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Q. Mr. President, if the United States now
is much more actively engaged in working with
the Bosnian Government to achieve some sort
of peaceful settlement, won't that bring addi-
tional responsibilities to the U.S. Government
if the Bosnians do go forward and make major
concessions? Specifically, how committed are
you to dispatching some 25,000 U.S. military
peacekeepers to try to enforce an agreement?

The President. Well, T have said since Feb-
ruary of 1993, since shortly after becoming
President, that if the parties themselves freely
and clearly adopted a peace agreement which
the United States felt was an enforceable one,
that we would do what we could through the
United Nations and through NATO to support
the implementation of it as long as we had fewer
than half of the troops there and as long as
we were convinced that we had a fair chance
to implement it. We're not committed to any
specific number of troops, but I think we
should, and that’s been my position all along.

Q. You first talked of air strikes some 13
months ago. Do you now feel personally vindi-
cated by the events of the past couple of days
and week?

The President. To be honest, I haven't given
any thought to that. Let me just say generally,
in a situation like this, first of all, it's a com-

plicated, heartbreaking situation. I want the
United States to play a role in stabilizing that
part of the world, so the conflict doesn’t spread,
and in bringing an end to the humanitarian trag-
edy.
%/believe that the policy that I have advocated
is and has been the right one. But I also fully
recognize that, unlike our allies that I had to
convince to go along with the policy, we did
not have troops on the ground there. We did
not have people who could be easily out-
numbered and killed quickly. So I have to say
a strong word of appreciation to our allies in
NATO for the work they have done, as well
as a strong word of appreciation to General Rose
and to, generally, the renewed vigor of the
United Nations forces in Bosnia, because they
knew they would be at some risk if this policy
ultimatum had to be carried out.
Thank you.

NOTE: The President’s 48th news conference
began at 12:10 p.m. in the Briefing Room at the
White House. In his remarks, he referred to Am-
bassador Charles E. Redman, U.S. Special Envoy
to the International Conference on the Former
Yugoslavia, and Muhammed Sacirbey, Bosnian
Ambassador to the United Nations.
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Thank you very much, Father Malloy, for that
introduction. Now that were in Washington,
DC, T should tell you that the most important
thing about him is not that he is the president
of Notre Dame but that he was a legendary
high school basketball player who played on the
same team with the great John Thompson, here
in Washington, DC. This is one of our big strug-
gles in life. Some people would question, is it
better to be the president of Notre Dame or
be a great high school basketball player? The
answer is, it’s better to do both, if possible.
[Laughter]

I'd like to thank you all for inviting me here
and to say that I've looked forward to this day.
I want to recognize many of you in the audi-
ence, but I think if I start I don’t know where

I'll stop. I am glad to be joined here by the
Secretary of Education, and I know that the
Secretary of Health and Human Services and
the Secretary of Labor also are on this program.

Many leaders in our administration have come
from the ranks of higher education. Donna
Shalala was the chancellor at the University of
Wisconsin. The Director of USIA, Joseph
Duffey, who came in with me, was the president
of American University and formerly the presi-
dent of the University of Massachusetts at Am-
herst. Dr. David Satcher, the Director of the
Center of Disease Control, was formerly the
president of Maharry Medical Center in Ten-
nessee. Shirley Chater, the Commissioner of So-
cial Security, was the president of Texas Wom-
an’s University. Then there are the people in
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our administration like the Secretary of Labor,
Bob Reich, the First Lady, and me, who taught
at institutions of higher education and com-
plained about you all the time. [Laughter] So
we're actually all exhausted after the last year,
and we're looking for a home to go back to
[laughter]—so 1 sort of came here for a job
interview today. [Laughter]

For 75 years, the American Council on Edu-
cation has represented colleges and universities
with real distinction. And in large measure be-
cause of your common efforts, it is now gen-
erally agreed that we have the finest system
of higher education anywhere in the world. No
other nation gives such a high percentage of
its high school graduates the opportunity to go
on to college. None other offers such diverse
choices among institutions. No other nation con-
ducts as much basic research at its universities
or produces as many Nobel laureates. No won-
der tens of thousands of students come here
from all over the world every year to study.

The shape of American higher education is
changing, and with it, the needs and demands.
This morning, in preparation for this speech in
part, I went jogging with about 12 students from
the Northern Virginia Community College. One
had just become a citizen, was a native of Iran;
another was a native of Sierra Leone; another
was a native of Peru; another a native of Scot-
land. Nobody but me had a southern accent
in the whole crowd. [Laughter]

Every great chapter in our history has begun
by expanding educational opportunities, from
guaranteeing free public education to creating
the land grant colleges to enacting the G.I. bill.
Education has propelled our economy, strength-
ened our democracy, and created our great
American middle class.

As Governor, I worked to improve our schools
because I thought it was the best way to lift
people up in a State with a lot of people who
worked hard but were not rewarded sufficiently
for their work. I ran for President in large meas-
ure because I thought too many of our people
were working too hard for too little, that the
American dream of upward mobility was seri-
ously imperiled, and that our country was com-
ing apart when it needed to come together. As
President, I work every day to try to secure
and expand opportunities for people to be in
that middle class and to see that American
dream.
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It is now clear that in order to do that, more
than ever before, Americans must seek their
own opportunities to improve their lives through
education and training and that it must happen
over the course of a lifetime. We now know
that the average American, because of changes
in the economy at home and abroad, will change
work seven or eight times in a lifetime, even
if that person stays with the same employer,
although most will change employers frequently
throughout a lifetime. If that is true, it is clear
that we need an agenda as a people for lifetime
learning.

And so today, I want to offer you a seven-
point agenda for lifetime learning: first, to help
every child begin school healthy and ready to
learn; second, to set and achieve world-class
standards in public education; third, to open
the doors of college opportunity to every young
American who is eager and able to do college
work; fourth, to expand opportunities for our
young people to serve their communities and
their country while earning money for their edu-
cation; fifth, to provide new learning opportuni-
ties for young people who are going from high
schools to work; sixth, to change our unemploy-
ment system into a reemployment system; and
finally, to challenge every sector of our society
to accept greater responsibility for achieving an
environment of lifelong learning.

I come today to ask for your support, to invite
the Congress to continue its cooperation in en-
acting the lifelong learning agenda, and to call
on all Americans to do their part.

Throughout our history, people have had the
idea that if they worked hard, played by the
rules, and made the most of their opportunities,
they would be rewarded by a decent life and
greater opportunities for their children. But for
the last two decades, that whole idea has been
called into question as more and more Ameri-
cans have lengthened their work week while
their wages have remained stagnant or have ac-
tually declined relative to inflation.

This happened because of a lot of things.
The world is changing rapidly, more rapidly than
our policies, perhaps more rapidly than our abil-
ity to understand the changes themselves. An
economy that was once almost entirely domestic
is now global in its competition for markets and
for jobs. Once capital and information, manage-
ment and technologies were limited by national
boundaries. Clearly, today, they are not. Once
the principal source of wealth was natural re-
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sources. Then it was mass production. Today
it is clearly the problem-solving capacity of the
human mind, making products and tailoring
services to the needs of people all across the
globe.

In the 19th century, at most, young Americans
needed a high school education to make their
way. It was good enough if they could read
well and understand basic numbers. In the 20th
century, as the century progressed, more and
more they needed more education, college as
well. And in the 21st century, our people will
have to keep learning all their lives.

This is clearly evident everywhere. Next
month in Detroit, I will host a conference of
the world’s leading industrial nations to discuss
how we can make technology, information,
trade, and education create more and better jobs
for all our citizens. This now is a problem
throughout all advanced countries, the problem
we have been experiencing for 20 years. In
America we have had more good fortune than
the Europeans, for example, in creating new
jobs; our problem has been increasing incomes.
In Europe hardly any new jobs have been cre-
ated. Now in Japan theyre having great dif-
ficulty creating new jobs. So you see, in all the
advanced countries there is a combined crisis
of jobs and incomes. In the United States, even
though we created almost 2 million jobs last
year, we are still millions short of where we
would be, going back in 1989, if this had been
a normal economic recovery. So you now have
a global crisis in the advanced nations: How
do you create jobs, how do you raise incomes?

If you look at the charts behind me, you
will see, however, that even though this is an
international problem for all the advanced coun-
tries, it is clear that for individuals in our coun-
try, education goes a long way toward solving
the problem of jobs and incomes.

First, if you look at the unemployment rate
in America in March of 1993—these numbers
would be all slightly lower now but still more
or less the same, the ratios would all be the
same—people with no high school diploma had
a 12.6 percent unemployment rate. People with
4 years of high school had a 7.2 percent unem-
ployment rate. People with some college edu-
cation had a 5.7 percent unemployment rate,
that is, below the national average. People with
4 years of college had a 3.5 percent unemploy-
ment rate, way below the national average. And
I would point out that this is after several years

of severe defense downsizing which has dramati-
cally increased unemployment among college-
educated workers in some sectors of the econ-
omy. And these numbers still hold.

Now, if you look at the chart to my right,
and now I'm on your right, too—I've turned
around—T(laughter]—if you see the earnings
here, it is clear that what you earn depends
upon what you're able to learn. Again, the mean
earnings of full-time workers—this is calendar
year 1992—819,100 for people with no high
school diploma, $5,000 more for 4 years of high
school, $4,000 more for some college, $11,000
more for 4 years of college, stepping up.

It is, therefore, clear that if we really want
America to grow jobs and increase earnings, we
will have to dramatically improve the levels of
education of the American people, that we have
to start with the preschoolers, but we can’t stop
with the adults.

Today, these dozen young people that I ran
with, I asked them what their ages were. The
youngest was 19; the oldest was 32, in this com-
munity college. I would say their average age,
I didn’t run the math, but their average age
was probably, oh, 24, 25. The average age of
a college student in America today is, I think
is 26. And it is likely, given the demographics
and the fact that the youngest of the baby
boomers are now 29, if my math is right, that
the average age will continue to go up for an-
other 10 years or so.

So any hope we have to hook the American
economy to the 21Ist century and to open up
opportunity again depends upon making sure
that our education system is responsive to and
adequate to the demands of the times and able,
I might add, to make a strength of that diversity
that I spoke about a few moments ago.

In 1993 we tried to clear some of the nonedu-
cational obstacles to our growth away by bring-
ing the deficit down, creating incentives to in-
vest in a growing economy, stripping away con-
trols on exports that were outmoded so that
we could export more of our high-technology
products, opening up trade opportunities in
Mexico and throughout the world with the
GATT agreement and other initiatives, trying
to build a foundation for economic growth.

Last year our economy created almost 2 mil-
lion jobs, 90 percent of them in the private
sector, a real change from previous years when
more and more job growth had come only from
Government. And we have begun clearly to
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move in the right direction. But over the long
run, if you look at these charts behind me, it
is clear that the future of our economy and,
therefore, the fabric of our society, is in no
small measure in your hands and the hands of
others who are committed to educating our peo-
ple for a lifetime.

We're going to have to make some tough
choices because we can’t do everything we
would like to do. But I believe we can, with
discipline, continue to bring the deficit down
and make room for investments that improve
the skills and the productivity of the American
people. In order to do that, we have to take
the long view, and we have to avoid gimmicks.
I believe—and I think I have some credibility
in saying this now since I lived in a State and
governed a State for a dozen years with, I think,
the toughest budget mechanism in the country
and since we now have adopted one tough
budget, bringing the deficit down, and if this
budget is adopted, our administration will be
the first since Harry Truman’s to have three
consecutive declines in the deficit—I think T
can say that I think this balanced budget amend-
ment is not a good idea for the United States.
And I'll tell you why.

First of all, if you constitutionalize the budg-
eting process and no one’s sure what it all
means, youre going to wind up having courts
making decisions about budgets. If any of you
have ever had your budgets in court, you know
that’s not a very good place to do it.

Secondly, if the amendment is carried out,
it will lead to, in the near term, until we reform
health care, it will lead in the near term either
to huge tax increases which could cramp eco-
nomic growth or to huge cuts in defense or
Social Security and Medicare or investments in
education and technology or all of the above.
And if it is decided to ignore that, then what
you will do is basically put the filibuster in the
Senate and in the House in the only area where
it doesn’t exist today, the budget. That is, you
will put 40 percent of the Senate and 40 percent
of the House plus one vote in total control of
the American Government and America’s future.
Now, that's what this does if it passes the way
it is.

The budget that I presented cuts or elimi-
nates outright over 300 Government programs
and reduces the deficit according to very tough
targets and increases our investment at the na-
tional level in lifelong learning by 23 percent
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by getting rid of some things and investing in
others. If you think that's the way we ought
to go, I wouldn’t mind it, since you're in town,
if it's not even a long-distance call, if you call
your Senator or Congressman and tell them that
that’s the way you feel.

Why do we need to spend this money? Let’s
look at the various elements that I outlined ear-
lier. First, in lifelong learning: With regard to
early childhood, we all know that parents are
the first and most important teachers, but some-
times Government can help them to do that.
That's why our agenda begins with investing in
our youngest children, giving them a healthy
start in life, giving them a chance to succeed
later as students and ultimately as citizens, giv-
ing them a chance to stay out of prison and
in the work force and become full-fledged
human beings in every way. That's why we’re
increasing our investment in child nutrition and
immunization and investing not just in a bigger
Head Start program but in a better one as well.
Our budget will serve about 850,000 children
this year and provide new opportunities for the
very youngest children.

With regard to public schools, I want to talk
a little about our Goals 2000 legislation that
the Secretary of Education has worked so hard
on. Back in 1989, I represented the Governors
in negotiating the national education goals with
the administration. The goals were designed to
recognize the fact that from the day they start
kindergarten to the day they graduate from high
school, we owe our young people the best edu-
cation in the world and then the chance to
go to a lifetime of learning.

Our States and communities have always
taken the lead in public education, and they’ll
continue to do so. But the National Government
can do more to help. With the Goals 2000 legis-
lation, we enshrine the national education goals,
establish national standards by which we can
determine whether schools are meeting those
goals, encourage grassroots reforms, and give the
schools the flexibility and the tools they need
to meet the goals. We encourage States and
communities to learn from one another, em-
power individual school districts to experiment
with ideas like public school choice and charter
schools, asking always one overriding question
of every education official: Are the children
learning what they need to learn to compete
and win in the global economy? Goals 2000
has been approved by bipartisan majorities in
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both Houses of Congress. I look forward to a
speedy conference and to signing the bill into
law next month.

We also favor dramatic reforms in the edu-
cation and secondary education act. Our efforts
to raise standards and to focus resources have
sparked some controversy, so I thought I would
mention this, even though it only indirectly af-
fects you. I just think the status quo in this
act is not good enough. As the House debates
this act this week, we will fight for fundamental
changes: first of all, high standards of all stu-
dents, wherever they are; secondly, significant
waiver authority for schools to make experi-
mental decisions.

We've got real problems in this country today,
folks. Baltimore, for example, has in effect char-
tered several of their schools, I think up to
nine now, to be operated by private corporations
to see if they can at least fix the physical facili-
ties. If you want to know why—I don’t know
how many of you saw—here, T'll promote Al
Gore a little bit here—the Sunday Times maga-
zine has a wonderful article on the Vice Presi-
dent. It also has a stunning picture essay which
says this better than I could: “America’s Best
Building.” See, this is a beautiful library, and
this is a lousy building. This is a school building;
this is a prison library. Why? Because you can
take a State into Federal court and make them
build buildings like this for prisoners. And the
students don’t have any such constitutional
claims now.

So these school districts are having to try
some fairly radical approaches, and they’re trying
to say, “Well, if we've got some fat in this budg-
et, if we can clean up the physical facilities,
if we can make it available, we ought to try
some things.” We want to give people a chance
to try that.

I made a joke about Father Malloy’s basket-
ball prowess, but you know, I think it’s impor-
tant for children when theyre in school to be
able to play basketball and baseball and have
music and learn something about art. And a
lot of schools in this country where the kids
need it the worst, can’t afford it anymore. You
know, there are kids in neighborhoods that
produce the greatest baseball players in the his-
tory of America where there are no gloves and
balls and bats and playgrounds anymore. It's
a serious problem. I could spend the rest of
the time talking about that picture essay, but
you ought to get that picture and ask yourself:

How did my country come to this? Why, when
it’s so much cheaper to educate somebody than
it is to keep them in prison, can you get a
better library in the prison than you can in
the school?

Which leads me to the next point. The other
thing we try to do in this is to make sure that
the limited money we do have goes to the
school districts that need it the most. Why? Be-
cause they don’t have access to the Federal
courts to order people to build them those kind
of buildings. So we have to spend the money
that we have where it is needed the most.

And finally, we try to promote more parental
involvement in the schools, knowing it will make
a difference. If it makes a difference in Head
Start, it will make a difference in elementary
school, too.

We have a safe and drug-free schools initia-
tive. First of all, we know that more than
160,000 kids every day stay home because they
are afraid to go to school. Tens of thousands
go to school carrying not just their lunches but
knives or guns. In that kind of environment
it’s hard for teachers to teach and for students
to learn, people are scared and people are
armed. Our safe schools act helps to reduce
violence by adding security, removing weapons,
and maybe most importantly, helping schools to
get the resources to teach young people to re-
solve their problems peacefully. And our na-
tional drug strategy provides more education to
help them stay away from drugs and guns and
gangs.

Let me just mention one thing. I know you're
going to think I'm obsessed with this, but I
heard about a program the other day in a school
that is immensely successful: teaching children
ways other than violence to resolve their difficul-
ties. It was wildly popular among the students.
There was a drop in violence in the school in
question. A business had given this school
$3,000 to pay for somebody to come in and
teach the program, but because it was depend-
ent upon largesse, the grant wasn’t forthcoming
the next year and so the $3,000 was gone. If
$3,000 kept one person out of the penitentiary,
it saved $30,000 a year. We have got to get
our priorities back in order on this investment
issue.

The next thing I want to talk about with re-
gard to education is student loans, something
you know a lot about. Last June I addressed
a commencement at Northeastern University in
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Boston, and I met the young student who spoke
there named Doug Luffborough, who delivered
an incredibly moving address. He talked about
how his mother had worked hard at very low
wages all her life, and he tried to tell her that
he wanted to give up college so he could help
her support his two younger brothers and their
sister. But his mother insisted that he go on
to college no matter how difficult her cir-
cumstances. His message was, “Never say I
could have, I should have, I would have; just
say, I can, I will.” Well, that’s great that he
did that. But you and I know that there are
too many young people who go to college and
drop out or defer going to college because they
think they can’t afford it. And last year I pro-
posed and the Congress adopted initiatives to
change the student loan program to help people
like Doug Luffborough, and I thank all of you
for helping it pass.

The new direct lending program reduces fees,
interest rates, and monthly payments for millions
of borrowers. It gives every student the choice
of repaying loans as a small percentage of in-
come over time, which is a big deal for young
people who know they want to do things that
are personally rewarding but don’t pay very
much. It will decrease the debt burden that
crushes too many of those people and discour-
ages them from spending a few years in lower
paying jobs. And it will save the taxpayers over
$4 billion in just the first 5 years.

We have also strengthened the Pell grant pro-
gram. When I became President, the Pell grant
program was $2 billion in arrears. That's one
of those pleasant things you don’t know about
until you show up one day and they drop that
on your desk. I am pleased to report that if
Congress accepts the proposal that the Secretary
of Education has developed, the shortfall will
be eliminated by the end of the next fiscal year,
the number of student recipients will increase
to 4.1 million, the most ever, average awards
will increase, and for the first time in 4 years,
the maximum benefit will increase.

Congress has also given us the tools to root
out fraud and to decrease default, and we’re
beginning to use them. We want to listen atten-
tively to your suggestions for reducing Federal
intrusion and redtape. But we have to faithfully
implement and vigorously enforce this law. That
was the compact I made with students all over
America in 1992: If I became President, I would
try to open the doors of education to all young
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Americans, never make the cost a deterrent, but
you've got to pay your loan back.

We also need to do more to open the doors
of equal opportunity. Last fall, I signed an Exec-
utive order strengthening the partnership be-
tween the Federal Government and historically
black colleges and universities. Last week, the
Department of Education issued guidelines that
lifted the cloud hanging over scholarships for
minorities. [Applause]

You know, it’s interesting to me, the more
people know about this issue, the more likely
they are to be on our side. Did you notice
that?

Later today, I will sign another Executive
order to advance educational excellence for His-
panic-Americans. I believe we now live in a
Nation with way over 150 ethnic and racial
groups. In a global economy with shrinking dis-
tances, instantaneous communication, and
blurred borders, this can give us an advantage
in the 21st century unlike that enjoyed by any
other nation, but only if we have a genuinely
deep commitment to universal education and
the development of the capacities of all Ameri-
cans.

Now, let me say one word about my favorite
project, national service. Last year we provided
new opportunities for tens of thousands of our
young people who wanted to contribute some-
thing to their communities and earn money for
education. The national service program which
Congress adopted, AmeriCorps, will this year
send 20,000 young people out across our coun-
try, helping police to stop crime and violence,
tutoring the young, keeping company with the
old, helping the illiterate to learn to read, orga-
nizing neighborhood cleanups, conserving na-
tional parks. Within 3 years, we’ll have 100,000
young people a year doing that.

There was a program in Texas last summer
where the young people helped to immunize
over 100,000 people, and a respected evaluator
just looked at the program and said that for
every one dollar in tax money spent in that
program of immunization, $5.50 in tax money
would be saved with a healthier population. Na-
tional service is more than a program, it carries
the spirit of what America is going to have to
be like if we're going to solve our problems
and grow closer as a people.

I want to thank the colleges and universities
that are participating. Smith College makes com-
munity service a requirement for graduation.
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Spellman is forming real partnerships with com-
munities throughout the Atlanta area. Hamp-
shire College matches assistance with the na-
tional service program and provides for young
people who join AmeriCorps. For every Amer-
ican who needs to find a first job, national serv-
ice is a good place to begin.

Let me also now talk very briefly about this
school-to-work issue, something that the com-
munity colleges have been particularly involved
in. We have the best system of higher education
in the world, but we are the only advanced
country that basically has no system for helping
all of our young people who don’t go to the
4-year colleges at least have a smooth transition
from school to work where they've got a chance
to have a good job with a growing income.

For the half of the young people who don’t
go to college and the nearly three-quarters who
don’t get a 4-year college degree, we propose
a better system to move from school to work,
a new kind of education and training connecting
the classroom and the workplace, removing the
artificial distinction between the academic and
the practical. Students will learn practical prob-
lem-solving in the classroom and at job sites.
And for at least a year after graduating we want
young people to get more training in workplaces
and community colleges.

We have to have rigorous academics and prac-
tical learning. We have to tie the workplace
to the learning environment in high school for
young people who know they are not going on
to 4-year colleges in a way that makes them
respect learning and gives them the option,
therefore, to go on to a 4-year college later
and to work and succeed if they do not.

We know now, from a lot of studies that
have been done of people’s personal learning
capacities, that a lot of very bright people actu-
ally learn more in a practical setting than in
a more abstract setting. We also know that a
lot of practical tasks now require very sophisti-
cated levels of knowledge. Therefore, we have
an opportunity to do something that Americans
have resisted for too long, which is to merge
instead of keep divided our notion of vocational
education and academic education. And that is
what the school-to-work program is all about.

Part of Goals 2000 is voluntary national skills
standards that will enable every young person
who goes through this program to get a nation-
ally recognized credential, good for young men
and women, good for employers who need

skilled workers but don’t always know how to
recognize them. A B.A. degree should not and
must not be the only ticket to a good job and
a good livelihood, but you shouldn’t be fore-
closed from going on to get one by what you
do in the school-to-work program. Our approach
would solve both problems.

Finally, let me say, just as we need to train
our young people, we have to retrain millions
of workers who are losing their jobs, people
who have been displaced by technological
change, international trade, corporate restruc-
turing, reduced defense spending, and ordinary
cycles in the business economy aggravated by
changes in the global economy.

The unemployment system into which em-
ployers all over America pay taxes was designed
for a time when there would be cyclical changes
in the economy which would require them to
lay their workers off, so that humanity de-
manded that they give their workers some even
though a reduced level of compensation, and
then they would be brought back to work when
the economy cycled upward again. The truth
is that that doesn’t describe what happens to
most unemployed people anymore. And yet, the
structure of unemployment is still designed for
that economy.

What we need to do is sort of erase the
whole concept of unemployment and develop
one of reemployment. What would that mean?
It would mean that at least on the day that
someone loses a job, and before if they have
any advance notice, people would be planning
to use the unemployment time as a retraining
time, not just waiting around until the unem-
ployment benefits run out to have to look
around for a new job or a new skill but to
use the time on unemployment to learn and
to grow and to develop new job skills and new
awareness of what kinds of jobs are offered.
We want to create one-stop job centers where
unemployed workers can get counseling and as-
sistance and learn about new job opportunities,
the skills they require, and where they can best
get the training.

Last month, just to give you one example,
I attended a Labor Department conference on
training and retraining, and I met some inter-
esting people. I met a woman named Deb
Woodbury from Bangor, Maine, who lost a fac-
tory job, had a bunch of kids, didn’t know what
in the world to do, learned new skills to be
a marketing representative. I met a woman
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named Cynthia Scott from San Antonio, who
went from welfare to a training program in nurs-
ing and a good job in a hospital. I met a man
named John Hahn from Niagara County, New
York, who was laid off from a job he had for
28 years because of defense cuts and, being
an older worker, was still given the opportunity
to learn new skills for a new career as a bio-
medical technician. And I might say, he was
lucky enough to find an employer who was
smart enough not to discriminate against people
because they weren’'t young, which has got to
be a big part of this. We're going to move
people through a mobile learning environment,
we have to get over the notion that since you're
not going to keep somebody for 30 years any-
way, or at least not in job X for 30 years, people
are going to have to be willing to hire people
who are not young as well as people who are
young.

Ironically, we've got two big blocks here in
the labor mobility. One is a lot of young people
can’t get hired coming out of college because
they haven't had any experience, and so they
keep running around like a dog chasing their
tail. How do you ever get it if nobody hires
you? The other is people who have worlds of
experience, but because theyre so old, people
say, well, they don’t want to hire them. Well,
they look younger to me every day. [Laughter]

So I think that employer attitudes are some
things we're also going to have to work on.
But if we can set up this kind of system, this
reemployment system, it will become normal.
Then losing a job may not be so traumatic be-
cause with income supports and retraining, peo-
ple will be able to see it as an opportunity
to move to a new and exciting and different
career, so that job security won't be tied to
a particular job so much as it will be to the
ability to work and the ability to find a job.
We'll have to redefine that security, but if we
do, it will be deeper because it will be real,
real meaning tied to the realities of this econ-
omy, not the economy of a generation ago. And
I know all of you can identify with that, and
many of you have worked hard on it.

Finally let me say, in order for any of this
to work, there has to be a whole ethic that
grips the American imagination. Parents and
schools and teachers have to believe that this
is important and have to support it, all of them.
This is not something that professional educators
alone can do.
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I just—to give you an example of that, the
kind of a flip side of a very troubling story
today—I don’t know how many of you saw the
cover story in USA Today today, but it’s about
teen pregnancy and what a terrible problem it
is and how births to teen mothers are going
up again and now most of them are out-of-
wedlock births. A couple of years ago, the Chil-
dren’s Defense Fund did a study on teen moth-
ers. And they surveyed two groups of them,
one who had a second child out of wedlock,
another group that did not have another child
out of wedlock. And the single most significant
determinant for the ones who never had another
child out of wedlock was the acquisition of a
good education, which gave them an apprecia-
tion for what they could become and a devotion
for the future and an understanding about what
it took to raise children successfully. So this
is something that has to grip the American
imagination. Government programs alone can’t
do it. Educational professionals alone can’t do
it. There is something for all of us to do. But
it begins with us here in Washington passing
our agenda.

So again, I would say, if you believe we
should prepare children for school better, if you
believe we should set higher standards for our
public schools, if you believe we should expand
college opportunity and encourage national serv-
ice and provide a transition from school to work
and create a system of reemployment to replace
unemployment, and if you believe we have to
challenge every American to be a part of this
ethic, then I ask for your support. I ask for
your support in the Congress. I ask for your
support in your institutions. I ask for your sup-
port in the country.

Education has always been important for de-
mocracy. Democracy is always a gamble, at
every election, in every crisis, at every turn in
the road, because it requires that a majority
of the people have enough information in the
proper context with a high enough level of secu-
rity to make the right decision, sometimes under
the most arduous circumstances. We are now
being called upon to make a lot of those right
decisions. And one of those right decisions is
the simple question of how we can guarantee
the success of this democracy into the 21st cen-
tury. It begins with the program that I have
discussed today. And I ask for your support,
and I thank you for what youre doing to make
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the American dream real for so many millions
of Americans.
Thank you very much.

Remarks on the Ames Espionage Case

February 22, 1994

The President. Ladies and gentlemen, I know
that all of you have been informed about the
arrest of the CIA employee and his wife for
espionage. I just want to make a couple of brief
comments.

First of all, I have been kept informed of
this investigation for some time now. It is a
very serious case. I congratulate the FBI and
the CIA for the work they did in cracking it.
We will be immediately lodging a protest to
the Russian Government. And because of the
nature of the case, there’s really nothing more
I can say at this time. Thank you.

Ames Espionage Case

Q. Mr. President, is this the worst case?

The President. 1 don’t want to characterize
it, but the FBI and the CIA did a very good
job on this. They worked on it for a long time,
and I can tell you that it is very serious.

Q. Mr. President, what does this say about
the state of Soviet-American—or Russian-Amer-
ican relations? Is the cold war over or not?

The President. 1 don’t want to comment on
that. We'll be dealing with that over the next
few days.

Q. Were any Americans harmed?

The President. What did you say?

Q. Were any Americans harmed?

The President. 1 can’t comment on the case
any more. Thank you.

Interest Rates

Q. Mr. President, could you comment on Mr.
Greenspan’s remarks about interest rates, inter-
est rates going to continue to go up?

The President. I don’t think so. I was encour-
aged by what he said. Alan Greenspan said that
he thought that we had the best conditions for
fundamental economic growth in two decades
or more—I think that’s quite encouraging—and
that there was no reason to believe we had

NoOTE: The President spoke at 11:33 a.m. at the
Washington Hilton. In his remarks, he referred
to John Thompson, Georgetown University bas-

ketball coach.

and an Exchange With Reporters

any problem with inflation. And if that's true,
if we're going to have steady growth and no
inflation, then we ought to keep relatively low
interest rates.

Q. Did he miscalculate in bumping up short-
term rates?

The President. 1 don’t want to comment any
more on that. I think the people setting the
long-term rates should know what he said, there
will be no—there’s no reason to believe there’s
an inflation problem.

And let me also say that there’s still a pretty
good gap between the short- and the long-term
rates. Historically, they have been, if you go
back over 20, 30 years, they've been closer to-
gether. So the fact that the short-term rates
went up a little bit, still the long-term rates
could be lower than they are, considerably lower
than they are. And the difference between short-
and long-term rates would not be out of whack
with 20, 30, 40-year historical average.

So I think the main good news for Americans
is that Mr. Greenspan said that conditions for
long-term growth are good; conditions for low
inflation are good. And that’s what we believe,
and we’re going to keep working on it.

Q. But he did say that long-term rates would
go up, did he not?

The President. No, he said they had gone
up, didn’t he? I mean, he thought they—if we
had explosive growth, they’ll go up because we’ll
have more people wanting money.

NotE: The President spoke at 1:39 p.m. in the
Colonnade at the White House. In his remarks,
he referred to the arrest of Aldrich Hazen Ames
and Maria del Rosario Casas Ames.
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