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HIE FUTURE

itiyhzPertormingiSchoolsy
FeanninpfCommuniticsYandi
IRrocedurallknowledsd

New words and phrases are becoming
common in the education vocabulary
as schools make changes and imple-
ment practices to meet state standards
and help all students to achieve to high
levels ... phrases like “high-performing
schools,” “learning communities,” and
“procedural knowledge.”

b [Desearchers find that “high-performing

schools” have five elements:*

1. Shared vision by educators and
community members of high
expectations for all students

2. Challenging curriculum that
engages students in learning

3. Supportive organizational structure

4. Proactive community relations that
engage parents and community
members

5. Culture of a collaborative learning
community

A school is a “learning community”

when educators, parents, students,

and community members all continu-
ously fearn and change, as part of
taking collective responsibility for
improving student achievement.

BESTCOPY AVAILABLE

(Purther, students who attend and learn

in schools that have these characteris-

tics will all achieve to high levels.

{the Northwest Regional Educational

Laboratory this year began a new five-

year plan, with funding from the U.S.

Office of Educational Research and

Improvement (OERI), that focuses

on helping schools become high-

performing learning communities.

To do this we have:

¢ Identified priority problems that
schools face as they strive to be
high performing

* Formed problem-focused teams
composed of staff members across
our program and center organiza-
tional units who, in concert with
other NWREL activities, are develop-
ing new products and processes for
use by schools and providing train-
ing and technical assistance to help
them become high-performing
learning communities

Tthroughout our work, we will be

identifying and documenting “‘what

works” for our Northwest schools;

in the vocabulary of educational

researchers that is “procedural

knowledge.” By doing this and sharing

the results, all schools will benefit

from the trials and experiences of

those who are successful.

GWILZ,ZZ-’MJ

Dr. Carol Thomas
NWREL Chief Executive Officer

* As identified by the High Performance Learning
Communitfes Project, RPP Intemational
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NWREL's mission is to improve educational results for children,
youth, and adults by providing research and development assistance
in delivering equitable, high-quality educational programs.
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THE YEAR'S
HIGHLIGHTS
gy

@
CHIEF EXECUTIVE OFFICER

Dr. Carol Thomas was selected by
the Board of Directors to become
NWRELs fourttChief Exccutive Officer
cffective July 1, 2001, upon the retire-
ment of Dr. Lthel Simon-McWilliams.
Thomas has served as NWREL's Asso-
ciate Executive Director during the
past six vears, and prior to that was

. aresearcher and program director

. regional educational

.8




BOARD CfF DIRBCTORS

(Dr. Michael Jaeger, Dean of Education
and Business at Eastern Oregon Uni-
versity, was elected NWREL Board
Chairperson for 2001-02. Nine schoo!
district superintendents, building prin-
cipals, teachers, and local school
board members from the Northwest
became new members of the Board

in September 2001.

EDUCTIONAL NEEDS

[N TTHE NORTHNEST

RRSYRNEMRs assessment of educational
needs in the Northwest shows that
state standards for student perfor-
mance loom large in the minds of
educators, policymakers, and the pub-
lic. In both educator and public sur-
veys, the most frequently identified

top issues were the need to align the
instructional program and student
assessments to standards and to pre-
pare educators to implement high-
quality teaching.

OGS ON FIVE STAFP :
PRICRITY PROBLENMS The 241 NWREL staff members
[From the wealth of information on include 130 long-term professional
educational needs in the Northwest,  staff members, 33 with doctorates in
NWREL began a new five-year plan for  diverse areas of education and related
assisting Northwest schools to address areas from 22 major universities.
critical problems they face as they FINANCIAL RESQURGES
strive to be high-performing institv-  RNYRHL operating reveaues for 2001
tions where all students achieve to totaled $20 million, derived from
high levels. These problem areas are  some 294 contracts and grants with
re-engineering schools, quality teach-  federal agencies, state agencies, local
ing and learning, assessment, literacy ~ and intermediate education agencies,
and language development, and school, institutions of higher education, and
family, and community partnerships.  other organizations, agencies, and
[PROGRAMS AND CENTERS
FSSYIL, work is administered through  R{IENERE
six Training and Technical Assistance  [Bight hundred fifty-three NWREL
Centers and five Research and Devel-  member institutions are the primary
opment Programs focusing on the clients for NWREL services and collab-
areas of assessment, children and orate in carrying out education
families, community partnerships, research and development work.
educational equity, evaluation, mathe-
matics and science, mentoring, safe
schools, school improvement, and
technology.
RESULTS AND IMPACT
Kore than 75,000 people benefited
from 2,732 activities conducted by
NWREL in 2001 that provided educa-
tors, policymakers, and the public with
information, materials, knowledge,
and skills to improve the results of
education.

BESTCOPY AVAILABLE
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+ face as they strive to be high-performing
“institutions where all students achieve o
““high levels.
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s asséssment of educational needs
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iin the Northwest shows that state standards
for student performance loom Lurge in the

minds of educators. policvmakers. and the
public. In both educator and public surveys.
the most frequently identitied op issues
were the need to align the instructional pro-
aram (o standards and to prepare educators
to implement high-quality teaching.
Education policymakers and practitioners
said they need research infornuation o
enable more informed decisions around
standards, and they want models for sue-
cessfully implementing standards. and for
aliening curriculum, instruction. dssessment.
and professional development with standards.
Teachers and administrators rated “prepa-
ing teachers (o help students meet perfor-
mance standards™ as highly important for
successful teaching; the public agrees tha
training is an important clement for improv-
ing the quality of teaching in schools.
Family involvement is an important factor
in student suceess in school. Schools desive
research-based strategies for communicating
effectively with families, strategies for engig-
ing families in @ meaningful way in support
of their children’s learning, and programs
and strategies to help families learn how o
create n environment for learning at home.
From the wealth of information on educa-
tional needs in the Northwest. N\WREL began
anew five-vear plan with support from the
L.S. Office of Educational Research and
Improvement (OERI) for assisting Northwest
schools to address critical problems they

R
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Problem Area 1:

| RE-ENGINEERING SCHOOLS 3

How can schools be re-engineered to plan, implement,
and sustain the capacity to become high-performing
learning communities?

Parents, the legislature, and the public keep asking our
schools to provide more: more and better curriculum
and instruction, more accountability, more technology,
more parent involvement, and more student and family
support services.

Northwest schools are caught in a dilemma. They must
respond to the learning needs of an increasingly diverse
and needy student population, while at the same time
aligning their instructional programs to a set of perfor-
mance standards that, in effect, encourage uniformity in
curriculum materials and instructional practices.
Re-engineering is the fundamental building block for
school reform. Through re-engineering, schools, districts,
and their communities implement the structures, pro-
cesses, programs, and training necessary to renew
themselves based on a shared vision, changing context,
student population, proven successful practices, and
community expectations and requirements. The process
of implementing educational reform is as important as
the reform itseif.

Restructuring initiatives, by definition, introduce substan-
tial departures from conventional practice. Structural
change involves organizing schools for learning by utiliz-
ing new roles and relationships, scheduling time differ-
ently, and reallocating resources.

More than 30 years of educational research has identified
school and classroom-level practices that foster superior
student performance. Re-engineering must capitalize on
this body of knowledge and use the best practices known
for motivating and preparing students to learn, engaging
them actively, imparting learning content and strategies,
providing incentives and recognition, monitoring quality
of instruction and learning, remediating deficits, and pro-
viding extra support for slower, lower-ability, and ESL
learners.

Effective leadership on the part of the school principal

is an essential requirement for school success. Though
leadership styles will alwavs differ, researchers have iden-
tified some core principal behaviors that link to positive
student achievement and behavior. Furthermore, districts
must establish improvement as a top priority and imple-
ment successful school-based management, providing
clear standards, benchmarks, and assessments.

BESTCOPY AVAILABLE



Dr. Jerian Abel, Quality Teaching and Learning Team Leader

(LT SR )

Problem Area 2;

]
.

QUALITY TEACHING AND LEARNING:
l{ow can schools more effectively plan, implement,
and sustain quality teaching and learning?

The quality of classroom instruction is key to stu-
dent achievement and is dependent on the quality
of the school staff (teachers, paraeducators, prin-
cipals). Professional development of teachers is
increasingly viewed as the centerpiece for change.
Changes solely to curriculum, organizational struc-
ture, or piecemeal training in new strategies will
not bring about the changes needed to create high-
performing schools. Planning must be focused on
several aspects of system, cuiture, student needs,
and quality improvement.

~reachers must deepen their understanding of the
subject matter and skills-related content, determine
the best ways of teaching the content, and under-
stand how students learn the content.

Mgjor areas of concern related to quality teaching
and learning emerged from NWRELS regional needs
assessment.

First, developing a standards-based instructional
program requires aligning standards, assessment,
instruction, and professional development. Devel-
opmentally appropriate instruction must be applied
and the curriculum must be integrated across sub-
ject areas, particularly reading, writing, mathemat-
ics, and technology.
$ccond, all students must be engaged in learning.
Effective strategies must be found for students not
succeeding, and students must be encouraged to
take responsibility for their own learning,

T hird, students must have supportive and challeng-
ing learning environments. This involves using
effective classroom management practices, estab-
lishing clear expectations for behavior, developing
schoolwide discipline policies, implementing vio-
lence prevention programs, and developing a cli-
mate of mutual respect among students, teachers,
and families.

PFourth, support must be ensured for the instruc-
tional program. There must be increased opportu-
nities for professional development: paraeducators
must be prepared to provide additional support
for some students; and adequate time must be
allocated to develop expertise and implement
school improvements.

ESTCOPYAVNLABLE




Problem Area 3:

Dr. Dean Arrasmith, Assessment Team Lea

11

der ;

STUDENT ASSESSMENT

{Mlow can schools more adequately assess students’
progress in achieving high performance standards?
Standards are intended to drive changes in instruction
and classroom practices. Standards-based assessments,
which define what is important to learn, can motivate
changes in teaching and student learning. Assessments
define what educators and the community want students
to know and be able to do. Assessment tasks translate
academic standards into specific meaning for students
and teachers. Well-aligned, authentic, and continuous
feedback is needed to inform teachers, students, and
parents of their progress in meeting state standards.
[[lowever, assessments do not always have the positive
impact that is desired. The misuse of assessments of
early childhood development, the narrow focus of some
assessments used to gauge overall school effectiveness,
and assessments that are poorly aligned with desired out-
comes and standards are examples of negative influences.
Inaccurate assessment information can mislead instruc-
tion; narrowly focused assessments can lead to a narrow-
ing of instruction.

{there is an increasing imperative for teachers and school
administrators to have the skills to evaluate the quality of
assessments and to effectively use the results of assess-
ments to guide student learning both in the breadth of
content and the depth of inquiry into content areas.
Teachers need to understand key concepts of assessment
to be effective consumers of assessment models, to
implement assessments with accuracy and fidelity, to use
assessment information to guide instruction and school
planning, and to ensure the alignment of standards and
curriculum with instruction and assessment.
FROTIED has for several years focused on increasing the
ability of teachers and school administrators to use class-
room assessment to guide instruction and student learn-
ing, NWREL' trait-based assessment models in writing,
reading, oral communication, mathematics problem
solving, and bilingual language development provide
teachers with powerful tools to assess students’ learning
and to organize instruction.

BESTCOPY AVAILABLE



Problem Area 4:

LITERACY AND LANGUAGE DEVE%%PMENT.

How can schools achieve high levels of literacy and
language development among all of their students?
Puring the early elementary years, learning to read is the
top priority; school success depends, in large part, on
how successful children are in learning to read. Literacy
remains the key to school success throughout a student’s
school years and is critical for full social and economic
participation in our increasingly knowledge-dependent,
technological society. Although middle and high school
teachers may view their primary responsibility as convey-
ing the content of their subject area, it is increasingly
understood by educators that reading in middle and
high school is a critical issue to be addressed.

while almost all students can decode and understand
words at a “basic” level, many smdents cannot read and
comprehend the types of higher level texts essential to
success in an information-based economy. These difficul-
ties often persist throughout a student’s school years.
Educators need access to research-based practices in
language development and the ability to make wise
choices from the wealth of resource materials and pro-
grams that exist to address the learning needs of their
i students and meet challenging literacy standards.

Teachers must not only be knowledgeable about best

practices in early literacy instruction, but also must be
skilled in teaching and motivating children from econom-
ically disadvantaged families and from linguistically and
culturally diverse families.
Differences in both the quality and quantity of children’s
spoken and written language environments in the pre-
school years often translate into substantial differences
in the ease with which children learn to match print to
sound and to make sense of what they read. These diffi-
culties often are compounded by poverty, low levels of
parental education, and lack of access to preschool
W programs.

.| Effective teachers acknowledge and build on cultural

¥ differences, while at the same time preparing children to
live successfully in both their home culture and the larger
society.

< Dr. Rebeci:a Novick, Literacy and Language Development Team Leader

BESTCOPY AvAILABLE
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Problem Area 5:

£ SCHOOL, FAMILY, AND ’
» COMMUNITY PARTNERSHIPS

ow can schools develop and sustain school, family, and
community partnerships that clearly contribute to high
levels of student performance?
Schools must work with families and communities in new
and different ways if every student is to meet challenging
standards. In addition, communities must work with
ERIT RO SEa  schools to create and extend learning opportunities for

T R R E U E R RN children and adults in safe and engaging environments.
i S e EEEEEEEEETT 1 [ too many cases, the current relationship between

@ schools and families can be characterized as lacking in

trust, mutual support, and 2 commitment to 2 partnership
for the benefit of the children.
[amily and community partnership activities are central
to meeting student standards. Effective school, family, and
community partnerships extend the reach of the teaching
and learning effort. High-performing schools include such
components as providing human services at the school
for families, successfully educating limited English profi-
cient students, integrating academic and workplace
learning, providing family Literacy programs, creating
after-school programs, developing parenting skills in fam-
ilies, and preparing children from infancy to school age
to be ready for learning.
Kany schools have a student/family population that dif-
fers culturally from the school norms, whether Native
American, Hispanic, African American, or Eastern Buro-
pean. Assessments of children tend to ignore cultural and
family considerations, attributes, goals, and strategies.
[Bridging the cultural gap through intensive and compre-
hensive partnerships is achievable and results in signifi-
cant gains in student learning. Benefits can also extend
beyond improved student learning to include better par-
{ ent/child relations, more funds coming into schools, more
¥ effective community services, and lower dropout rates.

BESTCOPY AVAILABLE




STRATEGIES TO HELP SCHOOLS SOIVE PROBLEMS AND BE HIGH-PERFORMING LEARNING COMMUNITIES

REGIONAL AWARENESS
... AND OUTREACH ACTIVITIES -

NWREL work begins with uglomwde
awareness, outreach, and assistance
activities with the broad school-
community, including practitioners,

is using three interrelated
strategies to deliver research and
development-based services to assist
Northwest schools and communities

P n e I AN s policymakers, parents, community

members, and service providers.
Awareness and outreach result from
visits to NWREL's Web site, dissemina-
tion of resource materials, participa-
tion in training and conferences, and
direct technical assistance from

performing learning communities:
Regional awareness and outreach
activities engage educators in delin- 4
eating problems, discussing their
resolution, and disseminating .
resources and information

Ip] Broadly available R&D services help {IRRASIRES

N LTy provide an ini-
tal point of contact by constituents
with NWREL and are gafeways for con-
stituents 10 access more intensive ser-
vices and assistance. NWREL maintains
its toll-free telephone number and
Web site and databases to receive and
respond to requests for information
and assistance from the field.

educators across the Northwest
apply existing effective tools and
processes »
Indepth, long-term R&D assistance
to 15 partner schools helps them
achieve high levels of student
performance

State Coordinators:

W F T conferences. and

other events brings together educators
and policymakers—by state and
across states, cultural settings, and
role groups. These events are con-
ducted to explore and gain perspec-
tives on policy issues (e.g., charter
schools, teacher testing, instructional
time allocations); practitioner issues
(e.g., English language acquisition,
school leadership, aligning curriculum
to standards); and patron issues (e.g.,
community learning centers, parent
support of standards, student voice).
Dissemination of Information an
Lallyay includes newsletters, topi-
cal summaries of research and prac-
tice, research-based products, and
other materials to assist both educa-
tors and policymakers. These inciude
the Northwest Report newsletter, the
quarterly award-winning Northwest
Education magazine, and the. By
Request series of publications provid-
ing useful syntheses and brief, easy-
to-read synopses that clearly define
educational issues, summarize their
research evidence, highlight specific
examples from the region, and explore
implications for both policy and
practice.

Dr Jim Letfler, Unit Manager Joan Shaughnessy Alaska Debra Horibrook-Hehr, Idaho




INDEPTH, LONG-TERM THE NWREL PARTNER DEMONSTRATION SITES ARE
_ R&D SERVICES

More intensive NWREL services offer practi-  NWREL is providing mdeplh Iong term
tioners ucross the Northwest widespread assistance to help 15 partner schools— Kwethluk School, Lower Kuskokwim School District

aceess 1o best practices, tools, and strate-  three in each of the five N Kodiak High School, Kodiak Island School District
gies for educational improvement. At the create classrooms that are high-performing  North Star Elementary School, Anchorage School
same time, development and testing of new  learning communities. The intent of these ~_ District
R&D-bused products and services, as well  high-intensity partnerships is to: Idaho: 2% ‘ R
as adaptation of existing resources, are | Actively engage school personnel, stu- Caldwell High School, Caldwell School District
carried out to fill specific regional needs. dents, and community members in chart- Lakeside Middle School, Plummer-Worley School

Professional Development Institutes s ing their course of action for becoming  District

conducted at strategic locations across the high-performing learning communities _ Holmes Elementary School, Wilder School District

region to provide indepth training and 2 Coherently apply and demonstrate tools
technical assistance in the implementation and strategies for improving schools with ~ Riverside Middle School, Billings School District !
of new or existing procedural knowledge, diverse contexts Rocky Boy High School, Rocky Boy School District
tools, and strategies for improvement lead- 3 Systematically evaluate the effectiveness ~ Whittier Elementary School, Great Falls School District
ing to high perfommnce of this comprehensive approach to edu-  [({GURIE v
activities cational improvement and capture the ~ Madras High School, Jefferson County School District
4 mclude turnkey ummng and technical resulting procedural knowledge to bene-  Whitaker Middle School, Portland School District
assistance to enhance and develop needed fit and guide other schools Siletz Elementary School, Lincoln County School ;
capacity within other organizations— District 3
professional associations, state agencies, Washington: ¥ b cidai o 4
education service districts, and institutions Chief Kamiukin Elemenun School Sunnymdc School |3
of higher education—enabling them to District
better assist schools to improve student Mt. Tahoma High School, Tacoma School District
achievement. Shaw Middle School, Spokane School District

B Compi ehensive School l\’e/m m Assistance Bl
is provided to schools engaged in improve-
ment efforts so that all students meet chal-
lenging standards.

Dr. Joyce Ley, Montana Inge Aldersebaes, Oregon l 4 : Newton Hamilton, Washington




PROGRAMS
AND CENTERS

A A work is administered through si
Training and Technical Assistance Center
and five Research and Development Pro-
grams focusing on priority educational
nccds in the Northwest and across the

nation.

Training and Technical Assistance
Centers focus on:

Meeting the needs of special populations
o Achieving equitable learning for all

Implementing challenging mathematics

and science education

Strengthening student mentoring programs

Creating safe learning environments

Making effective use of technology

!

Research and Development Programs
focus on:

« Using assessment to increase achievement
Meeting the diverse needs of young chil--
dren 411d families

« Broadening the vision of where teaching
and learning occur

e Gaining mformduon to assess and improve
education programs

* Building capacity for continuous
cducation improvement
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ASSESSMENT PROGRAM

he Assessment Program develops effective, practi-
cal, and useful tools and methodology for guiding
and assessing student learning.

.ethodologlc al skills of assessment and research
are blended to develop, validate, report, and use
student assessment information to guide improved
student learning, enhance classroom instructional
practices, and guide school reform and community
improvement. Inherent in this work is the building
of the local school and community capacity neces-
sary to sustain continuous improvement in class-
room teaching and student learning through
training, technical assistance, and partnership
activities with clients.

uch of the program’s work is conducted directly
with teachers through training opportunities and
technical assistance. Interactions with teachers have
taken on increasingly broader forms, including

il LT E e training workshops and institutes, training videos,
e contracted technical assistance, telephone consulta-
=0 tions, and Internet resources.

raining of trainers models have been highly suc-
cessful with NWREL's 6+1 Traits™ Writing Assess-
. ment model, the Traits of Effective Readers, and
- Creating Readers—Spanish, which have been suc-
- cessfully implemented in hundreds of classrooms
across the nation.

Or. Dean Arrasmith, Director
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PROGRAN GORIPORENTS

Assessnent Servdees

Assessment services provided to clients involve the devel-
opment and implementation of applied research study
designs, measurement and information tools, and infor-
mational analyses and reporting methods for document-
ing student learning and effective instructional practices
and programs.

Tirofinfeg amd Techmien Astistmee

Training and technical assistance are provided to develop
the capacity of teachers, educational and commuaity

- policymakers, and school managers to improve student
learning and classroom instruction, to effectively use
assessment information to understand school and com-
munity change, to guide planning and monitoring of
program effects, and to provide reliable and valid
accountability information for reporting to school

and community constituents.

lamgmge Arts Assessment

Trait-based models are being developed and disseminat-
ed for assessing student performance in language arts.
The 6+1 Trait™ Writing Assessment Model encompasses
ideas, organization, voice, word choice, fluency, and con-
ventions, plus presentation. Bxperienced Six-Trait Writing
Assessment scorers provide comprehensive scoring and
reporting of student writing samples. The Traits of Effec-
tive Spanish Writing is a similar model for assessing
writing in Spanish. The Traits of an Effective Reader
assessment model increases the development of reading
skills by encouraging students to read not only the lines
of a text, but to read between and beyond the lines of the
text as well.

Research and Development

Research and development are conducted to enhance the
quality of information systems to assess students' achieve-
ment, behavior and attitudes, and the quality of classroom
msmlcdon

Work w:th educauon and community partners focuses on
aligning school and community goals including academic
and teaching standards, objectives, activities, and mea-
sures to achieve continuous, effective change.

The third-year evaluation of the Washington Reading
Corps was completed, showing the positive effects read-
ing tutoring has on student reading achievement.

[oise School District (Idaho) faculty were assisted in
developing end-of-course assessments in eight content
areas.

4 basic assessment literacy training workshop for teach-
ers was developed and pilot tested.

{the Senior Reading Tutoring Project was initiated, focus-
ing on recruiting and training strategies for establishing
effective reading tutoring services by senior citizens.

[ive 6+1 Trait™ Writing Assessment training institutes
and 73 workshops were conducted across the country
for more than 2,300 teachers and school curriculum
specialists.

[our Traits of an Effective Reader assessment model
training institutes and 30 workshops were conducted
across the country for more than 1,000 teachers.

£ training institute that combines the trait-based assess-
ments for reading and writing was developed and pilot
tested.

The Traits of Effective Spanish Writing assessment model
was introduced in two bilingual conferences and present-
ed to teachers in five workshops.

NUVEERS writing assessment scoring service team scored
more than 54,000 student papers for 40 schools and
districts.

£ new 6+1 Traits™ Writing Assessment training video set
and trainers guide were developed for conducting profes-
sional development workshops.



CHILD AND FAMILY PROGRAM

e Child and Family Program supports learning
and teaching thlough family-focused, culturally
responsive, and prevention-oriented practices.

he program helps ensure that educators, human
service providers, policymakers, and community
and family members have the knowledge, skills, and
resources to help children realize then full poten-
tial, focusing particularly on the needs of young
chlldl en (birth to age eight) and their families.

he early thldhood years are a time of rapid
social, emotional, hngmeﬂc cognitive, and physical
evelopment Coupled with dramatic neurological
changes. While young children are growing and
changmg rapxdly duung this time, f'umlles are
undergoing growth and development, as well.

'he program works closely with all those involved
fiin the lives of young children to help them meet the
fidiverse needs of all children and to help children
ienter school eager to learn.
lients are assisted in developing holistic approaches
to address these needs, emphasizing children and
tamily strengths, and developing partnerships with
families based on mutual respect and responsibility.

he program concentrates on development and
“rapplied research activities to address the challenges
of the rapid social, emotional, linguistic, cognitive,
physical, and neurologcal clmnocs that the early
~ childhood years bring to children and their fami-

. lies. The program assists in the local development
of collaborative efforts among families, schools, and
- communities to achieve high- quahtv programs that
. foster high standards for children.

BEST COPY AVAILABLE
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(PROGRAR CORIRONENTS

[amguage aod [itemey

Key findings in current research and literature on lan-
guage and literacy development are identified and linked
to activities and best practices that support literacy devel-
opment. These efforts include providing leadership for
NWREL's Literacy and Language team, publications, staff
development, and technical assistance.

Stchhoal, Romilly, and Commmumity Pormerdips

Research and development efforts focus on continuity for
children across programs and grade levels, strength-based
partnerships, and responsiveness to culture. These efforts
include the Oregon Parent Information and Resource
Center, leadership for NWREL's School, Family, and Com-
munity Partnerships team, and the Alaska Family Involve-
ment Matrix for Alaska Department of Education and
Early Development.

(Programs Bwlludon

Third-party evaluations of program effectiveness are
conducted using sound and rigorous research strategies.
Evaluations include the Idaho State Library Association’s
Read to Me early literacy campaign, Oregon Crisis/Relief
Nurseries for the Oregon Commission on Children and
Families, Portland Urban Enterprise Community Technol-
ogy Center, Even Start Family Literacy programs, and
Comprehensive School Reform (CSRD) projects.
Teelmology in Barly Chifdhoed Bdneion
Recommendations, guidelines, and resources for appro-
priate and effective use of technology with young children
are developed and disseminated through written materi-
als, workshops, and NWREL's Web site. Products include
the Early Connections Web site and the By Request book-
let, Technology in Barly Childhood Education: Finding
the Balance. -

Teclmica] Ashmes in Barlly Chifldhoad Ednetion

A varlety of strategies are used to assist families and the
staff of early childhood programs to be more effective in
supporting the growth and development of young children.
These include electronic newsletters, Region X Head Start
Association, and assessing school readiness for the Alas-
ka Department of Education and Early Development.

A monthly electronic newsletter was instituted on impor-
tant topics in early childhood.

{raining workshops were conducted for various audiences
on Literacy Development, Out-of-School Time, Impact of
Culture on Learning and Development, Asset Mapping,
Action Research, Parents as Teachers, Technology and
Young Children, and more.

[Bvaluations were completed of the Grandview Early
Learning Center, Puyallup, Washington; the Olympia Fed-
eral Even Start Program, Washington; Oregon Crisis/Relief
Nurseries and Community Technology Center, Oregon.

The Parent Information Resource Center (PIRC) added
sites across Oregon to provide information and training
for parents.

A By Request booklet was published, Technology in
Early Cbildbood Education: Finding the Balance. A
Spanish version of Basy Ways for Famlies to Help Chil-
dren Learn was developed. Journal articles “Learning to
Read and Write: A Place to Start” and “Learning to Read
the Hurt: Nurturing Emotional Literacy” were published
in the Oregon Elementary School Journal and Young
Children.

& training and resource manual, Connecting Schools,
Families, and Communities for Youth Success: Plan-
ning for Youth Success was developed for publication.

Praining and technical assistance related to early child-
hood education and strengthening school, family, and
community partnerships, were provided for thousands
of educators in the Northwest.



COMPREHENSIVE CENTER

SRL¥ e Comprehensive Center-helps ensure thatall
[ students are provided opportunities to succeed in
¥ school. o “ ‘
M ne of 15:regional assistance centers across the
& nation,.the Comprehensive Center for Region X is
ll - hosted by NWREL:in partnership with the Affiliated
| Tribes of Northwest Indians :and Salish Kootenai
& .- College to serve state.and local-agencies in Idaho,
ik Montana, Oregon, Washington,.and Wyoming,
i¥he primary recipients of center services are state
't education agencies, whose responsibility is to
~ address the needs-of high=poverty schools; includ-
{ ing schools_eligible for Title I schoolwide programs
{>-and Title VII comprehensive:school grants. Collabo-
i “ratiomswith:the:state:agenciesfocuses on-schools . -
| - withmultiple-barriers:to:providing high-quality. ser- _
- vicesito-targeted:populations:including childrensin -
{ high=poverty:areasmigratory:children; immigrant .
1 children, childrenwith limited English-proficiency,
- neglected:.and.delinquent children, homeless chil--
{ -.dren:and youth,:and Indian:children,
rough:collaboration with:the:states, the Compre-
% hensive Center:provides tailored workshops.and. |
.- training; leadership:institutesspublications, prod-.. .
sucts,:and awresourcezmaterials:collection:to.assist . -
chools:in:meeting the-educational needs:of special -
*populations:of:children-and:youth. Center. activities
extend.into schools:and.communities, encouraging
arents:and businesses to become involved in-sup-
+_porting the.educational success of all children.




CENTER COMPONENTS

Stamdordss, Assessrnent, snd Spesi Ropulions
Training and resources help school and district adminis-
trators and teachers implement state content and perfor-
mance standards for all children, while encouraging the
cultural congruence of assessments for Native Americans,
Hispanics, Asians, African Americans, and students from
other ethnic and cultural groups.
Titlle [ Selhoaliwidle Pregroms
Topics of workshops for development and implementa-
tion of Title 1 schoolwide programs include parental
involvement, creating a safe environment free of violence
and drugs, combining federal and local resources, using
data to focus instructional change, standards and assess-
ment, ongoing and sustained professional development
for student academic achievement, and educational pro-
grams for migrant, bilingual, and Indian students.
Readling Soosess Neowaolk
A cadre of Reading Success Network trainers provides
teacher/coach training in peer coaching, assessment, and
instructional strategies at the K-3 level. Selected schools
are participating in a national evaluation of the program.
Schoel Reform
Training focused on the required components of compre-
hensive school reform plans and evaluation is provided
to schools eligible for Comprehensive School Reform
Demonstration (CSRD) funding. Assistance is provided
to CSRD sites in the region.
WheleSchoel Reform Buldon
An NWREL guidebook provides practical information on
evaluation of CSRD and other whole-school reform efforts.
Training in the use of this guide is provided to CSRD sites,
as well as other whole-school reform schools,

& meeting of representatives of Northwest state education
agencies on standards and assessment focused on identi-
fying accountability issues and efforts of the respective
states to support training in a standards-based environ-
ment (e.g., curriculum alignment, assessment tools,
professional development, teacher education, etc.).

& training workshop on school improvement strategies
was conducted with the Oregon Department of Education
for teams of teachers and administrators from 20 Oregon
Comprehensive School Reform schools. School stories
were shared with leadership teams from Oregon’s Tide 1
Schools of Merit.

A keynote presentation on public relations and communi-
cating standardized test results to the school community
was presented to 70 administrators at the Wyoming Ele-
mentary School Principals annual conference.

Seven trainers from the region were prepared to provide
technical assistance workshops and consultation services
on Title IX Indian Education Prograin applications.

Training based on the Assessment Matrix for Classroom
Instruction was conducted in Spokane, Washington, for
Northwest participants and in Washington, D.C., for rep-
resentatives of the U.S. Department of Education, Title I,
and Native American Indian Education.

A technology training strand was conducted for 750 par-
ticipants at the National Indian School Board Association
(NISBA) summer institute in Portland.

Training on the use of data to plan instruction was con-
ducted for 19 teachers and principals at Arapaho School
in Wyoming.

[22]



EDUCATION, CAREER, AND
COMMUNITY PROGRAM

, eer; and Community Program
helps broaden the v151on of when and where teach-
- ing and learning occur by helping volunteers and
- staff members improve their services wherever they

“work—in education, community service, and

“employment settings demanding higher skills

for today’s complex world.
jNuring its 30-year history, the program has devel-
. oped nationally recognized tools that help students

‘see the connections between what they learn at
4 school and what they do in careers and lifetime
L problem solving. .-~
~ ., e program supports efforts to build partnerships

+.1 among institutions in the business of lifelong learn-
" ing—schools, community agencies, and the private
~sector where valuable learning and service opportu-
nities often lie untapped.
e -Fmﬂram activities include:
1 Training and technical assistance via workshops,
institutes, and conferences
Curriculum and program development, emphasiz-
ing contextual teaching and learning, particularly
efforts to link real-world experience with rigorous
_ academic standards -
Research and evaluation activities to determine
what works

*  National service programs that focus on literacy,

- anti-poverty solutions, and getting the most from

" voluntary enterprises

Information dissemination to meet practitioner
-needs

Dr. Eve McDermatt, Director




PROGRAN GORIFONENTS

Totors, Memieos, and Literey

Training and technical assistance are provided to national
service projects focusing on tutoring, mentoring, and lit-
eracy. Services are provided in partnership with Bank
Street College in New York to Volunteers in Service to
America (VISTA) and other education and literacy-related
projects funded by the Corporation for National Service.
Midlle amnd) g Schoals

Promising instructional practices and training in commu-
nity partnership strategies are provided for middle grades
and high schools, including smaller learning communities
and contextual teaching strategies to help students learn
to apply skills in real problem solving.

Nootiwest Conmumumnily Service Rregraems

AmeriCorps community service activities focused on liter-
acy, environment, public safety, and the effects of poverty
are assisted to strengthen staff competencies and gauge
program quality.

[Program Belvation

Evaluations are conducted of innovative programs aimed
at helping staff members improve their teaching skills
and help students learn in new ways.

Curicdioon Resoorees

Model standards-based instructional materials are created
to help students confront real-life situations.

&n activities toolkit, Teens Working: Turning Barning
into Learning, was developed to show young people the
connection between work and school.

A resource guide, Everyone’s Guide to Successful Profect
Planning: Tools for Youth, was developed on planning of
projects tied to academics.

{he 2001 summer Menucha Topical Forum examined
how teacher preservice education programs can imple-
ment contextual teaching and learning strategies.

e Tutor quarterly newsletter was developed and dissemi-
nated to assist practitioners in national service projects.

e first multimedia National Service Symposium was
conducted for more than 200 participants.

®ne hundred twenty-five AmeriCorps program staff from
six states attended the Network Northwest.

Kfore than 1,000 technical assistance sessions and nearly
50 training workshops were conducted on literacy, men-
toring, and tutoring issues in schools. More than 25
training events were conducted on youth development.

Work with middle schools included evaluation of the
Seattle Middle School Support grant and support for the
Albertson’s Middle School Reform conference in Idaho.

Standards-based curriculum materials were developed to
help teachers reach rigorous standards using safety and
health content that working teens face in workplaces.

Workshops were coordinated around the nation to orient
high schools to features of the New American High Schools
(NAHS) initiative.

Bvaluations were conducted of innovative projects: Uni-
versity of Washington Consortium for Contextual Teaching
and Learning, three Technology Innovation Challenge
Grants, three Preparing Teachers for Tomorrow's Tech-
nology projects, seven 21st Century Learning Communi-
ties grants, and Tech Prep programs in Hawaii, Oregon,

- v, and California.

il

Loalk
.



EQUITY CENTER

Ihe Equity Center develops the capacity of school

"_ _\’t(') implement policies and practices that lead to
".equitable, high-quality education for all learners.

he center helps public schools and communities

."incorporate the key components of educational &
} equity into policies and practices that ensure each
" student receives what she or he needs to succeed.

Assisting schools to align equity goals with state

+ standards and school improvement plans and to

_ implement change in the context of comprehensive

~ school reform is critical to improving schools for
- all students.

he center provides assistance on topics including
research-proven instructional strategies, equitable
assessment and student placement procedures,

~ bilingual strategies to educate English language

|, learners, the history and culture of immigrant

-... Joyge Harrls, Director _ .

" groups in the region, increased parent and commu- .

nity involvement, development of anti-harassment

1. policies and procedures, reduction of racial and

cultural isolation, and school-based violence. Ser-
vices are delivered to districts upon request through
a combination of training, technical assistance, con-
sultation, resource identification, product develop-
ment, .and collaboration with key agencies and

| organizations.

he center’s work in urban and rural areas involves
the development of professional development tools
to support teachers and administrators who serve
linguistically and culturally diverse students.

he center operates the Region X Equity Assistance

Center serving Alaska, Oregon, [daho, Washington,

Hawaii, Guam, Commonwealth of the Northern Mar-

{| - iana Islands, American Samoa, and the Republic of




CENTER COMPONENTS

School-Brsed Harnssmen

Training activities, classroom and curricular strategies,
legal responsibilities, and self-assessments are provided
to school staff, students, families, and communities to
identify, prevent, and address school-based harassment.
Bduezeion for mmigran Sudets

Information, training, and technical assistance focused
on the educational needs of immigrant students are pro-
vided within the context of instruction, materials, curricu-
lum, and interactions. -
Byehable Avses and Use of Tedimalogy

Training, self-assessments, and effective strategies enable
practitioners to develop and identify programs and tech-
nology practices to provide students with equitable access
to equipment and instruction and to eliminate inequities.
Miznooeing Young Weanen

Resources and training assist schools and communities
to develop a comprehensive approach to planning, imple-
menting, and evaluating mentor programs for diverse
young women.

ety Challlemge in Charer Schoells

Resources, training, and a regional listserv increase
awareness of equity issues embedded in operating a
charter school.

Bltimgmall/BS, Programs

Training and technical assistance help administrators and-

teachers design and implement effective plans and pro-
grams for bilingual/ESL students.

CanderSpeciic (for Gl

Training materials developed by the center assist policy-
makers, administrators, and program staff in designing and
implementing gender-specific programs for girls within
the juvenile justice system or those at risk of offending.
[Prtmetipal leadiersifip

Training and resources develop principal leadership
skills based on the key components of educational equity
and strategjes to manage an equitable teaching and learn-
ing environment.

{fraining and technical assistance services were provided
to more than 5,000 K-12 personnel, parents, and com-
munity members in the center’s service area.

e Pacific Equity Academy was convened for teams from
Guam, American Samoa, Republic of Palau, and the Com-
monwealth of the Northern Mariana Islands, who were
assisted in developing equity plans.

& Charter Schools listserv was activated to provide oppor-
tunities for networking and sharing of information among
the charter schools in the reglon.

£n Equity Institute was convened at the U.S. Department
of Education Improving America’s Schools annual confer-
ence in Sacramento.

4 five-day national EDEQUITY online discussion on Edu-
cation and Immigrant Girls was moderated in collabora-
tion with the Women’s Educational Equity Act Program.

A monthly online newsletter, Look@Equity, was produced
outlining current and upcoming events and regional top-
ics of interest.

Tiraining on gender-specific programming was provided
to members of the Federal Work Group for the U.S. Office
of Juvenile Justice and Delinquency Prevention.

[District bilingual plans were reviewed and follow-up
technical assistance provided in collaboration with the
Western Regional Office of Civil Rights and Idaho Depart-
ment of Education.

Three workshops were conducted at the Annual Pacific
Educational Conference in Guam.

{he center collaborated with the Oregon Department of
Education to plan and coordinate the 2001 Oregon Sum-
mer Bilingual Institute.
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Project evaluation assistance is provided on a contract
basis to local school districts, educational service districts,
state education agencies, and other public and private
agencies. Projects are evaluated on a wide range of topics,
including reading instruction; school improvement; drug,
alcohol, and violence prevention; technology integration;
mathematics and science education; at-risk student popu-
lations; vocational education; and nontraditional learning.
(R, Program Bealvdion .
Evaluation studies are conducted of research and develop-
ment activities implemented by NWREL under the Region-
al Educational Laboratory (REL) Program contract with
the U.S. Office of Educational Research and Improvement
(OERI). These activities include outreach and awareness,
regjonal training institutes, intensive work conducted with
15 partner sites in the region, and national leadership
activities in Re-engineering Schools for Success.

NWREL Prograns and Genters

Evaluation assistance is provided to other NWREL pro-
grams and centers to meet funding and accountability
requirements in areas of comprehensive assistance, equi-
ty, math and science education, mentoring, safe schools,
and technology in education.

(28]

[valuation services were provided to 30 organizations,
including federal agencies, universities, state education
agencies, regional educational service districts, school
districts, schools, and private organizations.

Dorty-three major evaluation reports were developed in a
wide range of areas, including reading instruction, school
improvement, technology, mathematics and science edu-
cation, at-risk student populations, vocational education,
and nontraditional learning.

[Arst-year data collection and analysis were completed for
Oregon Reads, a Reading Excellence Act (REA) project
implemented by the Oregon Department of Education in
14 high-poverty schools.

& comprehensive evaluation design and related instru-
ments were developed for Washington Reads, a Reading
Excellence Act (REA) project implemented by the Wash-
ington Office of Superintendent of Public Instruction in
32 schools.

{Bvaluation of technology projects focused on the use of
technology to support educational reform, professional
development, and instructional improvement.

[istance learning studies were expanded to include inno-
vations in K~12 classrooms, adult education opportunities,
and access for incarcerated youth populations.

A comprehensive evaluation design was developed for
research and development activities conducted under the
Regional Educational Laboratory contract with the U.S.
Office of Educational Research and Improvement (OERI).

A framework and related data collection and analysis pro-
cedures were established for documenting the creation
and use of “procedural knowledge” in implementing var-
ious school reform efforts in low-performing schools.

[Bvaluation assistance was provided to other NWREL
programs and centers, including the Technology in Edu-
cation Center, Math and Science Education Center, Com-
prehensive Center, Equity Center, and National Resource
Center for Safe Schools.
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CENTIER COMPONENTS

Resomrees for Elisstve Tenehing and Lenming

The It's Just Good Teaching publication and video series
focuses on topics related to high-quality science and
mathematics programs to help K-12 teachers implement
proven successful practices. Ten topical booklets summa-
rize current research, highlight effective strategies, and
identify useful resources. Three videos provide a class-
room glimpse of effective instruction in mathematics
problem solving and science inquiry. Northwest Teacher
is a theme-based journal devoted to rigorous and imagi-
native teaching and learning in mathematics and science.
Mudheamarties Probiem-Seiving Moda™

NWREL's Mathematics Problem-Solving Model provides
classroom teachers with tools and resources to enhance
problem-solving instruction and support student learning
toward higher standards in mathematics. Components are
a trait scoring guide, grade-level open-ended tasks based
on the NCTM strands, student work samples and anchor
papers, and professional development materials.

Stchenes Inquiry Modd™

NWRELSs Science Inquiry Model provides classroom
teachers with tools and resources to help students learn
scientific concepts, skills, and processes through student-
led inquiry. Components are a trait inquiry scoring guide,
grade-level open-ended tasks based on national sclence
strands, student work samples and anchor papers, and
professional development materials.

lafiormation snd Resouree Disaminuion

The lending library includes 1,800 titles of mathematics
and science teacher support materials, assessment ideas,
research syntheses, professional development books and
videos, and standards-based curricula. The Practical
Inquiry newsletter targets administrator issues.
Crsopmmizsd] Serviess

Direct services to schools, districts, and other organiza-
tions are tailored to meet the needs of individual clients
on such topics as aligning district curricufum with state
and national standards, project evaluation, and conduct-
ing mathematics program audits.

Three issues of Northwest Teacher were produced on
the following topics: In an Era of Reform: Standards in
the Classroom; Lesson Study: Teachers Learning Together;
and Taking It Outside: Science lnquiry.

fore than 19,400 copies of publications and videos from
the It's Just Good Teaching series were disseminated to
educators across the region, as well as nearly 14,650
copies of Northwest Teacber and more than 3,000
copies of Practical Inquiry.

Tthe Resource Lending Collection expanded to nearly
1,800 titles, with more than 260 clients borrowing nearly
770 items. Staff researched and responded to nearly 100
information requests.

[Partner sites were established with 11 districts in the
region, and on-site professional development was provid-
ed to more than 200 educators at 30 schools.

{thirteen Eisenhower National Clearinghouse/Northwest
Eisenhower Regional Consortium Access Centers were
established across the five states to further disseminate
ENC and consortium resources.

Annual institutes were conducted in collaboration with
the Oregon Department of Education and Washington
Office of the Superintendent of Public Instruction to sup-
port state goals for improving mathematics and science
education.

{ntensive, on-site professional development in the NWREL
Mathematics Problem-Solving Model™ was provided to
teachers in Arizona, Colorado, 1daho, Montana, Oklahoma,
and Washington.

[ifty-four strategic alliances were formed with agencies,
organizations, and projects to leverage resources and
develop collaborative efforts to identify, collect, and dis-
seminate high-quality materials and services.

30




NATIONAL MENTORING CENTER

yhe National Mentoring Center assists schools and
.community-based organizations throughout the

“ country in creating, implementing, and improving
. mentoring programs for disadvantaged youth. ,
[l fentoring has been shown to be an effective tool in 74
#“shelping youth develop educational and social skills,
‘and reducing involvement in gangs, drugs, and

{l:-- other delinquent behavior.

V)L 1 R¥National Mentoring Center was established
1 1998 through a cooperative agreement with the
U.S. Office of Juvenile Justice and Delinquency Pre-
“* vention (OJJDP). The center provides conferences,
training events, and publications to mentoring pro--
grams across the United States, particularly the near-
ly 200 Juvenile Mentoring Programs (JUMP) that

% OJJDP has funded since 1995.

ollaborating with NWREL in operating the center

¥ are Big Brothers Big Sisters of America (BBBSA)

_ and the National Mentoring Partnership, both

. nationally recognized mentoring organizations, and

- Public/Private Ventures (P/PV), a national leader in
“ research on mentoring. Together, the four organiza-
tions have.developed and are disseminating training
‘materials.and a curriculum related to mentor pro-,

- gram development, effective mentoring relation- -
-ships, and building stronger state partnerships for
mentoring. -

N

rk.Eulop, Director



CENTTER COMFONENTS

Trafining amd Tedhmicd Asdsames

The center provides training and other assistance to men-
toring programs across the country through a variety of
conferences and workshops. JUMP programs, funded by
OJJDP, receive intensive training and support through a
cadre of mentoring experts, specialized custom training
events, and one-on-one consultation,

Inflormatien Serfots

The center maintains one of the country’s largest collec-
tions of mentoring materials, including books, videos,
training guides, and evaluation instruments available for
loan to any program in the country. The center also pro-
vides information searches and research assistance via
phone and e-mail. Its Web site is one of the most compre-
hensive resources available in the youth mentoring field.
Cuooieudio mnd Publicbons

The center has developed a 10-module training curricu-
lum for use by mentoring programs in the areas of pro-
gram development and mentor training. The curriculum
is based on mentoring research and features the best
practices for creating strong programs and mentoring
relationships with youth.

Supplementing the curriculum is the Technical Assistance
Packet series. These publications touch on significant
issues for mentoring programs and offer innovative strate-
gies in the areas of mentor training, school-community
partnerships, and program sustainability.

Quarterly Bulletins feature the latest in mentoring
research, information on the center's activities, and pro-
files of successful programs and mentoring relationships.

RAJOR 2000 ACCOAIPIISHRNENTS

Three regional mentoring training events were conducted,
serving 400 mentoring practitioners across the country.

Six of eight planned Technical Assistance Packets were
published on key mentoring issues: ABCs of School-
Based Mentoring, Supporting Mentors, Training New
Mentors, Building Relationships, Recruiting Mentors,
and Mentoring Sexual Minority Youtb.

The training curriculum, Strengthening Mentoring Pro-
grams, was disseminated to more than 1,000 agencies
for use at the program level.

Three specialized training events were held for JUMP
Programs, dealing with issues of diversity, program
sustainability, and effective program practices.

£ national, postcard-based mentor recruitment campaign
was conducted.

The center's information services responded to more
than 500 requests for information and research.

The center coordinated an alliance of federal agencies
providing mentoring to youth in the Washington, D.C,, area.

Bour Brlletins were distributed nationwide to 5,000
programs and individuals.




NATIONAL RESOURCE CENTER
FOR SAFE SCHOOLS

W ihe National Resource Center for Safe Schools p10- 3
" vides training and technical assistance to schools
- and communities throughout the country to create -
" and maintain safe learning environments free of
.~crime and violence. :
cnten services support a comprehenswe approach
to the development of safe school plans by schools -
and communities to build a solid foundation of pro-
§: grams that embrace diversity, build resiliency, and
. provide educational programming within the con-
5 text of comprehensive school improvement plans.
[Womprehensive safe school plans contain such
% essential components as positive schoolwide behav-
“ jor and academic standards for all students; sensi-
~ ble schoolwide safe school policies; active and
» engaging school/community partnerships; secure
5 fmhuea and crisis response plans; early identifica-
¢ tion, intervention, and referral of antisocial and vio-
lent children and youth; and a safe school planning
team that is linked to the overall school improve-
ment planning cfforts. :
fUhc center, established in 1998 through a coopera-
tive agreement with the U.S. Office of ]uvemlcjusllce
~and Dehnquency Prevention (OJJDP), collaborates
" with state educational agencies, state and local juve-
nile justice agencies, state school safety centers,
professional organizations, and technical assistance
providers and networks across the country.

Dr. Rex Hagans, Director




CENTER COMPONENTS

Sife Schoel Hins

The center provides assistance to schools and communi-
ties in developing safe school plans for implementing and
sustaining a targeted, comprehensive set of activities.
Traiinfing aind Techmien] Asdsmee

In 2ddition to the workshop on Creating Safe Schools: A
Comprehensive Approach, the center provides training
and technical assistance through regional safe school
conferences and technical assistance to school districts
to: (1) assess the conditions of schools and communities,
(2) strengthen school policies, (3) develop an early warn-
ing and response system, (4) develop and implement
effective strategies and practices in violence prevention
and reduction, and crisis response, (5) foster schiool/
community partnerships, and (6) evaluate prevention
program efforts.

Infformarion Disseminion

The center disseminates information on safe school issues
and concerns, highlighting effective programs, prevention
strategies, best practices, training opportunities, and
other resources.

Nafomal Negworls (or Salts Sehoels

The center works to refine effective training materials,
methods, research-based information, and protocols on
school safety in collaboration with a national advisory
cominittee, state educational and juvenile justice agencies,
the Hamilton Fish Consortium on School and Community
Violence, state school safety centers, and other training
and technical assistance providers.

MAJCR 2001 ACCORIPLISTMENTS

[Begional Safe Schools Conferences were conducted in
Reno, Nevada, and Austin, Texas, providing a wide range
of training workshops for educators, administrators, law
enforcement officials, and state education agencies on
Comprehensive Safe School Planning, Addressing Bullying
and Harassment, and Information on Resources to Sup-
port Safe School Plans.

&\ intensive training program is being carried out at
eight sites on specific steps in the safe schools planning
process: develop school-community partnerships, con-
duct needs assessment, develop a plan, implement best
practices, and evaluate progress (Newburg, Oregon; Gar-
diner, Maine; Swanton, Vermont; Shiprock, New Mexico;
Pine Ridge, South Dakota; Little Rock, Arkansas; Belgrade,
Montana; and San Juan, Puerto Rico).

{iwo workshops on Truancy Issues and Solutions were
conducted at the National At-Risk Youth Conference in
Myrtle Beach, South Carolina.

£ session on issues and concerns of mayors related to
safety in schools was provided for 45 mayors and council
members at the National League of Cities conference in
Rio Rancho, New Mexico.

[Preconference sessions on Creating Safe Schools were
conducted with the Hamilton Fish Institute on Schoo! and
Community Violence at the OfJDP National Conference in
Washington, D.C.

A keynote session on the comprehensive approach to safe
school planning was presented to law enforcement, juve-
nile justice, and mental health personnel, youth-serving
agencies, and educators at OJJDP's Juvenile Accountabili-
ty Incentive Block Grant conference in Houston, Texas.

{fraining was provided to 150 law enforcement and FBI
personnel at the FBI-New Orleans School Crisis Planning
meeting.

{he Safety Zone newsletter and Safe Schools Fact Sbeets
were developed and 200,000 copies distributed nationwide.

Rn Interactive School Safety CD-ROM was produced and
7,500 coptes distributed.




SCHOOL IMPROVEMENT PROGRAM

"~\,w

Jhe School Improvement Program builds the capac-
ity of school systems—schools school districts, and
their communities—to work as high-per fmmm;J

* learning communities so that all studems achieve

¢ to high standards.
Vi hen all stakeholders in a school system agree on

. and are committed to a mission and student learn-
ing goals, they will support and promote them. Peo-

* ple from the school; school district, and community

~ need to share leadership and continually engage in

}. the process of educational improvement. To achieve
Z‘} increased student performance, school systems need

- to establish standards for studentlearning goals.
_ fchools should provide equal opportunity and
achieve equitable results for all students—students

- in varying ethuic groups, students.of different socio-

_economic status, and male and female students.

< Building consensus and commitment in setting stu-

* dent goals requires-widespread involvement of all

. stakeholders, including those who represent the

- diverse perspectives and cultural composition of

- the community.

he school system must ensure that core elements
. of the lear ning and teaching process—curriculum,

J ;, instruction, and assessment—align with one anoth-
> er and w1th the mission and goals. The mission and
- student goals should be the prime consideration

when human, financial, and other resources are

* allocated throughout the school system. Data and

| information about students, the school, and the

- community are necessary for making decisions
. about the improvement effort. The system must have
- a structured process to facilitate data collection,

« analysis, and reporting necessary for decisionmaking,
fehe goal for the school system is to become a high-
performmo learning community in which studcnts
staff, and stakeholders learn and grow contmuously

- so that all students learn well. The cultural norm is

- established that supports continuous improvement,

F - including high-quality professional development

- leading to use of research-based practices, so that
each student is successful.

Or. Bob Blum, Dir




PROGRAN CORTRONENTS

Cuward) to Breeellanse I

Onward to Excellence I (OTE II) is a training and technical
assistance program to improve school/district/community
systems, engaging all stakeholders in efforts to increase stu-
dent learning related to community-valued goals.
Resoursss T Support Schoel

Publications support the learning success of learners of
all ages by familiarizing educators, parents, community
members, and students with the findings of educational
research and examples of successful school improvement
efforts.,

Schoo] mprovemen Sudies

To evaluate and learn from ongoing, long-term school
improvement efforts, NWREL (1) develops its capacity to
conduct impact studies of systemic improvement efforts,
(2) develops capacity of others (e.g., local research teams)
to conduct such work, and (3) develops the capacity to
conduct studies in collaboration with other organizations.
Quility Teackiing smd (eanming

Products and services are offered to help educators as they
improve curriculum and instruction so that all students
achieve to high standards. Through an inquiry process,
teams of teachers examine their practice; determine criti-
cal learning experiences to meet local, state, and national
standards; apply research and theory on learning and
teaching as they design lessons; and assess the impact

of their designs on student learning,
Natfomal) Lendtersiiip o Re-Enginseing Schools
Leadership is provided in establishing and supporting
collaborative work among organizations nationwide to
develop, promote, and study efforts to re-engineer schools.
People and organizations are brought together to under-
stand and improve the impacts of comprehensive school
reform efforts across the country.

MAJOR 2000 ACCOMIPLISHREENTS

The Listening to Student Voices Self-Study Toolkit was
completed in collaboration with other reglonal laborato-
ries and published by NWREL.

The partnership with the National Clearinghouse on
Comprehensive School Reform was strengthened and the
Web site for the Catalog of School Reform Models was
redesigned, making it more useful to schools.

A research synthesis titled Principals of High-Achieving
Schaols: What the Research Says was developed.

&n article, “Part-Time Class Size Reduction at Fall City
Elementary School,” was included in the book, How Small
Classes Help Teachers Do Their Best, published by the
Temple University Center for Research in Human Devel-
opment and Education.

A national invitational working conference, Closing the
Achievement Gap in High Schools through Comprehen-
sive School Reform, was conducted by a partnership with
Annenberg Institute for School Reform at Brown, Consor-
tium for Policy Research in Education, U.S. Office of Edu-
cational Research and Improvement, and Council of Chief
State School Officers.

Tventy-five additional schools across the nation chose
Onward to Excellence II as their school reform model.
Some schools using the OTE II process are reporting
substantial improvements in student achievement.

{iwo sections were updated in NWREL's Research You
Can Use to Improve Results: Section 2—Management
and Organization and Section 3—Instruction and
Instructional Improvement.

Avticles titled “Standards-Based Reform: Can It Make a
Difference for Students?” and *“Reforming Education From
the Inside-Out: A Study of Community Engagement and
Educational Reform in Rural Alaska” were published in
the Peabody Journal of Education and the Journal of
Research in Rural Education.




TECHNOLOGY IN EDUCATION CENTER

j\he Technology in Education Center supports ele- ™
- mentary, secondary, and postsecondary schools and.
" educators in the effective and appropriate use of
gl - new technologies.
jthe goal of using technology in schools is to sup-.
“port teaching and learning. To do this, technology
@ must be integrated into the everyday lives of teach-
- ers and students. This integration is a complex
process, requiring leadership, planning, staff devel-
Bl “opment, and ongoing teacher support. Creating and
R providing materials that illustrate and provide direc-
~ tion in this process is a critical need. Rural, isolated,
ii‘"},imd underserved communities experience special -
1+ challenges as they implement and use technology
| in their schools.
SRR has conducted activities to assist schools in
using technology since the 1970s and now operates
Il the Northwest Educational Technology Consortium
(NETC), one of 10 federally funded regional technol-
ogy consortia—the R*TECs. The consortium, which
includes state education agencies in the region,
focuses on:
Using technology to help make fundamental shifts
in teaching and learning
Aligning technology use to support school
improvement and reform
Ensuring equal and equitable access of all
students, particularly the disadvantaged, to
high-quality learning opportunities
Improving the entry, retention, and development
§ of highly qualified teachers
JIdult basic skills and preservice education for
teachers, two special areas of need, are the focus of
the center’s work with Northwest colleges of educa-
, tion and the Northwest Regional Literacy Resource

Dr.. Seymour, Hanfling, Director




CENTER CONPONENTS
Imoegraing Techmology Inte Chssvooms

Models, best practices, cost-effective use, and methods
for measuring impact at the classroom level are dissemi-
nated to teachers and other building-fevel leaders.

stmct and school techno}ogy planning teams compris-
ing community members, administrators, teachers, and
technology coordinators are supported in the development
of computer networks, including the use of videoconfer-
encing, that support the integration of technology into the
classroom.

Teelmollogy Mas

Products and services support the development and
implementation of effective technology plans, including
strategies to measure the impact of technology on the
teaching and learning process.

Assesyme) and Brlinafon ,

Assistance to state agencies and local school districts in
evaluating the impact of technology on student learning
includes staff development, evaluation planning, and
instrument development. Independent evalvations are
conducted for Technology Innovation Challenge Grant
and Technology Literacy Challenge Funds projects.
Preservise Educion Progrms

Support is provided to prepare teachers with skills for
using technology and integrating it into the curriculum.
Al Basie Bioention

The center is working with adult basic educators to effec-
tively integrate technology into their adult literacy and
basic skills programs.

Rore than 36,000 copies of print, video, and CD-ROM
products were distributed to help schools plan, implement,
and evaluate the use of technology.

Daff development activities were provided for more than
4,400 people throughout the region.

0ore than 20,000 copies of a third video classroom tape,
It's a Wild Ride, were distributed nationally in collabora-
tion with Intel Corporation as part of NWREL's Class-
rooms@uwork/tools@hand set of multimedia and print
resources on integrating technology into the classroom.

A booklet, Technology in Early Cbildbood Education:
Finding the Balance, was developed.

Staff development was provided for adult basic education
providers in all six states.

The Beta Educational Technology Assessment (BETA)
Guide for Teachers was created in collaboration with the
Alaska Department of Education and Early Development.

Technology education strands were conducted at
the National Indian School Board Association annual
conference.

Bvaluation continued for the fifth year on the impact of

TELDEC, a program infusing technology into districts
across the state of Washington.




conducted 2,732 activitics in 2001
that provided educators, policvmalkers,
and the public with information, matcrials,
knowledge, and skills to improve the results
of education. .

% ore than 75,000 people benefited directly
-from NWREL activities, including 24,993 par-
ticipants in NWREL workshops, conferences,

and technical assistance sessions; 48,483
who requested and received products and
publications through the NWREL Document
Reproduction Service; and 847 who request-
ed searches for information on topics and
issues they were confronting.

n addition, 237,637 copies of NWREL publi-
€ cations, newsletters, and other free materials
a were disseminated.

Web site attracted 2,177,379 visi-
tor sessions in 2001—06,161 people cach
day—who spent an average of slightly more
than 10 minutes gaining information and
resources from the more than 12,000 pages
of information on NWREL's Web site. During
these sessions, visitors accessed 7.4 million
1 pages of information, a 35 percent increase
over the prior vear.
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APPLIE]

T :
RESEARCH AND DEVE

PMIENT

109 new products and publications resulted
from research and development.

SYIER developed 28 new products
during 2001, providing tools and
strategies that support systemic reform
efforts, effective teaching and learning,
and strong parent and community
partnerships. New NWREL products
included curricutum materials, training
modules, handbooks, and research
syntheses for widespread distribution.
In addition, NWREL produced 81 new
publications for specific audiences,
such as reports on project evaluations,
literature reviews, and policy papers.

AxxeosTnet. A major new 641 Trait
Writing Assessment product is an eight-
part video series and accompanying
facilitators guide for staff development
specialists, teachers, and curriculum
directors. One video is a focused
introduction to the trait-based writing
model and the seven additional videos
highlight each trait: ideas, organization,

voice, word choice, sentence fluency,

 conventions, and presentation.

&so new is a colorful 32" x 32"
Six+1 Trait Writing Assessment poster
in either English or Spanish.

The Assessmment Matrix for Classroom
Instruction is a six-point matrix that
helps teachers collect information
about their students’ progress, and to
analyze and apply the data to improve
instruction and student performance.

Sehoal Both a Lis-
tening to Student Voices introductory
package and a self-study toolkit provide
information and resources for using
four pragmatic, manageable ways
schools can conduct self-study aided
and enriched by student help. Devel-
oped by NWREL and other regional
educational Iaboratories, the four tools
are called Student Reflection Protocol,
Student-Led Focus Group, Data in a
Day, and Analyzing Surveys with Kids.
The materials include guidebooks,
handouts, stories of school success,
and videotapes demonstrating use of
the tools.

(onrad] Bipenftoms A new seven-
book series of Multigrade Classroom
handbooks draws on more than a
decade of research by NWREL's Rural
Education Program and incorporates
the practical wisdom of an experienced
team of teachers. The handbooks
cover classroom organization; class-
room management and discipline;

instructional organization, curriculum,

and evaluation; instructional delivery
and grouping, self-directed learning;
and planning and using peer tutoring.

(ndfion Riventon, Learn-ed
Nations: A Compendium of Schooling
Practices for Native American Stu-
dents, developed by Alaska Native and
American Indian master educators,
presents tools and resources for shap-
ing environments that foster learning,

Conmunityditascd)iicarning
Educators and youth-development
professionals who believe in extending
the classroom into the local commu-
nity are the audience for Everyone’s
Guide to Successful Profect Planning:
Tools for Youth.

fens Working: Turning Barning
into Learning provides a set of chal-
lenging yet fun activities to show young
people the connection between what
they do at work and what they learn at
schools. It includes three volurnes:
facilitator guide, student guide, and
critical workplace issues.

iathematicsTandiSciencebdud
cafiom, Three new issues of Northwest:
Teacher are intended for mathematics
and science teachers: “In an Era of
Reform: Standards and the Classroom,”
“Lesson Study: Teachers Learning
Together,” and “Taking It Qutside:
Science Inquiry.”

Remotofing, Six technical assistance
packages were developed on key men-
toring issues: ABCs of School-Based
Mentoring, Supporting Mentors,
Training New Mentors, Butlding
Relationships, Recruiting Mentors,
and Mentoring Sexual Minority
Youth.



T
TRAINING AND TECHNIGAL ASSISTANGE

24,993 people participated in training and
technical assistance.

Atotal of 24,993 people gained new
knowledge and skills for improving
education through participation in
1,421 NWREL workshops, conferences,
and consultation sessions in 2001.
and technical assistance activ-
ities provided by NWREL ranged from
large national and regional conferences

to workshops on single topics to one-

on-one consultations.

The largest category of participants—
11,971—were teachers, principals,
and other school building-level staff
members. Another 3,346 participants
were superintendents and other staff
members at the district level.

TYERs largest event was the annual kM.my workshom and technical assis-

Education Now and in the Puture con-
ference providing professional devel-
opment that bridges the gap between
research and action for nearly 1,100
educators. The conference highlights
research-based products, processes,
and tools for implementing best prac-
tices designed to improve educational
results.

M tjor national conferences Londuclu

@ by NWREL during 2001 included:
=4l * Eisenhower Professional Develop-

ment Evaluation Conference
o National Service Symposium

gional confucncésic‘ondilclcd :{1id'£‘"
NWREL during 2001 included: *

! -Lance sessions were conducted to

passist schools in implementing and

gusing NWREL-developed models
wand processes for becoming high-

« performing schools: i

" Onward to Excellence Il compre-

Bl hensive school reform model

B Trait-based assessment models in

M writing, reading, Spanish writing,

45 and mathematics problem solving

™ Assessment Matrix for Classroom

e
i Instruction

"o Science Inquiry
* Strengthening Mentoring Progmms

. Contexml teaching and leaming

o Implementation of standards and strategies
assessment in the Northwest states e Literacy, mentoring, and tutoring
e Pacific Equity Academy e Youth development
e Regional Mentoring Training o Middle school reform
Conferences o Bilingual education
e Educational equity
o Literacy development
* Parents as teachers
BEST COPY AVAI LABLE




INFORMATTON DISSE

MINATTON

NWREL disseminated information on education
issues and practices through a combination of
electronic, print, search, and mass media

methods.

Wb S, A major redesign of
NWRELs Web site, www.nwrel.org, was
completed in September 2001 to give
users better and quicker access to the
wealth of information and resources
available online. Since its launching

in 1995, NWRELSs Web site has grown
to 12,000 pages of information.
SRS Web site attracted 2,177,379
visitor sessions in 2001—6,161 peo-
ple each day who spent an average of
slightly more than 10 minutes on line.
During these sessions, visitors accessed
7.4 million pages of information (about
four pages per person), a 35 percent
increase over the prior year.

Ieformaton Searalies Information
searches were conducted in response
to 847 requests in 2001, Based on the
topics most frequently asked about,
NWREL produced and disseminated
three new booklets in its By Request
series:

o Supporting Beginning Teachers:
How Administrators, Teachers,
and Policymakers Can Help New
Teachers Succeed

o The Power of Public Relations
in Schools

o Technology in Early Childbood
Education

{Bach booklet contains an explanation

of the topic’s relevance, a sampling of

how Northwest schools are dealing
with the issue, suggestions for adapt-
ing these ideas to schools, selected
references, and contact information.

Pafiifenfioms. Orders were filled for
48,483 copies of NWREL products and
publications in 2001—curriculum
materials, teacher handbooks, planning
guides, ctc. In addition, information
was provided through the distribution
of 237,637 copiés of publications,
newsletters, and other free materials.

our issues of NWREL's magazine,
Northwest Education, were devel-
oped and disseminated to bring high-
quality, objective information to a wide
spectrum of education stakeholders,
in both print and electronic formats.
Topics of new issues produced in
2001 were:
o Charter Schools
o School Architecture: Designs

for Learning
o The Standards Movement
e Preparing New Teachers
[n addition to the Northwest Report
newsletter providing information on
NWREL activities, services, and prod-
ucts, individual newsletters were pro-
duced and disseminated on the topics
of safe schools, tutoring, math and
science education, equity, and early
childhood education.

oo Kudfin, To bring practical and
timely information on education to
parents and the public, NWREL pro-
duced monthly columns—LZet's Talk
—as a public service, distributed to
daily and weekly newspapers for pub-
lication across the Northwest states.
Topics covered were:
e Motivating Kids
o Teen Rebellion
¢ Quality Child Care
o Getting Kids to Sleep
¢ Helping Children with Science

and Math
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Rowena Chess Elementary School

Pasco (Washington)

Diem Symitth

Principal

Warm Springs Elementary School (Oregon)
D Gezoge Whie

Dean of Education

Montana State University-Billings

ST, BEWITEY, AND COAEIUNITY
RARANERSHIDN

Ty Bosthiel

Principal

Wallace Elementary School (Idaho)

Efzaleth Fan

Director, Special Programs and Assessment

Pasco School District (Washington)

Niory o Chomey

Senior Program Officer

JA. & Kathryn Atbertson Foundation

Boise (Idaho)

Rty Maemibod!

White Pass School District

Randle (Washington)

fly Rlarttins

Home Visitor Advocate

North Franklin School District

Othello (Washington)

Aiin MisClmaiban

Director, Office of Student Services

Oregon Department of Education

(Regey Ames Nernd

Principal

North Side Elementary School

Wolf Point (Montana)

S Ozl

Principal

Reynolds High School

Troutdale (Oregon)

Bewbars Riley

Program Coordinator, Family BASICS

Women'’s Opportunity Resource
Development, Inc.

Missoula (Montana)

Rt} SWhnemmsm

Education Program Specialist, Title I,
Migrant-Even Start

Alaska Department of Bducation and
Early Development

;




Lakeraesrrids Proedins
IPRAL EDOCATION

(Refbren Carroers)

Assistant Superintendent

Sunnyside School District (Washington)

Mellly Defremeibs

LEP, Bilingual Specialist

Idaho Department of Education

(Pl Brmler Biromlk

Washington State Board of Education

Iixdtin Guoerrn

Achievement Standards Assessment
& Accountability Office

Idaho State Board of Education

(3 (o

Executive Director

Oregon Small Schools Association

Dee. (e Marved

University of Alaska-Southeast

Juneau

Geomge Murdeds

Superintendent

Umatilla-Morrow Education Service
District (Oregon)

D Car Bose

Executive Director

Association of Alaska School Boards

Jultes Taber

County Superintendent

Powell County District 39 (Montana)

Deeea Bocides Wiimer

Project Coordinator/Distance Learning
Director

Fort Peck Community College

Poplar (Montana)

EREANIED EESHTON

Wnsten Corwall

Specalist

Oregon Department of Education
Jests dle Lo

Director, Federal Projects

Caldwell School District (1daho)
(v (Sicling Wemes
Parent/Community Member
Missoula (Montana)

Jalm (oo

Principal

William Tyson Elementary School
Anchorage (Alaska)

Niige Larn

ESL Coordinator

Yakima School District (Washington)
D, Mifldired Ofce

Executive Dean, Cascade Campus
Portland Community College (Oregon)
De e Sivar

Superintendent

Tukwila Schoo! District {Washington)

- .
SR

Bemfize Teqpom

Alaska Department of Education and
Early Development

Radly Vienmamano

Human and Civil Rights Coordinator

Idaho Education Association

ENGHERTEAN ETS

Norme Barber

Teacher

Ukiah School District (Oregon)
Brosmfbeld

Title IX Teacher

Hood Ganal School District (Washington)

D Haverlomdh

Teacher

Great Falls School District (Montana)

e Henderson

Teacher

Glenridge Elementary School
(Washington)

St foequier

Science Instructor

Southwest Region School District
(Alaska)

Ny larsem

Teacher

Ramsey Elementary School (Idaho)

Eiflemn Thoouburgh

Teacher

Silver Sage Elementary School (Idaho)

[Patricfie Bromam

Teacher

Palmer Junior/Middle School (Alaska)

Rolberts Zeal

Teacher

Muldown Elementary School (Montana)

T Andizream
Title 1 Coordinator
Sweetwater County School District
(Wyoming)
Brbep Guorrern
Assistant Superintendent
Sunnyside School District (Washington)
Trenn Baofey
Deputy Superintendent, State and Federal
Programs
Idaho Department of Education
plondlianpsont
Consultant, Hampson Associates
Affiliated Tribes of Northwest Indians
Portland (Oregon)
B Hramem
Title ILearning Assistance Program
Washington Office of Superintendent

of Public Instruction

Sy falmsen

Title I Project Director

Browning School District (Montana)
e Laffomp

Director, 1ASA Programs

Oregon Department of Education
gy Milles

School Improvement Program

U.S. Department of Education
Washington (D.C.)

(Fappe

Program Administrator, Office of Public
Outreach

Washington Office of Superintendent
of Public Instruction

Spenoer Sartorins

Administeator, Health Enhancement
and Safety Division (Title IV)

Montana Office of Public Instruction

Cied Sebemo

Director of Education

Catholic Diocese of Boise (Idzho)




ey Bornlerdd

Co-Director/Alaska Rural Systemic
Initiative

University of Alaska-Fairbanks

Tolert Bedlovilh

Teacher
Eagle High Schoel (Idaho)
Cefemee

Juibe

Indian Education Coordinator

Ronan School District (Montana)

Dommn Cratgend

Math Curgiculum Coordinator

Northwest Educational Service District
189 (Washington)

B Danfis-Burss

Director, The SMILE Program

Oregon State University

Jesos dle Lenm

Director, Federal Projects

Caldwell School District (Idaho)

Lindio God

Tralning and Education Consultant

BP Exploration Alaska, Inc.

ettt Jelbomem

ESEA Titles 11 and VI Specialist

Montana Office of Public Instruction

(Soren (ongbnsg

Teacher

Hathead High School

Kalispell (Montana)

Jrveaney ReDonmedid)

Instructional Technology Coordinator

Newberg School District (Oregon)

- N Spenr

Mathematics Specialist

Alaska Department of Education
and Early Development

Juemme Smih

Teacher Consultant

Pocatello (1daho)

S Sowel

Curriculum Coordinator

Spokane School District (Washington)

Nive Teomlfimsem

Teacher

Durham Elementary School

Tigard (Oregon)

~a
(S

NAHTONVIIRESOURCGERCENITERY
(OR SAKE SENOLS

o Al Semad)

CEO/Founder

Creative Visions

Des Moines (fowa)

D, Sy Altemder

Education Associate

South Carolina Department of Education

Joamme Beldher

Student

Georgetown University

Washington (D.C.)

Dre effinds Bssoe

Director, University of Oklzhoma

Region VI Comprehensive Center

Dtk Bodline

Program Director

National Center for Conflict Resolution

Urbana (fllinois)

v Clmdifin

Youth for Justice

Constitutional Rights Foundation

Chicago (lfinois)

(Pl (allses

Founder/President

Mothers Against Violence in America

Seattle (Washington)

[ e . Fimery

Director, Institute for the Study
and Prevention of Violence

Kent State University (Ohio)

Sharon

Portland (Oregon)

Jose Cogvalien

San Antonio (Texas)

Dt Fenmllefirer

School Resource Officer

Scottsdale Police Department (Arizona)

Strewee miberiing

Manager

Kentcky Department of Education

D P (Nimggery

Hamilton Fish National Institute

Washington (D.C.)

(amen e

Associate Executive Director

National School Public Relations
Association

Rockville (Maryland)

Soger (athapelle

Principal

Gardiner Area High School (Maine)

Jemier Micfay
Plainville (Massachusetts)
Gxrliry Fefme '
Special Services Coordinator
Springfield School District (Oregon)
Miafitn b
Director, Community
and Student Services
Pennsylvania Department of Education

Dl Stehatz

Student

East Hartford High School (Connecticut)

Gara) Yoorbes

Associated Behavior Consultants

Salt Lake City (Utah)

Mo Welfls

Director

National School Public Relations
Association

Office of the Secretary of Public Safety

Richmond (Virginia)

Minclzen Weing

Director, Mental Health Services

Los Angeles Unified School District
(California)

P Barin

Educational Consultant

Western Reglonal Resource Center
University of Oregon

Silly Browalield

Title IX Teacher

Hood Canal School District (Washington)
D Rty Goeliz

Director, Educational Technology
Blackfoot School District (Idaho)
Juanite Lipp

Teacher

Blue Sky School

Hingham (Montana)

Arm MOy

Assistant Professor

University of Alaska-Anchorage
Hiine Poten-Hordsen

Director, Albina Head Start
Portland (Oregon)

D D) Reveyren

Executive Director

Center for Language Minority Education
& Research

Long Beach (California)

Baorbars Moy

District Technology Manager
Helena School District (Montana)
[y Sirem

Instructional Superintendent
Harrah Elementary School (Washington)
Skllly Safls

Teacher

Henkle Middle School

White Salmon (Washington)

(e Sl

Teacher

Jerome High School (1daho)



r=Carol Thomas was selected by * .
the Board of Directors to become -
NWRELS fourth Chief Executive Offi=> - .
cer effective July 1, 2001, upon the .
" retirement of Dr. Ethel Simon---

- McWilliams. -
i he 241 NWREL staff munbers .
~include 130 long-term professional

- staff members, 33 with doctorates
" from 22 major universities. -
staff members hold advanced ..
degrees in diverse areas of education,

_as well as American folk culture,

" anthropology, biology, business

* administration, clinical psychology, .
. communications, comparative litera- - -
- ture, computer science, English, »

. environmental management, human - .
" development, instructional systems -
technology, intercultural relations,-
T international studies, journalism, ..
land resources; law, library science,
marketing, natural sciences, psychol- -
ogy, public administration, public
4 affairs, public health, public history,

* rehabilitation: and counseling;social .
- ;& and economic:development; socxolo

X g, social work, and theatre arts:
I hey hold doctorate degrees from .
" California School of Professional -

Psvchology, Claremont Graduate

University, Johns Hopkins University,

Michigan State University, Montana

State University, Ohio State University,
- Oregon State University, Portland
 State University, Stanford University,

Texas A&M University, Virginia Poly-

technic University, and lhc Universities
N - of California, Georgia, Hawaii, Indi-

- “ana, lowa, Massachusetts, Michigan,
. Montana, Oregon, and Washington.
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EXBCUTIVE CABINET

De Garal & Fiems

Chiel Executive Officer

Ph.D,, Education

University of California-Berkeley

Associate Executive Director

J.D., Law

Lewis & Clark College

(Riehard Alford

Director

Finance

B.A., Business Administration
Portland State University

De Seve Sefsen

Director

Planning and Program Development
Ph.D., Program Evaluation

Ohio State University

Dave Wik

Director

Development and Communications
BA., Journalism :
University of Texas at Austin

CENHEZRROGRABDIREGIO RS

D D Avrasmifh
Director
Assessment Program
Ed.D., Psychometrics

and Research Design
University of Massachusetts
De Rofbert &, R
Director
School Improvement Program
Ed.D., Industrial Education
Texas A&M University
Motk Rallop
Director
National Mentoring Center
M.A., Educational Technology
San Diego State University
D Res Mg
Director
National Resource Center

for Safe Schools
Ph.D., Educational Administration
University of lowa
Pe. Seymone Hinlling
Director
Technology in Education Center
Ph.D., Curricutum and Instruction
University of Oregon
Josyere iertls
Director
Equity Center
M.A., Education
Reed College
Dr. Bye MeDeoumen
Director
Education, Career, and

. Community Program

¥£4.D., Community College Leadership
Oregon State University

D Paud Paltm

Director

Comprehensive Center

Ed.D., Administration
University of Montana
Ceifleen (0R) Redwoito
Director

Mathematics and Science Education Center
M.S., Natural Sciences
University of Louisville

De Soefltem Saifer

Director

Child and Family Program
Ed.D., Educational Leadership
Portland State University

D e Co e

Director

Evaluation Program

Ph.D., Educational Psychology
University of Hawaii

.'?'Q-'

RO EESSTONNISNINEH

O [restm Abe]

Unit Manager :

School Improvement Program
Ph.D., Curriculum and Instruction
Virginia Polytechnic University
lmge Alfternelbues

Associate

Planning and Program Development
MA., Public Health

Oregon State University

(Pl Ak

Associate

Evaluation Program

MA., Instructional Systems Technology
Indiana University

Qarve Bofser

Associate

Mathematics and Science Education Center
MA., Education

Portland State University

sy Bevme®

Associate

Planning and Program Development
M.A,, Public Administration

Kent State University

Roore ey

Assoclate

Technology in Education Center
M.S., Computer Science

University of Oregon

Vel oo Beamshamp

Specialist

Development and Communications
B.S., Computer Science

University of Michigan

[Erte Mieldood

Unit Manager
Mathematics and Science Education Center

MA,, Environmental Management
University of San Francisco

(Raven o

Unit Manager

Development and Communications
MA., Communications

University of Portland

Sedle Boss

Associate

Development and Communications
B.A., Communications

Stanford University

Maoren Bengg
Associate
Comprehensive Center

M.A., School Administration
University of Montana

;
-




e Brendin Gifselh

Assoclate

Education, Career, and
Community Program

Ph.D., Educational Psychology

University of California-Santa Barbara

(e (Brocls

Associate

Assessment Program

MA., English

Pacific University

De. Moot Bediier

Specialist

School Improvement Program

Ph.D., English

Indiana University

Sy Conmagn

Specialist

Education, Career, and
Community Program

M.S., Public Affairs

University of Oregon

Dre. Mirreen Cage

Senior Associate

Child and Family Program

Ph.D., Educational Foundations

Oregon State University

By Chc

Associate

Comprehensive Center

M.A., Education

Portland State University

De Mishad Goe

Senjor Associate

Evaluation Program

Ph.D., Clinical Psychology

California Schoo! of Professional
Psychology

fardhilsen Comem

Assoclate

School Improvement Program

MA., English

Portland State University

Dente Cralborse

Specialist )

Development and Communications

B.A., Speech Communication

Humboldt State University

Gaofidlon Cirefi

-Unit Manager

Development and Communications

M.S., Communications’

Bastern Washington University

(etfh il

Unit Manager

Assessment

M.A., English/Secondary Education

University of Moatana

A Dy

Associate

Evaluation Program

M.A., Program Evaluation

University of Virginia

Hiclem Dantis

Information Services Specialist

Executive Director’s Office

(Rl dielford

Associate

Technology in Education Center

M.A, Boglish

University of Redlands

D DeeSowars

Associate

Education, Career, and
Community Program

M.A., Intercultural Relations

Lesley College .

D Theres Depsen

Senior Associate

Evaluation Program

Ph.D., Sociology

University of Michigan

De Disme Doofnan

Assoclate

Child and Family Program

Ph.D., Cultural Anthropology

Johns Hopkins University

Ritndifoualiy

Associate

Education, Career, and
Community Program

M.FA.,, Theatre Arts

Stanford University

Michele Dufsosll

Specialist

Finance

AA., Accounting

Portland Community College

Reofin Dwvyer

Associate

Assessment Program

M.A,, English

Ohio University

D Deavtbeyy

Specialist

School Improvement Program

M.A,, Education

Antioch University

Defbrn Elis

Specialist

Child and Family Progeam

BA., Child and Family Studies

Portland State University

Ay isther

Specialist

Child and Family Program

MA., Social Work

University of Wisconsin-Madison

WD Gl

Assoclate

Assessment Program

M.S., Education

Southern Oregon University

ok .

Moo Garringsr
Specialist
National Mentoring Center
BA., English
University of Oregon
(Ellke Gizliger
Associate
Education, Career, and
Community Program
M.A,, Education
Claremont Graduate University
Carale Gramey
General Ledger Accountant
Finance
B.S., Accounting
DePaul University
Gary Grnes
Senior Associate
Technology in Education Center
M.A., Education Administration
University of Montana
Mo Greene
Specialist .
National Resource Center
for Safe Schools
MA., Social Work
University of Texas-Arlington
Richard Greemough
Specialist
Planning and Program Development
M.A.,, Land Resources
University of Wisconsin-Madison
Rochallte Grey
Executive Management Specialist
Executive Director's Office
M.A,, Public Administration
Portland State Unjversity
R Newoan il
Associate
Comprehensive Center
M.A., Rehabilitation and Counseling
New York University
D Malveto Hnitn
Associate
Evaluation Program
Ph.D., Social Psychology
Indiana University
Barlbarn Cnmsen
Associate
Comprehensive Center
M.A., Curriculum and Instructio
Stanford University -
Lty Hrmvison
Associate
Assessment Program
M.A., Education Administration
University of San Francisco
Mitelhare] Hretivemer
Specialist
Development and Communications
B.A., Journalism
University of Central Florida




Nawey Hemsy

Unit Manager

Education, Career, and
Community Program

B.A., English/Education

University of North Carolina

Amiber fimes

Specialist

Development and Communications

B.A., Intercultural Studies

Biola University

Do Hiormibrecl-lide

Specialist

Comprehensive Center

MA.,, Education

Porttand State University

Ned Blowsrd

Specialist

National Resource Center
for Safe Schools

M.A., Public History

Loyola University

Rendire Hughes

Specialist

Equity Center

B.A., Human Services

University of Oregon

Drenlisee Jrrren Wads

Specialist

Development and Communications

BA., Journalism

University of Alabama

Jemilir Jensen

Associate

School Improvement Program

M.A., Secondary Education

University of South Carolina

Meffindis Jepsen

Human Resources Associate

Executive Office

B.S., Business/Accounting

Portland State University

Jel8 fomes

Specialist
Technology in Education Center

B.A., Cinema and Photography
Southern Illinois University
L fo

Associate -

Child and Family Program
M.S., Buman Development
Colorado State University
Vieldfio Rowwaliclndk

Payroll Specialist

Executive Director’s Office
De: Ry Cegrer

Senior Associate

Evaluation Program

Ed.D., Educational Policy
Portiand State University

BEST COPY AVAILABLE

Michellle Koo

Associate

Equity Center

MA., Elementary Education

Northern Arizona University

Dee fomiees Restmam

Unit Manager

School Improvement Program

Ph.D., Organizational Psychology

Claremont Graduate University

De A Lemgliond

Unit Manager

Planning and Program Development

Ph.D., Educational Administration

University of Oregon

D James Qaffiler

Unit Manager

Planning and Program Development

Ed.D., Educational Leadership

Portland State University

Gregory Leaelh

Specialist

Executive Director’s Office

Mathematics/Psychology

Portland State University

Bradliey Lenhardh

Associate

Planning and Program Development

M.A., Education

Portland State University/
University of Oregon

Meinda Lotng

Senior Associate

Mathematics and Science Education Center

M.S., Elementary Education/
Science Education

Hunter College

i Lavwls

Specialist

Assessment Program

M.A., Education

Oregon State University

Dee Joyee Ley

Unit Manager

Planning and Program Development

Ed.D., Schoot Administration

Montana State University

& Pramees Ledngy

Assoclate

Education, Career, and
Community Program

MA,, Educational Policy Studies

University of Wisconsin-Madison

Nioalle Mardin

Specialist

Bducation, Career, and
Community Program

MA., Comparative Literature

University of Washington

el

Ricdherd) 2o

Specialist

Education, Career, and
Community Program

BA., English

San Francisco State University

De Bruee Miller

Senior Associate

Evaluation Program

Ph.D., Curriculum and Instruction

University of Oregon

Dee. Dellome Nvmson

Associate

Assessment Program

Ph.D., Biological Sciences

Stanford University

D, Papricin Coomey Mido

Senior Associate

Comprehensive Center

Ph.D., Early Childhood Education

University of Washingten

De febeosn Nowsk

Unit Manager

Child and Family Program .

Ph.D., Early Childhood/Special Education

University of Oregon

Associate

Development and Communications
M.A., Social Administration and Policy
University of Chicago

Dv: Cdfimath Ralls

Associate
Mathematics and Science Education Center
Ph.D., Bducation
Claremont Graduate University
o (Paffioelk
Specialist
National Resource Center
for Safe Schools
M.LS., Library and Information Science
Florida State University
By Cozper Retier
Specialist
Development and Communications
B.A., Government
Manhattanville College
[ Poe
Associate
Planning and Program Development
M.A., Educational Foundations
Florida State University
e Rotaeer
Associate
Child and Family Program
M.A., Adult Education
Portland State University
(e (Pradkizen
Controller
Finance
M.B.A., Business Administration
Willamette University
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Jenaier Rafisback
" Specialist

Planning and Program Development

M.A.,, Library Science

Emporia State University

Braclen Reed

Specialist

Comprehensive Center
B.A., English

The Evergreen State College
Vil Remniiells

Associate

National Mentoring Center

MA., Psychology
Southemn Oregon University

Angels Bossogrmd

Associate

Evaluation Program

M.A., Social Work

Washington University

(Brandon Rogess

Associate

Education, Career, and
Community Program

M.Ed., Education

University of South Carolina

Cerfive Bath-Vinsen

Associate

Education, Career, and
Community Program

MA., International Studies

University of Oregon

Chofistiog Coome])

Associate

National Mentoring Center

M.A., Public Administration

Portland State University

D, Bt Sal

Associate

Evaluation Program

Ph.D., Adult Education

University of Georgia

Schmeller

Specialist

National Mentoring Center
M.Ed., Education
Portland State University
Rawren Sclhanidh

Associate

Planning and Program Development

M.S., Education

Portland State University

Jomm Shaghmessy

Senior Associate

School Improvement Program
M.A., Educational Psychology
Wichita State University

L Siermam

Associate

Development and Communications
M.S., Journalism

University of Oregon

Chard Smidh

Associate

Evaluation Program

M_S., Marketing/Research
Golden Gate University
Timedhy Spedh

Associate

Child and Pamily Program
M.A., Experimental Psychology
San Diego State University
Jerm Spoaier

Specialist

School Improvement Program
MA.,, American Folk Culture
University of Minnesota

Jeiffer Stepamels

Specialist

Mathematics and Science Education Center
B.A., English

Smith College

Feonret Sevens

Specialist

Evaluation Program

B.A., Biology

University of Chicago

Bugane Sery

Information Services Manager
Executive Director’s Office
M.A., Linguistics

San Jose State University
Michelie

Specialist

Education, Career and
Community Program

B.A., History/Asian Studies

University of Oregon

Gaolos Sundermanm

Unit Manager

Planning and Program Development
M.A., Secondary Education

Central Michigan University

(Pl Stormsgn

Specialist

Development and Communications
B.A,, Arts Management

Michigan State University

Aoy Sumesm ‘

Specialist

Mathematics and Science Education Center
B.A., English

Portland State University

Danfre] Tedbimom

Human Resources Manager
Executive Director’s Office

B.A., Soclology

San Jose State University

Nl Tglor

Associate

Equity Center

M.Ed., Curriculum and Instruction in ESL
University of Washington

o 3
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De Megh Thapo

Senlor Associate

Evaluation Program

Ph.D., Education

Stanford University

Gredeen Vem Hee-H0E

Associate

Assessment Program

M.A,, Elementary Education

University of Colorado at Denver

Judly Yo Seoter

Associate

Technology in Education Center

M.A,, Curriculum and Instruction

University of Oregon

Do Moses Wombbalibs

Specialist

Equity Center

Ed.D., Educational Leadership

Portland State University

D Changlmn Wing

Senior Assoclate

Education, Career, and
Community Program

Ph.D., Educational Leadership

Portland State University

(arfhiteen Wardnfodk

Specialist

Development and Communications

BA., English

Gonzaga University

Suilly West

Executive Management Assistant

Associate Executive Director’s Office

ety Wher

Associate

School Improvement Program

M.A., Social & Economic Development

Washington University-St. Louis

e, Anle Teo

Senlor Associate

Bvaluation Program

Ph.D., Educational Measurement and
Quantitative Methods

Michigan State University

Deegnn Woods

Specialist

School Improvement Program

B.A,, Language Arts

Portland State Upiversity

Cindly Warlsmam

Associate

National Resource Center
for Safe Schools

M.S.W., Social Work

University of Hlinois at Urbana-Champaign

Jamice Wiighe

Associate

Assessment Program

MA.,, Education

Western Oregon University
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percent came: fromU S. Department
Educauon contracts and granls—$6 6

F Center; Equity, Cénter; Technology,Cente
- Mathematics’ and Science Educatxon -Ce

hon) came from Us. Ofﬁcc of ]uvemle‘*
Jusnce and. Delmquencv Prevention:*

al service proyects'accounted for 6 1'per
cent of NWREL revenues ($1.2 million).:
JiJources of nonfederal contract revenue:
were State agencies (2.6 percent), insti
4 | wutions of higher education (2.0 percent)-s:
g " local and intermediate education agencres.
&5 (6.3 percent),and other organizations, &
L agencies,-and businesses (4.4 percent) .4
gorkshop and conference registration -
ees and sale of products and pubhc:mons.—,
generated an addmonal $1.7 mrlhon 3
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Rich Altord, Director, Finance




OEERAITNG EVENUE BY SOURIES
$ %

Corporation for National Service $ 1,214,662 6.1%
U.S. Department of Education

Office of Educational Research and Improvement (OERI) 9,600,875 48.2

Office of Elementary and Secondary Education 2,107,273 10.5
U.S. Department of Justice

Office of Juvenile Justice and Delinquency Prevention (OJJDP) 2,225,529 11.2
Other Federal Agencies 17,679 0.1
State Agencies 519,108 2.6
Local/Intermediate Education Agencies 1,254,396 6.3
Institutions of Higher Education 395,454 2.0
Other Organizations, Agencies, and Businesses 878,069 44
Workshops, Conferences, Products, and Publications 1,716,349 8.6

Assessment Program $1,379,328 6.9%
Child and Family Program 235,991 1.2
Comprehensive Center 1,185,522 59
Development and Gommunications 914,778 4.6
Education, Career, and Community Program 2,073,634 10.4
Equity Center 1,064,549 5.3
Evaluation Program 716,542 3.6
Mathematics and Science Education Center 1,093,433 5.5
National Mentoring Center 1,141,705 5.7
National Resource Center for Safe Schools 1,126,693 5.7
Planning and Program Development 6,886,248 34.6
School Improvement Program 989,867 5.0
Technology in Education Center 1,053,967 5.3
Miscellaneous Revenue ' 67,137 0.3

o 5
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NEY CONTRACTS AND GRANTS

{in 2001, 225 organizations awarded
NWREL 226 new contracts and grants
totaling $19,353,234. They were
received from agencies and organiza-
tions in 36 states, the District of
Columbia, Greece, and Saudi Arabia.
These included six federal agencies,
13 state agencies, 140 local and inter-
mediate education agencies, 20 insti-
tutions of higher education, and 46
businesses and other organizations.

[REDERAL AGENCITES
Corporation for National Service
U.S. Department of Education
Office of Educational Research and
Improvement
Office of Elementary and Secondary
Education
U.S. Department of Energy
Bonneville Power Administration
U.S. Department of Interior
National Park Service
U.S. Department of Justice
Office of Juvenile Justice and Delin-
quency Prevention
U.S. Department of Labor

STIATITE AGENCIES

Alaska Department of Education and
Early Development

Idaho Department of Education

Idaho State Board of Education

Louisiana Department of Education

Montana Office of Public Instruction

Oregon Commission on Children and
Families

Oregon Department of Education

South Carolina Department of Education

South Dakota Department of Education
and Cultural Affairs

Texas Workforce Commission

Washington Department of Community,
Trade and Economic Development

Washington Office of Superintendent of
Public Instruction

Wyoming Department of Education

LOTAL AND NTERMEDITE
(EDIATATIORY AGENCIES

Aldbamm

Mobile County School District
Monroe County School District
Pickens County School District

BEST COPY AVAILABLE

Nists
Anchorage School District
Bering Strait School District
Chugach School District
Fairbanks North Star Borough
School District
Kodiak Island Borough School District
Northwest Arctic Borough School District
P70

Deer Valley School District

Kyrene School District

Peoria Unified School District
Roosevelt School District

Washington Elementary School District
Al

Fort Smith School District

Little Rock School District

Lonoke School District

Califzrmin

Brentwood Unlon Elementary
School District

Rio Linda Union Schoof District

San Mateo-Fester City School District

Santa Cruz County Office of Education

West Covina Unified School District

Celerndln

Boulder School District

Boulder Valley School District

Denver School District

Dolores School District

Manzanola School District

Poudre School District

Roaring Fork School District

South Central BOCES

Compeciien

Trumbull Public School District

Delkwyare

Capital School District

Hocidn

Martin County School District

Okaloosa County School District

Georgn

Dougherty School District

Hall County School District
Lowndes Gounty School District
Taylor County Scheo! District
il

American Falls Joint School District
Blaine County School District

Boise School District

Jerome Joint School District
Kellogg Joint School District
Pocatello School District

Potlatch School District

Vallivue School District

Whitepine Joint School District
Mhnoks

Eldorado School District

It

Lake Central School District

Vigo County School District

lown

Northern Trails Area Education Agency

ca =

In

Bl

Goodland School District

Hutchinson Unified School District
Kansas North Central Association, Wichita
Shawnee Mission School District
Southeast Kansas Education Service Center
Topeka School District

IMiiesor ]

St. Paul School District

Mifsiipd

Aberdeen School District
Poplarville School District
PHonting

Belfry School District
Charlo School District
Helena School District
Laurel School District
Phillipsburg School District
Polson School District
Poplar School District
Nofbrasln

Educational Service Unit #9

Nesadin

Clark County School District

New NModso

Gallup-McKinley County Schools

Mesa Vista Consolidated School District
Newr Farfs

Hadley-Luzerne Central School District
Hunter Tannersville School District
Neoth Goreling

Charlotte Mecklenburg School District
Clife

Sidney City School District

Oregom

Central Linn School District

Coos Bay School District

Dallas School District

Eugene School District

Falls City School District

Jefferson County School District
Lincoln County School District
McMinnville School District
Multnomah Education Service District
North Clackamas School District
Oregon Trail School District
Parkrose School District

Portland School District

Region 9 Education Service District
Salem-Keizer School District

Soudh Pafintn

Aberdeen School District
Mid-Central Educational Cooperative
Lennox School District

Pine Ridge School District
Temmsse

Johnson City School District

T

Fort Bend Independent School District
Huntsville Schoo! District

Katy Independent School District

Lago Vista School District




i

Henrico County School District
Nottoway County Public Schools
Prince Edward School District
Rockingham County School District

Wisdimgem

Aberdeen School District

Battle Ground School District

Bethe! School District

Chehalis Schoof District

Clover Park School District

Eastmont School District

Educational Service District 101,
Spokane

Educational Service District 112, Yancouver

Evergreen School District

Goldendale School District

Grandview School District

Holy Family School

Lake Washington Schoo! District

Lakeside School

Manson School District

Meridian School

Naselle-Grays River Valley School District

Northshore School District

Olympia School District

Orcas Island School District

Pasco School District

Peninsula School District

Puyallup School District

Seattle School District

Shelton School District

South Whidbey School District

Stanwood School District

Sunnyside School District

Toppenish School District

Wissomsin

Baraboo School District

Cooperative Educational Service Agency 5

Cooperative Educational Service Agency 7

Cooperative Educational Service Agency 65

Cooperative Educational Service Agency 9

Marshfield School District

Croaning

Campbell County School District
Hot Springs Schoot District
Sublette County'School District

BSTITUTIONS QfF HHGHER ERUTATION

Nadkn

Llisagvik College

University of Alaska Southeast
[duho

Albertson College of Idaho
College of Southern Idaho
Northwest Nazarene College
University of Idaho

Moohs

University of Illinois

Minmeata
University of Minnesota

Miomtrma Oregen
University of Montana Albina Head Start, Portland
Oregon Business Education Compact
Marythurst University Cascade Policy Institute, Portiand
Pacific University Intel Corporation
Poriland State University Mt. Hood Reglonal Education Consortium
Southwest Oregon Community College Oregon Museum of Science and Industry
Uinsloimgom Portland Rotary Charitable Trust
Bellevue Community College Region X Head Start
Central Washington University South Dalsets
Eastern Washington University Pine Ridge Indian Reservation
Evergreen State College Tenmessse
Green River Community Gollege Greene, Peters, & Associates
University of Washington Unath
Wisezasin Associated Western Universities
University of Wisconsin Vingfiedin
Caliber Associates
DTI Associates, Inc.
Washiinggem
Generation YES, Olympia
N Puyallup Tribal Council
Midnight Sun Family Learning Center Muckleshoot Indian Tribe
South East Reglonal Resource Center Nisqually Tribe
Californin Olympia Federal Even Start Program
Canter & Assoclates Washington Association of School
Calerado Administrators
Colorado Academy Washington Research Institute
Colorado Council International Reading ~ Wisseasin
Association Big Foot Area Schools Association
Mid-continent Research for Education oy Conpirizs ‘
and Learning Council of Overseas Schools, Greece
West Central Professional Development  International Conference of Educators,
Consortium Saudi Arabia
Dt of Cefrmblin
National Alliance of Business
i
ALU LIKE, Inc.
10110
Albertson Foundation
1daho State Library
Learning Lab
Mountain States Group, Boise
Mipafs
North Central Regional Educational
Laboratory
R~
Kansas North Central Association
o]
Louisiana Association of School Executives
Mrsvnclmsens
Education Development Center
Jobs for the Future
Wicligm
Michigan Community Service Coramission
Mot}
Montana Association of Secondary
School Principals
Montana Small Schools Alliance
National Indian School Board Association
BEST COPY AVAILABLE




CONTIRACT AND GRANT ACTIVITTES

Activities conducted by NWREL in
2001 were carried out with resources
from 294 contracts and grants. Each
NWREL program and center carries
out a coordinated set of activities to
accomplish its mission, including
applied research, development, tech-
nical assistance, training, and informa-
tion dissemination.

ASSESRIENT PROGRAN

Aevasamen Serdues

Provided R&D and services to Northwest

schools

o U.S. Department of Education (OERI)

Wiriting Assessmang

Conducted training In 6-trait model

+ American Falls Joint School District (ID)

 Council of Overseas Schools, Greece

¢ Baraboo School District (WI)

o Big Foot Area Schools Association (WI)

¢ Boulder School District (CO)

¢ Brentwood Union Elementary School
District (CA)

o Cooperative Educational Service Agency
#9 (WD)

¢ Cooperative Educational Service Agency
#5 (WD)

 Cooperative Educational Service Agen:
#7 (WD .

¢ Coos Bay School District (OR)

e Denver School District (CO)

¢ Department of Education and Cultural
Affairs (SD)

o Falls City Scheol District (OR)

s Fort Bend Independent School District
(1X)

Hadley-Luzerne Central School District
(W)

« Hall County School District (GA)

e Helena School District (MT)

s International Council of Educators,
Saudi Arabia

o Hunlter Tannersville School District (NY)

o Johnson City School District (TN)

o Katy Independent School District (TX)

eLake Central School Corporation (IN)

oLago Vista School District (TX)

o Lennox School District (SD)

eLaure] School District (MT)

¢ Meridian School, Seattle (WA)

© Mesu Vista Consolidated School District
(NM)

e Mid-Central Educational Cooperative
(SD)

eMobile County School District (AL)

» Naselle-Grays River Valley School
District (WA)

sMarshfield School District (WI)

» Northshore School District (WA)

¢ Okaloosa County School District (FL)

* Orcas Island School District (WA)

o Peoria Unified School District (AZ)

e Peninsula School District (WA)

e Poplar School District (MT)

® Polson School District (MT)

¢ Rio Linda Union School District (CA)

¢ San Mateo-Foster City School District
(CA)

o Santa Cruz County Office of Education
(CA)

o Shawnee Mission Unified School
District (KS)

« South Central BOCES (CO)

o Sunnyside School District (WA)

e Taylor County Schools (GA)

* Topeka School District (KS)

* Toppenish School District (WA)

o Trumbull Public School District (CT)

* Vigo County School District (IN)

» Washington Elementary School District
(az)

Provided technical assistance

o St. Paul School District (MN)

Spanih Wit Assesmen

Conducted training workshop

o Denver School District (CO)

* Pasco School District (WA)

o Poudre Schoo! District (CO)

* Roaring Fork School District (CO)

ClsSroen ASSesTng

Developed products and training for

teachers in language arts/communications

skills

o U.S. Department of Education (OERI)

Beadling Assesemen

Conducted training

¢ Aberdeen School District (SD)

o Campbell County School District (WY)

* Dolores School District (CO)

o Hutchinson Unified Schoot District (KS)

o Kansas North Central Association, Wichita

e Northern Trails Area Education Agency
(1)

« Shawnee Mission School District (KS)

o Santa Cruz County Office of Education
()

» Washington Elementary School District
(AZ)

Consulted with district specialists

o Washington School District (AZ)

Steafers Tovering Stedems i Reading

Designed, developed, and demonstrated

program in Alaska, Oregon, and Wash-

ington

oU.S. Department of Education, Fund
for Improvement of Education

Sehoa] Asvesmen Spoum

Developed a comprehensive system for

identifying, managing, and reporting

information on educational indicators

oU.S. Department of Education (OERI)
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To (e Techimallogy

Evaluated the project

* Evergreen State College (WA)

Rerilfing Conps Program

Evaluated the statewide program

 Washington Office of Superintendent
of Public Instruction

Nl Rerfamal) Aststamoe Geanter

Provided technical assistance to the

comprebensive center serving Alaska

o South East Regional Resource Center
(AK)

Ciifren’s Rond

Conducted longitudinal study

» Cascade Policy Institute, Portland (OR)

Cemerition Wy Profu

Evaluated the project

¢ Olympia School District (WA)

Perfoommanee Indicmors

Implemented system to assess laboratory

network

¢ U.S. Department of Education (OERI)

Tess Qeiep

Provided resources and assistance

for assessing educational results

¢ U.S. Department of Education (OERI)

=12 Projest

Evaluated the Pacific Star Schools

Partnership project

o Educational Service District 101,
Spokane (WA)

Rendlers

Conducted training workshop

o Clark County School District (NV)

* Educational Service Unit #9 (NE)

o Hot Springs School District (WY)

# Kodiak Island Borough High School
District (AK)

*Kyrene School District (AZ)

¢ Lake Washington School District (WA)

o Martin County School District (FL)

o North Clackamas School District (OR)

#Okaloosa County School District (FL)

o Southeast Kansas Education Service
Center

200 Cerery Leqrniing Cemizy

Evaluated the Partnership for Youth

Project .

o Oregon Trail School District (OR)

Assessed impact

# Anchorage School District (AK)

Compecton

Techmalagy

Evaluated the project

* llisagvik College (AK)

Dingimeer 7

Evaluated the project

#Oregon Museum of Science and Industry
D (Rreemifion Profes

Evaluated the project

« Lincoln County School District (OR)






































































