-
ceived a trip to Space Camp in Huntsville,
Ala. The contest was implemented in most
Continental systems, reached nearly 600
communities and more than 1,500 public offi-
cials—including a congratulatory call from
President Clinton.

Time Warner Cable, Milwaukee, WI/E! En-
tertainment Television—Warner Cable Kidz
Biz/WCKB-TV is a 15-minute news/informa-
tion show written and produced by students
from 22 schools in Time Warner’s service
area. The series, in its second year, features
a mix of news reports and celebrity/local per-
sonality interviews. Time Warner worked
with E! Entertainment Television last year
to send two Kidz Biz reporters to Los Ange-
les to cover the Academy Awards. Also, the
program staged its own awards outreach,
CAMY (Cable and Media for Youth), rec-
ognizing excellence among Kidz Biz talent.
Time Warner’s program continues to receive
kudos from schools and media—nationally,
statewide and locally—as a one-of-a-kind
media literacy tool.

UVTV/WGN—Winner of the 1996 Golden
Beacon Award for outstanding public affairs
achievement, UVTV created the Find Your-
self in a Book project to help youths discover
literacy for themselves in a natural, contem-
porary way. The central element of the cam-
paign is a series of video messages that de-
scribe the plots of popular literature in every
day language. More than 1,300 cable systems
nationwide offered the campaign, making it
available to nearly 23 million cable homes.
More than 1,100 educators have contacted
UVTV directly to enlist its help in imple-
menting the campaign and airing spots in
their communities.

Bravo Cable Network—With Bravo’s Arts
for Change advocacy campaign, Bravo seeks
to teach at-risk kids how arts can make a
difference in their lives. In the process,
Bravo donated more than $360,000 of its
airtime to promote the campaign through
public service spots. Also, a $10,000 grant pro-
gram was created to recognize local arts
groups that are most effective in reaching
kids. For this portion of the program, Bravo
joined with the National Assembly of Local
Arts Agencies, American Library Associa-
tion, The Boys/Girls Clubs of America and
the National Foundation for Advancement in
the Arts. From more than 365 entries re-
ceived, Bravo selected four $2,500 grant win-
ners. The grant program will continue this
year.

MediaOne, Atlanta, GA/C–SPAN—
MediaOne organized a series of system ac-
tivities to help students understand local,
state and national government procedures.
Throughout one week, MediaOne and
Hapeville Elementary School coordinated a
C–SPAN sponsored essay contest and discus-
sions about how members of Congress re-
spond to issues, mock student elections and
classroom presentations by a Georgia state
senator and representative.

Continental Cablevision—The TV Tool Kit
is a package of instructional and entertain-
ing guides and videos that children, parents
and teachers can use to view television with
a more discerning eye. The TV Tool Kit has
been distributed to over 3,000 schools, librar-
ies, and community organizations through-
out the country with the help of such organi-
zations as the PTA, the 4–H Club, the YMCA
and Cable in the Classroom.

Cox Communications, Warwick, RI/
WROB—Maryann Artesani, a fourth grade
teacher at E.G. Robertson Elementary
School, started a student-produced news
show in her classroom back in 1990. Since

then, her 10-year-old students have had the
opportunity to interview Secretary of Edu-
cation Richard Riley, three Rhode Island
governors, the Rhode Island Commissioner of
Education, several children’s book authors
and local celebrities, all thanks to financial
and in-kind support resources and equipment
supplied by Cox Communications.

Tele-Communications, Inc., Houston, TX—
When Texas initiated a campaign to pub-
licize the alarming lack of immunizations
among children, TCI responded by signifi-
cantly expanding its annual Health Fair. TCI
arranged to have a cross-section of health
care agencies, public service organizations
and entertainers at various locations
throughout Houston to present free health
care screenings and preventive information.
The fair was an opportunity for children to
have their shot records updated, and it also
provided pre-school and infant immuniza-
tions. Cholesterol, blood pressure and dental
screenings were also offered, along with in-
formation on other medical conditions. TCI’s
fair provided more than five times as many
fee immunizations as other Houston area
health fairs.

Comcast Cable, Mercer County, NJ—
MercerNet is an interactive wide-area fiber-
optic network being developed by Comcast
Cable and an educational consortium. The
network will link all Mercer County public
school districts, the local community college
and a local science center with one another
and with each of the county’s public librar-
ies, community and state colleges and spe-
cial service centers. Fourteen interactive
video classrooms with multi-data channels
will be connected to MercerNet, supported by
a $700,000 grant from the National Tele-
communications and Information Adminis-
tration. The network will provide: inter-
active TV for distance learning and commu-
nity programs; high speed cable access to the
Internet; and high speed data connectivity
via cable, interfaced with multimedia video
libraries in and out of the county. The
project will serve as a model for cost-effec-
tive delivery of educational and other com-
munity services.

Media General Cable, Fairfax, VA—Stu-
dents at Stenwood Elementary and Rocky
Run Middle Schools in Fairfax County, VA
can type or talk via the Internet to students
and professionals from around the world,
while watching them on live, two-way video.
Launched in 1993 by the National Science
Foundation, Global Schoolhouse has ex-
panded from four pilot schools (three in the
U.S.) to over 20 schools in the U.S. and over-
seas. Media General supplied participating
schools with a connection to the Internet,
while other corporations provided computer
equipment. Students at Stenwood were able
to teleconference with NASA in Houston,
talking face-to-face with staff about propul-
sion systems for an imaginary space station
they were designing. Their project cul-
minated with an overnight, 12-hour ‘‘space
mission’’ when sixth graders decorated the
gym to resemble a space station, ate meals
they custom-designed for space travel, and
conducted experiments on-line, sharing their
experiences with other children around the
world.

Falcon Cable TV, Los Angeles/MTV Net-
works/VH1/Comedy Central—With substance
abuse among young people on the rise, Fal-
con partnered with MTV Networks, VH1 and
Comedy Central on a prevention-minded
project. The campaign was designed to reach
teens and parents through a T-shirt design
contest, plus a resourse sheet that suggests
ways parents can communicate with their
kids about drugs. Falcon enlisted 42 partici-
pating systems and received widespread pro-
motion and local recognition from leading
public officials.
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Adelphia Cable, West Seneca, NY/The Fam-

ily Channel—Partnered with the NAACP,
Adelphia Cable of West Seneca organized a
screening of The Family Channel’s original
production of Tad for students of Holland
Middle School during Black History Month.
Tad depicts the story of life in the White
House during the Civil War, as seen through
the eyes of Abraham Lincoln’s young son.
During the week prior to the screening, Hol-
land Middle School teachers organized a
comprehensive, interdisciplinary education
plan that linked the students’ classes and
contemporary education with those of the
era of the Civil War and the Tad film. Art
students produced calligraphic works of Lin-
coln’s speeches, and music students re-
searched Civil War music, which was played
while guests were being seated for the
screening. To enhance the learning experi-
ence, Daniel Acker, president of the Buffalo
chapter of NAACP, led a discussion with stu-
dents after the screening.

Time Warner Cable, Houston, TX—Be An
Angel Fund is a local charity that provides
recreation and communication devices to
physically challenged children in the Hous-
ton area, and is headquartered in the T.H.
Rogers School, the first school in the nation
to mainstream deaf, gifted and multiply-
handicapped children. Time Warner has been
involved with the fund for 10 years, providing
financial and in-kind support. Time Warner
produced a Be An Angel video, worked with
former President George Bush on the dedica-
tion of a $1.2 million hydrotherapy complex
and raised a record $36,000 for the fund dur-
ing an annual charity golf tournament.
REMARKS BY WILLIAM A. OLIVER, CORPORATE

& EXTERNAL AFFAIRS VICE PRESIDENT,
BELLSOUTH TELECOMMUNICATIONS; PANEL
DISCUSSION—HOUSE EDUCATION CAUCUS

Let me thank you for inviting me to be a
part of this panel discussion today that the
new House Education Caucus is sponsoring.
The formation of this caucus is long overdue,
and I commend those of you who will be a
part of it for your willingness to make a
place in your busy schedules to participate
in such a group. It will surely be time well
spent, however, as there are few areas of
daily life that will have as big an impact on
the long-term future economic health—and
general societal well being—of our country
as the type and quality of education our
coming generations of children and young
adults will receive.

Certainly, as a company, BellSouth feels
that way—we are very involved in many,
many community activities, but none are
more important than our support of efforts
to improve educational systems throughout
the areas in the southeast where we are the
local phone company. Our motives are not
entirely benevolent; it’s a matter of survival.
We are absolutely dependent on an educated
populace as prospective employees, to de-
velop the new technology that will allow us
to grow and expand, and as consumers to buy
and use all of this new technology.

We are not, of course, alone with regard to
the work force issue. American business in
general is caught in a painful paradox today.
Frequently, when openings are announced,
applicants line up by the hundreds. Yet,
managers say they can’t find people to fill
jobs.

What employers need is people with the
right skills—men and women with the abil-
ity to read with understanding; the ability
to communicate clearly with other people,
both by the spoken and the written word; the
ability to think through a problem or situa-
tion; the ability to calculate with at least a
rudimentary understanding of algebra and
geometry; the ability to analyze; and the
ability to get along with other people and
work productively in teams.

Even when the line of applicants stretches
around the block, only a few may be able to
handle such assignments. An information
Age economy and its high-tech jobs are cre-
ating a new calculus of economic growth for
nations and new job opportunities for indi-
viduals. And job today are far different than
when a strong back and a willingness to
sweat got you a job.

As a corporation, in one of the highest tech
industries, we’ve been acutely aware of this
for some time and our Chairman, John
Clendinin, has been a national leader in
school-to-work initiatives and similar ef-
forts. The overall goal of improving edu-
cation is so important to us, in fact, that
over the past 5 years, we’ve provided almost
a quarter of billion dollars in direct and indi-
rect support to education. And, this is in-
creasing on an annual basis.

This work force preparedness issue is a
critical one for everyone, and I know that a
lot of other participants here today will ad-
dress it in their remarks—probably much
better than I could ever hope to. I will there-
fore defer to them and limit my comments to
two areas that I am more familiar with—
they both concern the availability of new
technology—telecommunication, cable, sat-
ellite, etc.—as tools for improving our edu-
cation systems. BellSouth has found itself
become more and more deeply involved with
this issue as information services are in-
creasingly becoming fundamental tools for
student learning.

The first question that I would therefore
like to address is, ‘‘Who should provide the
national leadership and direction in deploy-
ing the wonderful new information age tech-
nology that is becoming available for edu-
cation purposes.’’

Fundamentally, both we, and our nation’s
schools, are in the communications business.
Schools communicate and pass down through
the generations—and throughout the popu-
lation—the knowledge, values, ethical stand-
ards that a society needs to survive and pros-
per. BellSouth provides communications
channels.

We’re just the latest in the series of knowl-
edge pipelines that educators have used to
funnel knowlege—a series that started with
face-to-face teaching and evolved into using
books, films, closed-circuit TV, and now—
distance learning. We are, however, a big
part of the largest, most widespread, and
most far-reaching knowledge pipeline that
the world has ever seen.

The challenge to both us, and to educators,
is to determine how to use this pipeline most
effectively. We’ve always known that the
technology in our networks represented a po-
tentially enormous asset for the education
community. In years past, we’ve been trying
to force feed this message to them from the
outside.

The problem is that we’re not educators. It
would be a whole lot better if, instead of us
telling educators what to do with our tech-
nology, they would tell us what should be
done. The use of this valuable new tool
should be directed from within the education
community, not from the outside. Just as we
should be providing them information on
what kind of worker skills we need as school-
to-work programs are developed, they should
be guiding us on the use of technology in the
classroom.

This requires, of course, that educators
have a good understanding of the technology
involved and its capabilities. This expertise
is developing, but unfortunately it is not yet
as widespread as it needs to be. We need to
reach that critical mass of knowledgeable
educators who will provide the leadership in
deploying current and future telecommuni-
cations technology for your use. We are com-
mitted to working with them to reach that
point.

That’s one area where we—BellSouth and
others in our industry—can take the lead in
hastening the dawn of the Information Age
throughout the nation’s educational infra-
structure. I think this is going to happen in
the relatively near future. I believe we’re de-
veloping an industry-educator dialog on this.
Frankly, I wish all our concerns were as sim-
ple as this.

The other question involving tele-
communications and education that I want
to address in these brief opening comments
is a lot tougher—and I feel that it is one that
only Congress can finally resolve in the
country’s overall best interests.

As you well know, not only is tele-
communications technology changing, our
whole industry is changing. This is going to
make the next few years a time of great
opportunity . . . and some risk in so far as
the future availability and affordability of
the wonderful new knowledge pipelines I
mentioned previously.

The rules that U.S. telecommunications
companies were playing by until very re-
cently were written in 1934—over 60 years
ago—before computers, before television, be-
fore satellites. In recent years, this tech-
nology, and the competition it fostered, had
made the rules regulating our industry un-
workable. Obviously, something had to be
done, and you did it. Last February, Con-
gress passed sweeping changes in tele-
communications law, that I believe you
thought once-and-for-all effectively un-
locked the door to the ‘‘information age.’’

Its passage should potentially affect every
American who turns on a television set, lis-
tens to radio, uses a telephone, or surfs in
cyberspace. The industrial revolution pro-
foundly changed America; this information
revolution should have an equally profound
change—Distance learning is a great exam-
ple that will be of particular interest to this
caucus; telemedicine is another example;
electronic commerce is another application;
teleconferencing; telecommuting; the list
goes on and on.

Yet, these applications are just brief
glimpses of the future in the information
age. We are not talking about evolutionary
change in one industry. We are talking about
a revolution in society—something that will
significantly affect the daily life of every-
one. In the 21st century America will be a
better educated, healthier, safer, more pro-
ductive and more competitive country.

This is good news, and it is very good in-
deed. By and large, and in the long run, the
changes in our industry are going to be good
for the country. However, the real challenge
will be to make sure that everyone shares in
the benefits of this new information age.
Telephone service must remain affordable to
everyone—poor, handicapped, rural, urban,
etc. We have to find ways to keep all of this
wonderful new technology readily available
and readily affordable for schools so that ev-
eryone can learn to use it and reap the edu-
cational benefits it makes possible. We can-
not risk dividing society into information
age ‘‘haves’’ and ‘‘have nots.’’

This is a critical issue for the education
community in particular because the rates
currently charged schools are generally very
heavily subsidized. That’s why maintaining
the ‘‘universal service’’ philosophy that
served our nation so well for so long as a
foundation for telecommunications policy is
so important.

We have to find a way to replace the old
system of subsidies with a new system that
will work in the competitive world—a sys-
tem that will take a small amount from
those who are profiting mightly from the
more lucrative telecommunications market
and use that money to make access to the
information age available to everyone. Con-
gress recognized this and made it clear in
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their passage of the Telecommunications
Act of 1996 that universal service was to be
preserved no matter what else happened in
the newly competitive telephone industry.

Universal service and subsidies are the big
societal issues that regulators and legisla-
tors—and the telephone companies them-
selves—have left before them.

The legislation you passed in February
said that universal service must be pre-
served—you were very clear about that, but
you weren’t exactly precise about how to do
it. You left the details of implementing the
legislation to those most familiar with our
industry—the FCC, state regulators, and the
many old and new competitors in the game.

Apparently, enacting good telecommuni-
cations law is turning out to be a lot easier
than implementing it. Frankly, some of the
discussions being heard about this are ex-
traordinarily troubling. In the course of the
FCC’s ongoing proceedings, things are being
said that would lead one to believe some ei-
ther did not hear, did not understand, or did
not want to understand what I feel Congress
clearly intended to do in the legislation
passed last February. Some of the actions
that are being proposed would greatly endan-
ger universal service.

I believe as an information services indus-
try that we must all commit to the preserva-
tion of universal service and that govern-
ment agencies must assure that we do. We
have the most affordable, widely available
communications system in the world now
and we must all make sure that the new
rules of the game do not change this.

I can assure you that BellSouth is commit-
ted to universal service. That’s why we
agreed to a Louisiana Public Service Com-
mission order last March that makes us the
service provider of last resort in the areas
where we operate; it’s why we have capped
our basic residential service rates for five
years so that consumers are protected during
the period of change to competition in our
industry; it’s why we and the Public Service
Commission have made our fastest data cir-
cuits available to schools and libraries at
greatly reduced rates—we want to make sure
no one gets left behind as telephone service
providers have an economic incentive to
focus on big, profitable customers.

In closing, I would urge members of this
caucus to stay attuned to the debate on the
universal service issue in the FCC’s current
proceedings to assure the rules developed
will produce the kind of future for our indus-
try that Congress envisioned last February.
This is critical for the future of education,
and I believe also for the overall well being
of the national economy. Thank you again
for having me here today and giving me an
opportunity to share my thoughts with you.

f

THE POLITICS OF ORGANIZED
LABOR

The SPEAKER pro tempore (Mr.
HAYWORTH). Under the Speaker’s an-
nounced policy of May 12, 1995, the gen-
tleman from Pennsylvania [Mr.
WELDON] is recognized for 60 minutes.

Mr. WELDON of Pennsylvania. Mr.
Speaker, I appreciate your indulgence
and the staff’s indulgence. I will try
not to take the entire 60 minutes, but
I have something that I have to say to
you and hopefully through you, Mr.
Speaker, to the workers of this coun-
try. The workers of this country I want
to speak to tonight, partly because this
past Monday was Labor Day. As you
know, the Congress was out of session.
We were not here in Washington. But

there were a lot of speeches given, a lot
of rhetoric was passed. And I think
many of the Washington labor leaders
laid the foundation for what they hope
will be a very successful political cam-
paign totally in concert with the
Democratic Party, both from the
standpoint of the presidency and con-
gressional and senatorial races across
the country.

I want to talk about that for a mo-
ment, Mr. Speaker and, through you, I
want to talk to those rank and file
union workers across the country who
I think have been sold a bad bill of
goods or, in fact, I would say have not
even been sold the case. They have
been had.

What do I mean by that, because that
is a very serious charge? The basis of
my outrage and my concern is that last
spring when the AFL–CIO leadership
met in Washington, they had a vote to
require every AFL–CIO member in the
country, whether they agreed or not, to
put up a dollar of their dues over a pe-
riod of 3 years that would raise a total
of $35 million. This $35 million that is
being taken from the paychecks of
workers in the Teamsters, in the build-
ing trades, in all the major unions
across this Nation, is not going to elect
just labor-sensitive Members of Con-
gress. It is going to support one politi-
cal party and one political party only.
To me, Mr. Speaker, that is an outrage.

Is it an outrage to me because I am
a Republican or because I hate labor
unions? I do not think it is the case,
Mr. Speaker, because I am one of those
labor-sensitive Republicans who during
my 10 years in Congress been out front
supporting many of the issues impor-
tant to working men and women and in
many cases the leaders of my local
labor unions back in Pennsylvania. So
I am not someone who has been against
many of labor’s top priorities. But
what outrages me is what a few leaders
in this city have been able to force
upon the millions of rank and file
workers across the country and it is to
their workers, those workers that I
want to speak tonight, because I do not
think they really understand the facts.

We would think if labor was going to
assess every member of its rank and
file across the country and every local
labor union, that in fact that money
would go to defeat those Members of
Congress who do not support the prior-
ities of organized labor. That is not the
case. Because in fact, Mr. Speaker, of
the $35 million that is being used to
run ads, for instance, in the district of
my neighbor, JON FOX in Montgomery
County, even though JON FOX has sup-
ported many of labor’s top priorities,
that half a million dollars being used
against JON FOX and being used against
PHIL ENGLISH and against JACK QUINN
and against a number of Republican
Members across the country who have
been supportive of labor’s priorities is
not being used against Democrats who
have zero voting records on labor is-
sues.

Now, one would wonder why the Fed-
eral Election Commission, Mr. Speak-

er, would not do an inquiry, if we have
an organized group in this country
forcibly assessing $35 million from
rank and file workers and yet only
targeting that money against incum-
bent freshman Republicans and yet
that is exactly what is happening. In
fact, Mr. Speaker, my office has done a
study and we have looked at the voting
records as determined by the AFL–CIO,
and we have found that no incumbent
freshman Democrats, even those from
right-to-work States, even those who
have zero or 5 or 10 percent AFL–CIO
voting records, are being targeted.
None of them. All of the money that is
being forcibly collected from organized
labor is being used to only support
Democrats and to defeat incumbent
Republican Members of Congress.

Now, why would this happen? Would
it be because the national leaders and
the rank and file workers across Amer-
ica are so unhappy with the agenda of
the past several years and all of the
Republicans? I would think not, Mr.
Speaker. Let me go through some
items point by point.

First of all, Mr. Speaker, I can tell
you that when Bill Clinton was first
running for office and the Democrat
Party controlled the Congress, both
houses, I was the Republican who of-
fered the compromise Family and Med-
ical Leave Act that is now law. Do you
know something, Mr. Speaker? That
bill passed the House and the Senate a
year before the final conference was
brought before us for a final vote. Why
was that done?

It was because the Democrat leader-
ship was not concerned about rank and
file workers who wanted family and
medical leave. Rather, they waited an
entire year because they wanted to
have George Bush veto the bill in the
middle of the Clinton-Bush election.
Were they concerned about rank and
file workers? No, they were concerned
about scoring political points. Then
maybe it is because the President has
been so supportive of labor’s agenda
over the previous 3 years.

b 2100
Well, let us look at the President’s

agenda in line with the rank-and-file
labor movement’s agenda over the past
several years. Organized labor, Mr.
Speaker, in this country, the first 2
years of the Clinton administration,
had two top priorities. Their two top
priorities were defeating NAFTA, the
North American Free Trade zone legis-
lation, and passing the anti-strike-
breaker legislation.

Now let us look at each of those
pieces of legislation and see what this
President did to help enact each of
those.

The President was not with labor on
NAFTA, Mr. Speaker. The President
lobbied hard to pass it. He passed
NAFTA in the House, largely with
Democrat and Republican votes, he
passed it in the Senate, and he signed
it into law.

I have introduced legislation in this
session, Mr. Speaker, that says that
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