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(1) 

DEPARTMENTS OF LABOR, HEALTH AND 
HUMAN SERVICES, EDUCATION, AND RE-
LATED AGENCIES APPROPRIATIONS FOR 
2026 

WEDNESDAY, FEBRUARY 12, 2025. 

CAREER-READY STUDENTS: INNOVATIONS FROM 
COMMUNITY COLLEGES AND THE PRIVATE SECTOR 

WITNESSES 

PRESTON COOPER, SENIOR FELLOW, AMERICAN ENTERPRISE INSTI-
TUTE 

VICKI KAROLEWICS, PRESIDENT, WALLACE STATE COMMUNITY COL-
LEGE 

MARY ALICE MCCARTHY, SENIOR DIRECTOR, CENTER ON EDUCATION 
& LABOR, NEW AMERICA 

DENNIS PARKER, CONSULTANT, REGIONAL TALENT DEVELOPMENT, 
TOYOTA MOTOR NORTH AMERICA 

Mr. ADERHOLT. Okay. Good morning. The subcommittee will 
come to order. 

And I just want to thank all of our witnesses for being here today 
and coming to testify before our subcommittee, especially on the 
topic of career preparation and the importance of maximizing stu-
dent employment and earnings potential. I look forward to hearing 
from each of you, from your different perspective, as to what you 
have identified that works for students and what we should bear 
in mind as we evaluate the programs in the subcommittee’s juris-
diction. 

And education, whether it be a 2-year, whether it be a 4-year, 
whether it be other credentials, it is likely to be one of the most 
large—or one of the largest investments an individual will make in 
their entire lifetime. In fact, it is an investment in themselves, and 
it is an investment in their future. Students rightfully expect to get 
a good return on their investment by moving up the economic lad-
der, finding a job in their chosen industry, and being able to pro-
vide for themselves and also to provide for their families. 

It is no secret that college costs can be high, as I mentioned. 
Many of us have experienced this in our own families. And, each 
year, the Federal Government provides more than $100 billion in 
grants and loans to help students pay for college. 

The Congressional Budget Office, CBO, projected that the Fed-
eral Government would issue about $90 billion in new student 
loans for 2025 alone, with roughly half going to undergraduates or 
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parents of undergraduates and the other half going to graduate 
students. 

In total, 43 million borrowers currently have a total of $1.6 tril-
lion—yeah, $1.6 trillion—in outstanding Federal student loans. 
About half of these borrowers owe less than $20,000; about three- 
quarters, less than $40,000. And these amounts are probably sur-
prising to some because it is far below what sometimes is featured 
in the mainstream media. 

Financing higher education, both for the Federal Government 
and the individual, is a significant investment. Borrowers expect it 
to be worth it on the other side of graduation with expanded job 
opportunities and also with higher pay. However, that is only one 
side of the equation. Taxpayers also deserve to know that their 
money has been well-spent. For 2025, Congressional Budget Office, 
the CBO, expects the government to lose 18 cents for every dollar 
it lends in 2025. 

In the recent era of higher inflation, which is brought on by a 
lot of unnecessary Federal spending, students would benefit even 
more from cost-effective ways to obtain the knowledge and skills 
needed to advance in the labor market. College can and does trans-
late to financial benefits that make their time and their money well 
worth it, but for too many it is not a universal experience. 

And for many, completing a degree is a very big hurdle. Accord-
ing to the National Student Clearinghouse Research Center, the 
overall 6-year graduation rate in 2024 was about 61 percent. Well, 
it means nearly two in five students who enrolled in 2018 did not 
finish within 6 years. And by 8 years, the completion rate was only 
a few percentages higher. So I think you would agree that these 
rates are unacceptable, and we can and should be doing better for 
our students. 

Right now, there are 8 million jobs unfilled in the country; how-
ever, that is just with 7 million unemployed individuals looking for 
work. While labor force participation among people in their prime 
working years has rebounded, overall participation still lags pre- 
pandemic levels. And, even then, participation had generally been 
trending lower than just a decade or two earlier. 

Small businesses regularly report difficulty finding qualified ap-
plicants for available jobs, and there are concerns about shortages 
in key industries, such as manufacturing, especially if a mismatch 
between the in-demand jobs and workers with the necessary skills 
persists. 

Thankfully, there are innovative leaders focused on student out-
comes. And I am pleased that we will be able to hear from some 
of those leaders today about what they have found in working for 
students, including the perspective of private industry and commu-
nity colleges. 

I think many of us have heard from businesses in each of our 
districts about the need for skilled workers in high-demand fields, 
whether that be healthcare, whether it be manufacturing or con-
struction trades. Employers have a strong pulse on the current and 
the future workforce needs. And we will hear today from a com-
pany about programs they have developed to educate students and 
develop talent. 
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I would also like to highlight that we will hear from a community 
college that is in the district that I represent, Wallace State Com-
munity College. And it serves students from a variety of back-
grounds and goals. Some seek a certificate, others an associate’s de-
gree, and some others plan to transfer to 4-year institutions. Some 
are currently in high school, where they have a dual enrollment, 
while others are right out of high school. Others are older, and 
some are trying to change careers and have families and work re-
sponsibilities as well. 

And I look forward to hearing about the continued success of this 
school, Wallace State Community College, and how it is focused on 
improving students’ outcomes, including retention, completion, 
earnings, and employment opportunities. 

Before I turn to the ranking member, Ms. DeLauro, for her re-
marks, I will introduce our panel of witnesses so that when we con-
clude you can go ahead and begin. 

First, we have Mr. Preston Cooper, who is a senior fellow at the 
American Enterprise Institute. 

Welcome. Good to have you here. 
His research focuses on the return on investment of different 

types of higher education. 
Next, we will hear from Dr. Vicki Karolewics, president of Wal-

lace State Community College in Hanceville that I referred to ear-
lier. I look forward to hearing from an education leader from the 
district I represent and about how your institution works to in-
crease student success. 

And we will also hear from Mr. Dennis Parker, a consultant in 
North American Regional Talent Development at Toyota, who will 
tell us about the successful approach Toyota has taken to develop 
that talent. 

And last but certainly not least, we will hear from Mary Alice 
McCarthy, senior director of the Center on Education & Labor at 
New America, whose expertise includes college and career readi-
ness, credentialing, and workforce development. 

I know you all are all very busy, so I appreciate you taking time 
to be with us here this morning. 

And, at this time, I would like to turn to the committee’s ranking 
member for any remarks that she would like to make. 

So, Ranking Member DeLauro, you have the floor. 
Ms. DELAURO. Thank you very much, Mr. Chairman, for holding 

the hearing on partnerships, collaboration between community col-
leges and the private sector that can best prepare today’s students 
for tomorrow’s workforce, which is a noble cause and one which we 
want to pay attention to. 

My thanks to the witnesses—to Mr. Cooper, Dr. Karolewics, Mr. 
Parker. And welcome to the Labor, Health and Human Services, 
and Education Subcommittee. 

And, Dr. McCarthy, welcome back. 
It is not lost on me that we gather today on the verge of an exec-

utive order to dismantle the Department of Education. 
Monday night, President Musk’s so-called Department of Govern-

ment Efficiency terminated $1 billion in Education Department 
contracts and awards. That includes dozens of contracts awarded 
by the Institute of Education Sciences. That is the Department’s 
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independent research and statistics panel that tracks school per-
formance nationwide. So, without IES’s critical work, parents, edu-
cators, policymakers are left in the dark when trying to compare 
student and school-wide achievement. 

Mr. Musk also canceled a national study on how we can improve 
elementary school students’ math skills, along with several grants 
to train and support more educators of color. 

They are taking a wrecking ball to the welfare of children in 
school and their ability to learn. It is unconscionable, I believe im-
moral, and it is unlawful. 

That is only where they began. Because they are coming for com-
munity colleges next. 

Last week, President Trump reiterated that his top goal for his 
Secretary of Education, the nominee, Linda McMahon, was to—and 
this is a quote—‘‘do a great job and put yourself out of a job,’’ end 
quote. 

I refuse to let this hearing be a distraction from where House Re-
publicans want to go. The Department of Education is fundamental 
to the American Dream, and that will be demonstrated by our 
hearing today. 

So let’s begin. Today’s hearing is on a critical matter: How can 
we best ensure that today’s secondary and post-secondary edu-
cation students are studying, entering fields that best line up with 
the job market that they will find when they graduate? How does 
public education do better as a ladder of opportunity? How can it 
play the role that it did for our Italian, Irish, Polish, and other par-
ents historically? 

I am delighted that the subcommittee is revisiting this topic. We 
last held a hearing on this in 2021, where we discussed evidence- 
based strategies to support job seekers, including the Strength-
ening Community College Training Grant Program, created and 
funded by this subcommittee. 

We created this program in my first year as chair of this sub-
committee because we know that community colleges are often best 
positioned to support local workforce development needs. In towns, 
regions around the country—urban, rural, small, and large—com-
munity colleges are critical institutions for fostering an educated 
population, a highly skilled workforce. They have the best sense of 
both the needs of local industry and the unique skills and talents 
of local students. 

In my district around New Haven, Connecticut, we have three 
community colleges: Gateway in New Haven, Middlesex in Middle-
town, Naugatuck Valley in Waterbury. I have worked extensively 
with all three colleges for years, seen firsthand the trans-
formational impact these institutions have on the lives and the fu-
tures of those that they serve. 

Not everyone needs a 4-year degree, but everyone does need the 
education necessary to find good-paying jobs that provide economic 
security for themselves and their families. Community colleges pro-
vide a more cost-effective option over other alternatives. 

I am proud that this subcommittee has supported community col-
leges and workforce development in a bipartisan way in the past, 
but I fear that those days may be behind us. We are 4-1/2 months 
past the end of the fiscal year without a Labor, Health and Human 
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Services, Education bill that can become law, but the funding cuts 
in the year 2025 Labor, HHS, Education bill that has been pro-
posed by the majority would take the wrecking ball to programs 
that help align post-secondary education with workforce needs. 

There is a proposal of a cut of $1.7 billion from the Workforce 
Innovation and Opportunity State Grants—slash investments for 
youth job training, adult job training programs that prepare our 
lower-income neighbors for the workforce. Without these programs 
aligning students and adults with available job opportunities, we 
will have a less-skilled workforce, higher unemployment, greater 
strain on the safety net programs. 

Also, the majority has proposed to cut student financial aid by 
over a billion dollars, eliminate the Supplemental Education Op-
portunity Grants for 833,000 students, get rid of the 330,000 
youngsters who do Federal work-study positions that help to fi-
nance their post-secondary education. 

Finally, the total elimination of a program that helps student- 
parents afford childcare while they attend community colleges 
classes. That puts education further out of the reach for families 
that need it the most for their own economic security. 

I am disheartened, to say the least, to see my colleagues across 
the aisle take aim at the programs that help their own constituents 
advance their education, programs that grow local economies, im-
prove the livelihoods of families. 

And when we sit down to negotiate a full-year funding bill that 
can reach 218 votes—which the House Republicans’ proposal can-
not—I look forward to maintaining this funding that allows work-
ing people to climb up the ladder. 

This committee, this Congress, should be focused on finishing the 
full-year appropriations bills. We now stand less than 5 weeks 
away from the March 14th deadline without so much as a top-line 
agreement. 

I think the American people are demanding help with the cost 
of living—the single biggest issue that faces them today. And we 
can do that here. This committee has the incredible power to 
change lives and help the middle class. We can help make edu-
cation affordable, make it easier to succeed in the workforce, 
through our funding bills. 

Unfortunately, the pressing need to finish these full-year bills is 
not even the most urgent challenge to our Federal education prior-
ities. The Trump administration and maybe the Musk administra-
tion and his DOGE underlings—it is unclear to me who is calling 
the shots in the White House—are squaring their sights on the De-
partment of Education. 

The Department of Education, created by an act of Congress, 
funded by appropriations bills passed by Congress, signed into law, 
ensures that no matter the wealth of their family, that does not 
have—what they have in terms of their economic wealth, or wheth-
er they have a disability or other disadvantage, every single child 
in this country has the opportunity to obtain an education and 
dream for a better life for their kids. It is the embodiment of what 
Horace Mann called, and I quote, ‘‘the great equalizer.’’ 

Education has been and will always be locally driven in this 
country. Curriculum and other policies are best left to the States 
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and to local leaders. No one disputes that. But the role of the De-
partment of Education is crucial in securing the opportunities and 
the rights of every student in America. 

Instead of shoring up our investments in American students, 
President Trump plans to follow the ‘‘Project 2025’’ playbook and 
turn public education over to the highest bidders and to the 
wealthiest families. 

Families in communities across the country are reeling from mul-
tiple crises in classrooms; skyrocketing costs for childcare, pre-K, 
post-secondary education; learning loss; achievement gaps; educa-
tor shortages; and epidemics of loneliness and school violence, and 
they are looking to their elected leaders for solutions. 

The American people need smaller class sizes, lower costs, but 
the President’s proposed executive order will bring the exact oppo-
site. This executive order is about creating a country where edu-
cation is not a public good for the benefit of all of society but a 
wholly profit-driven enterprise. This is about making sure the qual-
ity of education is no longer accessible to middle-class families but 
only to the privileged and for the descendants of the wealthy. 

Before the election, Donald Trump said he planned to cut invest-
ments in our children’s education—and I quote, ‘‘cut in half and get 
much better education in some of the States,’’ end quote. No word 
on the fate of the children and the families in any of the other 
States. 

And to the chairman, who I have great, great respect for—we 
have worked together in the past. You know, I don’t know if Ala-
bama is counted in, quote, ‘‘some of the States.’’ I am sure you do 
know this, through the Department of Education. Because Alabama 
annually receives $239 million for the needs of 100,000 students 
with disabilities; $303 million to ensure there is a teacher in the 
classroom for 452,000 low-income students, or 63 percent of Ala-
bama’s students; $36 million for career and technical education, 
workforce development; $50 million to help make college more ac-
cessible for low-income and first-generation students and for stu-
dents with disabilities. This is in addition to the hundreds of mil-
lions of dollars that go to Alabama students for Pell grants and 
other education programs. 

I don’t know the details of the Alabama State education funding, 
but I doubt if Alabama or Connecticut or any other State is ready 
to absorb the costs that are covered by the Department of Edu-
cation. 

Rather, the elimination of any of these programs will inevitably 
lead to more students being taught by fewer teachers, fewer oppor-
tunities for disadvantaged students, lower achievement, lower eco-
nomic mobility, lower prosperity for the majority of Americans who 
are not already well-off and well-connected. 

Less than 2 weeks ago, I visited a Title I school in Woodbridge, 
Connecticut, Amity Regional High School. The students were in the 
middle of showing me their projects when President Trump ille-
gally froze Federal funding for their technology and for teachers’ 
pay. Thankfully, thanks to Democrats’ forceful objections, multiple 
interventions from the Federal courts, that freeze was temporarily 
lifted. But this was just the beginning of a full-scale assault on 
public education. 
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Meanwhile, Elon Musk, in his illegal campaign to take over Fed-
eral agencies created by Congress, has already infiltrated the De-
partment of Education, where he has reportedly accessed personal 
and sensitive financial information, including for grantees. 

So, while we must continue to work towards full-year appropria-
tions bills that could pass the Congress, we cannot allow this inva-
sion and destruction of our government by heavily conflicted bil-
lionaires to continue. Government of the people, by the people, for 
the people cannot be replaced by government of billionaires, by bil-
lionaires, and for billionaires. The world cannot afford the Amer-
ican experiment in self-government and our separation of powers 
across three branches of government to fail. 

I implore my colleagues to fight to retain Congress’s authority 
over spending—the appropriations authority over spending—and 
over the existence of departments and agencies that we created. If 
it is the will of the people to shrink or eliminate a governmental 
organization—and that will might be there—then it is the preroga-
tive that Congress, and only the Congress, to act on it. 

Education in this country is in crisis. The Department of Edu-
cation stands ready to assist State and local education agencies re-
cover from learning loss, achievement gaps, educator shortages, to 
help struggling families afford childcare, pre-K, and post-secondary 
education. 

As we will discuss today, community colleges are an irreplaceable 
source of economic mobility in this country, so we must learn how 
to best align these institutions with local workforce needs. 

We must implement and stand up for the programs that serve 
this need wherever this is a Federal role to be engaged. What we 
cannot do, and what we will not do, is to retreat from our children’s 
education altogether. 

Thank you, and I yield back. 
Mr. ADERHOLT. Thank you, Ms. DeLauro. 
And now I would like to turn to our witnesses. 
You will each have 5 minutes to deliver your opening remarks. 

I know you have submitted written testimony that might be a little 
bit over 5 minutes, so it will be included. So we will include that 
in the record in full. 

So, Mr. Cooper, we will begin with you. So I look forward to 
hearing your testimony, and you have the floor. 

Mr. COOPER. Thank you. 
Good morning, Chairman Aderholt, Ranking Member DeLauro, 

and distinguished members of the subcommittee. Thank you for the 
opportunity to testify today on the Federal role in post-secondary 
education and the value of different educational pathways beyond 
the 4-year college degree. 

My name is Preston Cooper, and I am a senior fellow focusing 
on the economics of higher education at the American Enterprise 
Institute, a nonprofit, nonpartisan public policy research organiza-
tion based here in Washington, D.C. 

For decades, students and policymakers alike have viewed the 4- 
year college degree as a golden ticket to the middle class. But in 
recent years, that consensus that higher education is a sure-fire in-
vestment has fallen apart. Among other factors, high rates of stu-
dent loan nonpayment and default have driven a collapse in public 
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confidence in the value of college. As a result, college enrollment 
has fallen 12 percent since its peak in 2010. 

To be sure, a 4-year college degree is still a great investment, on 
average. But an average is just that. A large minority of students 
who pursue 4-year degrees wind up no better off financially than 
if they had not attended college in the first place. 

Moreover, a 4-year degree is not the only viable pathway to a 
comfortable, middle-class life. Other promising options exist within 
the post-secondary education ecosystem but do not always receive 
the recognition they are due. 

The payoff of a 4-year college degree varies widely by field of 
study. Different college majors unlock different sorts of job opportu-
nities, and some skill sets are more in demand than others. Majors 
such as engineering, computer science, nursing, and economics tend 
to deliver very large financial benefits, but that isn’t always the 
case for other majors, such as fine arts and English literature. 

But a student’s college major is not the only factor that matters; 
tuition prices can make a difference. When college is more expen-
sive, it is less likely that your degree will pay off, all else being 
equal. A degree which pays off when tuition is $5,000 a year may 
not be a good bet at $20,000 a year. 

Graduation rates can also make or break the financial value of 
college. Most of the economic value of a degree is contingent on ac-
tually finishing the degree. Students must graduates to reap most 
of the benefits. But, nationwide, only 62 percent of students who 
start college complete a degree within 6 years, and 124 federally 
funded institutions have a completion rate below 10 percent. 

The uneven value of 4-year college degrees has led many prospec-
tive students to consider community college or vocational school as 
alternatives. Many certificates in the technical trades have higher 
expected payoffs than the median bachelor’s degree. 

Moreover, promising options exist outside the Federal Student 
Aid system entirely. For instance, Virginia’s FastForward initiative 
offers short-term training for industry-recognized credentials in 
high-demand occupations. America’s small but growing apprentice-
ship system also offers excellent opportunities for on-the-job learn-
ing, with numerous studies showing high starting salaries and sus-
tained earnings growth for apprentices. 

Unfortunately, Federal Government subsidies create a tilted 
playing field between traditional higher education programs and 
other pathways. While students can use Pell grants and student 
loans for traditional 4-year degree programs and many sub-bacca-
laureate credentials, statutory restrictions mean other types of pro-
grams are ineligible for funding. 

For instance, minimum clock-hour requirements mean that 
short-term workforce education programs, such as Virginia 
FastForward, largely cannot qualify for Pell grant funding. A re-
quirement that funds only be used for courses that are part of a 
degree or certificate program means that some individuals com-
pleting apprenticeships or other on-the-job training cannot use 
their aid to pay for complementary classroom instructions. 

Finally, new and potentially innovative providers of higher edu-
cation often cannot get access to Federal funding streams thanks 
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to accreditation requirements designed to benefit incumbent insti-
tutions. 

The Federal Government should not put its thumb on the scales 
in favor of the traditional 4-year college degree or any other edu-
cational model. However, policymakers should also strive to ensure 
that all federally funded programs, traditional or nontraditional, 
maintain high standards with respect to student outcomes. No sin-
gle post-secondary pathway will be the right answer for every stu-
dent. Policymakers should therefore aim to elevate high-quality 
pathways across the board. 

Thank you for your attention, and I look forward to your ques-
tions. 

[The information follows:] 
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Mr. ADERHOLT. Thank you. 
Dr. Karolewics. 
Ms. KAROLEWICS. Good morning, Chairman Aderholt, Ranking 

Member DeLauro, and distinguished members of the subcommittee. 
As you know, I am Dr. Vicki Karolewics, and I have had the privi-
lege of serving as president of Wallace State Community College 
for the last 21 years. 

Thank you for inviting me to appear before you today to speak 
on the topic of career preparation and to represent Wallace State 
Community College. 

We are a nationally recognized community college serving more 
than 8,000 students each semester. Located in the heart of north 
Alabama, more than half of the State’s population resides within 
a 60-mile radius of our campus. Yet we are a uniquely rural-serv-
ing institution. Our region is a mix of manufacturing and agri-
culture, including automakers like Mercedes and Honda and 
Hyundai and Mazda Toyota. At the same time, the college’s home 
county is top in the State for poultry and cattle production and sec-
ond for overall agricultural production. 

My remarks today are intended to answer the questions of: How 
does Wallace State help students to maximize their earnings and 
employment potential to maximize their return on investment? And 
how have we maximized student outcomes? 

Simply stated, we focus on powerful partnerships and purposeful 
pathways, pathways to good jobs—good jobs—that pay a living 
wage. 

Many of our students are nontraditional. They are single moth-
ers, working parents, older adults, displaced workers, first-genera-
tion, and low-income. They need good jobs, jobs that pay the min-
imum earnings required for economic self-sufficiency, jobs that re-
sult in social and economic mobility. 

Those jobs don’t always require a bachelor’s degree, but they do 
require some post-secondary education beyond the high school di-
ploma. And they are often middle-skills jobs. Middle-skills workers 
are vital to the American economy and to their local communities. 

Our pathways work was advanced through the design and imple-
mentation of guided pathways, which included curricular align-
ment designed to accelerate students to completion of credentials 
having workforce value in the middle-skills jobs as well as toward 
university transfer. 

The curricular alignment is closely tied to labor market outcomes 
and to our partners in industry and education. An important strat-
egy has been the creation of stacked credentials. Because so many 
community college students do ‘‘stop out’’ before earning a college 
degree, latticed credentials enable those students to leave the col-
lege with marketable credentials at multiple points in their 
progress. 

An example of this practice is a student earning a practical nurs-
ing credential on the pathway to the associate degree for registered 
nursing. Should that student be forced to stop out due to life cir-
cumstances, he or she could still work as an LPN and make a liv-
ing wage. 

Wallace State is very intentional about career preparedness 
along the lifelong continuum from cradle to grave. Essential to our 
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success are the partnerships that we cultivate with business and 
industry, K–12, universities, healthcare, nonprofits, and govern-
ment. 

One of the most valuable strategies the college has employed to 
enable students to maximize their employment and earnings poten-
tial is work-based learning. Earn-and-learn opportunities, such as 
apprenticeships and internships, connect students to high-value, 
middle-skills jobs along the pathway to completion, maximizing 
their earnings potential at graduation through higher starting sala-
ries. 

One of the college’s high-impact practices is our NCAL FAME 
program. Wallace State partnered with industry leaders to develop 
the North Central Alabama Federation for Advanced Manufac-
turing Education and to create a curriculum that is aligned to em-
ployers’ requirements, adopting the advanced manufacturing tech-
nician, or AMT, model that was developed by Toyota in an earn- 
and-learn format. 

And just as an aside, there was a competition in Montgomery 
yesterday, the Alabama FAME Summit, and our student won the 
gold. So we are proud of that. 

Because of our intentionality and focus on creating purposeful 
pathways and powerful partnerships, our student success rate is 
more than 80 percent. 

This is just a brief snapshot of Wallace State’s multilayered ap-
proach to preparing our students for careers with living wages. 
Again, I am very honored to be here with you today. 

My team and I will be back in Washington, by the way, in April 
to find out if we have won the $1 million Aspen Prize awarded to 
the best community college in the Nation. We are currently a top 
10 finalist. 

Thank you again, Mr. Chairman, for this opportunity, and I look 
forward to this discussion. 

[The information follows:] 
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Mr. ADERHOLT. Thank you. 
Okay. Dr. McCarthy, we will go to you next. 
Ms. MCCARTHY. Good morning, Chairman Aderholt, Ranking 

Member DeLauro, and esteemed members of the committee. It is 
an honor to be with you this morning. Thank you for this oppor-
tunity. 

I lead the Center on Education & Labor at New America. We are 
committed to expanding access to the middle class and family-sus-
taining careers. We have a large body of work on community col-
leges, apprenticeships, youth pathways, and career technical edu-
cation. 

And this topic is very dear to my heart. I have been working to 
build more pathways to the middle class for well over a decade, 
first as a member of the career service at the U.S. Department of 
Labor and then at the Department of Education and now at New 
America. 

Over that time, I have learned three big lessons on the opportu-
nities and challenges to expanding access to the middle class. 

The first is that the desire to expand access to good jobs and 
family-sustaining careers and to strengthen our middle class is 
broadly shared. The understanding that community colleges and 
high-quality career and technical education will be essential for 
making that happen is also widely understood and shared. 

It is one of the best things about working in this space: You can 
pretty much go anywhere—red States, blue States, big cities, small 
towns—and you will find that most people want to see more oppor-
tunities for young people that aren’t just traditional college. 

In fact, I imagine the majority of everyone’s constituents in this 
room would like to see more pathways into the middle class. In this 
time of such intense polarization, it is a comfort to know that there 
are important things that we still agree on. 

The second lesson is that, in all my time working in this space, 
I have never heard anyone complain that our community colleges 
are just getting too much money. I have never visited a college that 
had a surplus of resources or that could provide all of the support 
services that they know their students need. 

I have certainly heard complaints about community colleges, in 
particular about their completion rates being too low, but these 
have just as often come from college leaders themselves, eager to 
find ways to improve those outcomes and curious about the latest 
research. 

And the third lesson is that when community colleges do have 
additional funding, whether it is targeted grants like the Strength-
ening Community College Training Grant Program or the HEERF 
funds during the pandemic, they put them to good use. 

Colleges use these resources to develop programs in new and 
emerging sectors and fields like artificial intelligence or electric ve-
hicles. They build new industry partnerships and work-based 
learning opportunities, create and staff the advising and career 
services that their students need, and build high-quality data sys-
tems that help them understand who their students are and how 
they are doing every step of the way. 
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So, as we enter the budgeting season, I am finding myself more 
than a bit bewildered and alarmed by the attacks on education tak-
ing place right now. 

First is the decision to halt educational research supported 
through the Institute for Educational Sciences, IES. In my written 
testimony, I provide examples of evidence-based practices for help-
ing students complete high-quality career preparation programs at 
community colleges. We know these strategies are successful be-
cause they have been extensively studied, subject to rigorous re-
search and evaluation, much of it funded through IES. These stud-
ies have been a critical source of learning for education leaders for 
decades. It is essential that this research continue. 

Second is the insistence that we cut education spending. In my 
written testimony, I note that current funding for career and tech-
nical education is less than what it was in 2001, and I call for a 
substantial increase to investments in community colleges, includ-
ing tripling the investment in the Carl D. Perkins Career and 
Technical Education Program to $4 billion a year. 

Even at this level, we would still be far behind what other ad-
vanced economies invest in their vocational education systems and 
well within our means. Most importantly, it is critical to meeting 
the desire of the majority of Americans for building more pathways 
to the middle class that do not pass through traditional higher edu-
cation, which, again, I believe all of your constituents share. 

Instead of increasing funding for something that most Americans 
support, we are hearing that we cannot afford to invest more in 
CTE and community colleges or in Head Start or job training or 
WIOA or Pell grants because we need to extend tax cuts to billion-
aires—literally putting the financial demands of billionaires and 
multimillionaires over young people who need quality career edu-
cation, over middle-class families that need affordable pathways to 
good jobs. 

Third are the reckless threats to dismantle the Department of 
Education, an extreme position that is well outside mainstream 
public opinion. I am not a constitutional lawyer, so I won’t get into 
the legality of these actions, which seem highly questionable, but 
I can say with confidence that dismantling the Department of Edu-
cation and relocating its various programs to other agencies will 
not be good for students. 

In the case of CTE—career and technical education—and commu-
nity colleges, the tremendous improvements in both over the last 
two decades have come primarily through strengthening their con-
nections to our K–12 and higher education systems, making it easi-
er for students to move from high school to community college to 
higher education or directly into a career without losing credit and 
without losing momentum. 

Moving the Office of Career, Technical, and Adult Education out 
of the Department of Education would be a step backward. It 
would be a step toward the time when vocational education was 
disconnected from other systems and a dead-end for many stu-
dents. 

As a last request, I implore Congress to exercise its responsibil-
ities under Article I of the Constitution and rein in these destruc-
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tive and, frankly, anti-American attacks on the middle class by the 
executive branch since January 20th. 

Thank you for the opportunity to be with you today and for your 
kind consideration of these recommendations. 

[The information follows:] 
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Mr. ADERHOLT. Thank you, Dr. McCarthy. 
Mr. Parker. 
Mr. PARKER. Good morning, Chairman Aderholt, Ranking Mem-

ber DeLauro, and esteemed members of the subcommittee. I am 
Dennis Dio Parker. I am a senior advisor for talent development 
at Toyota Motor North America. And I wish to thank the sub-
committee for conducting this hearing. 

Workforce development is an extremely important topic for Toy-
ota, and we actively engage in meaningful apprenticeships at every 
level of education. At the K-12 level, we launched Driving Possibili-
ties, a $110 million career readiness and community engagement 
initiative in 15 communities. At the post-secondary level, in con-
junction with our dealerships, we partner with 38 community col-
leges and vocational schools to provide state-of-the-art, hands-on 
automotive diagnosis and repair education through our T-TEN pro-
gram. We maintain a long partnership with the University of Ken-
tucky that provides technology degrees in lean systems and com-
puter engineering. 

Today, however, I will focus on a leading example of engagement 
between industry and education developed by Toyota called FAME, 
the Federation for Advanced Manufacturing Education. FAME is a 
career pathway program whose goal is to produce globally competi-
tive, entry-level technicians. FAME is revolutionary. 

First, it reinvented the 2-year educational experience at the com-
munity-college level by reimagining the manufacturing curriculum, 
the education delivery model, and the classroom setting. 

Second, it incorporates a deep engagement with primary and sec-
ondary education and a seamless set of continuing pathways lead-
ing to bachelor’s and master’s degrees. 

Third, FAME focuses on developing the whole person who can be 
highly successful. In addition to the technical education, a robust 
soft-skills component and a powerful productivity component are 
incorporated into a 24-month curriculum, with students alternating 
days at work and days at school. 

Fourth, FAME is developed and driven by employers. This over-
arching principle dictates many aspects of the program. Employers 
choose the college most suited to program success, help develop and 
approve coursework, visit high schools, recruit students, interview 
applicants, and structure on-the-job experience at the companies. 

Developed by Toyota in 2010 at a school near our Kentucky 
plant, today FAME stretches from North Carolina to California, 
from Michigan to Florida, in 16 States, with over 45 community 
colleges and over 450 participating company partners. States like 
Alabama, Indiana, Kentucky, and Texas leverage the programs at 
multiple locations within the State. 

At the national level, FAME USA is led by The Manufacturing 
Institute, the workforce partner of the National Association of 
Manufacturers. 

FAME in Alabama demonstrates the program’s effectiveness at 
developing a highly skilled workforce. With the $12 million Federal 
grant awarded in 2019, Alabama expanded its FAME chapters 
from 1 to 11. The program’s success caused participation to surge, 
now involving nearly half of the State’s colleges and 125-plus em-
ployers. 
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Alabama became the first State to pioneer a second FAME occu-
pational pathway, broadening the model’s relevance. With a third 
pathway under consideration in California, FAME underscores its 
adaptability and success in addressing workforce shortages across 
multiple sectors. 

Strategic Federal funding plays a crucial role in scaling work-
force training programs like FAME. By allowing employer 
collaboratives to direct funds toward specific training needs, these 
resources help institutions to build facilities, acquire equipment, 
and hire instructors—critical elements for launching and sus-
taining high-quality programs. 

Ongoing access to funding for capital expansion ensures that 
these programs can meet increasing demand without financial bot-
tlenecks. Perkins Career and Technical Education funding, used for 
equipment purchases in educational settings, remains an essential 
resource. And additional Federal support through targeted work-
force grants would further accelerate the ability to produce the 
highly skilled professionals needed to secure America’s manufac-
turing dominance. 

A strong manufacturing industry is fundamental to America’s 
economic prosperity. I hope I have demonstrated how U.S. manu-
facturing and education partnerships can generate a world-class 
workforce pipeline. 

This committee is uniquely situated to help sustain America’s 
global manufacturing competitiveness to keep our economy thriv-
ing. The funding your committee authorizes can reinvigorate the 
foundation required to ensure America’s long-term global manufac-
turing leadership. 

I very much appreciate the opportunity to testify before the sub-
committee, and I would be happy to take any questions that you 
have. 

Thank you. 
[The information follows:] 

VerDate Sep 11 2014 23:18 Mar 18, 2026 Jkt 061904 PO 00000 Frm 00045 Fmt 6633 Sfmt 6602 E:\HR\OC\61904A.XXX 61904Akh
am

m
on

d 
on

 D
S

K
9W

7S
14

4P
R

O
D

 w
ith

 H
E

A
R

IN
G



44 

VerDate Sep 11 2014 23:18 Mar 18, 2026 Jkt 061904 PO 00000 Frm 00046 Fmt 6633 Sfmt 6602 E:\HR\OC\61904A.XXX 61904A In
se

rt
 g

ra
ph

ic
 fo

lio
 6

2 
he

re
 6

19
04

A
.0

28

kh
am

m
on

d 
on

 D
S

K
9W

7S
14

4P
R

O
D

 w
ith

 H
E

A
R

IN
G



45 

VerDate Sep 11 2014 23:18 Mar 18, 2026 Jkt 061904 PO 00000 Frm 00047 Fmt 6633 Sfmt 6602 E:\HR\OC\61904A.XXX 61904A In
se

rt
 g

ra
ph

ic
 fo

lio
 6

3 
he

re
 6

19
04

A
.0

29

kh
am

m
on

d 
on

 D
S

K
9W

7S
14

4P
R

O
D

 w
ith

 H
E

A
R

IN
G



46 

VerDate Sep 11 2014 23:18 Mar 18, 2026 Jkt 061904 PO 00000 Frm 00048 Fmt 6633 Sfmt 6602 E:\HR\OC\61904A.XXX 61904A In
se

rt
 g

ra
ph

ic
 fo

lio
 6

4 
he

re
 6

19
04

A
.0

30

kh
am

m
on

d 
on

 D
S

K
9W

7S
14

4P
R

O
D

 w
ith

 H
E

A
R

IN
G



47 

VerDate Sep 11 2014 23:18 Mar 18, 2026 Jkt 061904 PO 00000 Frm 00049 Fmt 6633 Sfmt 6602 E:\HR\OC\61904A.XXX 61904A In
se

rt
 g

ra
ph

ic
 fo

lio
 6

5 
he

re
 6

19
04

A
.0

31

kh
am

m
on

d 
on

 D
S

K
9W

7S
14

4P
R

O
D

 w
ith

 H
E

A
R

IN
G



48 

VerDate Sep 11 2014 23:18 Mar 18, 2026 Jkt 061904 PO 00000 Frm 00050 Fmt 6633 Sfmt 6602 E:\HR\OC\61904A.XXX 61904A In
se

rt
 g

ra
ph

ic
 fo

lio
 6

6 
he

re
 6

19
04

A
.0

32

kh
am

m
on

d 
on

 D
S

K
9W

7S
14

4P
R

O
D

 w
ith

 H
E

A
R

IN
G



49 

VerDate Sep 11 2014 23:18 Mar 18, 2026 Jkt 061904 PO 00000 Frm 00051 Fmt 6633 Sfmt 6602 E:\HR\OC\61904A.XXX 61904A In
se

rt
 g

ra
ph

ic
 fo

lio
 6

7 
he

re
 6

19
04

A
.0

33

kh
am

m
on

d 
on

 D
S

K
9W

7S
14

4P
R

O
D

 w
ith

 H
E

A
R

IN
G



50 

VerDate Sep 11 2014 23:18 Mar 18, 2026 Jkt 061904 PO 00000 Frm 00052 Fmt 6633 Sfmt 6602 E:\HR\OC\61904A.XXX 61904A In
se

rt
 g

ra
ph

ic
 fo

lio
 6

8 
he

re
 6

19
04

A
.0

34

kh
am

m
on

d 
on

 D
S

K
9W

7S
14

4P
R

O
D

 w
ith

 H
E

A
R

IN
G



51 

VerDate Sep 11 2014 23:18 Mar 18, 2026 Jkt 061904 PO 00000 Frm 00053 Fmt 6633 Sfmt 6602 E:\HR\OC\61904A.XXX 61904A In
se

rt
 g

ra
ph

ic
 fo

lio
 6

9 
he

re
 6

19
04

A
.0

35

kh
am

m
on

d 
on

 D
S

K
9W

7S
14

4P
R

O
D

 w
ith

 H
E

A
R

IN
G



52 

Mr. ADERHOLT. Thank you, Mr. Parker. 
And let me begin with you. I know Toyota has developed two 

world-class talent development programs—AMT, which you de-
scribed, and also—is it T-TEN? 

Mr. PARKER. Yes. 
Mr. ADERHOLT. I hope I am saying that right—which supports 

automotive dealers across the country. 
Despite this verified success in creating training programs, Toy-

ota relies on a decentralized approach to recruitment and to talent 
development. Can you talk a little bit about the advantages of this 
decentralized approach that Toyota uses? 

Mr. PARKER. Let me clarify. What do you mean by the ‘‘decen-
tralized approach’’? 

Mr. ADERHOLT. Well, just as opposed to actually one centralized 
location where you use it. You have talked about different parts of 
the country and how each—you know, from California all the way 
over to Florida, to Alabama. And just a little bit about how that 
has been more effective than from top to bottom, the decentraliza-
tion of that program. 

Mr. PARKER. Thank you. That clarification helps. 
Well, we feel this—and this principle expands across this pro-

gram and others in many ways. We feel that the best decisions for 
employment and gaining the best fit for workers, which feeds ev-
eryone’s success, are best determined by local plants working with 
their local communities. 

Now, in a program like FAME—that is the one we referenced 
that had the scale that you mentioned. In a program like FAME, 
we have guidelines that all of those locations would observe, but 
then, in applying those guidelines locally, they would make those 
local decisions. And they can best staff our plants with that local 
control. 

Mr. ADERHOLT. Gotcha. All right. 
Dr. Karolewics, many of us have heard from employers—I would 

say pretty much everybody, probably, on this subcommittee—about 
need to find workers, especially in the competitive labor market. 
And there is a need to ensure that what students are learning 
aligns with the job demands. 

And can you tell us a little bit more about Wallace State and how 
it has aligned its programs and majors to match what employers 
are actually looking for, especially for these in-demand fields? 

And, second of all, talk, maybe, about students. Are they staying 
in the Hanceville, Cullman County area or the broader region after 
they graduate because they are connected to those good jobs that 
are in the market? 

So could you talk about those two things, please? 
Ms. KAROLEWICS. Thank you, Mr. Chairman. I would be happy 

to answer that question. 
The first, I would say, yes, that our students—because we are 

the community’s college—that is what community colleges are—our 
students do predominantly stay in our region. And we want them 
to, simply because we need that talent pipeline for our employers 
in our region. 

Our programs are very closely tied to labor market outcomes. We 
regularly assess the new and emerging careers. We assess our top 
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10, top 20 occupations, what the labor market outcomes are for 
those, what the salaries are, and we align our programs to that. 
Because, ultimately, we want our students to have those good jobs 
that pay the living wage. 

I am sorry, could you repeat that question, the middle part of the 
question? 

Mr. ADERHOLT. Oh, yes. Tell us a little bit more about how your 
programs are aligned to match what employers are actually looking 
for. 

Ms. KAROLEWICS. Yes. We regularly assess that labor market 
data and make sure—— 

Mr. ADERHOLT. Right. 
Ms. KAROLEWICS [continuing]. That we are teaching the skills 

that our students need to be successful in the workforce. 
And we include the earn-and-learn opportunities in there, to the 

extent that we can. It makes such a difference for a student who 
comes from poverty to have an opportunity to make a living wage 
while they are working toward their associate’s degree. 

So those apprenticeships and internships—we created a nursing 
apprenticeship, the first one in the State, which is a registered 
nursing apprenticeship, which allows students to work 2 to 4 days 
in a hospital while they are working on their associate degree in 
nursing. That is a life-changing opportunity for a single mother. 

And, you know, Alabama has, Mr. Chairman—Alabama has a 
higher rate of poverty than the United States. We have a lower 
rate of labor force participation than the United States. And so lift-
ing people out of poverty requires being able to connect them to 
good-paying jobs. And we do that through the earn-and-learn op-
portunities, for the most part. 

Mr. ADERHOLT. And, as you say, you know, just to clarify that, 
about that your students are staying in the Cullman area—— 

Ms. KAROLEWICS. Yes. 
Mr. ADERHOLT [continuing]. Because of the job demand and also 

just because they want to stay closer to home as opposed to trav-
eling off. 

Ms. KAROLEWICS. They do contribute to some of the out-migra-
tion numbers that our Economic Development Agency would report 
to you. Because if we get a student through the FAME Advanced 
Manufacturing Technician—the AMT program that we talked 
about, if a student finishes that program, they are going to go to 
work at Mazda Toyota or Honda, which is a commute. It is a 45- 
minute or an hour commute. And so they out-migrate to jobs that 
pay more, and then they come back and spend their money in the 
Cullman community, which is what we want them to do. 

But, ultimately, 96 percent of our student body in the community 
colleges in the State of Alabama are Alabamians. Up to half of the 
universities are educating students from outside of the State, and 
they are more likely to return to their home communities. But ours 
are a part of our community because it is their home community. 
So, yes, they stay with us. 

Mr. ADERHOLT. Well, a 45-minute commute around here is not 
much at all, so—— 

Ms. KAROLEWICS. That is easy, isn’t it? 
Mr. ADERHOLT. Yeah, so that is—— 
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Ms. KAROLEWICS. Yes, sir. 
Mr. ADERHOLT [continuing]. Understandable. Okay. 
Ms. DeLauro. 
Ms. DELAURO. Thank you, Mr. Chairman. 
I just wanted to just say, I want to just thank you for talking 

about how, in fact, the Federal resources, the grants, et cetera, are 
giving you viable opportunities to help give young people a path-
way to a future. And so we are grateful for that, to understand the 
value of what we do and its success rate. So I thank you, to both 
of my colleagues who—you guys who just spoke. 

But let me just—because several of the witnesses testified how 
WIOA, the training programs, are vital. They are vital sources of 
funding for workforce training and developed and implemented at 
community colleges. 

And despite the needs for these funds, it is alarming: The bill 
that the majority has come up with, 2025 funding bill, eliminates 
that WIOA youth job training program, denied training and em-
ployment services for 134,000 youth who face barriers to finding a 
good-paying job. The cuts to WIOA adult job training would deny 
job training and employment services for 250,000 adults facing the 
same barriers. 

Dr. McCarthy, explain how community colleges access and the 
utilization of WIOA funding helps job seekers. How would the 
eliminations and cuts to the program proposed here impact commu-
nity college students who are benefiting from the grants? 

Ms. MCCARTHY. Thank you, Ranking Member DeLauro, for the 
question. 

And I will just say, I mean, eliminating the WIOA Youth Pro-
gram would just be catastrophic for many communities, where, for 
many young people who are neither in school or working, it is our 
public workforce system that provides that point of connection ei-
ther to school or to work or, best of all, to both. So it is hard to 
even imagine how we could think that this was a good idea. It is 
deeply self-defeating. 

At the Center on Education & Labor at New America, we have 
done quite a bit of research on how community colleges and the 
public workforce system work together. And, again, you know, 
these are things that could be improved, but when community col-
leges and their local workforce development boards are able to 
work together, they are able to really capitalize on one another’s 
strengths. 

We have seen some excellent examples, for example, in the State 
of New Jersey, where in Rowan College of South Jersey, the work-
force board and the community college share staff—— 

Ms. DELAURO. Uh-huh. Uh-huh. 
Ms. MCCARTHY [continuing]. And the American Job Center is lo-

cated on campus. This allows them to work together and to lever-
age the workforce system’s resources for building sectoral partner-
ships and engaging employers with the community college’s deep 
expertise on how to serve students, particularly students who 
might need extra supports or developmental education. 

In Morris County, New Jersey, the workforce system in Morris 
County College of New Jersey are collaborating on the creation of 
a registered apprenticeship program that also leads to an associ-
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ate’s degree, perhaps similar to what you have at Wallace State. 
The workforce system is a little bit more closely connected to our 
registered apprenticeship system, generally, than community col-
leges, so they can be an important intermediary. 

And in the State of Kentucky, too, we have seen fantastic part-
nerships between workforce boards and community colleges. Just a 
very quick one: Jefferson Community and Technical College has a 
project-based partnership with their local workforce board that 
moves students away from the really short individual training ac-
counts that are just sort of a quick 8 weeks of training and into 
longer-term programs that lead to those good, family-sustaining 
jobs. 

This is not the time to be cutting our workforce development sys-
tem. Our employers face worker shortages. People are having a 
hard time finding a way to those good jobs. That is what the sys-
tem is for. And when it works together with community colleges, 
they amplify each other. 

Ms. DELAURO. Thank you. 
Let me just ask Dr. Parker here, because I read your testimony 

carefully. Page 4 of your testimony says, ‘‘Strategic federal funding, 
such as resources allocated through the Workforce Innovation and 
Opportunity Act, plays a crucial role in scaling workforce training 
programs like FAME.’’ 

And it sounds good. Advanced manufacturing is where we should 
be going. 

‘‘By’’—and that is a workforce development board—‘‘allowing em-
ployer collaboratives to direct funds toward specific training needs, 
these resources help institutions acquire equipment, build facilities, 
hire instructors—critical elements for launching and sustaining 
high-quality programs.’’ 

So, what a collaboration that you have going here. If you elimi-
nate WIOA for job seekers nationwide, what does that mean for 
this collaboration of, you know, community colleges and the goals 
that you are trying to meet? 

And I compliment Toyota, I compliment businesses these days in 
that function. It is now for the first time that we see business and 
community colleges, et cetera, uniting to say, what is the best 
course for a person to take to help them realize their goals? 

Mr. PARKER. So, certainly at our FAME chapters that we have 
and the FAME program, funding, for example, that comes through 
or via WIOA, that is very helpful, as I had testified. 

Looking at the larger ramifications of what that loss of funding 
or that change of funding might be would be difficult to estimate 
for any given chapter, because, again, it goes with that principle 
I mentioned earlier: Each chapter works out their unique chemistry 
that they have. 

Certainly, Federal funding is very important to what we do. It 
helps us to accomplish outcomes. We would be paying a lot of inter-
ested attention to how that continues to be orchestrated. 

I am not sure I could give an answer that would be exactly true 
or exactly representative for every chapter’s situation. 

Ms. DELAURO. Uh-huh. Thank you. I think we have done well at 
the Federal level in, you know, being able to appropriate dollars 
that allow youngsters and single parents, as you have talked about, 

VerDate Sep 11 2014 23:18 Mar 18, 2026 Jkt 061904 PO 00000 Frm 00057 Fmt 6633 Sfmt 6602 E:\HR\OC\61904A.XXX 61904Akh
am

m
on

d 
on

 D
S

K
9W

7S
14

4P
R

O
D

 w
ith

 H
E

A
R

IN
G



56 

probably mostly women, that can climb that ladder—climb that 
ladder to success. 

Thank you very, very much. 
And thank you, Mr. Chair. 
Mr. ADERHOLT. Mr. Moolenaar? 
Mr. MOOLENAAR. Thank you, Mr. Chairman. 
Mr. Cooper, you, in your testimony, talked about Virginia 

FastForward, a program, I believe, that you are familiar with that 
gives a credential for workforce development in high-demand areas. 

You also mentioned the Pell program, the Pell grant, really 
doesn’t have the flexibility to be used in a program like that. Is 
that accurate? 

Mr. COOPER. That is right. So the Pell grant program has a min-
imum of 15 weeks—that the programs that need to be funded need 
to be at least 15 weeks in duration and at least 600 clock-hours. 
But a number of the short-term training programs that lead to in-
dustry-recognized credentials that Virginia FastForward supports 
are not eligible for Pell grant funding because of that restriction. 

Mr. MOOLENAAR. So, if you were going to design a new Pell cri-
teria that would give that kind of flexibility, how would you design 
that? 

Mr. COOPER. I would certainly lower the minimum number of 
weeks, the minimum number of clock-hours. We could probably 
have a debate about the exact number. The Bipartisan Workforce 
Pell Act says 150 clock-hours, 8 weeks, which would allow some 
Virginia FastForward programs but not all. 

But I would also argue that that would have to be paired with 
some sort of outcomes benchmark to ensure that we are funding 
high-quality programs. 

Mr. MOOLENAAR. Uh-huh. Okay. Thank you. 
Dr. Karolewics, what are your thoughts on this topic? Because I 

hear quite often from people that we would like to have more flexi-
bility in the Pell grant. And I know, you know, we have made it 
year-round, gave a little bit more flexibility. But do you have any 
thoughts on that? 

Ms. KAROLEWICS. I do, as a matter of fact. 
The year-round Pell has been a lifeline for most of our students. 

More than half of our students receive need-based financial aid, be-
cause, as I said earlier, we serve rural Alabama, and many parts 
of rural Alabama are in poverty. 

So one thought in particular of an example that I could suggest 
is, like, the commercial truck-driving program. 

So a living wage in the State of Alabama, in our region, is con-
sidered about $40,000 a year. So we train commercial truck-driving 
classes on a non-credit basis—but we call it workforce credit, be-
cause every credit counts—and it is about a 4- to 5-week program. 

So there is no way to have Pell provide for paying for that insti-
tution, so students have to figure out how to come up with it them-
selves. And that is very difficult for some of them to do. 

But how life-changing would that be, to fund a program that has 
a more narrow number of hours, a more narrow number of weeks, 
to be able to put a graduate in a living-wage job? The average 
earnings for a commercial truck driver at entry level in the State 
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of Alabama exceeds $60,000. That is life-changing, you know, for 
a single parent. 

So Wallace State started a program that seeks to train persons 
who are wheelchair-bound or use a wheelchair. One of our most re-
cent students came to us from the State of Colorado. He learned 
about our program. He was a veteran. He was hurt, paralyzed. And 
he came to us to reenter the commercial truck-driving world. We 
trained him, and on the day that he graduated, he had a job offer. 

Mr. MOOLENAAR. Huh. 
Ms. KAROLEWICS. And so, that is life-changing. 
So short-term programs of a certain number of weeks and with 

certain kinds of outcomes, I very much support that—very much 
support that. Because it is not in a student’s best interest to take 
a truck-driving program and make it a 15-week program. And I 
have seen that happen simply so that a student could be eligible 
for a Federal Pell grant. 

Mr. MOOLENAAR. If I could follow up with you, you mentioned 
you are always assessing kind of what the workforce needs are. 
What tools do you use to do those assessments? 

Ms. KAROLEWICS. We have national and local labor market data, 
so we study all of the different regions in the State of Alabama, the 
workforce regions, and we have very specific labor market data 
about that. So we look at professions that are contracting, profes-
sions that are growing, the high-wage/high demand professions, 
and we make sure that our programs are aligned with that, but not 
only the programmatic alignment, but also the curricular align-
ment so that we are teaching the skills that employers need most. 

Mr. MOOLENAAR. And then, Mr. Parker, I just wanted to follow 
up with you on—from an employer’s standpoint, and the collabora-
tion that you have. With respect to the Pell Grant, are you finding 
that greater flexibility would create more options for you, or is that 
not really a—— 

Mr. PARKER. Yeah, it would absolutely create additional options. 
In my testimony, I noted that there are additional occupational 
pathways being developed with FAME, and I am just using FAME 
as an example. There is many valuable programs out there these 
principles would apply to. Some of those occupational pathways 
would take significantly less time to train and for the preparation 
completion to be attained, and when we have reached those and 
begin developing those, having more flexibility in those grants and 
who is eligible would certainly be very helpful. 

Mr. MOOLENAAR. Okay. Thank you. Thank you, Mr. Chairman. 
I yield back. 

Mr. ADERHOLT. Mr. Hoyer. 
Mr. HOYER. Thank you very much, Mr. Chairman. First, I want 

to adopt the remarks that Ms. DeLauro made in the opening com-
ments. I think all of us on this committee, I presume, are sup-
porters of the community colleges, its objectives, and its role that 
it plays in ensuring that we have skills training in America if we 
are going to be competitive worldwide. 

I have been pressing an agenda since 2010 when I was majority 
leader, called, ‘‘Make it in America,’’ which simply means both 
making sure we make things in America, including services, but 
also that we succeed in America, you make it. Three major compo-
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nents of that program that I set forth were education and training, 
infrastructure, and entrepreneurship, making sure people know 
how to go into a small business that they can then grow into a 
large business and be successful in America. 

At the same time, we are having a hearing on things I think that 
most of us support. What we are not having a hearing on is the 
undermining of the separation of powers, the checks and balances, 
and the ability of Congress to set policy and have that policy car-
ried out. We essentially seem to be governing by executive order, 
both involving legislative and executive responsibilities. Personally, 
Mr. Chairman, I think we ought to have hearings on that. 

Frankly, for the last 70 years, maybe longer, the authority of the 
Congress of the United States over those years has been dimin-
ishing, and accreting to the executive greater and greater power 
under both Democrats, Franklin Roosevelt, on forward. I think that 
is a challenge for our country. 

And I think what is happening today demands, frankly, Mr. 
Chairman, that we have hearings on the usurpation unconsti-
tutionally and illegally of the powers of the Congress of the United 
States, which, of course, under Article I are the policymakers, and 
the policy is supposed to be carried out by the President of the 
United States. 

Now having said that, I am a big supporter of community col-
leges. As a matter of fact, the Community College of Prince 
George’s County, which abuts the District of Columbia, was started 
in the same high school that I graduated from at night in 1957. I 
was elected to State Senate in 1966, and participated in the forma-
tion of the community college system in the late 1960s, and am a 
very strong supporter. And in fact, I had two community colleges 
in my district that have over 40,000 students. Ms. Karolewics, Doc-
tor, how many students do you have? 

Ms. KAROLEWICS. Not 40,000. About 8,000. 
Mr. HOYER. About 8,000, so substantial size. Yeah, substantial 

size. And they provide a critical service. 
Mr. Cooper, let me ask you a question, yes or no, but you can 

expand on it. Do you believe the Federal Government has a role in 
assuring that these community colleges, which have been created 
all over the country, do, in fact, lead to us being—having more a 
competitive stature because we are training people for the jobs that 
are needed to be done in a country like America to be competitive? 

Ms. COOPER. Yes, I believe that, and I also believe that we see 
students actually voting with their feet going to community colleges 
that are providing direct pathways into the labor force. Community 
colleges with a vocational orientation saw a 14 percent increase in 
student enrollment just in the last year. 

Mr. HOYER. Thank you very much. I share that view. And I want 
to ask Dr. McCarthy, Doctor, and perhaps Dr. Karolewics, you as 
well, as a matter of fact, is it Dr. Parker? 

Mr. PARKER. It is Mr. Parker, but I appreciate it. 
Mr. HOYER. I am prepared to follow the appellation of doctor. In 

any event, all three of you, how can we better coordinate, and you 
are all coordinating, because the workforce is changing so rapidly 
in America and indeed throughout the world, to make sure that we 
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are keeping up with offerings of—that are relevant not today, but 
five, 10, 15 years from today. 

Ms. MCCARTHY. Yeah, that is one of the biggest challenges I 
think that our community colleges and just local development agen-
cies face, and I think the best way to do that is, you know, when 
institutions have resources to be able to do the kind of labor mar-
ket research needed that they are able to get out in front of those. 
We are supporting a group of community colleges that are part of 
the National Science Foundation’s regional innovation engines. 
These are investments in regional economies around the country 
that are building next generation technologies, and community col-
leges are part of those consortia, along with their university part-
ners and other economic development agencies. So we need to fund 
partnerships, and we need to give community colleges the resources 
they need to be able to look around the corner. 

Mr. HOYER. Doctor. 
Ms. KAROLEWICS. Yes, sir. Thank you. I would say continue doing 

what Congress has been doing over the years. I can give you exam-
ples of sources of funds that have really transformed the way that 
we serve students. One of those is of most recently the work grant, 
the workforce opportunities for rural communities. We use those 
funds and leverage other funds to begin a diesel by distance pro-
gram. We are in north Alabama, as you recall, so our diesel by dis-
tance program was developed in an online format with virtual re-
ality simulations, and then just-in-time learning so that students, 
when they finish their lab portions, then they also had earn and 
learn opportunities. But when they finish their lab portions of the 
curriculum, they can schedule time with us on nights or weekends 
to come and do lab checkoffs. We would not have been able to do 
that without the funding provided through the work grant. 

So another example is through the Tack Grant. Many of you 
might remember the Tack Grant from many years ago. We started 
our very first delving into curriculum development with virtual re-
ality and simulations. Simulations have changed the face of nurs-
ing education today. Title III. We are a caring campus and we used 
our Title III funds the last couple of years two develop that model 
for being a caring campus and serving the holistic needs of our stu-
dents, so the thing that you have been doing are the things that 
I would recommend you continue to do because they work. 

Mr. HOYER. Dr. Parker. 
Mr. PARKER. I think one of the most important answers to this, 

or one of the most important solutions, not the only solution, is to 
more highly engage employers in the process, so looking at the co-
ordination how we can better cooperate. And so, where you have— 
where you have employers leading the activity, or leading the pro-
gram, they are, by the very nature of what they are doing, they are 
involved, they are engaged, and they are helping to make things 
happen, and when you look at where the churn of the economy oc-
curs, it occurs in the workplace. 

With that employer engagement, you are going to have—you will 
have better communication between them and education. That, in 
turn, will produce stronger programs, better prepared students, 
and that will complete a cycle into the place of work where they 
will produce better work with stronger outcomes. Good for the 
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American economy, good for the local economy. The key, I think, 
is how do you get that employer engagement to become the glue 
for those activities. 

Mr. HOYER. Thank you, Mr. Chairman. 
Mr. ADERHOLT. Ms. Letlow. 
Ms. LETLOW. Thank you, Mr. Chairman. It truly warms my heart 

when our educational institutions and private sectors partner to-
gether to ensure students are ready and fully prepared to meet the 
critical workforce need. Public private partnerships are the answer, 
and I am so excited about today’s hearing. 

I want to share, I want to brag a little bit about my own district. 
One example happening in my own backyard is Louisiana Delta 
Community College came together with the Northeast Louisiana 
Power Cooperative and Workforce Development board 83 to create 
an intensive 16-week program that fills a critical need for line 
workers in the energy sector, and you can imagine in Louisiana we 
desperately need those. And this high-quality, short-term workforce 
training program graduated their first cohort of 10 students last 
fall. A new cohort of 60 students just completed their training last 
week, and a third cohort is expected to begin in March. 

The LDCC program benefits from direct funding from our com-
mittee, supplemental State funding, and additional resources for 
equipment and scholarships through several electric and power 
companies, including Entergy, Northeast Louisiana Power Coopera-
tive, and Chain Electric. There are four total programs like this 
one across the State of Louisiana. I am a strong advocate for career 
and technical education funding and a variety of other workforce 
programs, and hopefully, one day, we can all come together and in 
agreement expand Pell Grants for these types of short-term work-
force programs that we have already discussed. 

My first question is to you, Dr. Karolewics. You come from a 
rural area of Alabama similar to mine. I imagine your community 
college as well as students face different challenges than institu-
tions located in urban areas. As I visited these schools throughout 
my district, I have heard they often do not have the funding to re-
sources to hire professional grant writers to help them through a 
complex and burdensome grant process. Is this something that 
your institution is facing and how can we be better partners in 
helping you identify grants? 

Ms. KAROLEWICS. Thank you, Congresswoman Letlow. My insti-
tution particularly is not facing a crisis with regard to grant writ-
ers. We have been very successful in the grant space over the 
years, but I do know other institutions in the State of Alabama are 
because they have finite resources and they just don’t have the 
funds to be able to staff that position. We have tried to address 
that in the State of Alabama through our system office by sharing 
grant writers that are employed at the system level to help them 
reach into the grant space. And so to the extent that you could 
help, that would be useful. Very much so. 

Ms. LETLOW. It is my concern that the money is not reaching the 
rural communities as it is intended. I was encouraged to hear that 
you are using some of the programs, especially at the Department 
of Labor’s workforce opportunity for rural communities and other 
rural focus priority areas with grants. Do you feel like these pro-
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grams help level the playing field to make sure that that money 
is getting to rural areas as opposed to urban? 

Ms. KAROLEWICS. Absolutely. We serve a four-county area, and 
we have 8,400 students in fall semester. The population of the 
town—our hometown is 3,300. We serve another county, Winston 
County, Chairman Aderholt knows it well. There are problems with 
transportation. There are problems with childcare. We are in the 
middle of a childcare desert. So if you are a single mother like the 
diesel by distance program that I mentioned a minute ago, our very 
first student enrolling in that program was, we developed it, was 
a single mother from south Alabama who was place bound, and 
that grant and our development of the curriculum that would meet 
her where she was changed her life. Because not only did she 
achieve her dream, if you will, of becoming a diesel technician, but 
she—it led to intergenerational change for her family. And so that 
is where the greatest impact is made. 

In rural Winston County, it is about a 55-minute drive to our 
campus. If a student does not have a car, they certainly can’t get 
to campus. So making learning accessible to them makes a lifetime 
of difference to them and to their family. 

Ms. LETLOW. Thank you for your response. It looks like I am run-
ning out of time. 

I yield back, Mr. Chairman. 
Mr. ADERHOLT. Mr. Pocan. 
Mr. POCAN. Thank you, Mr. Chairman. Thanks to the panelists. 

Unfortunately, and this is not directed to the chairman, but to per-
haps what we are doing in Congress right now, there is an incred-
ible congressional tone deafness to the moment that we are all in. 
I mean, we literally are raking leaves while there is a forest fire 
behind us and ignoring what is actually all going on and having 
a hearing like this today when we have this incredibly slow pace 
of bills before the Congress. Yesterday, we voted on a PQ and a 
rule, not even a bill. A PQ and a rule, because we are so unaware 
of the surroundings around Congress. We have no continued reso-
lution after March 14th to fund the government, but we are debat-
ing about whether or not someone is at the table or not instead. 

We just finally got a reconciliation bill this morning, which is al-
ready within minutes dead on arrival because one of your members 
already said that it is not going to happen and you can’t give up 
more than one vote, so that process is for naught. We have got 
agencies being dismantled by an unelected billionaire and a guy 
named ‘‘Big Balls,’’ while we are sitting here having a hearing un-
related to everything that is happening around us. 

The chairman of the appropriations committee, who I have great 
respect for, was asked by a reporter about the freeze that is being 
put on by Federal agencies, again, by this unelected billionaire and 
a bunch of 19- and 20-year-olds, and he responded I am not a law-
yer, I can’t pontificate what is legal, but I suspect what is hap-
pening is what most Republicans would be supportive of. Appro-
priations is not a law. It is the directive of Congress. 

The Constitution, Mr. Chairman, the Constitution actually says 
no money shall be drawn from the Treasury but in the consequence 
of appropriations made by law. We refer to the last year’s minibus 
agreement as public law 118–42. 
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So we are ignoring reality on a regular basis here, and I apolo-
gize to the panelists who came here, because you are all talking 
about very important things, but we are ignoring the complete re-
ality of everything going on around us. 

In addition to this process and abdicating what appropriations is 
even about, we have got a constitutional crisis on the horizon. We 
have got court orders telling us that we have to allow USAID em-
ployees back, and we are still turning them back at the door. We 
have no resolution to that. This is what our everyday existence is 
in Congress, and we are having a conversation about counting the 
pebbles on a beach while there is a tsunami on the horizon. 

So no offense to the panelists, because you are here on important 
issues. I am an employer. I’ve been for 37 years. But man, talk 
about tone deaf, right? I mean, we are ignoring the most important 
things impacting Congress and having hearings like this while we 
are basically saying the Appropriations Committee doesn’t matter 
because there is an unelected billionaire that is going to do our job 
for us. 

And by the way, an unelected billionaire who has Federal con-
tracts, over $20 billion of Federal contracts, which is nothing but 
leading to corruption. As Members of Congress, we can’t have a 
Federal contract. As a Federal employee, you can’t have one related 
to anything you do, and this guy right now is sitting on $3 billion 
plus undisclosed contracts while he is turning on and off the levers 
of funding for Federal agencies. And we are talking about whether 
or not we have got enough people for the workforce and whether 
higher education is affordable enough. 

So please give me a little patience with this, if you will, but I 
want to make sure I am utilizing your time. Can you answer this? 
Will any of these things help lead us to lowering the costs of higher 
education, or, for that matter, eggs or milk, or help us get more 
people in the workforce? 

So far, here is what has happened. We have cut funding to poor 
people across the world. We have got someone stealing our data 
who is an unelected bureaucrat right now. We have changed the 
name of the Gulf of Mexico to the Gulf of America. We have talked 
about annexing Greenland. We are going to take over Gaza. We 
banned girls from playing in sports, and we blamed DEI for a plane 
crash at DCA. So if you can just really quickly, any of those things 
going to lower the cost of higher education or find more workers, 
Mr. Parker? 

Mr. PARKER. That is outside the scope of my expertise. 
Mr. POCAN. Thank you. Next, Ms. McCarthy. 
Ms. MCCARTHY. Absolutely not. 
Mr. POCAN. Okay. Doctor, I cannot pronounce your name, I 

apologize. 
Ms. KAROLEWICS. Karolewics, and I couldn’t speak to that, sir. 
Mr. POCAN. Okay. Thank you. Mr. Cooper? 
Mr. COOPER. I am afraid that is also outside my area of exper-

tise. 
Mr. POCAN. All right. Well, at least I got to use your time. I yield 

back, Mr. Chairman. 
Mr. ADERHOLT. Mr. Clyde. 
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Mr. CLYDE. Thank you, Mr. Chairman. And thank you to our wit-
nesses for being here today. I appreciate the opportunity to partici-
pate in today’s important discussion on career readiness and the 
role of community colleges and technical institutions and private 
sector training programs in preparing Americans for the workforce. 
For too long, the conversation around education has focused almost 
exclusively on the idea that a 4-year college degree is the only path 
to success, but the reality is that for many Americans, particularly 
those looking to enter high-demand fields, technical and vocational 
education provide a faster, more affordable, and more effective 
pathway to a well-paying job. 

Community colleges and trade schools offer critical training in 
fields where skilled workers are in high demand, and where wages 
often exceed those of many traditional bachelor of degree holders. 
These programs not only provide students with valuable skills, but 
also strengthen our economy by addressing the growing skilled 
labor shortage. 

Federal spending in higher education has ballooned in recent 
decades, yet we continue to see disappointing outcomes in both stu-
dent preparedness and workforce participation. Rather than throw-
ing more money at a broken system, I believe we should focus on 
ensuring that existing funds are used effectively. Supporting pro-
grams with proven outcomes, fostering industry partnerships, and 
empowering students to choose the educational pathway that best 
suits their career goals. 

Additionally, we must recognize the role of private sector train-
ing programs in filling workforce gaps. Many businesses are step-
ping up to provide on-the-job training and certification programs 
often at no cost to workers. These industry-driven models offer a 
market-based solution to workforce shortages without burdening 
the taxpayers with unnecessary spending. 

I believe we need an approach that prioritizes career readiness, 
eliminates wasteful government spending, which I think is one of 
the things that DOGE is doing, and I applaud them for that, and 
embraces both community colleges and private sector innovation. 
America’s students deserve educational options that set them up 
for real success with a well-paying job, not just a piece of paper. 

So Mr. Cooper, first question for you. Community colleges and 
trade schools offer specialized training in the industries where 
skilled workers are desperately needed. In fact, in my own district, 
I want to call out Lanier Technical College, which boasts a 100 per-
cent job placement rate for its graduates. 100 percent. 

Given the overwhelming success of institutions like Lanier Tech, 
how do you think that we should better shift the conversation to-
ward making technical and community college education an end 
goal in itself so we can get our people more expeditiously into the 
workforce so they can become productive for America? 

Mr. COOPER. Thank you. Thank you for the question, Congress-
man. I 100 percent agree that a 4-year college degree should not 
be the only pathway and that community colleges, technical 
schools, vocational schools are absolutely a very promising pathway 
for students, not only because they deliver a direct pathway into 
the labor force, a direct pathway into higher-paying jobs, but they 
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also get people into the workforce faster with shorter duration pro-
grams. 

And so, I have always said that I don’t want to see the Federal 
Government putting its thumb on the scales in favor of one option 
over the over, that we should have, you know, regardless of which 
pathway students choose, as long as that is a high quality pathway 
that is going to lead to economic success, we should make the pro-
grams that are supporting education, you know, not discriminate 
between pathways across the board. 

Mr. CLYDE. All right. Well, thank you. 
Mr. Parker, Toyota and other manufacturers have demonstrated 

that they can successfully design and implement workforce training 
programs tailored to industry needs. In fact, Toyota Industries 
Compressor Parts America has a significant presence in Georgia’s 
Ninth District. As you have noted in your testimony, Toyota has 
created a pipeline for workforce training through the Federation for 
Advanced Manufacturing Education Program which ensures stu-
dents gain hands-on experience while simultaneously earning a 
paycheck. Programs like these show that the private sector is often 
better equipped than the Federal Government to provide targeted 
effective workforce training, so given the success of employer-driv-
en models like what Toyota is doing, how can we make this strong-
er and more effective? 

Mr. PARKER. I think one of the key things which you have just 
noted in your testimony that we have learned is that when we 
have, and this comes back to a common theme again, right? When 
we have very close employer involvement and employers know best 
what they need. 

Mr. CLYDE. Yes, I agree. 
Mr. PARKER. We know what works in the workplace. We know 

the skills that give us outcomes, business outcomes. When we have 
the close employer involvement and we work in conjunction with 
education partners, we bring a wider understanding of the prob-
lem. We bring greater expertise into the solution of that problem. 
We bring a different set of resources, and all together, we can craft 
those better answers. 

What I might recommend is that the committee, through your 
work, and all of us in this common work for the Nation, is we look 
at how can we expand that effect. We are complete believers in the 
sense that an employer-led activity is what produces the best re-
sults in this collaborative environment. 

Mr. CLYDE. Thank you, and I applaud Toyota for working in that 
environment and helping make that reality. Thank you, and I yield 
back. 

Mr. ADERHOLT. Ms. Dean. 
Ms. DEAN. Thank you, Chairman Aderholt. Thank you, Ranking 

Member DeLauro, and I especially thank you, our witnesses. I am 
new to this subcommittee, but you might imagine I am pretty de-
lighted to be on the subcommittee, especially the focus today on 
education, educating our young people, our citizens. I say that be-
cause for 10 years, I taught at a university in Philadelphia. I was 
a member of an English department. I taught writing and rhetoric 
and ethics and business writing. It was joyful to see young people 
claiming their education. But we also saw the stress. We saw the 
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retention problems. We saw the cost problems. But mostly, it was 
a lot of fun. 

I also am here as somebody who attended community college in 
my undergrad years. I wanted to make sure I stayed on pace 
affordably, and so, I went to my local community college. Shout out 
to Montgomery County Community College. It is excellent. And I 
also have Reading Area Community College in my district, so I 
know the excellence that community colleges bring to our young 
people and not so young people, to a diverse population. So it is ex-
citing for me to be here on this subcommittee. 

But I do want to share Representative Pocan’s jarring disconnect 
between the greater conversation around how we appropriate and 
what we do around appropriating for our students, young and old, 
so that they have career pathways. There is a terribly jarring dis-
connect. I see with such grace the commitment you all have in 
making sure folks have a chance at the middle class or beyond, 
have a chance at a technical career, have a chance at a 4-year col-
lege, have a chance at even something beyond that, so that every-
body has a chance. 

And yet look where we are right now. In these last 3 weeks, we 
see, for example, I read with dismay as an educator, the first sen-
tence of the chapter on education in Project 2025. It reads, and it 
is the first sentence. And I quote, ‘‘Federal education policy should 
be limited and ultimately the Federal Department of Education 
should be eliminated.’’ No hiding it there. That is exactly right. 
Thank you, ranking member, it is page 319, as I bet most of you 
know, because this is important to you and to your work. 

Dr. McCarthy, you said something like bewildered by attempts to 
halt funding. It is deeply self-defeating to cut into funding and con-
nections between private industry and career pathways. So I share 
Mr. Pocan’s jarring disconnect with what this administration, just 
3 weeks on the job, is doing to eliminate the Department of Edu-
cation among other things. 

But let me go to something near and dear to my heart if you 
don’t mind. It is the humanities. I am somebody who was an 
English major, and as I told you, I taught all different kinds of 
writing courses. But yet, we have to always recognize the impor-
tance of the humanities. Employers in my district express over and 
over again that they need people who can critically think, who can 
communicate, who can write well, who can communicate across all 
different bands of communications. These are emphasized in hu-
manities programs, so maybe I will start with you, Dr. McCarthy. 
What is your thought on that in terms of career readiness? Let’s 
make it match. 

Ms. MCCARTHY. Thank you very much for the question and I 
share your passion for the humanities. I do think too often we sort 
of have these—this pitting of, you know, career technical and sort 
of career-oriented education with more academic-oriented edu-
cation. And the truth is the humanities matter for everyone, be-
cause it is through the humanities that we make meaning of what 
we are doing, right? And there is nothing more important than 
making meaning in your vocation and in your work. 

I think when we look at really high-quality career and technical 
education programs, they often include a lot of background infor-
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mation or context of what is this career, what is—what is it con-
tributing to the broader society? 

To your other point, all students, including career and technical 
education students, need those communication skills. They need to 
be able to write well and to be able to operate in our highly satu-
rated and highly varied communication environment that we are 
in. So I am a big fan of the humanities, and there is a big place 
for the humanities in career and technical education. 

Ms. DEAN. Could you speak, I have just limited time, but could 
you speak to Pell Grants? I had community college folks in Phila-
delphia Community College and my other area community colleges 
in talking about either flat funding or reducing funding to Pell 
Grants. What impact does that have? 

Ms. MCCARTHY. Again, I can’t think of anything more self-defeat-
ing for the country than for us to cut our Pell Grant program. This 
is the most important program to support low-income students to 
attend college. In reference to some of the earlier remarks, to make 
sure that every child, no matter what economic circumstances they 
are born into, have the opportunity to attend college, whether it is 
community college, whether it is CTE programs, or whether it is 
higher education. The Pell Grant program has been instrumental 
since 1965 in doing just that. 

We would just be injuring ourselves and undercutting our basic 
social contract, which is that everybody in America should have an 
opportunity to be their best, and the Pell Grant is a critical build-
ing block of that social contract. 

Ms. DEAN. I thank you. I thank all of you, and Mr. Chairman, 
thank you for giving me the time. I am certain that by cutting the 
Department of Education, eliminating the Department of Edu-
cation, it is not just about eliminating dollars and resources. It is 
about an educated electorate or an uneducated electorate that you 
can control. I yield back. 

Mr. ADERHOLT. Mr. Ellzey. 
Mr. ELLZEY. Thank you, Mr. Chairman. Thank you all for being 

here. In my district, District 6, just south of Dallas, a little bit of 
Dallas, a little bit of Tarrant County, we have many outstanding 
community colleges and trade schools that provide hands-on spe-
cialized training directly relevant to the job market. We have 
200,000 students between these four institutions, Texas State 
Technical College and Navarro College, which has a fantastic nurs-
ing program, Tarrant County College and Dallas College, all of 
whom partner with local businesses. 

The State of Texas is growing at an enormous rate. We have 
data coming to our State. We have folks moving here from high- 
tax States. We have an incredible job market because we are a 
right-to-work State. And we have businesses that partner with our 
community colleges, and so the debate about Department of Edu-
cation notwithstanding, I am so proud that businesses come to the 
State of Texas. 

Toyota’s got a huge presence in north Texas. Carbon, which used 
to be Triumph, which used to be Vought, which used to be another 
aircraft, they are building all the wings for the T–7 trainer that the 
Air Force and probably the Navy are going to use, and they partner 
with Texas State Technical College on welding and so many other 
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things, and so I am just really proud of everything that our com-
munity colleges do in our district. 

I had five students from Dallas College in my office just 2 days 
ago, since they are all up here right now, and they came from a 
lot of different backgrounds. One student was from Nepal here on 
a student visa, and he went to a big private school in Dallas that 
was extremely expensive, about $200,000 for a 4-year degree, and 
he said enough of that. I am going to start at community college 
where I could actually afford it and the return on investment is so 
much better for my money. 

We had a single mom whose daughter turned 18 and she said I 
am going to go back and get my degree. I took care of her, now I 
am going to go take care of me. And then we had a couple other 
students who just, their paths vary, but community college offers 
so many opportunities for them, and we have just got so many 
great—so I just wanted call out folks in District 6 for that. 

Mr. Parker, before I ask your question, I see a pin on your lapel. 
Can you tell me about that? Are you a bubble head? For those won-
dering, this is not a pejorative. It is a Navy term for a submariner. 
Can you tell me which boat you were on, boats. 

Mr. PARKER. For the subcommittee, yes, I am a submariner. I 
was on USS Ray, SSN–653, a fast-attack submarine in the Cold 
War, and we had great involvement, and I am a proud Navy vet-
eran and a proud seaworthy. 

Mr. ELLZEY. Well, thanks for doing that. Can you tell us any of 
those stories? You can’t, can you? 

Ms. DELAURO. And we—— 
Mr. ELLZEY. See, look, it’s bringing us all together. Can you tell 

us any of those stories? You can’t, can you? 
Mr. PARKER. I will tell you the briefest one. In 1986 I was on the 

second longest run under the arctic gas tap. We spent 65 days 
under the ice and many times over it and longer in the Arctic, and 
I will just say that we executed an important defense mission that 
lives with us today. 

Mr. ELLZEY. I am sure that is true. You guys are unbelievable. 
So let’s talk about Toyota real quick. In your industry, what are 
you looking for? What is the biggest need for your industry in the 
United States today that community colleges can bridge the gap 
on? 

Mr. PARKER. It is absolutely support with workforce acquisition. 
And so, we understand at Toyota that our company is no more and 
no less than our workforce and our people and the talent of our 
people and what they can do. That is all we are. 

Mr. HOYER. Say that again. Say that again. 
Mr. PARKER. Our workforce and our people—— 
Mr. HOYER. We are not treating our workforce very well. Thank 

you. 
Mr. PARKER. The community colleges have a crucial role, and I 

will say, again, if we narrow this to FAME, which is the program 
we primarily use for our technical and soon other workforces, com-
munity colleges carry the load for that. That is who we partner 
with, and they make our company. So workforce, workforce acquisi-
tion is the biggest need that we have that is transformative for 
Toyota in the sense of my work with the company and what I do. 
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Mr. ELLZEY. Thank you very much. Dr. Cooper, real quick, I got 
40 seconds left, so quick answer. Do you think that the return on 
the investment for the money spent on community colleges and as-
sociate degrees and even advanced degrees is greater than that of 
4-year institutions, specifically private ones? 

Mr. COOPER. For the most part, yes. I do want to emphasize that 
there is a range of outcomes within every degree category, and that 
we should be doing our utmost to support the good pathways over 
the bad. 

Mr. ELLZEY. Well, I’ll just—thank you very much. I will just close 
with this. Not everybody wants to go to a 4-year degree. I probably 
could have used a little seasoning at a community college before I 
went to the naval academy and got my rear end handed to me by 
advanced classes, but thank you all very much for being here. You 
provide a substantial service to the United States and our work-
force. Thank you. 

Mr. ADERHOLT. Ms. Watson Coleman. 
Mrs. WATSON COLEMAN. Thank you, Mr. Chairman, and ranking 

member. Let me just say that I am feeling a little bit encouraged 
by this committee, this subcommittee meeting. It is one of the few 
positive things we have been able to discuss and to agree that com-
munity colleges are so important to our well-being, our workforce, 
our lifting up people. And so, I therefore look forward to all of my 
members and friends on this committee voting appropriately when 
the time comes for the funding, because as it stands right now, we 
are in trouble. 

And so, I am going to ask you all very quickly if this is an up 
or a down. These are some of the cuts that are being proposed by 
Elon Musk. Maybe President Trump if Elon allows him. Workforce 
development, $1.3 billion; for WIOA State grants, a decrease of 
$1.7 billion or 57 percent below 2024. The bill eliminates the fund-
ing for WIOA youth job training, a cut of $948 million below the 
2024 level. The bill includes $174 million for adult job training, a 
cut of $712 million below 2024; $150 million for registered appren-
ticeships, Doctor—Madam President, a cut of $135 million; student 
aid, $455 million for the Federal Supplemental Education Oppor-
tunity Grant Program, a cut of $455 million; $650 million for the 
Federal Work Study Program, a cut of $615 million; elimination of 
the childcare access means parents and school, a cut of $75 million 
below the 2024 level. That was something that you raised how im-
portant that was to be able to allow women with children or just 
anybody with children to go to school. 

These are some of the cuts that are proposed by this out of touch, 
I-don’t-care-about-anybody administration. Will those cuts nega-
tively impact those issues and those areas that you suggest are so 
important to the development of our workforce? 

Start with you, Mr. Cooper, Doctor, Doctor, and Mr., and yes or 
no is a simple answer. 

Mr. COOPER. Thank you, Congresswoman. I am afraid I am not 
familiar with the proposal you are referencing, so I can’t speak to 
that. 

Mrs. WATSON COLEMAN. Well, are you familiar with the amount 
of cuts? 
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Mr. COOPER. Which bill are you referencing? I am not sure I am 
familiar with it. 

Mrs. WATSON COLEMAN. More than one. I just talked about hun-
dreds of billions of dollars in cuts. 

Ms. DELAURO. The appropriations bills. Five appropriations bills, 
which are supposed to deal with before March 14th. Take a look 
at the cuts and Federal work study and some of these other areas. 

Mrs. WATSON COLEMAN. And think about how it impacts what 
you think is important to this country. So I will just have a yes or 
no from the rest of the panel, if you might. Because I do have a 
couple more questions I want to ask very quickly. Does it nega-
tively impact you, Madam President, and your work? 

Ms. DELAURO. I would need time to study the specifics in order 
to answer that. 

Mrs. WATSON COLEMAN. Thank you. Dr. McCarthy. 
Ms. MCCARTHY. Yes, it absolutely does. 
Mrs. WATSON COLEMAN. Thank you. Mr. Parker. 
Mr. PARKER. It is beyond my expertise and analysis to fully un-

derstand it. 
Mrs. WATSON COLEMAN. Thank you very much. Your Toyota pro-

gram, how many students are enrolled? 
Mr. PARKER. I no longer lead that program. Toyota no longer 

leads that program. Manufacturing institute does. My under-
standing from an informal conversation is right now there are ap-
proximately 1,400 active students in chapters in the U.S. 

Mrs. WATSON COLEMAN. To your knowledge, what percentage are 
black and brown students and women? 

Mr. PARKER. I no longer have that number. The Manufacturing 
Institute—— 

Mrs. WATSON COLEMAN. Madam President, in your school, what 
are the—what is the percentage of black and brown students in 
your school? 

Ms. DELAURO. About 20 percent. 
Mrs. WATSON COLEMAN. What percentage of your students in 

your school are on some sort of Federal aid? 
Ms. DELAURO. More than 50 percent. 
Mrs. WATSON COLEMAN. Dr. McCarthy, in your testimony, you 

pressed on the importance of building pathways to the middle 
class, career and technical education programs which prepare stu-
dents for a variety of jobs. Can you please explain to the committee 
how the President’s absurd efforts to dismantle the Department of 
Education and gut some of the Department of Labor will have on 
these programs? 

Ms. MCCARTHY. It will be resoundingly negative, Congress-
woman, and these are drastic cuts that will really undermine the 
community colleges to deliver—to deliver the services to their stu-
dents so that they can succeed. For example, the Federal work 
study program has been extensively studied and it does increase 
persistence and completion among the students who enroll in it. 
$650 million out of the Federal work study program is two thirds 
of the program. That is astounding. 

The campus program similarly, when students—when parents 
and students are able to access childcare for the students, it un-
questionably increases persistent graduation rates. 
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Mrs. WATSON COLEMAN. Thank you for mentioning New Jersey. 
New Jersey has 21 counties and 21 county colleges, and I have four 
in my district. I even attended one. I love my county colleges. I am 
so glad we figured out how we could use them to educate 
workforces in the future that make this economy the best in the 
world. 

Thank you, Mr. Chairman. I yield back. 
Mr. ADERHOLT. Mrs. Bice. 
Mrs. BICE. Thank you, Mr. Chairman, and thank you to our pan-

elists for being with us today. I first want to correct the record. It 
was mentioned earlier by one of my colleagues on the other side of 
the aisle that this President banned girls from playing in sports. 
That is wholly inaccurate. He banned biological men from playing 
in women’s sports, and that was the accurate decision. I applaud 
that. 

I also want to make a comment about the discussion of ban-
ning—I am sorry, dismantling the U.S. Department of Education. 
There are concerns about the effectiveness of the dollars that are 
being distributed by the U.S. Department of Ed. You have 4,400 
employees with a budget of $238 billion, and while I recognize that 
many of those dollars are going to grant programs, Pell Grants and 
others, I think that there are—there is an argument to be made 
that giving those dollars to the States and letting the States actu-
ally determine some of the best uses for those dollars may be a bet-
ter alternative. 

Now, focusing on the discussion at hand, I want to say thank you 
for the focus, Mr. Chairman, on this meeting today. I come from 
the great State of Oklahoma. We have a phenomenal career tech 
program. As a matter of fact, Canadian Valley in my district 
partnered—did a public private partnership with Halliburton to 
create a wind farm management program that would train young 
people graduating from high school in nine months to be a wind 
farm manager and make a very good livable wage in Oklahoma, so 
I believe in the programs that are being put forward with these 
public private partnerships. 

Mr. Cooper, if I could start with you, Oklahoma has focused on 
workforce ready training in industries like aerospace, energy, and 
manufacturing. Based on your research, what are the most cost-ef-
fective ways to expand technical education programs without bur-
dening students with debt and getting them immediately into the 
workforce upon graduation? 

Mr. COOPER. Well, I would say community and technical colleges, 
vocational schools have an absolutely critical role here. That—we 
know that at community colleges the percentage of students who 
take out student loans is far lower than it is at 4-year institutions. 
And so if we want to get students into the workforce quickly with 
a minimal amount of debt, I would say shorter-term programs that 
are often offered by community and technical colleges, which lead 
directly to a pathway into the labor force are the best way to do 
it. 

Mrs. BICE. Perfect. To follow up on that, your research focuses 
on the return on investment and higher education. I have a bill to 
Workforce and Education Partnership Act of 2023 that I filed that 
strengthens employer education partnerships to improve workforce 
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outcomes. In your view, what data-driven policies would be best to 
ensure these programs lead to high ROI job placement? 

Mr. COOPER. Well, I would say that there needs to be some sort 
of test for outcomes in the programs that are federally funded. We 
need to make sure that when a program is getting Federal Pell 
Grant or Federal student loan funding that is leading to a good job 
at the other end of things, that we can’t have programs which are 
federally funded which have 10, 20 percent graduation rates which 
are leaving students with poverty-level wages, which unfortunately 
there are too many programs that are federally funded that fit that 
category. 

Mrs. BICE. Thank you for that. Moving on to Dr. Karolewics, can 
you discuss how serving rural community college—I am sorry, can 
you discuss how rural-serving community colleges like Wallace 
State use stackable credentials to improve student completion rates 
and job placements, and how can Federal policy better support the 
scalable workforce? 

Ms. KAROLEWICS. Thank you, Congresswoman Bice. As I men-
tioned in the earlier remarks, we use lattice credentials that build 
upon each other that have value in the workforce. I gave you an 
example of like a practical nursing. We have done that starting at 
the non-credit level with a nursing support technician to a medica-
tion assistant who works in a nursing home to a phlebotomist. All 
of this is non-credit, right? 

And so, then we move into the credit arena where a student who 
is pursuing a degree in nursing to become a registered nurse has 
a stop out at the third semester so that if life happens, as it often 
does with community college students who have families, who have 
jobs, who have lives that get in the way, they can still enter the 
labor market and make a living wage as a practical nurse, and 
then come back and finish their registered nursing degree when 
they have the opportunity to do so. We have built that in all of our 
workforce programs, which is about 60 percent of our college. With 
our liberal arts and transfer program, those students don’t have a 
degree that has as much workforce value until it is paired with a 
baccalaureate degree. 

Mrs. BICE. Thank you for that answer. My time is expired, but 
I just want to say quickly, thank you, sir, for your service. We ap-
preciate you, Mr. Parker, and thank you all for being here today. 

With that, Mr. Chairman, I yield back. 
Mr. ADERHOLT. Ms. Frankel. 
Ms. FRANKEL. Thank you very much. First, thank you to the 

panel. I actually think this has been a very important hearing and 
what I call a bubble of friendliness with some exception, but mostly 
it has been obvious that folks on both sides of the aisle understand 
the importance of our community colleges. 

And I have—my community college in Palm Beach County, which 
actually is the home of our President, it is called the State College, 
but it is phenomenal. It has graduated thousands and thousands 
of thousands of students who go into the community and work in 
law enforcement and healthcare and auto mechanics and almost 
every job you can think of, ready to go and take care of their fami-
lies. And you all—thank you for your passion for each of you. I 
really have been very impressed with what you have said today. 
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What you didn’t say is also important. No one said freeze Federal 
funding. No one said cut the education budget. No one said get rid 
of diversity. No one said eliminate childcare for students. No one 
said get rid of Pell Grants. And that is why I am worried. I think 
some of us are worrying because there is some folks in the new ad-
ministration who are taking, it seems, like a different path, and 
that is why I think it is so important. We are losing colleagues here 
today on the other side of the aisle, but this is why it is so impor-
tant for Members of Congress to speak up and support what you 
are doing in our community colleges. 

I wanted to ask—let me start with you, Dr. McCarthy, because 
everyone seems to be for investing in our community colleges. But 
it is not just about how we help an individual, correct? I would like 
you to talk about how our public investment in education helps the 
community, helps all of us in terms of prosperity, people paying 
taxes, going into their communities, being role models, and why it 
is important not only for the investment, but also to make sure 
that a diverse population is getting the opportunity. 

Ms. MCCARTHY. Thank you for that question, as I was saying. 
Community colleges are community institutions and they have tre-
mendously positive impacts on the communities where they oper-
ate. Vibrant communities with vibrant community colleges. 

Community colleges, too, are even more than institutions of high-
er education, which sometimes can be kind of like little islands 
where they are. Not always, but sometimes they can be. Commu-
nity colleges have extensive partnerships throughout the commu-
nity. Those are the—those partnerships are the sorts of things that 
they actually do need funding for the institution to be able to de-
velop. And so, another reason why it is so important as we are 
thinking about how we support our community colleges that yes, 
things like Pell Grants are very important, but so is direct funding 
to the institution itself, to things like the strengthening community 
college training grants or through the Carl Lee Perkins career and 
technical education program. 

Just an example of just how community colleges enrich their 
whole communities is in a neighboring community of yours is 
Broward College, and the program, Broward Up. This is a program 
where the then President of Broward Community College, they did 
a study. They figured out where they were—where students in 
their district area were not coming from and why they weren’t, and 
they went into these poorest districts of this area of Florida, pardon 
me for not knowing the name of the county, Broward County I 
guess, and established the college there. They didn’t wait for the 
students to come to the college. They brought the college to the stu-
dents, right? 

These kinds of—this ability to sort of serve the community is 
something that is very special to community colleges. It requires 
resources, and it requires flexible resources for them to be able to 
do that. I hope that answers your question. 

Ms. FRANKEL. Just as a follow-up, the importance of public fund-
ing versus the private institutions, and what is the difference, if 
anyone knows, between how much it costs these days to go to the 
public community college versus a private institution? 
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Ms. MCCARTHY. It is absolutely enormous. It is absolutely enor-
mous. And there is no better deal in post-secondary education than 
community colleges. There is also less risk, frankly. Again, and to 
Mr. Cooper’s point, community college students are less likely to 
end up with large amounts of debt. They do have pathways that 
the credits are more likely to transfer to other institutions. It is 
just a much better deal for community—for students. But again, 
that depends a lot on how well-resourced and funded the commu-
nity college is itself, how strong it is as an institution, its ability 
to deliver on that promise. 

Ms. FRANKEL. Thank you all very much, and I really—I look for-
ward to our committee working together to really make sure that 
we are uplifting our educational institutions, especially these com-
munity colleges and that we work with our new administration to 
make sure we send that message to them. And I yield back. 

Mr. ADERHOLT. Mr. Moore. 
Mr. MOORE. Thank you, Mr. Chairman, and thank you to the 

witnesses for being here. This is certainly a hearing that is impor-
tant to me and my great State of West Virginia. I wanted to start 
off by pointing out a program that we did in West Virginia, and 
also, I would like to note that I am somebody who went to trade 
school. I used to be a welder. I actually started off in a mining op-
eration and somehow got here. 

But in any event, a program that we set up, and I used to be 
the State treasurer of West Virginia, was called the Jump Start 
Savings Program, and what this program allowed, and I found this 
in my own career, is that it wasn’t so difficult perhaps paying for 
the education itself, but it was after graduation the incurred ex-
pense getting into the workforce. 

Now, this might not necessarily be the fact certainly from Mr. 
Parker and Toyota and the program they have, but I give you an 
example in that field would be an auto mechanic. So when an auto 
mechanic comes out of school, they are paying for all their own 
tools, right? Those can be thousands, tens of thousands of dollars. 
It is very expensive to get going. 

And we started this program called the Jump Start Savings Pro-
gram that allowed individuals even before college, or pardon me, 
before trade school, to put money away to save for tools, equip-
ment, licenses, certifications, and new business start-up costs of li-
censes. You can think of CDLs and things like that. 

And this program I started, it really made a great impact, and 
it was actually endorsed by our trade unions and then also en-
dorsed by our Chamber of Commerce in West Virginia, which is not 
common to have that happen. Because certainly there are require-
ments and needs not only with the trade unions, but also with our 
folks who are non-union in West Virginia. 

And so this allows them to save money. We have hundreds of 
participants in this program already, but there are inherent bar-
riers for a lot of folks to get going in the workforce. You are from 
a rural State like mine, and even though perhaps the unions might 
supply a lot of the tools and equipment that you might need, you 
don’t have a vehicle, right? And that becomes difficult to be able 
to get around. We don’t have public transportation in West Vir-
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ginia. If you don’t have a vehicle, you are not going to work. So we 
allow for them to be able to buy that. 

Now, part of the—I will be introducing legislation to this effect. 
We had a lot of tax savings in terms of their income tax they could 
write off as they put the money in and deduct the money out. But 
we were trying to mirror it after the 529 college savings program, 
which you know the magic in that one is the capital gains tax not 
being there. 

Now, they didn’t pay capital gains tax in the State, but they still 
had to pay it federally, which is why we had the tax incentives. In 
any event, this is a piece of legislation that I am going to introduce 
that I think could really be beneficial to everybody across the coun-
try, but what are your thoughts and what are your thinking about 
those types of barriers of getting into the workforce, particularly 
people that are trying to go out on their own and work like me? 

I thought at one point I was going to start my own kind of mobile 
welding business and—but it was really expensive and you would 
have that incurred cost there, and I didn’t have credit because I 
was so young. What are your thoughts about that? And we could 
just take it in kind of sequential order here. And does this sound 
like a program like the Jump Start Savings Program that I am 
speaking about right here, something that you would be interested 
in looking more into and perhaps being supportive of? 

Mr. COOPER. Thank you, Congressman, for the question. I abso-
lutely do believe that we need to be thinking about those barriers 
that students face after college in terms of getting into the work-
force. I often think there is not enough attention paid to what are 
those next steps, those next expenses that you need to undertake, 
particularly around licensing. You know, what fees do you need to 
pay for the license, you know, how long do you have to spend before 
you—if you have your education before you can actually work inde-
pendently in that field. And I think that sounds like a very inter-
esting proposal. I would very much be interested in learning more. 

I would also note that one of the benefits of the 529 program is 
to provide a ready-made savings vehicle to get people thinking 
about, you know, these expenses that are going to come down the 
road so that they are not necessarily surprised with a huge bill 
that they are not able to pay. So I would absolutely be willing to 
chat more with your office about that. 

Mr. MOORE. Now you just reminded me of something that was 
really interesting, because I ran the 529 college savings program 
for the State, and we found all this stagnant money where people 
just stopped going to college, and we created a free tax—tax free 
rollover where they could roll their 529 money into a jump start 
account, and then go to trade school instead where they stopped 
going to college because for whatever reason, they didn’t see the 
utility in it. In any event, please, Madam President. 

Ms. KAROLEWICS. Congressman Moore, I could see the tremen-
dous benefits of having an investment such as that. I can think of 
one example from our college in particular. Cosmetology is often 
held up as a low-wage job, and it might be if you go to work for 
Super Cuts that is inside of Walmart, but most of our students are 
going to become entrepreneurs. They are not reflected in the wage 
data, because they are business owners. So having a fund available 
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to help them with start-up costs, as minimal as they are, makes 
a huge difference. 

I have another example of a rapid training program that we have 
in Alabama called Skills for Success. We also have a foundation 
called Paths for Success Foundation which does just exactly those 
kinds of things. We had five men go through our heavy equipment 
class who ran a recovery program. 

So the Paths for Success Foundation was able to buy some tools 
and safety shoes, and things like that, for them which made a dif-
ference to them, because they could not have done that on their 
own, so that sounds like an idea that is really worth pursuing. 

Mr. MOORE. Yeah. And, to be clear, cosmetology—any of these— 
I mean, you could be a chef, you could be—it is all eligible in the 
State where we do it. 

Ms. MCCARTHY. Congressman Moore, thank you for the question. 
And, again, I completely agree. This sounds like a very well-tar-
geted proposal. We would love to explore it with you more. This 
question of how to help people with that transition, you know, into 
their career, which sometimes does require extensive equipment, is 
definitely one that is a problem, and I am glad to hear that you 
are addressing it. So, would love to explore more. 

Mr. PARKER. Congressman, I think I would agree with the rest 
of the panel that when we can remove barriers to education and 
job advancement, it helps everyone. 

In FAME, as an example, in our employer-led collaboratives, we 
actually cooperate with all the parties that are playing to under-
stand what those barriers are and how we can work together, 
whether that is through a formal process or an informal process, 
to help students get beyond that. 

In principle, I think we would support any action or act that 
would help to further remove those barriers. 

Mr. MOORE. Well, thank you all for that. Thank you for the an-
swers to the questions. And, unfortunately, you can’t co-sponsor 
things, but maybe some of my colleagues, if they are interested, 
might want to think about it. 

So, with that, I yield back. Thank you, Mr. Chairman. 
Mr. ADERHOLT. Okay. 
Mr. HARDER. 
Mr. HARDER. Fantastic. Thank you so much, Mr. Chair, for hold-

ing this important hearing. I think almost all members of this 
panel are in vehement agreement that this is a really important 
topic. So thank you for your leadership on this. 

And thank you, everybody, for attending. 
It really frustrates and breaks my heart when I spend a lot of 

time meeting with young high school students, community college 
students in my district and ask them what they are going to do 
after they graduate, and they look around and say, we are not sure 
we can find a job that really employs us at the wage we need 
across our district. 

And then, right after that, I will spend time with our business 
leaders and ask them what is going on and what is stopping them 
from expanding across our region, and they will tell me, we can’t 
find the employees. 
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And that is really frustrating, because essentially what we are 
saying is that the skills we are teaching in our high schools and 
community colleges are not necessarily the ones that our business 
community often needs. That matching program is really broken. 
And I think career and technical education is a really important 
part to make sure that we can fix it and make sure that the same 
things that people are learning in school are what folks are actu-
ally needing to get a route to the middle class afterwards. 

We have a number of really successful programs already in our 
district, as many of the members here have already highlighted in 
theirs as well. San Joaquin A+ is a leading educational organiza-
tion. They surveyed employees across the San Joaquin Valley re-
cently, and 100 percent of the employers that they surveyed said 
that career education needed to be a higher priority for schools. 

They have also talked to many of those employers about what is 
actually holding them back. Because the reality is, many of our em-
ployers are not participating in these programs because some of the 
barriers, either because it is too expensive and the cost burdens are 
too high or because of the red tape. 

My office is exploring a number of ways to see what we can do 
to reduce those cost burdens, be them tax incentives for employers 
that are actually participating in career education—but I would 
love to hear from the panel. 

I think a lot of schools want to do this and are moving towards 
this, but oftentimes it feels like the bottleneck towards progress is 
employers, especially employers a little smaller than Toyota, actu-
ally having the resources to move forward. 

So what is stopping us on the employer side from more progress 
here? Anybody on the panel have an idea? 

Mr. COOPER. Thank you, Congressman. 
One of the big constraints is also on the supply side of colleges. 

There was a study done, actually, on the California Community 
College system which looked at changes in labor market demand 
for various occupations. And they found that students were very 
sensitive to changes in demand. When there is more need for 
healthcare workers, more students want to enroll in healthcare 
programs. 

Unfortunately, there is not necessarily a supply response on the 
part of the colleges, that there is not more course sections being 
created, there are not more faculty being hired in these fields to 
meet that student demand. 

And so that is why I would argue that we also need to be looking 
at the supply side of what community colleges are doing, perhaps 
creating more direct incentives, direct financial incentives, for 
schools to expand these high-demand programs and also have the 
capacity available to expand when necessary. 

Mr. HARDER. Thank you. 
Dr. Karolewics, any ideas of what we can do to support our com-

munity colleges expanding on that supply side? 
Ms. KAROLEWICS. I think I probably don’t have more to add than 

Mr. Cooper. I think he addressed that very well. 
Mr. HARDER. Okay. 
Ms. KAROLEWICS. Thank you. 
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Mr. HARDER. As a former community college instructor, I have a 
real heart for our community colleges, so thank you for the tremen-
dous work that you do. 

Dr. McCarthy. 
Ms. MCCARTHY. Thank you, Congressman Harder. And it is such 

a great question and such an enduring challenge. 
And, again, this relationship between the programs at the com-

munity college and what employers need, it is an ongoing, dynamic 
situation that needs constant conversation, which is—again, this is 
why it is so important that we be able to fund the kind of industry 
partnerships and sectoral partnerships at community colleges that 
are so important for maintaining those lines of communication. 

I will say two things in response, too. 
I think one of the things is that, in some of the really high-de-

mand fields that are sort of in demand and where employers have 
a hard time retaining their employees, sometimes the work that 
needs to be done is on addressing the quality of the jobs for which 
they are having a hard time retaining their employees. 

So I do know that California has done some really interesting 
work around High Road Training Partnerships and just, again, this 
question of: If the issue is that you are bringing people in and they 
are leaving really quickly, is that a skills problem or is that a job 
quality problem? So that is something that we need to look at. 

I also think, again, practices like apprenticeship and on-the-job 
learning, they ask a lot of employers in terms of being able to de-
velop those internal systems and provide the mentorship and reg-
ister the programs. And, again, having a lot of resources available 
to support employers as they are doing that. It is also going to be 
hard for community colleges to go through those processes. 

So, again, you know, right-sizing what is happening at the com-
munity college on the supply side with what employers need is 
just—it needs to be supported through constant dialogue on both 
sides. And I think our Perkins and our workforce development sys-
tems are well-suited to doing that. 

Mr. HARDER. Thank you. 
Mr. PARKER. I think, speaking from the employer’s side, first, 

just, if I recall correctly, to answer one aspect of your question, 
what are some of the forces that may cause employers to be less 
participative—and you actually already recognized those. I can tell 
you that in the wider employer dialogue there is concern about red 
tape. There is concern about cost. We always think about cost. 
There is concern about what kind of resources it may take to sup-
port a program that is done in collaboration with that. 

That being said, I am going to come back to something I have 
already noted several times, and I noted as such in my testimony 
too—and it is one of the transformative elements—is, employers 
coming together and working together. It is that employer collabo-
rative. 

So, among other things that occur when you have that, smaller 
employers that perhaps didn’t have the resources or the scope or 
the experience to know how to work with this or to know how to 
approach it or to create something that could be sustained at the 
college, when you come together and you combine all of your re-
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sources, then we have a critical mass that the college can address 
and work. 

And then everyone benefits. Everyone, including all the employ-
ers, is engaged. Students are educated, and they fill those gaps. 
The dropout rate is lower. And so you see a number of dynamics 
that this collaborative effort comes together to do. 

I might give one quick example just at a very high level. The 
FAME chapter in California is relatively new; they just announced 
a few months ago. Part of the dynamic that had occurred there, 
some of the employers that are now there and education have kind 
of grown apart. I don’t know if they were in opposition, but employ-
ers certainly were not seeing a connection with it and were not— 
working on their own, to some degree. 

The Manufacturing Institute came in, initiated a dialogue, 
brought those employers together, and that became the start of 
that new chapter in California. And now you are going to have this 
engagement that we have already noted from all parties that is 
going to actually produce something that is tangible with results. 

Mr. ADERHOLT. Thank you. 
All right. We won’t do a second round, because we have gotten 

quite lengthy today, but I did want to close—Dr. Karolewics, it is 
my understanding that research has found that students that are 
doing dual enrollment are likely to finish sooner, or at least finish 
within 6 years. 

I know you all do a dual enrollment program. And just briefly, 
like I said, very briefly, since we are short on time, have there been 
specific ways where you have seen this be very beneficial to the 
students in how they end their completion of their degree? 

Ms. KAROLEWICS. Absolutely, Congresswoman Aderholt. 
Probably 15 years ago, we were able to secure a national Tech- 

Prep Demonstration Program grant. We also have been the recipi-
ent of Dual Enrollment Experimental Pell. But I will speak to the 
Tech-Prep Demonstration grant. 

We built what is called a Fast Track Academy, which is an early 
college program, where juniors and seniors finish their high school 
diploma and their associate degree on our campus as full-time stu-
dents. Their graduation rate is about 20 points higher than our na-
tive students. In addition, there are no gaps between ethnic groups 
or racial groups or male/female or majors or, you know, that sort 
of thing. 

So dual enrollment is a good investment, because not only does 
it improve their opportunity to graduate on time, but it also puts 
them in the workforce about 2 years earlier, so that increases their 
earnings potential substantially. 

Mr. ADERHOLT. Thank you. 
Ms. KAROLEWICS. You are welcome. 
Mr. ADERHOLT. Ranking Member DeLauro, would you like to 

make any closing comments? 
Ms. DELAURO. Thanks so much, Mr. Chair. 
Mr. ADERHOLT. Very, very brief. 
Ms. DELAURO. Well, I can’t guarantee that, but I will get to it 

quickly. 
I would just, too, like my colleagues have mentioned—we have 

heard extraordinary commentary here this morning, in that I think 

VerDate Sep 11 2014 23:18 Mar 18, 2026 Jkt 061904 PO 00000 Frm 00080 Fmt 6633 Sfmt 6602 E:\HR\OC\61904A.XXX 61904Akh
am

m
on

d 
on

 D
S

K
9W

7S
14

4P
R

O
D

 w
ith

 H
E

A
R

IN
G



79 

we can get a sense of security about the value of community col-
leges and their value to our future, the success of the participants 
in the program, but the success of our economy and where our 
economy is going. And you are leading the way. And with the out-
comes that you spoke about, Mr. Cooper, that they may be better 
than the 4-year colleges and what people are doing. 

And the mission that each one of you has to make sure that you 
are providing every single opportunity for a youngster and for com-
munity colleges, which I am going to go into in a second. You know, 
they are not 18-year-olds or 17-year-olds; it is a different popu-
lation. 

So I want to thank you for your commitment, for the commit-
ment of employers and the community college system to move for-
ward and take the lead on what is happening in our educational 
system today. 

The goal and the mission is, you know, as you so clearly stated, 
pathways—pathways to employment and to a living wage, to be 
able to deal with the cost of living, which is the single biggest issue 
we face in this Nation today. It is about how do people cope. People 
live paycheck to paycheck, and they are looking about how they are 
going to survive economically. You build that ladder of opportunity 
to the middle class. And thank you for that. To vulnerable people, 
to working people, you make that possible. 

You have testified, community colleges that we turn to to work 
with employers, to develop trusted pathways, as I said, to deliver 
those outcomes, this is who we are talking about: the Americans 
who study at community colleges, who are looking for an oppor-
tunity. The student is older, an average age of 27. Eight percent 
are 40 years or older. Fifty-seven percent of students are women. 
More than 20 percent of the students are parents. Thirteen percent 
are single parents. 

Yesterday, I spoke with a young woman in my office about the 
importance of community colleges, a veteran that suffered injuries 
while deployed and going back to school using Pell. These are the 
people who are affected by the Department of Education. And what 
she told me was, ‘‘Defunding Education’’—and this is a quote— 
‘‘would be an injustice to me and to many others like me.’’ They are 
lifelines that the schools and the students count on. 

Understand, you don’t have to take my word for it and the word 
of my colleagues. Listen to the news, as you do. Read the papers. 
Page 319 of ‘‘Project 2025’’: ‘‘Eliminate the Department of Edu-
cation.’’ But that is not only where that goes. That is one piece. The 
programs of the greatest value to you and the work that you do are 
really on the chopping block. This is the reality here. 

That is why my colleague, Mr. Pocan, said it is a little bit 
surreal. We are talking about how successful you are and, at the 
same time, the backdrop is, ‘‘Let’s be done with the Federal in-
volvement in these programs.’’ 

No one is suggesting that we determine your curriculum or we 
determine anything else. The States will do that. We are here to 
provide resources for the opportunities that you provide. 

But House Republicans—this is a fact. Look at the appropria-
tions bills. Don’t take my word for it, of what is being cut. Look 
at what Presidents Musk and Trump are talking about. 
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In their 2025 appropriations bill, this is what House Republicans 
are proposing: $1.7 billion—these are lifelines—$1.7 billion cut to 
the WIOA State grants; $135 million to registered apprenticeships; 
$1 billion cut to campus-based student aid; $73 billion elimination 
of grants to support student-parents with childcare to allow them 
to be able to go to school, to be able to go to work, to be able to 
succeed. 

And with President Musk’s unlawful termination of $1 billion in 
appropriated Education contracts and grants, the wreckage has 
only begun. They really are on the precipice of illegally dismantling 
the United States Department of Education, gutting the Depart-
ment of Labor workforce programs. 

We are the Appropriations Committee. We have been entrusted 
by the United States Constitution, in Article I, that the Appropria-
tions Committee has the power of the purse. We come together 
through only one of the only areas in which to keep this govern-
ment open. Democrats and Republicans, both the House and the 
Senate, have to come together to agree on the bills, pass them, and 
then we send it to the President for a signature. 

The law of the land. We made decisions about where the money 
should go, based on a lot of different factors, including things that 
you are talking about here today. That is what is being dismantled. 
And as the ranking member on the Appropriations Committee, as 
a former chair of the Appropriations Committee, I am not going to 
sit around and let that happen. 

The Appropriations Committee is the center of this government. 
If we don’t get it right, this government shuts down. And I don’t 
want to do that. That is the last thing I want to do. I want to get 
us across the finish line. 

If we need to deal with existing programs and look at improving 
those programs—there have been some suggestions and ideas—let’s 
look at that. Let’s gather that data and figure out what works best, 
you know. 

The bipartisan continuing resolution we passed in December 
originally included the reauthorization of WIOA that would do ex-
actly that. It was the reauthorization of the program. Unfortu-
nately, yeah—and I will continue to label him ‘‘President Musk’’— 
tried to blow up that legislation, and the WIOA reauthorization 
was a senseless casualty of what happened. That is the example 
going forward. 

And I would just say, if we want to take a look at waste and 
fraud and abuse in these programs, I asked you to take a look at 
predatory for-profit colleges and for-profit charter schools that 
waste Federal funds, and the outcomes—the outcomes are lower 
employment opportunities, lower wages, what you were talking 
about, Mr. Cooper. Let’s look at all of these avenues. 

I am a strong supporter of community colleges. I believe in what 
you do. I believe in the difference that you are making for young 
people, older people that don’t want to go to a 4-year liberal arts 
college. That is good if you can do it, that is what I did, but, hell, 
that is not the only way to help people realize their dreams and 
their aspirations. 

You help people realize their dreams and aspirations. And what 
this body needs to be doing is to assist you in doing that, and not 
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cutting the rug out from under you and what it is that you try to 
do for our students today. Thank you. 

Help us, is what I am saying. And I think everyone on this panel 
supports community colleges here. That is what the discussion has 
been about, and you have made it real here today. Help us, so that 
we don’t cut off your opportunities. 

Thank you, Mr. Chairman, for indulging me. Appreciate that. 
Mr. ADERHOLT. Thank you. 
Well, with that, I want to thank each of our guests today for your 

comments, your attentiveness to the questions and answers, and 
we look forward to working with you. 

And, with that, we stand adjourned. 
[Whereupon, at 12:24 p.m., the subcommittee was adjourned.] 
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WEDNESDAY, FEBRUARY 26, 2025. 

FEDERAL INVESTMENTS IN ELEMENTARY EDUCATION 

WITNESSES 

MS. VIRGINIA GENTLES, DIRECTOR, DEFENSE OF FREEDOM INSTI-
TUTE FOR POLICY STUDIES 

DR. LINDSEY BURKE, DIRECTOR OF THE CENTER FOR EDUCATION 
POLICY, THE HERITAGE FOUNDATION 

MR. ROBERT KIM, EXECUTIVE DIRECTOR, EDUCATION LAW CENTER 
MS. STARLEE COLEMAN, PRESIDENT AND CEO, NATIONAL ALLIANCE 

FOR PUBLIC CHARTER SCHOOLS 

Mr. ADERHOLT. Well, good morning, everyone. It is good to have 
everyone here at the Labor, Health, Human Services Subcommittee 
on Appropriations. 

And thank you for our witnesses for being here, especially as we 
discuss funding for K–12 education. 

And this subcommittee is going to be looking at two areas pri-
marily today: number one, the effectiveness of Federal K–12 fund-
ing, and also the importance of school choice. 

And I look forward to hearing and learning from each of our wit-
nesses about the state of our public K–12 schools, the challenges 
that our students are facing, and the trends that these experts that 
are before us are seeing in the field. 

America’s students are struggling. There is no way to sugarcoat, 
I think, that fact. The results from the latest National Assessment 
for Education Progress showed student test scores overall are 
below the 2019 levels in all grades and subjects. 

Students have not recovered from the pandemic, and the lowest 
achieving students are disproportionately falling farther and far-
ther behind. Matter of fact, one-third of eighth graders nationwide 
are currently reading below the basic level. The current system has 
failed these kids by leaving them wholly unprepared for the work-
force. If this trend continues, the entire Nation will suffer socially 
and economically. Other industrialized nations will continue to out-
pace us. 

In too many schools, education in core subjects like reading and 
math are being replaced by indoctrination. School administrators 
and teachers are too focused on social justice issues that schools 
were never meant to address and not focused enough on academic 
instruction and academic excellence. Unfortunately, schools are 
often using Federal funds to pursue these misguided, harmful 
agendas. 

As I have said in this room before, probably on several occasions, 
schools should be teaching kids how to think and not what to 
think. For the sake of their children, parents across the country are 
standing up and demanding change from administrators and, in 
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some cases, looking for nondistrict schooling options for their chil-
dren. 

I am pleased that the Trump administration has taken several 
steps to champion school choice and eliminate divisive ideologies 
from K–12 education. I look forward to working with the adminis-
tration over the next 4 years to make improvements to the overall 
system. 

While we may hear calls from some in this room today for more 
Federal funding on K–12 schools, the data tells another story. The 
Federal Government appropriates $19 billion annually for block 
grants to States for Title I K–12 schools. During the COVID pan-
demic, Congress appropriated an additional $190 billion for K–12 
schools. On average, Federal funding comprises less than 10 per-
cent of the State education budgets. 

In recent years, total Federal and State per-pupil spending on 
education has skyrocketed. I think we all have to be clear, tax-
payers are spending more and more on education but getting far 
less results to the students. We need to pause, assess our efforts, 
and that is exactly what this administration is attempting to do. 

We have a big challenge ahead as we turn to look at student suc-
cess. As it has often been said, the definition of ‘‘insanity’’ is doing 
the same thing over and over again expecting that you would get 
different results, while over and over again Congress has opened 
its credit card and the efforts are not improving the outcomes. 

I hope this hearing that we have this morning will help highlight 
why we cannot simply continue to expect more Federal support to 
drive better outcomes in K–12 education. 

Before I turn to my ranking member, Ms. DeLauro, for her re-
marks, I would like to introduce the panel. 

First, we have Ms. Virginia Gentles from the Defense of Freedom 
Institute for Policy Studies. Welcome. She will share with us the 
challenges facing our schools, students, and parents today. 

Next, we will hear from Dr. Lindsey Burke, who is director of the 
Center for Education Policy at the Heritage Foundation, and her 
focus is on K–12 education reform and school choice. Glad to have 
you here. 

We will also hear from Ms. Starlee Coleman, president and CEO 
of the National Alliance for Public Charter Schools, about the 
strong academic outcomes that charter schools are yielding for stu-
dents despite limited Federal funding. 

And last and certainly not least, we will hear from Mr. Robert 
Kim from the Education Law Center, whose expertise includes civil 
and education rights law and policy. 

So thank you to each of our witnesses for coming here today and 
sharing with us. We as Members of Congress want to demonstrate 
the respect and courtesy that you deserve. And this subcommittee 
will have ample opportunities to engage in vigorous debate over the 
size and the scope of Federal funding, but these witnesses that we 
have here today are going to share with us information within 
their particular areas of expertise. And I look forward to giving 
them the opportunity to do that. 

I would now like to turn to the committee’s ranking member and 
also serves as the full committee ranking member, Ms. DeLauro, 
for any comments that she would like to make. 
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Ms. DELAURO. Thank you very much, Mr. Chairman. And thank 
you for holding this hearing on how our investments in elementary 
education have demonstrably improved outcomes for children and 
how ending those investments would jeopardize the future success 
and prosperity for millions of young Americans. 

I might add just as a note, Mr. Chairman, that last week, Elon 
Musk canceled the NAEP survey, National Association for Edu-
cation Program—National Assessment for Educational Programs. 
He canceled the NAEP survey—and you referenced NAEP in your 
remarks—that survey for 17-year-olds. So we apparently are not 
concerned about student data any longer. 

I want to extend my thanks as well with a warm welcome to our 
witnesses. Ms. Gentles, Dr. Burke, Mr. Kim, Ms. Coleman, wel-
come to the Labor-HHS. That is Labor, Health, Human Services, 
and Education Appropriations Subcommittee. 

This hearing is on an incredibly important topic, but I must 
begin by underscoring that these are not normal times and we can-
not continue business as usual. In fact, the topic of this hearing ig-
nores the outcries of the American people, because today House Re-
publicans want to discuss investments in education while Elon 
Musk and President Trump are illegally terminating Department 
of Education funding. 

The American people are calling our offices every day asking 
about the illegal spending freeze and about what has happened to 
already appropriated funding, keeping in mind that the power of 
the purse resides in the Congress and within this Appropriations 
Committee. It does not reside with the executive or with somebody 
who has been deputized by the executive to have the power of the 
purse. Neither one has that power. 

Republicans owe the American people real answers about when 
their disrespect for the law will end and not more pretending that 
this is business as usual. Furthermore, we are on the cusp of an 
executive order to dismantle Department of Education. 

An unelected, unchecked billionaire has already done untold 
damage to our Nation’s ability to collect, to analyze invaluable in-
formation on school performance, including and especially for our 
youngsters in elementary school. 

Earlier this month, Elon Musk’s so-called Department of Govern-
ment Efficiency terminated $1 billion in Education Department 
contracts and awards, and that includes dozens of contracts award-
ed by the Institute of Education Sciences. That is the Department’s 
independent research and statistics panel that tracks school per-
formance nationwide. 

Without IES’ critical work, parents, educators, and policymakers 
are in the dark when trying to compare student and schoolwide 
achievement. 

Elon Musk is taking a wrecking ball to the welfare of children 
in schools and their ability to learn. It is unconscionable. I believe 
it is immoral and, above all, it is unlawful. And that is only where 
they began. 

President Trump reiterated that his top goal for his Secretary of 
Education nominee, Linda McMahon, was to, and I quote, ‘‘do a 
great job and put yourself out of a job,’’ end quote. 
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I refuse to let these hearings distract us from where Republicans 
want to take public education. The Department of Education is fun-
damental to the American Dream, and that will be demonstrated 
by our hearing today. 

So let us begin. Today’s hearing was called by the majority to re-
examine a question that has, in fact, been settled for decades. Does 
money matter when it comes to elementary and student outcomes? 
Some of my Republican colleagues claim that additional funding for 
a public school does not improve outcomes, a claim with no basis 
in reality and one that is, in fact, at complete odds with ample sci-
entific examples. 

A 2018 review of research on the relationship between education 
spending and student outcomes—this was by Northwestern Univer-
sity, I didn’t make this up—found statistically significant positive 
results for students in 12 out of 13 studies. Similar—do I have the 
studies here? I have them right here. These are the studies, the 
studies which debunk this notion that we are trying here to exam-
ine today about student outcomes. 

Similar studies—Texas, Wisconsin, California, other States— 
have also found that increases in school funding improve student 
outcomes. It is common sense. Funding that puts more teachers in 
classrooms to serve students from low-income backgrounds yields 
positive results. 

So that raises the question, why would anyone advance a base-
less claim that has been debunked over and over again? I believe, 
as the majority’s fiscal year 2025 Labor-HHS education bill 
showed, House Republicans are following the Project 2025 playbook 
and helping Elon Musk reach Project 2025 stated goals of elimi-
nating the Department of Education, illegally stealing lawfully ap-
propriated Federal education funds, eliminating Title I, which is 
the cornerstone of our Federal investment in public education and 
which supports 25 million students nationwide. 

Let us look at that widely debunked claim again, specifically as 
it relates to Title I. In his paper, quote, ‘‘Follow the Money: School 
Spending From Title I to Adult Earnings,’’ end quote, renowned 
economist Dr. Rucker Johnson found that, and I quote, ‘‘increases 
in Title I funding are significantly related to increases in the likeli-
hood of graduating from high school, reductions in both the 
likelihoods of grade repetition and school suspension or expulsion, 
more years of completed education, higher earnings, work hours, a 
reduction in the annual incidence of poverty in adulthood at ages 
30 to 40, and a reduction in the likelihood of ever being incarcer-
ated by age 35. The effects on educational outcomes are more pro-
nounced for children from poor families,’’ end quote. 

Of course, these findings and others were only made possible 
thanks in part to grants, contracts, and studies administered by 
the Department’s Institute of Education Sciences. So let’s end the 
Institute and not have the data. 

Perhaps it explains the unlawful and reckless termination of $1 
billion in research grant contracts. When this administration finds 
facts inconvenient, they simply try to change the facts or silence 
the source. 

What is even more baffling is that the Republican attacks on 
public education are wildly unpopular. There is no mandate to re-
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move teachers from the classroom, but that is where they are tak-
ing us. 

A recent bipartisan poll commissioned by All4Ed found that 58 
percent of voters oppose eliminating the Department of Education, 
while just 29 percent support such a reckless move. A whopping 68 
percent of voters agree that, and I quote, ‘‘We should increase fund-
ing to improve public schools so that they better meet the needs of 
students for the jobs and careers of the future,’’ end quote, with 
only 24 percent supporting a contrarian view that, quote, ‘‘We 
should increase funding to give parents vouchers so they can send 
their child to the school that best meets their needs.’’ 

Selling vouchers as school choice—quote, ‘‘school choice’’—is a 
misnomer. The real choice in the equation goes to private schools 
who can choose to reject students that do not come from well-to- 
do families. And then what happens? Where should those students 
go? Nine out of ten students in our country attend public school. 

I implore my colleagues across the aisle, stand up for the major-
ity of Americans who reject the premise of this hearing, who oppose 
the actions Elon Musk and Russ Vought are taking to make Project 
2025 a reality. Stand up for 50 million children who attend public 
schools in rural, suburban, and urban school districts across this 
country. 

In the meantime, we need to get our work done. We are nearly 
5 months past the end of the fiscal year without a Labor, Health, 
Human Services, and Education bill that can become law. But the 
funding cuts in the 2025 Labor-HHS Education bill that has been 
proposed by the majority would take a wrecking ball to programs 
that ensure elementary school students ever have a chance at 
achieving that American Dream. 

From K–12 education, the majority put cuts of $8.6 billion on the 
table. Where are they seeking to exercise their so-called fiscal re-
sponsibility? Nearly half of that cut comes from Title I, which 
would result in thousands of teachers being kicked out of class-
rooms. 

I do not believe the American people want larger class sizes, 
fewer teachers among them, but that is exactly what House Repub-
licans aim to deliver. 

They have also found savings by eliminating programs that help 
young children learn English, programs that provide grants to 
State and local education agencies to help schools meet their State 
academic standards, and programs that provide grants to help stu-
dents grapple with ever-mounting stress and pressure. 

Disheartened, to say the least, to see my colleagues take aim at 
the programs that help their own constituents advance their edu-
cation, programs that improve the livelihoods of children and their 
families. 

And when we sit down to negotiate a full-year funding bill that 
could reach 218 votes, which the House Republicans’ proposal can-
not, I look forward to protecting investments in Title I, ensuring 
a quality elementary education does not become the purview of 
only the wealthy. 

This committee, this Congress should be focused on finishing 
full-year appropriations bills. We now stand less than 4 weeks 
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away from the March 14 deadline without so much as a top-line 
agreement. 

The American people are demanding help with the cost of living, 
the single biggest issue they are facing, and we can do that here. 
This committee has incredible power to change lives, to help the 
middle class. We can help make education affordable to make it 
easier to succeed in the workforce through our funding bills. 

Unfortunately, the pressing need to finish full-year bills is not 
even the most urgent challenge to our Federal education priorities. 
The Department of Education, created by an act of Congress, fund-
ed by appropriations bills passed by these Congresses, and signed 
into law—and they are laws, they are not directives, they are 
laws—ensures that no matter the wealth that their family does or 
does not have or whether they have a disability or other disadvan-
tage, every single child has the opportunity to obtain an education. 
It is the embodiment of what Horace Mann called, and I quote, the 
‘‘great equalizer.’’ The role of the Department of Education is cru-
cial in securing the opportunities and rights of every student in 
America. 

Instead of shoring up our investments in American students, 
Elon Musk plans to follow the Project 2025 playbook, turn public 
education over to the highest bidders, the wealthiest families, and 
he is doing so with the cooperation and the capitulation of House 
Republicans. 

Families and communities across the country are reeling from 
multiple crises in classrooms, skyrocketing costs, learning loss, 
achievement gaps, educator shortages, and epidemics of loneliness 
and of school violence, and they are looking to our elected officials 
for solutions. 

Government of the people, by the people, for the people cannot 
be replaced by government of billionaires by billionaires and for bil-
lionaires. 

If we want to eliminate the Department of Education, I say to 
my colleagues, then put your name on a bill to do that. Let your 
constituents see it. Let us debate it. Let us and the American peo-
ple deliberate. Do not yield our authority and the rule of law to un-
checked billionaires. 

As we will discuss today, elementary education is an irreplace-
able prerequisite to economic mobility in this country, and our Fed-
eral investments play an irreplaceable role in ensuring the promise 
of an education is fulfilled for every child in this country. 

What we cannot do and what we will not do is to retreat from 
our children’s education altogether. 

Thank you, and I yield back. 
Mr. ADERHOLT. Thank you, Ms. DeLauro. 
And now I would like to turn to our witnesses. You have each 

been allotted up to 5 minutes to deliver your opening remarks. Of 
course, your written testimony will be included in the full record. 

So we will just start and we will just go down the line. So, Ms. 
Gentles, we will start with you, and you have the floor. 

Ms. GENTLES. Chairman Aderholt, Ranking Member DeLauro, 
and members of the subcommittee, thank you for the opportunity 
to speak with you today. My name is Virginia Gentles. And as a 
parent of two school-age children, a product of public schools, and 
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a former Federal, provincial, and State education bureaucrat, I 
have had a front row seat to the American education system’s chal-
lenges and how it harms students. 

When I worked for a former subcommittee member in the late 
1990s, only 31 percent of fourth grade students and 33 percent of 
eighth grade students were proficient readers. I wrote talking 
points for my boss, lamenting alarming test results, and I met with 
organizations pleading for more funding. 

They got their wish, a reliable stream of ever-increasing Federal 
education funding and steady employment for federally employed 
and often unionized adults, federally funded and unionized adults. 

But where is the evidence that the money truly benefited stu-
dents? Despite dramatic increases in annual education funding and 
the $190 billion in COVID-era supplemental funds, student out-
comes are historically low and the achievement gap is widening. 

Our country is experiencing an undeclared crisis in education. 
NAEP scores have declined for over a decade and plummeted after 
COVID-era school closures. There is no State in the country where 
the majority of students are performing at grade level in math and 
reading. 

If more money was the solution, why are 94 percent of elemen-
tary and middle schoolers living in districts that haven’t returned 
to prepandemic achievement levels? 

Despite the vast sums poured into the K–12 system for learning 
loss recovery, 70 percent of students aren’t reading or doing math 
proficiently, and 40 percent lack basic math and reading skills. 
These struggling fourth graders don’t know the difference between 
odd and even numbers, and the eighth graders can’t find the mid-
point between two numbers on a number line. Alarmingly, only 2 
percent of black eighth grade students in Milwaukee are proficient 
in math. These scores are heartbreaking. These students likely will 
never catch up. 

Our education system is robbing children of the future they de-
serve. Every indicator shows that it is broken. This ongoing sys-
temic disaster reveals that the U.S. Department of Education has 
failed to fulfill its mission to promote student achievement and 
preparation for global competitiveness. By imposing onerous regu-
lations and reporting requirements as well as a ceaselessly shifting 
political agenda, the bloated Department makes it harder for the 
people closest to students to do their jobs well. 

Title I funding began flowing from the Federal Government 60 
years ago as part of the 1965 Elementary and Secondary Education 
Act, so 15 years before the Department of Education was created. 

The program’s formulas have become increasingly complex, the 
monitoring requirements have burdened States and districts, and 
each level of government takes a hefty cut of $18 or $19 billion in 
annual funding, while low-income students continue to struggle. 

Ensuring that all students have access to high-quality education 
is a worthy goal. Pretending that Title I in its current form has 
met that goal is foolish. 

The Federal Government passed the law currently known as the 
Individuals with Disabilities Education Act, IDEA, 50 years ago, so 
5 years before the creation of the U.S. Department of Education. 
The $14 billion in annual IDEA funding fills a mammoth bureau-
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cratic labyrinth that too often harms children with disabilities 
while forcing students to hire lawyers and sue in order to receive 
federally promised accommodations and services. 

Special interests, like the school unions, exacerbate our Nation’s 
academic crisis. In 1979, the National Education Association 
pushed for expanded Federal control of education and the creation 
of the U.S. Department of Education. During the pandemic, the na-
tional unions pressured the Federal Government to keep schools 
closed. And today, State and local unions are closing schools with 
strikes, blocking tutoring and reading training, and even protecting 
sexual predators in K–12 schools. Recent coverage of a Michigan 
union contract revealed that teachers can be drunk on the job four 
times before a union member can be fired. 

So what should be done? We know the answer is not pouring 
more Federal funding into a fundamentally broken and union-con-
trolled K–12 system. Academic outcomes are worse than when I 
was a 22-year-old congressional staffer. 

Instead, we should empower States and families. State leaders 
are responding to the academic crisis by improving literacy instruc-
tion and expanding education freedom. Tennessee just created a 
statewide education savings account program that will serve 20,000 
students initially, with a priority for low-income students and stu-
dents with disabilities. 

Congress should consider redirecting Federal funding and pass-
ing a Federal tax credit that would supplement State-based school 
choice programs. Additionally, combining Federal education fund-
ing streams could reduce ineffective reporting and resource-inten-
sive monitoring requirements, allowing States to allocate taxpayer 
dollars in a more student-centered way. 

Let’s stop pretending that the status quo is working. It is time 
for a new approach that prioritizes the needs of students. 

Thank you. 
[The information follows:] 
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Mr. ADERHOLT. Thank you. 
Ms. Burke. 
Ms. BURKE. Thank you. 
My name is Lindsey Burke. The views I express in this testi-

mony are my own and should not be construed as any official posi-
tion of The Heritage Foundation. 

Thank you, Chairman Aderholt and Ranking Member DeLauro, 
for the opportunity to testify today. 

Washington has been on an education spending spree for dec-
ades. Throughout the 20th century, inflation-adjusted per-pupil 
spending increased 3.5 percent per year every year. Education 
spending on a per-pupil basis has more than tripled in real terms 
since 1965, the year Lyndon Johnson launched his war on poverty, 
which included unprecedented new Federal spending on education. 

Federal, State, and local spending each more than doubled per 
pupil in real terms since the Department of Education was created 
in 1980. And on top of general revenue increases over the past half 
century, public school districts have also been the recipients of an 
unprecedented influx of taxpayer funds in the wake of COVID–19. 
Congress allocated $190 billion across three appropriations, the 
largest infusion of cash to K–12 education in history. This was two 
and a half times the Department of Education’s annual budget. To 
paraphrase Ronald Reagan, we don’t have a revenue problem, we 
have a spending problem. 

So how is this money spent? Massive increases in spending have 
largely financed an ongoing staffing surge. Kennesaw State’s Ben 
Scafidi has documented that from 1950 to 2019, while the number 
of students increased 100 percent in the Nation’s schools, the num-
ber of teachers increased 243 percent. The number of nonteaching 
staff increased 709 percent. Teachers make up just 47.5 percent of 
all school staff today. 

Perhaps we would not care about increased spending if it accom-
panied increased growth in academic outcomes, but it has not. 
After an exhaustive review of the literature, Stanford economist 
Eric Hanushek found that there is, quote, ‘‘no strong or systematic 
relationship between school expenditures and student perform-
ance.’’ As Hanushek explained in 2019, quote, While there is some 
small movement up and down over time, the remarkable aspect is 
that reading and math performance in 2012 looks virtually un-
changed from four decades before. Additionally, the gap between 
the top and bottom decile of students by family income, the 90/10 
gap as it is known, remains the same as it was when the war on 
poverty began, the equivalent of four grade levels’ worth of learn-
ing. 

As Harvard’s Paul Peterson explains, quote, ‘‘The stability of 
these gaps over such an extended time period is striking. We do not 
find a closing of the gap at some point over the time period only 
to see it reopen up again. It does not narrow during the Carter 
years or the Reagan years or during the boom years of the 1990s 
or after the passage of No Child Left Behind or at any other spe-
cific point throughout those five decades. The gap is amazingly un-
wavering,’’ end quote. 

So what is a better path forward? In 1998, the seminal Education 
At a Crossroads report was published after an exhaustive series of 
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State hearings and examination into the effect of Federal involve-
ment in education. Several key findings came out of that report. 

Federal involvement in K–12 education has led to a, quote, ‘‘pro-
gram for every problem’’ mentality. It has led to shadow State-level 
Departments of Education with three times as many federally 
funded employees in State agencies as at the Federal Department 
of Education, tasked primarily with administering Federal edu-
cation programs. 

The Crossroads report documented how Federal programs and 
spending had created, quote, ‘‘a cottage industry in selling informa-
tion on program descriptions, application deadlines, and filing in-
structions for each of the myriad Federal education programs,’’ end 
quote. 

It detailed how millions of man-hours were required every year 
to complete the Federal paperwork burden created by the Depart-
ment of Education. And to add insult to injury, it found that as lit-
tle as 65 cents on every Federal dollar ultimately made its way 
back to the classroom. 

The conclusion of the Education at the Crossroads report was as 
salient in 1998 as it is now. Quote, ‘‘It is time for the burden of 
proof to shift from the Federal Government. If it cannot be dem-
onstrated that a particular Federal program is more effectively 
spending funds than States and local communities otherwise would 
spend them, Congress should return the money to the States and 
the people without any burdensome strings attached,’’ end quote. 

Since the war on poverty began, taxpayers have spent nearly $3 
trillion on K–12 education just at the Federal level alone. Given 
the state of American education today, more Federal spending has 
not been the ticket to improving outcomes for students. It is time 
to chart a different course. 

Thank you. 
[The information follows:] 
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Mr. ADERHOLT. Thank you. 
Mr. Kim. 
Mr. KIM. Chairman Aderholt, Ranking Member DeLauro, and 

distinguished subcommittee members, thank you for the oppor-
tunity to testify today. My name is Robert Kim. I serve as the exec-
utive director of Education Law Center, a nonprofit organization 
whose mission is to support and advance public education and the 
rights of students nationwide. I also served during the Obama ad-
ministration as deputy assistant secretary in the U.S. Department 
of Education’s Office for Civil Rights. 

I would like to begin my remarks by underscoring the stakes of 
today’s conversation on Federal education funding. Millions of 
American families and thousands of school districts in every State 
rely on these funds every day to receive or provide critical edu-
cation services. 

I would like to touch on three points regarding Federal invest-
ments in our Nation’s public schools. One, money matters in edu-
cation; two, the Federal role in education is critical; and three, a 
vibrant public education system is vital to our Nation’s prosperity 
and global standing. 

On the first point, researchers overwhelmingly agree that in-
creased funding boosts student achievement and other life out-
comes. Even Dr. Hanushek, a leading expert associated with the 
‘‘money doesn’t matter’’ camp, concluded recently that there was a 
positive and statistically significant relationship between education 
spending and not only improved test scores but improved high 
school completion and increased college attendance. 

In addition, studies show that adequate school funding leads to 
other gains for students, such as increased adult wages and life ex-
pectancy and decreased contact with the criminal justice system. In 
short, sufficient funding really does make a difference in education. 

Second, the Federal role in education is vitally important to re-
duce inequality and bridge opportunity and achievement gaps 
among students. States and districts rely on Federal funding to 
varying degrees, but in every case the Federal contribution is sig-
nificant. 

For example, the 17 members of this subcommittee alone rep-
resent 1.3 million public schoolchildren attending schools within 
your congressional districts that receive $3 billion annually in Fed-
eral revenue, according to the latest available data. Drops in such 
funds would be devastating to your constituents, and the same goes 
for every Member of Congress. 

At the Department, I experienced firsthand how the Federal Gov-
ernment works to expand and ensure equal educational oppor-
tunity for the most vulnerable students. Key Federal programs and 
initiatives include supporting schools serving high percentages of 
low-income students, rural education, parent and family engage-
ment, school safety, literacy development, effective instruction, 
grants for teachers and school leaders, arts education, gifted and 
talented education, expanding prekindergarten access, career and 
technical education, supporting charter and magnet schools as well 
as Promise Neighborhood and full-service community schools; and 
addressing the needs of our most vulnerable students, students liv-
ing in poverty, homeless and migrant students, Indian, Native Ha-
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waiian, and Alaska Native students, students with disabilities and 
multilingual learners and so on. 

Also, I cannot overstate the importance of two additional func-
tions of the Department: research, evaluation, and data collection 
and civil rights enforcement. Cuts in education research staffing 
and contracts limit our ability to monitor educational progress, 
identify and evaluate the effectiveness of education strategies and 
programs, and ensure sound use of taxpayer dollars. 

And freezes or cutbacks in OCR staffing and civil rights enforce-
ment have impacted already thousands of parents trying to secure 
services for their children or to protect them from harassment or 
discrimination at school. We must not let the dismantling of critical 
Department functions continue. 

Finally, it is so important that we preserve and enhance public 
education in America. Proposals to shift Federal education funding 
streams for public schools to private school vouchers, including 
through ESA accounts and other mechanisms, are dangerous for 
multiple reasons. 

The negative fiscal effects of vouchers alone are huge and have 
accelerated at an alarming pace over the past 3 years. We see the 
effects of this already in States like Florida and Arizona, where 
hundreds of millions or even billions of dollars are being spent on 
vouchers while public schools in those States are among the lowest 
funded in the country. These trends stretch State budgets to the 
max and threaten their ability to maintain high-quality public 
schools that are free and open to all students. 

So in conclusion, I urge every member of this committee to sup-
port a strong Federal role in and funding for public education, 
which is so critical to our Nation’s prosperity and to our democracy. 

Thank you very much. 
[The information follows:] 
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Mr. ADERHOLT. Thank you. 
Ms. Coleman. 
Ms. COLEMAN. Chairman Aderholt, Ranking Member DeLauro, 

and members of the subcommittee, thank you for the invitation to 
be here today. I am Starlee Coleman, the president and CEO of the 
National Alliance for Public Charter Schools. 

Across the country, more than 8,000 public charter schools serve 
a diverse student body of 3.7 million students. Forty-six States 
have passed legislation allowing charter schools to open, and over 
the last 5 years, public charter enrollment has grown 12 percent. 

And charter schools are delivering results. In 2024, the Fordham 
Institute and the Progressive Policy Institute both found that when 
charter schools open, students in traditional public schools also 
thrive. Their research shows that students in both the charter and 
traditional public schools perform better in reading and math in 
communities where charter schools exist. This is true in both urban 
and rural communities. 

There is currently one program in the entire Federal budget 
dedicated to advancing school choice across the country, and that 
is the Federal Charter Schools Program. The modest Federal in-
vestment in this program provides startup funds for new charter 
schools until State funding kicks in when students arrive on cam-
pus. And while the CSP doesn’t come close to covering all charter 
school startup costs, it is a catalyst for advancing one of the most 
successful bipartisan and in-demand education reforms in Amer-
ican public education history. 

While charter schools have become part of the fabric of urban 
education, it is important for you to know that suburban and rural 
charter growth is surging. The CSP is vital to our ability to meet 
parent demand for public school options in these communities. 

A CSP grant in Idaho is seeding the growth of charter schools 
founded and run by retired military leaders, including an Air Force 
colonel, an Army major and lieutenant colonel, and a Marine Corps 
major. In Texas, several classical curriculum charter schools have 
enrollment wait lists numbering in the thousands, including my 
own child, and a CSP grant is helping those schools open more 
campuses. In Alabama, the CSP provided startup funds for the Ala-
bama Aerospace and Aviation High School in Bessemer. 

The CSP is the way for you to show parents in all States and 
communities, red and blue, urban and not, that you are listening 
and investing Federal funds in programs they want and that work. 
At the same time, we must be honest about what Federal funds 
alone cannot do, and that is overcome bad policy or practices at the 
State and local level. 

Public schools—district and charter—are coming off historic 
budget highs, and no reasonable person can look at the most recent 
NAEP results and say that all we need is more money. More 
money alone will not improve student outcomes. If schools are 
using unsound instructional practices, money won’t help, but mak-
ing a change to move to sound practices takes money. 

Federal funding can be a powerful incentive to reform State and 
local policies so they result in better outcomes for children and 
keep our best teachers in the classroom. And yet, you must strike 
a careful balance of not micromanaging States and schools. This 
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may seem like a contradiction, demand results but don’t micro-
manage. Funding alone won’t solve our problems, but we can’t fix 
them without it. This is nuanced work that doesn’t lend itself well 
to sound bites, but it is the needle this committee must thread. 

Here are three guiding principles that might help as you think 
about future K–12 funding. Number one, use Federal funding to 
support students most in need; two, use Federal funding to expand 
proven and promising strategies that are increasing student learn-
ing; three, use Federal funding to show parents that you are listen-
ing to their demand for public school options. 

As a mom of a public school student, I want to acknowledge that 
you have a hard job. It is hard to know how your decisions will 
trickle down to my little girl’s classroom in Austin, Texas, but they 
do. And moms like me are counting on you to thoughtfully balance 
the need for resources with the need for sound policy and the need 
for the decisions, as many of the decisions as possible to be made 
as close to the children who are being served. 

Thank you for the opportunity to be here today. 
[The information follows:] 
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Mr. ADERHOLT. Thank you. 
All right. Well, we will go ahead and start with our questioning 

part of the hearing. And, of course, as always, each member will 
have 5 minutes and—to allot up to 5 minutes to ask any questions. 

And, of course, I try not to be too strict on that, because some-
times you are in the middle of a question or an answer, but cer-
tainly we want to be respectful to other members on the sub-
committee, and so we want to acknowledge that. 

So let me start. I will begin with myself. 
Ms. Gentles, our students and parents have been through a lot 

over the last 5 years, especially during the pandemic years. And 
the latest NAEP scores paint a dismal picture. As you mentioned, 
in addition to your impressive career in education policy and your 
work on the Hill, you are also the mother of two school-age chil-
dren. 

Can you highlight or maybe talk about some of the particular 
challenges that students and teachers and families are experi-
encing in K–12 education? And, number two, what are some spe-
cific areas where you believe that schools have moved beyond what 
their core mission was to do? So, please. 

Ms. GENTLES. Yeah, happy to speak to this issue. My children 
have attended both private and public school. They were enrolled 
in our local school districts when the school district closed schools 
in March 2020; and I ended up pulling them out of the district 
when the district refused to open in the next school year, 2021 
school year. 

So a huge problem that I think that we have alluded to here 
today is the fallout from those school closures, not the fallout from 
the pandemic. A germ, a disease did not cause historic academic 
failure. The way that the education system, the K–12 system han-
dled it caused that. 

So I would say we will face the fallout from the school closures, 
from the disruptive quarantines, and from the general policy after-
wards to abandon homework, to lower standards, to just do any-
thing that they could to even try to get students back, because we 
are facing double the rate of chronic absenteeism now in this post- 
pandemic era. So a whole generation is going to be dealing with 
that. 

I did want to go back to what I said about IDEA. We cannot pre-
tend that it is working as is. And so when we are talking about 
the 8 million students, 15 percent, I believe, of our Nation’s stu-
dents receiving services or supposed to be receiving services and ac-
commodations under IDEA, we have to acknowledge that that is 
broken and that we don’t have enough special education teachers. 
So special education teachers should be compensated well and 
treated well. We need them in the system. 

Another thing that we need to address is our literacy crisis. The 
scores are horrific, 40 percent of students below basic while only 
30 percent are proficient. That is a new reality. And I was thankful 
that I did have the opportunity to pull my chil—well, I taught my 
children to read using the Teach Your Child to Read in 100 Easy 
Lessons book, which I recommend to all parents. Parents need to 
be in the driver’s seat, take responsibility for that. But I also am 
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thankful that they are in private schools where literacy is empha-
sized. 

So we need to address how teachers are taught. When it comes 
to literacy instruction, what are the ed schools doing and what does 
that look like in the classroom? 

And then you mentioned schools getting off track. That was an-
other thing that we have seen trendwise. And, fortunately, my chil-
dren are protected from that because they are in faith-based pri-
vate schools at this point. But too many educators viewing them-
selves as activists rather than educators, instructors, and getting 
caught up in whatever the latest thing is of the moment rather 
than focusing on core academic instruction. I think parents are 
done with that, and hopefully we will see a turnaround in that 
trend soon. 

Mr. ADERHOLT. Before my time expires, Dr. Burke, welcome back 
to the subcommittee. Can you just briefly talk about what you are 
seeing on the data, on how it is showing that—regarding hiring 
trends in schools, both for teaching and nonteaching staff? 

Ms. BURKE. Thank you for that question, Chairman. So if you go 
back to 1950—and I alluded to this briefly—there were 2.36 teach-
ers for every nonteacher in a school district in America. Today, it 
is one-to-one. So stated differently, for every teacher you see in a 
typical district in America, there is a nonteaching, largely adminis-
trative counterpart. 

As I mentioned, that 100 percent increase in the number of stu-
dents in public schools across the country and that there was a 243 
percent increase in the number of teachers. And I would just reit-
erate a 709 percent increase in the number of nonteaching staff 
from 1950 to today. So that is largely where the money is going. 

Mr. ADERHOLT. So what is the overall percentage of teachers that 
are actually in the school system? 

Ms. BURKE. 47.5 percent. 
Mr. ADERHOLT. Thank you. 
All right. My time is expired. I am going to turn to Ms. DeLauro. 
Ms. DELAURO. Thank you, Mr. Chairman. 
Just a couple of points. I think during the pandemic, I think it 

was President Trump who was at the helm during the pandemic. 
I also think it is interesting that, once again, we are quoting the 

NAEP survey, and we have a crowd of folks at the moment who 
want to just eliminate NAEP and the ability to make an assess-
ment, which is for you to draw your conclusions from. It just seems 
to be mindless to do in the agency that can give us the information 
as to whether scores are going up or whether they are going down 
and which we can make some judgments and which this committee 
can make judgments as to where we go. 

Anyway, the education chapter of President Trump’s Project 
2025, authored by Dr. Burke, proposes to eliminate the Depart-
ment of Education, cancel Title I over 10 years, and convert what 
is left of Federal education programs into a, quote, ‘‘no-strings-at-
tached’’ block grant. 

It would seem from the testimony that Dr. Burke and Ms. Gen-
tles view the mere presence of any Federal requirements on appro-
priated funds as burdens. Quote, ‘‘burdens.’’ But when I consider 
the programs that this subcommittee funds each year under edu-
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cation laws like IDEA, Individuals with Disabilities Education, I 
see programs that guarantee fundamental civil rights to students 
with disabilities, the right to a free, appropriate public education, 
individualized education plan, parent and student participation. 

Dr. Burke and Ms. Gentles, I am concerned that you confuse es-
sential protections for vulnerable children in education programs 
for, quote, ‘‘burdens.’’ 

My question is to you, Mr. Kim. You were responsible for safe-
guarding the civil rights of students with disabilities during your 
tenure at the Department of Education. Can you explain to parents 
of children with disabilities across this Nation what it would mean 
if Elon Musk, President Trump, and House Republicans got their 
way and turned IDEA into a no-strings-attached block grant? 

Mr. KIM. Thank you, Ranking Member, and thank you for the 
question. 

Let me just start by saying that, you know, we don’t have to go 
back very far in history to know what things were like for students 
with disabilities. Even prior to around the time of 1970, just going 
back a little bit in time, only one in five students with disabilities 
was educated in public schools. 

There was a problem here where students with disabilities were 
labeled as emotionally disturbed, mentally retarded, often shuttled 
to hospitals or asylums. So we know that IDEA, when it was 
passed in 1975, as well as other civil rights laws in the early seven-
ties, tried to reverse this and increasingly integrate students with 
disabilities into the American education system. 

IDEA funding is very specific and very targeted to support stu-
dents with disabilities. We have Part B of the IDEA grant, which 
is intended to help States and preschool programs provide for spe-
cial education and related services. We have Part C, which really 
is to support early intervention for our youngest children, infants, 
and toddlers with disabilities. And it is critical in that part of the 
grant to expand enrollment for underserved infants and toddlers, 
including children from low-income backgrounds and children liv-
ing in rural areas. 

And then there is also a part of the IDEA which is targeted to 
help prepare special educators, funding that is so crucial at a time 
when States and districts have a lack or shortage of special edu-
cators that are well-trained to meet the diverse needs of all learn-
ers. 

So block granting would lead to a lot of bad results here. It 
would increase the risk that funding doesn’t go toward these speci-
fied purposes. There would be a lack of accountability over the use 
of funds. 

I would also mention that IDEA has long been underfunded. And 
so what we need to be doing is to get to the authorized levels of 
IDEA rather than going in the reverse and block granting, which 
history shows and we have seen studies that when you block grant, 
not only does the usages get diverted to other purposes, but the ac-
tual amount for that program goes down, because Congress be-
comes more skeptical that the uses for that grant are being used 
in a way that was part of the intent of the original legislation. 

And so overall, the funding goes down. The amounts, the usages 
get disbursed away from these targeted goals. And I think that ul-
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timately harms children with disabilities and getting them the es-
sential services that they need. 

Ms. DELAURO. Is it true that the Federal Government has never 
met their obligation in terms of providing resources for the IDEA? 
I can’t remember the percentages offhand, but we have never met 
what we established as the goal between the Federal and State 
match. 

Mr. KIM. That is right. 
Ms. DELAURO. Is that right? 
Mr. KIM. That is right, Ranking Member. The amounts have 

never come close to the 40 percent authorized level, and so—— 
Ms. DELAURO. The forty percent of the authorized—— 
Mr. KIM. Yes. 
Ms. DELAURO. Forty percent of the authorized level, we have 

never met that goal. 
Is this right in terms of the number of about 7 million students 

with disabilities? How many children are we dealing with with dis-
abilities? 

Mr. KIM. I believe so. I could get you the exact numbers, but we 
know that that number, it is high and consistent across districts 
that every district has significant percentages—— 

Ms. DELAURO. So that, in fact, they could be essentially losing 
what their rights are in terms of what we passed with the IDEA 
legislation and turning that around. And we all know what block 
granting means. We don’t have to be educated with that. Every-
body on this committee, both sides, knows what block granting is. 
You take it, you send it, and it is less money and you don’t deal 
with Federal resources. 

Just make one more comment. My time is long overdue. But this 
is a pattern we are seeing. Yesterday, there was a vote on a budget 
reconciliation package. The end result of that would be in terms of 
Medicaid funding, which, again, would affect kids with disabilities. 
So it seems to be a pattern here. Thank you, Mr. Kim. 

I yield back. 
Mr. ADERHOLT. Dr. Harris. 
Mr. HARRIS. Thank you. 
The only pattern is misleading by the other side. That is the only 

pattern that is clear. 
So let me discuss some of the things. Look, if our education sys-

tem were succeeding with increased funding—this has been true 
year after year after year—we probably wouldn’t be having this 
hearing. But the fact of the matter is our public education system 
is a dismal failure on the world stage, a dismal failure. 

You can look at the OECD numbers. You can look at all the 
numbers versus our competitors. We don’t—we don’t compete, pe-
riod. And if we hope to compete, and if we hope to compete on the 
global stage, we better fix this problem. And more money in the 
Department of Education is not going to fix it. 

You know, someone on the other side of the aisle said, well, put 
your name on a bill if you want us to delete the Department of 
Education. My name is on the bill. We don’t need the Department 
of Education. 

So why is the Department of Education failing? Well, because it 
spends its time, instead of promoting reading, writing, and arith-
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metic, as old-fashioned as that might be, because we are dismally 
failing on the reading and arithmetic part of the NAEP, which I 
will get to in a second, it spends its time promoting gender iden-
tity, men in women’s bathrooms, men playing women’s sports. 

Yeah, go look. The Title IX regulation was published on a De-
partment of Education letterhead. That is why we don’t need a De-
partment of Education, because it is not concentrating on what we 
should do, which is making sure that our students read and write 
and know arithmetic. That is what we should be concentrating on. 

So I am going to ask the first question. And, Ms. Gentles, the 
OSP in Washington, D.C., you know I am a proponent of it. I have 
been for years, since Mr. Boehner left and asked me to advocate 
for it. Could you tell us what percentage of those people in that 
program are non-White? Because we did talk about this gap. What 
percent of that program is non-White? 

Ms. GENTLES. Non-White in the D.C. OSP, I haven’t looked at 
those numbers for a while, but I feel like it is like 98 percent. 

Mr. HARRIS. Yeah, it is either 98 or 99. So let me see. This is 
a voluntary program where a parent who feels their child is not 
getting an adequate public education goes to a system funded by 
the government where they have the choice to go to another school. 
And it is overwhelmingly done by minority parents? 

Don’t we see the signals that what COVID showed to us is that 
our public school systems aren’t in the business of education, they 
are in the business of supporting teachers unions, making sure 
men can go into girls’ bathrooms and men can play in girls’ sports. 
That is what they—that is what they do in the Department of Edu-
cation. We don’t need it. We simply don’t need it. 

Let’s talk about NAEP. Any predictions on what the NAEP re-
sults will be for this year? Is it going to show us stunningly going 
to number one in international competition? No, it is going to show 
continued stagnation. And we don’t do anything with that report, 
because it showed that for years. It shows no progress. We do ex-
actly the same thing—and I think the chairman alluded to this— 
we expect a different outcome. 

NAEP is a waste of money if you are not going to do anything 
with it, and we have done nothing with it for years and years. That 
is the facts. 

Let’s talk about block grants. Why are block grants a good idea? 
Because, Mr. Kim, we have a $2 trillion budget deficit, and we bet-
ter control the growth of spending. And one way to control the 
growth of spending and reduce Federal Government regulation is 
block granting it to the States, where you trust—and I know this 
is a foreign concept inside the Washington, D.C. Beltway—that 
local people actually make better decisions about how to educate 
their children. 

And that in my county of Dorchester County, I trust my Board 
of Education, not the State Board of Education which, by the way, 
supports the concept of gender identity education in kindergartens 
now in Maryland and wants to make sure that they restrict the 
ability of parents to opt out of that kind of thing. I trust my local 
county much more. 
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And that is why block granting makes sense, because we can 
control the growth and we can control the growth of Federal spend-
ing that way. 

Mr. HARRIS. Finally, it was said that 45 percent of school per-
sonnel are teachers. I don’t get it, I thought that is what school 
was all about, it is about teachers and students. So you pile on 
more money, you pile on more administrators, you pile on more 
regulators and what do we end up with? Students who can’t read, 
they can’t write and they can’t do math, and they will never com-
pete in a global environment. It is high time that we greatly recon-
sider what we are doing in the Department of Education here and 
we should do it for our children. And we should do it for the chil-
dren, for the parents of those children who were in failing public 
schools. They are crying out for that. I am a full supporter of 
OCCE included in our budget reconciliation, which will put the 
School Choice tax credits into other code so that we take the posi-
tion that President Trump has taken, which is every parent de-
serves the choice of sending their child to a successful school. 

I yield back. 
Mr. ADERHOLT. Mr. Hoyer. 
Mr. HOYER. Well, one could spend a lot of time responding to 

that, but I don’t have the time. The fact of the matter is I hope 
everybody in this room agrees that we need to do the best we pos-
sibly can in educating our children. Frederick Douglass said, It is 
easier to educate young people than to repair broken men. 

Ms. Gentles, you, I think, made a comment that special edu-
cation teachers we need to pay more, agreeing with the concept 
that Mr. Kim put forward that money matters. There is no doubt 
that money matters. At the local level and State level, education 
is largely funded by property taxes. In my view, a very poor form 
of taxation, indicating what people can pay. At the Federal level we 
have a much greater ability to fund education and other objects 
and carry out the concept that our pledge of allegiance says we are 
one Nation, indivisible. And we know that children move from Mis-
sissippi to Maryland to Maine to Florida to California with a lot 
of incidents of that movement. So that we want to have American 
children educated in a way that they can compete, not only with 
those States, but as Mr. Harris points out, who doesn’t want to 
participate in the debate apparently, across the world. And we 
need to do better. 

And I want to thank you, Ms. Coleman, yours was I think a very 
positive contribution to this debate and a recognition of how dif-
ficult this debate is, because some of it is focused on who is going 
into whose bathroom. I ask people at town meetings when was the 
last time you were in the bathroom with a man, if I am talking to 
women or when was the last time you were in a bathroom with 
women, if I am talking to men. And they look at me like I am 
crazy. Maybe some of you are looking at the same way, because 
they—how would I know? 

How would I know, because that is the issue. But we spend time 
doing politically—I was going to say a different word, but which 
the Governor of Utah, Republican, said was somewhat irrelevant 
because there were three or four or five people that it might affect 
in Utah. And you pointed out, Look, we need to deal with all the 
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children. I have some sympathy with charter schools A, because I 
think they perform a competitive role which ought to get us to 
higher competition so I don’t have a problem with that. 

But I do have a problem if they become drawdowns of resources 
on public schools, because public schools have made America great. 
That is what has made America great. That has the great leveling, 
not bringing people down, however. 

I have a grandson in law, I suppose it would be called, who is 
going to go to MIT. He is 18, he is going to go to MIT next year. 
He is at public school. He got, I think, perfect on math in the SATs, 
and I guess a 750 or something on the English. He went to a public 
school, they must be doing something right. 

But let me ask you, Mr. Kim, quickly, because as I said we don’t 
have enough time to deal with this subject, it needs to be dealt 
with, we need to do better, we are not doing as well as we should 
do. By the way, Mr. Kim, am I correct that we cannot, at a Federal 
level, tell the local schools what curriculum they ought to be fol-
lowing? 

Mr. KIM. That is right, the Federal Government is statutorily 
prohibited from getting involved in or influencing curriculum, and 
that has been the case for decades. 

Mr. HOYER. In fact, Mr. Kim, am I correct that if we tried to do 
that, to withhold funds because of curriculum, that is illegal? 

Mr. KIM. That is right. The laws clearly allow—the law states 
that States and districts are the ones that have autonomy and con-
trol over their own curriculum. States do most of the work. The 
Federal role is very limited already. The States are the ones that 
manage their operations, hire teachers, establish their own cur-
riculum and standards through their State legislatures. 

Mr. HOYER. Let me, in closing, Mr. Chairman, I know I have 
gone 23 seconds over, say that I am a strong supporter of Head 
Start, I think it ought to be in the Department of Education, quite 
frankly, not in human services, kids are at 3 and 4 years old ready 
to learn. The first Head Start program that was canceled for non-
performance from 1965 to 1995, the first one that was canceled 
way by Donna Shalala under the Clinton administration for non-
performance. We need to hold educators accountable because they 
are doing some of the most important things in our country. We 
ought to have a positive discussion on it. But I do not see how 
doing away with a department that is focused on the importance 
of education, being done away, with is accomplishing that objective. 

Thank you, Mr. Chairman. 
Mr. ADERHOLT. Mr. Moolenaar. 
Mr. MOOLENAAR. Thank you, Mr. Chairman. And thank you for 

holding this hearing. I want to just start with just sort of some 
philosophical questions. And I wanted to ask all our panelists, do 
we agree that it is about the kids? Would you answer that ques-
tion? 

Ms. GENTLES. Absolutely. 
Ms. BURKE. Yes. 
Mr. KIM. Yes. 
Ms. COLEMAN. Only. 
Mr. MOOLENAAR. Okay. And I appreciate the gentleman from 

Maryland talking about the best we publicly possibly can educating 
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our children. And I think we are all in agreement on that. So I 
guess the next question I have is do you believe that parents are 
the primary educators of their children and should have the oppor-
tunity to choose the best educational fit for their children? 

Ms. GENTLES. Yes, I have dedicated my career to that belief. 
Ms. BURKE. Yes. 
Mr. KIM. Yes. 
Ms. COLEMAN. Yes. 
Mr. MOOLENAAR. Okay. Well, that is impressive. So if we were 

in a situation, and I know in our Constitution in Michigan it talks 
about a free and appropriate education, a public education—and I 
appreciate the comments of the gentleman from Maryland that you 
don’t want to take resources from one group of students and divert 
them to another group of students, but let’s say we were able to 
fund this group of students in public education and also able to 
fund, using public dollars, this group of students for an education 
because those parents felt that they wanted an education that may 
have a religious component or something like that and it was not 
diverting money. Would you support that kind of an educational 
system? 

Ms. GENTLES. I am supportive of education freedom. 
Ms. BURKE. Yes, every dollar we spend should be student-cen-

tered and follow children to schools that work for them and are the 
right fit for them and align with their values. 

Mr. MOOLENAAR. Okay. 
Mr. KIM. There should always be options for private and reli-

gious education for students. The question here is how do we pre-
serve and advance a public education system. And as you men-
tioned, Representative, to not divert dollars meant for public edu-
cation to the—— 

Mr. MOOLENAAR. But if the funding was there for the public 
schools, would you prohibit a family from sending their child to a 
private school or a religious school simply based on you didn’t think 
that the government should fund that? 

Mr. KIM. If funding is there for public schools, that is the one 
thing that we are talking about today, absolutely parents always 
have the right to attend, they already legally have the right to 
raise and educate their children how they see fit in any kind of 
school environment, public, private, or homeschool. 

Mr. MOOLENAAR. And using public dollars, you would support 
that? 

Mr. KIM. The primary purposes of government is to fund edu-
cation. And what I think the focus of this hearing is how important 
is it to preserve and—— 

Mr. MOOLENAAR. Well, sir, if I could interrupt you for a second, 
I feel like you are dodging my question. I mean, you are an attor-
ney, you can probably—trying to figure out a way to say you do not 
support public dollars going to a private school. Is that a fair state-
ment? 

Mr. KIM. It’s not fully—there is a nuance to that, because there 
is always public dollars that go toward private education. For ex-
ample, with our student loans, they help students go to private 
schools as well and many private institutions receive that funding. 
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So it is not a unilateral question that I can answer in that par-
ticular way. 

Mr. MOOLENAAR. All right. Ms. Coleman? 
Ms. COLEMAN. I believe that those decisions should be made at 

the State and local level which we are seeing all across the country 
today. 

Mr. MOOLENAAR. And then there is something called a Blaine 
Amendment, are you familiar with Blaine Amendment? Does that 
sound familiar? 

Ms. GENTLES. Yes, it was am anti-Catholic provision that was 
put into many State constitutions during a very ugly time in our 
Nation’s history. 

Mr. MOOLENAAR. Do you believe it is discriminatory? 
Ms. GENTLES. Absolutely, yeah. It was intended to be discrimina-

tory against Catholics having their alternatives to the public school 
which were Protestant schools at the time. 

Mr. MOOLENAAR. And then? 
Ms. BURKE. Yes, I would quote the Supreme Court, they said the 

Blaine Amendment was discriminatory, that it was ‘‘born of bigotry 
and should be buried today.’’ And thankfully we have moved in 
that direction. And 38 States initially had Blaine Amendments. If 
you look at a map, it was largely States out West as Western ex-
pansion took place. In the late 1800s, more and more States, as a 
condition of admittance into the Union, had to adopt what we are 
known as baby Blaine Amendments and they stuck around for 
many, many years over a century. But now we finally see that chis-
eled away, and we have States across the country that have adopt-
ed School Choice. The Supreme Court has held time and again that 
that is legal and permissible and the way forward for publicly fund-
ing. And I should add, public funding of education does not mean 
government delivery of schooling. There is a difference between 
public education, education for the public and public schooling. 

Mr. MOOLENAAR. Thank you very much, Mr. Chairman. I know 
I am over my time. I yield back. 

Mr. ADERHOLT. Mr. Pocan. 
Mr. POCAN. Thank you, Mr. Chairman. And thanks to the wit-

nesses today. 
I kind of liked how you did that, Representative Moolenaar, like 

the quick questions going across. I am going to try that as well. I 
am going to try to follow your example. 

So I think you all would consider yourselves experts in education 
funding, correct? Just nod your heads is fine for a quick one. You 
are not so sure you are an expert? 

I will ask you the question, what percent of education funding 
could we cut, Federal funding? Just a percent, quick and easy, just 
a number, not a sentence, a number. 

Ms. GENTLES. That is up to you. You all are the appropriators. 
Mr. POCAN. So you don’t have a number. Okay, next. 
Ms. BURKE. I would say 90 percent. 
Mr. Pocan. 90 percent wow, that is almost as much as some Re-

publicans talk about genitalia on this committee, okay. 
Next Mr. Kim. 
Mr. KIM. I suppose I could say a negative number but I would 

say zero. 
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Mr. POCAN. Ms. Coleman. 
Ms. COLEMAN. I honestly don’t know. 
Mr. POCAN. So you know what, I agree with you those who don’t 

really know offhand, because it is kind of like a general let’s throw 
something big out. 

Last night, we had a bill in front of Congress that cut 45 percent, 
$330 billion from education. Ms. Burke, you think they are halfway 
there. Everyone else, I mean, I think the problem is it is not an 
easy thing to do. Because if you start going after IDEA and Title 
I funds in places like Wisconsin where 40-somepercent of children 
benefit from that, either you get bigger class sizes or fewer teach-
ers, fewer students or you are just going to shift that to the prop-
erty tax. 

So we are already going to steal essentially trillions, $4.5 trillion 
from the middle class and those aspiring to be to give a tax break 
to Elon Musk and Donald Trump and everyone who belong at Mar- 
a-Lago. But now we are going to also transfer some funding poten-
tially to their property taxes. People already just got stolen from 
so they can pay even more, but through a different form of tax so 
that Elon Musk and Donald Trump and all those people who be-
long at Mar-a-Lago get a tax cut. 

So I just was interested because you all are experts, I consider 
you all experts on education funding. I appreciate your honest an-
swers on that. There is one area that I do, and Mr. Kim, you 
brought it up, I want to do a little deeper dive is on vouchers, and 
I really think there is a difference between public charter and pri-
vate charter schools as well. So I appreciate your comments as 
well, Ms. Coleman, so thank you for that. 

But, you know, Wisconsin was one of the first States that tried 
that experiment. And it didn’t go so as well, to be honest. Origi-
nally, we gave funding to schools where people who opened up 
schools said that they could put their hand on a book and read it, 
they put money towards Cadillacs, use it for education. There has 
been all kinds of problems. But right now, State after State, the 
studies have shown 75 percent of the people who get vouchers al-
ready have kids in private schools. So that is more tax policy than 
education policy. Once again, we are back to tax policy in dealing 
with that. 

Also, in recent State voucher programs in Arizona and Florida 
families with the highest income brackets got those vouchers. So it 
kind of runs counter, I think, to what we are trying to do around 
public education to make sure that everyone has access. 

In Milwaukee, when we actually did studies on this, we found 
the rates of students who exit their voucher school is approaching 
20 percent annually, and that many of those former voucher stu-
dents saw academic improvements when returning to public 
schools. So we have been doing this massive I would call scam to 
private schools. I think it is very different for public, Ms. Coleman. 
So just know when I say that I am putting a big asterisk on this. 

But there are a lot of schools that aren’t performing very well. 
We also had a study in Milwaukee that showed that there is no 
better performance levels. In fact, likely just the opposite in certain 
areas like math in other States, right? So my question, Mr. Kim, 
is, you know, there is a directive by President Trump to put even 
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more funding into transferring this. But if this is going to people 
who are already sending people to private schools, are not getting 
any better performance out of these schools and ultimately, these 
are folks who have the most wealth by all the studies we have, 
what exactly are we doing in that experiment? 

Mr. KIM. Thank you for the question. Vouchers are spreading at 
a rapid pace throughout the country. There are 13 States right now 
that in which any student, no matter whether they have ever been 
to public school, can use taxpayer dollars to attend private school, 
to be homeschooled and so forth. And so there is a lot of issues 
here. One is the amount of State resources. And then, if the Fed-
eral law moves forward, then there would also be Federal resources 
and programs. 

They take money away from the public system and convert them 
to uses for the private sector. Now, nothing against private sector, 
but here is what is happening: Vouchers transfer those monies. 
They are actually overwhelming for State legislatures. Once you 
start a voucher program, we see this in Arizona, the money spent 
for that program, required for that program was 10 times above the 
estimates for the expenditures of that program. Most of them al-
ready paying for students already in private schools, as you men-
tioned. 

And when we have these programs and a massive transfer of stu-
dents from public to private, what else goes out the door there? Ac-
countability, teacher standards. What students should be taught 
according to academic standards that the State has autonomy in 
the public school system to prescribe, or to set forth what is impor-
tant to be taught in education; and civil rights goes out the door, 
too, because in many cases, Federal civil rights laws are either lim-
ited or nonexistent as applied to private schools. 

So we lose accountability. We lose the ability to ensure equality 
and a free and openness of any student no matter what their back-
ground, no matter what their sexual orientation or gender identity, 
no matter what their disability status is, no matter whether they 
have learned English growing up or not. 

And this is what we are transferring the public system into, is 
that unaccountable system. And I will also add in voucher pro-
grams when the money goes and the resources of the State fisc 
goes toward that sector, you also lose the ability, under Federal 
laws, to ensure that States maintain their own contributions to 
education, because many of our Federal laws, they require not only 
here we are going to help you out for your most vulnerable stu-
dents, but we are going to require that you maintain your effort in 
those areas yourself as a State. And without the ability to that, not 
only does the Federal money go down for education and State 
money, but the State’s own contribution goes down for education. 
And this is a snowball effect that we can’t let happen in this coun-
try, because every competitive industrialized nation in the world 
has a strong and vibrant public education system. We do not want 
to go down the road of Chile or Sweden where there is an erosion 
of public education and transfer to a private system that is not free 
and open to all students. 

Mr. POCAN. Thank you, Mr. Chairman. I just think I would be 
remiss if I didn’t say in Milwaukee over a 15-period, 41 percent of 

VerDate Sep 11 2014 23:18 Mar 18, 2026 Jkt 061904 PO 00000 Frm 00136 Fmt 6601 Sfmt 6602 E:\HR\OC\61904A.XXX 61904Akh
am

m
on

d 
on

 D
S

K
9W

7S
14

4P
R

O
D

 w
ith

 H
E

A
R

IN
G



135 

these schools failed and the average school only lasts about 4-1/2 
years. So thank you for all your comments, Mr. Kim. 

I yield back. 
Mr. ADERHOLT. Ms. Bice. 
Mrs. BICE. Thank you, Mr. Chairman. And thank you for the wit-

nesses for being here this morning. 
I appreciate with the opportunity to talk about K–12 funding. 

First, I want to say that it was mentioned earlier, and Ms. Gentles 
providing resources for teachers is important I want to reiterate 
that. We need to empower them, certainly with special education 
teachers, they deserve kudos in every way, shape or form because 
it is a difficult job. 

I also want to give a shoutout to my sister-in-law who is a teach-
er at a charter school in Oklahoma City who does remarkable 
work. So thank you for acknowledging our teachers. 

The Department of Education, and it has sort of been mentioned 
here earlier has expanded way beyond its original intent. When it 
was established in 1979, it was intended to provide targeted sup-
port, not to dictate education policy from Washington. 

Mr. Kim, you just talked about accountability, and accountability 
in vouchers in States. The reality is States should be holding their 
districts accountable. Parents should be holding their districts ac-
countable. 

It is interesting to me that we are asking Washington to hold my 
State accountable. I don’t want you to do that. I want you to give 
those dollars to my State and let them do what they do best within 
districts. 

You talked about block grant funding goes down and doesn’t ac-
tually, you know, get to the student. You know why? Bureaucracy, 
bureaucracy is the reason that those dollars don’t get down to the 
student. You’ve seen programs like No Child Left Behind, ESSA, 
and others, that the requirements to get those dollars are so strin-
gent that States have to file exemptions to be able to get some of 
the dollars because they can’t meet the criteria. It doesn’t make 
any sense. 

I want to reiterate one point, we keep talking or hearing about 
student funding being slashed by Republicans, that is not hap-
pening. Let me just say this one thing, States and localities provide 
86 percent of school funding, 86 percent is coming from the local 
communities to fund education. Federal overreach has added bu-
reaucracy, restricting local decisionmaking and limiting school 
flexibility. And despite increased Federal spending, student 
achievement has not improved. And we heard that from Dr. Harris 
earlier. NAEP scores are declining, gaps in learning persist, schools 
struggle to meet students’ needs. And let me say, this was hap-
pening preCOVID. COVID has exacerbated that because kids were 
not in classrooms. They were trying to learn via Zoom, which is not 
effective for most students. 

The solution is not more Federal funding; it is smarter policy and 
less regulations. We need to ensure that Federal dollars where they 
are needed are spent efficiently with a focus on results. Why not 
incentivize States who are doing exceptional work? Why not reward 
them for good behavior? That is the kind of thing we should be 
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looking at. We need policies that prioritize accountability, flexi-
bility, and most importantly, student success. 

A couple of questions, Ms. Gentles, I want to ask you in what 
ways has Federal oversight restricted local schools from imple-
menting effective reforms? 

Ms. GENTLES. Well, we have been talking about onerous and bur-
densome reporting and monitoring. And I do think we need to be 
clear that in some States, we hear figures like 50 percent of the 
staff is allocated to just filling out those forms that go into some 
drawer somewhere in the U.S. Department of Education, and noth-
ing is ever done with that. So the increase in the administrative 
staff at the State and district level, just for compliance purposes, 
takes away resources that need to be allocated to ensuring that 
students are successful, and that they are receiving what they 
need? 

Mrs. BICE. Dr. Burke, if I could ask you, could you elaborate on 
how Federal education spending has increased while student per-
formance has remained stagnant? 

Ms. BURKE. Well, it has tripled in real terms, inflation adjusted 
over the past half century and student performance—— 

Mrs. BICE. So let me ask, to clarify, more money doesn’t solve our 
issue? 

Ms. BURKE. Correct. And if I could take 30 seconds because a lot 
of myths have been thrown out at this hearing just to address a 
few of them, particularly on IDEA. Mr. Kim mentioned earlier that 
students with special needs were, prior to 1975, mistreated ter-
ribly, and I agree. Public schools mistreated kids with special needs 
terribly prior to the protections in Federal law in 1975. Nothing 
that we have talked about or suggested would change anything in 
Federal protections for kids with special needs. 

What we are talking about is putting funding to IDEA under 
new management and it has utterly failed. And that management 
is parents, right? These public schools, Mr. Kim talks about alleg-
ing unaccountable private schools, the only entities that are unac-
countable are public schools. These are incredibly unaccountable 
public schools. If you are a parent of a child with special needs, too 
often your only hope to getting the services to which you are enti-
tled under Federal law is to be able to afford an attorney to go 
through a very litigious processes to get these services, again, to 
which you are entitled. That is complete unaccountability. We are 
talking about IDEA not Title I. So IDEA funding, as I said, we are 
not talking about touching the funding, this is the law that governs 
it that we are talking about that provides the protections for the 
students. 

Ms. DeLauro, you mentioned earlier there is an alleged gap be-
tween the appropriation and the authorization. You will know, as 
a Member of Congress, that there are numerous programs at the 
Federal level for which the appropriation is under the authoriza-
tion. Congress often authorizes spending lots of money. 

Ms. DELAURO. Yes, I understand very, very well. 
Mrs. BICE. I reclaim my time, Mr. Chairman. I would like to re-

claim my time. 
Ms. DELAURO. If—— 
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Mrs. BICE. You had your opportunity but I have reclaimed my 
time. 

Ms. DELAURO. Okay then I will take it up at another point. 
Thank you very, very much for yielding time to answer a question. 

Mrs. BICE. Mr. Chairman, my time has expired, so I want to 
yield back, but I want to thank the witnesses, and certainly Ms. 
Coleman for your champion of public charter schools. 

Mr. HOYER. You are doing pretty well. 
Ms. FRANKEL. Is it my time? All right, okay. Thank you. 
I am Lois Frankel, I am from a Florida, that is who I am. Thank 

you for being here. I appreciate this discussion. 
I will agree with something my colleague just said which is fund-

ing is not the only important issue obviously in educating our chil-
dren. Obviously, education of policies, the culture of area, right, of 
the country, quality teaching. 

And I want to say something, I have heard some ranting and 
raving about how the United States, the students here don’t keep 
up with, I guess, their counterparts in other countries. And I want 
to just respectfully suggest that so many of the countries where 
children are doing well, they have very well-funded public edu-
cation, all right? So that is something to note. 

And I do not reject private education of the charter schools. I am 
for parents having choice, but I do reject sending them tax dollars. 
That is where I stand because I believe a quality education is one 
of the cornerstones of our democracy. It equips young people re-
gardless of their background with knowledge, critical thinking, and 
opportunity so they can fully engage in society. Okay, I have given 
you my point of view. 

Palm Beach County, my people have told me that if the Depart-
ment of Education is eliminated, there will be reduced funding for 
tutoring services, teacher training, social services themes and fami-
lies, and college readiness programs. So, of course, I think that 
would be a mistake to do that. 

With that all said, Mr. Kim, I want to take advantage of the fact 
that you once were in the Office of Civil Rights, because there are 
a lot of things going on today on school campuses, both K–12 and 
college that really concern me. The anti-Semitic incidences which 
have drastically and dramatically risen all over the country, and 
we know that there is something like—I think there is something 
like 12,000 investigations that were currently going on regarding 
discrimination, racism, gender violence, those kinds of things. And 
all that has been paused by this administration for what I think 
are some reasons that one of my colleagues noted before. 

Anyway, I want to ask you, based on your experience, first of all, 
why is it important, if it is important, for the Department of Edu-
cation to take the lead on civil rights complaints in schools? Does 
the—when, if ever, does the Office of Civil Rights get to investigate 
a private or a charter school? And I know that we do have a Justice 
Department in a different agency, but there are certain functions 
that the Department of Education I know perform before you even 
get to litigation, I would like you to talk about that. 

Mr. KIM. Yes, thank you. It is important for the Federal Govern-
ment to have a strong civil rights enforcement role here in enforc-
ing Federal civil rights laws. The Office of Civil Rights has a num-
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ber of civil rights laws related to the Civil Rights Act, the Title IX, 
several disabilities rights law, the Americans with Disabilities Act, 
section 504 of the Rehabilitation Act, also the Age Discrimination 
Act. 

So there are a number different statutes here at play. And so the 
Federal Government is—has a responsibility frankly to uphold the 
will of Congress as set forth by multiple decades to ensure equality 
in this country, equal rights, and to make sure that there is equal 
educational opportunity in our schools. 

The OCR received 32,000 complaints across the country last 
year. That is likely a vast undercount, because as we know, not 
every student or a parent who has an issue with how their child 
was treated is going to have the wherewithal, or the time, or the 
courage, to file a civil rights complaint with the Federal Govern-
ment. And so when you think about shifting that burden, that re-
sponsibility and burden because it’s a big job, down to the States, 
now we have to go canvas our States. What are your civil rights 
departments like? Can you handle that volume of complaints? My 
organization’s from a fairly well-resourced State in the State gov-
ernment in New Jersey. But I can tell you for a fact that they do 
not have the resources to handle civil rights complaints of that vol-
ume. 

Just quickly, OCR does have some ability to—as to charter 
schools, charter schools are public schools and so, the civil rights 
laws freely apply to charter schools and charter school enforcement. 
With private schools, it is a different matter. In higher ed, for ex-
ample, we know that because they receive Federal assistance that 
there is an ability to enforce civil rights laws in higher ed, to some 
extent. But at the K–12 level, largely, the civil rights laws applica-
tion is more limited or non-existent. And so, there is a difference 
between public and private. And so it relates to this whole con-
versation we are having today about the shifting of our public edu-
cation system to the private sector. Then you foreclose a lot of the 
Federal civil rights enforcement activity around discrimination by 
race, English learner status, by sex, and all the disability rights 
laws under multiple laws and sort of basically upholding the pur-
pose of the IDEA as well. 

And then, finally, I will just mention that there is talk of dis-
persing civil rights functions to other agencies, like the Department 
of Justice. I just want to say that it is—I want to share that there 
is a benefit to civil rights enforcement in education happening in 
an education department. Many of the enforcement resolutions that 
come out of these investigations rely not—once you determine that 
there is a legal problem that needs to be remedied, the remedies 
actually applied—what comes to bear in those remedies are edu-
cation policy, for example, a civil rights investigation involving 
multilingual learners. Well, let’s say the district has to do some-
thing to better improve the outcomes for English learners, that re-
quires education policy, knowledge of what best practices are to 
serve those students whether they need dual language immersion, 
whether they need other related services, to what extent should 
they be pulled out of regular classrooms versus being integrated in 
classrooms. 
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So there is education policy involved in those remedies, and also, 
data and research. Best practices are informed by data and re-
search. Not to mention the interaction with school districts and 
universities all around the country. That kind of relationship and 
expertise is why civil rights enforcement can’t just be handled by 
any other agency when it comes to education, it should be inte-
grated within the other units of the Department. 

Ms. FRANKEL. Thank you so much. I yield back. Thank you, Mr. 
Chair. 

Mr. ADERHOLT. Mr. Clyde. 
Mr. CLYDE. Thank you, Chairman. And thank you to our wit-

nesses for being here today. I appreciate the opportunity and the 
discussion on whether increased Federal funding in K–12 schools 
truly improves student outcome or whether it doesn’t. 

For decades, we have seen Washington pour more and more 
money into our educational system, operating under the assump-
tion that simply spending more will lead to better student perform-
ance. 

Since the 1960s, taxpayers have spent nearly $3 trillion on Fed-
eral education funding, that is a lot of money. Per-pupil spending 
in public schools has skyrocketed since then, yet test scores have 
failed to meaningfully improve. Reading and math scores have ei-
ther flatlined or declined, and K–12 public school enrollment has 
been on the decline. And the COVID pandemic has actually acceler-
ated this trend. Remote learning was a disaster, and $190 billion, 
as I think was mentioned, was wasted. 

Meanwhile, the U.S. continues to spend more per student than 
nearly any other developed Nation. Yet, American students are 
falling behind their international peers, the data is clear, simply 
increase spending is not the solution. Rather than continuing to 
throw money at a broken system, I think we should focus on what 
actually works, empowering parents, giving States the flexibility to 
innovate and expanding School Choice so families aren’t trapped in 
failing schools based on their ZIP Code. 

And I want to give a shout-out now to my home State of Georgia, 
who literally just passed last year and will implement as of March 
1st this year, the Promise Scholarship Program. Now, they have 
capped the amount of money at about $140 million. But that means 
22,000 students that are enrolled in public schools right now, in a 
failing public school, can actually, their parents now have that op-
portunity to send them to a school that is not failing so they get 
a good education. 

So we are seeing that now. The result, okay, is the State is tak-
ing charge and taking action, all right. It is not the Federal Gov-
ernment. So school choice, whether through vouchers, charter 
schools, technical education or homeschooling forces schools to be 
more accountable to students and prepare them for the workforce. 
When families can chose the best educational environment for their 
children, then the students succeed. We see this in States that 
have embraced School Choice where students outperform their 
peers in traditional public schools. 

So I think we need an approach that prioritizes student achieve-
ment, reduces Federal overreach and spending and ensure that 
every student has access to high-quality education. American stu-
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dents deserve a better system than one that prioritizes bureaucracy 
over results. 

So, Ms. Gentles, first question for you. You highlighted that aca-
demic performances is at such historic lows, such as 70 percent of 
fourth and eighth grade students unable to read proficiently, and 
only 28 percent of eighth graders proficient in math. Given this un-
deniable failure, how do you think the money should be best allo-
cated, the Federal money? 

Ms. GENTLES. Yes, and I would like to reiterate that when we 
talk about 30 percent of students being proficient, we have 40 per-
cent who are below basic. So more students are below basic than 
are proficient, and that is alarming. We have a crisis on our hands. 

Allocating funds needs to be done in a way that’s student-cen-
tered. I think it was misinterpreted that I was arguing for paying 
special education teachers more as an argument for increasing 
funding willy-nilly. 

No, we need to be smart about how we are allocating funding. 
So a State like Louisiana that is celebrating education and embrac-
ing education freedom, providing options for students, embracing 
science of reading, improving literacy, both training for teachers, 
and then also implementation at the school level. But then also, 
like when they have experienced a challenge with recruiting special 
education teachers, math and science teachers at the high-school 
level, they are paying them more, so that allocation matters, not 
just a big number going up while test scores go down which chart 
after chart State after State shows, but allocating in a wise way. 
But absolutely at the core that education freedom has to be there. 

Mr. CLYDE. Okay, thank you very much. 
Dr. Burke, you noted that only $0.65 of every Federal education 

dollar actually reaches the classroom, which is a stunning statistic, 
with the rest swallowed by bureaucracy. Meanwhile, the Depart-
ment of Education has ballooned in size employing thousands of 
bureaucrats who dictate policy from Washington. In your view, 
what specific Federal programs should Congress immediately elimi-
nate to cut waste? And what steps should we take to ensure that 
Federal education dollars, if they must exist, are spent directly on 
students rather than expanding bureaucratic payrolls? 

Ms. BURKE. Thank you for that question. The onus should be on 
the Department of Ed, on Congress, to justify the continued exist-
ence of this failed agency. 

In terms of what programs to cut, we have used a three-part test 
to determine what programs to keep. So I will give you the inverse 
answer, is a program ineffective? Is it duplicative? Or is it inappro-
priate for the Federal Government to run? If it checks any of those 
boxes, the program should be cut. That means, as I mentioned ear-
lier, about 90 percent of Federal programs that the Department of 
Education runs would fail that test, meaning they would need to 
be cut. Those are largely the programs that are competitive grant 
programs, not the larger formula-funded programs like IDEA and 
Title I, where funding would be kept but would be managed by 
other agencies. In the case of IDEA moving it to HHS, same with 
Title I, for example. Data collection was mentioned at length, move 
that over to the Department of Commerce under the Census Bu-
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reau where it would make more sense for data collection to take 
place. 

And if I could just quickly on NAEP, because NAEP has come up 
quite a few times during this hearing, just to put the facts out 
there, what was cut was not the main NAEP assessment for 9- 
year-olds and 13-years-olds. It was the 17-year-old long-term trend 
assessment. So it is two different assessments that we are talking 
about. I just wanted to put that out there to clear the record. 

And then just finally, on the research on education choice which 
Ms. Gentles talked about very nicely, we have studies that are good 
and studies that are bad. The studies that are good are randomized 
control trial evaluations that shows the effectiveness empirically of 
a given school choice program. There are 16 of those. Of those 16 
studies, RCTs that have been conducted over time, 10 shows posi-
tive benefits for all or some students in terms of academic achieve-
ment; four show no results, no difference between the private 
School Choice program and the public system; and then two show 
negative results, indeed, two show negative results. Those two re-
sults are unique to one State that heavily regulated its School 
Choice program such that quality private schools refused to partici-
pate. And so, that is a lesson on over-regulation, not the efficacy 
of School Choice. 

Mr. CLYDE. Thank you very much. And I am over my time. I 
yield back. 

Mr. ADERHOLT. Ms. Dean. 
Ms. DEAN. Thank you, Mr. Chairman. Thank you, ranking mem-

ber. And I thank all of our guests today, guests in the room and 
the guests who have testified before us. 

I am former educator, I am Madeleine Dean from suburban 
Philadelphia. I am a former educator myself. I am also a former 
State representative who paid close attention to education funding 
when I was there. And I am a firm believer that how we educate 
our children determines not just their future, but our own. I truly, 
truly believe that. And so, I will tell you that I am a little puzzled 
by the opening predicates and some of the arguments from col-
leagues on the other side of this dais reciting grim statistics of fail-
ure, of students struggling, and then the conclusion, cut Federal 
funding. 

To me, that is just an extraordinary nonsequitur. It doesn’t fol-
low that if you are worried about our students that you want to re-
duce funding to our students, you want to reduce that which we 
know, programs that we know are working. So I question both the 
dark statistics and the extremely odd conclusions. 

I would think I believe that elected representatives ought to be 
fighting for greater investments in our students. Sure, look for the 
waste, look for the redundancies, but look for the investments that 
are making a difference, whether it is counsel or special ed, IDEA, 
investments in our children, investments in our families. 

I am going to try to get in quick three questions. Let’s see where 
I was going to start. I want to tell you a little bit about Pennsyl-
vania funding for education. As I said, I care desperately about it 
for K–12. Pennsylvania schools received $4.67 billion. American 
Rescue Plan I was very proud to be a part of provided—this is 
2021—provided Pennsylvania and many, many other States, Penn-

VerDate Sep 11 2014 23:18 Mar 18, 2026 Jkt 061904 PO 00000 Frm 00143 Fmt 6601 Sfmt 6602 E:\HR\OC\61904A.XXX 61904Akh
am

m
on

d 
on

 D
S

K
9W

7S
14

4P
R

O
D

 w
ith

 H
E

A
R

IN
G



142 

sylvania with $5 billion in emergency funding to deal with what we 
were dealing with and what families and schools were dealing 
with, to support longer term recovery of education following 
COVID. And yet, take a look at where we are, Project 2025, page 
319 reads ‘‘Federal education policy should be limited and ulti-
mately the Federal Department of Education should be elimi-
nated.’’ 

This is the wish of this administration, that is the path that they 
are on. I don’t support that path. It is a failure to invest in our 
kids, it is a failure to invest in ourselves. 

Mr. Kim, how has education, Federal education funding affected 
Pennsylvania students? That is my first question and then I am 
going to ask you about IDEA. And then I am going to ask you 
about Federal support for some of my colleagues, Federal education 
support for some of my colleague’s States. Number one, what dif-
ference have we made in Pennsylvania? 

Mr. KIM. I think school funding in Pennsylvania has been really 
affected and benefited by the investment of Federal funds, particu-
larly in the wake of the pandemic, I would say that we know that 
of those funds now there may be some here who say that those 
funds have been wasteful or not well spent, but the research actu-
ally doesn’t bear that out. That we know that those funds have 
been led to improvements, recovery from learning loss. We have to 
acknowledge that the pandemic was very harmful in terms of stu-
dent learning loss. And so there was about a half year of learning 
loss experienced by students all around the country due to the dev-
astating pandemic. 

But the rescue funds did help school districts recover about 20 
to 30 percent of those losses, that is even greater for low-income 
students, the recovery for low-income students and I think in cities 
like Pennsylvania who really did use those funds well to provide 
things like before and after school learning, summer programs. 

Ms. DEAN. Philadelphia school system. 
Ms. KIM. Philadelphia school academic supports. The games were 

much greater. They were upwards to 50 percent recovery from 
learning loss. So the research shows that States like Pennsylvania 
and other States really did benefit from that infusion of funds. It’s 
a small—it was a bump up in the Federal share for education in 
the wake of the pandemic. But usually, historically, if you look at 
the last quarter century the Federal share of education has been 
around between 7 and 9 percent, but it is during times of an emer-
gency where the Federal Government has the ability to help rescue 
States, to help them provide critical education and services. 

After the Great Recession and after the pandemic, those were the 
two times where the Federal share went up to help States to re-
cover. And that is why it is so critical to have a robust Federal role, 
especially in times of emergency when we are all scrambling to re-
cover, to get our kids back in school, to provide them with the men-
tal health supports and the education that they lost during that 
time. 

Ms. DEAN. I thank you for that and my time is going to be so 
tight here. I want to just note that I wish we would fully fund 
IDEA. My parents in my district wished we would do that and they 
are gravely concerned about cuts to IDEA. 
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Finally, tell us about red States versus blue States in Federal 
education funding? And what would it mean if the red States suf-
fered an extraordinary wipeout of Federal funding for education? 

Mr. KIM. Well, I will say that in 2022 the last full year for which 
we have full data available, about a third of the States in the coun-
try relied on Federal funds to provide one-sixth or more of the cost 
of running their K–12 schools. This is well above the national aver-
age. And if you—the States are—I can read them if you want, but 
they are—they are largely, you know, States that are in the south 
and States that—just a second here, if I can pull it up and test my 
organizational abilities here very quickly. So the States that dis-
proportionately relied on Federal funds—— 

Mr. ADERHOLT. Could you make it real brief, you are already 
over time. 

Mr. KIM. Yes. Mississippi, South Dakota, Arkansas, Montana, 
Alaska, Kentucky, North Carolina, Louisiana, Oklahoma, Ten-
nessee, Arizona, West Virginia, North Dakota, Texas, Idaho, Ala-
bama, Florida, and New Mexico. 

Ms. DEAN. So Representatives from those States who were argu-
ing to shutdown Federal funding for education are doing it at the 
risk to their own students. 

Mr. KIM. They are the highest reliance of Federal funding. And 
also most of those States are the lowest in terms of the State con-
tribution to education. 

Ms. DEAN. Thank you, Mr. Chairman. 
Mr. ADERHOLT. Mr. Moore. 
Mr. MOORE. Thank you, Mr. Chairman, and thank you for the 

hearing. This is certainly a subject that is really interesting to me. 
I was previously the State Treasurer of West Virginia just a few 
months ago before coming here to Congress where I set up and 
stood up under the most expansive educational School Choice pro-
grams in the country, called the Hope Scholarship program, which 
has been hugely successful in our State. Now, obviously you men-
tion my State on that list, we are one of the poorer States in the 
country. That is right. 

And I will tell you that this has had a tremendous outcome. It 
has raised or educational outcomes for our students that have used 
this program. This isn’t a voucher program. This is completely 
School Choice. We set up a digital wallet where people can take 
their portion of State tax dollars and apply it to private school, 
homeschool, whatever school they want to go to, and it has really, 
I mean, just saved people’s lives. And we have people in the south-
ern coalfields of West Virginia that are driving an hour and a half 
to go send their kids to some Catholic school, which they are cer-
tainly not Catholic, many of them, to try to get a better education. 

Now you were right, Mr. Kim, for West Virginia, our per-people 
students funding formula, one-third of it is State money, two-thirds 
of it is Federal money. Now for me, I don’t think there is any re-
quirement. I don’t know why we need to have the Department of 
Education. I would vote every day of the week I am here to elimi-
nate it if it were possible. 

What I think you need to do is—I am not talking about getting 
rid of the funding, block grant it back down to the States and let 
the States control the money. It just makes all the sense in the 
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world for us to have control of those dollars and educate our kids 
the best way that we see fit. 

And we have seen the educational attainment since Hope Schol-
arship has come online rise, but in the public schools, we did, at 
the exact same time by the way, three successive teacher pay 
raises in West Virginia, and continued to watch educational attain-
ment decline. 

It is not working, it’s just not working, it’s not. And we have got 
to give parents the ability to have choice in this country. Now 
guess what, if you are rich, you are already sending your kid to pri-
vate school. This is not what this program is about, you have a 
choice. You have a choice by the virtue of being rich, you do what-
ever you want. This is about those families that are living in the 
coalfields of West Virginia to have the ability to be on an even 
playing field with these rich folks, which we don’t have a lot of 
them in West Virginia, but to have the ability to be able to go to 
those type of private institutions or educate your kids at home. 

So to that point, I have not heard anybody talk about this, but 
Ms. Burke, if you could touch on this. I am a big believer on na-
tional School Choice, I think we need to have national access to 
educational savings accounts across the country. And for us in 
West Virginia, it would be great to be able to tap into those Federal 
dollars for our students that have selected School Choice and be 
out there. Could you talk a little bit about national School Choice 
and what you think that could look like? 

Ms. BURKE. Sure, thank you for the question, Congressman 
Moore. And if I could just say West Virginia was truly a pioneer 
in advancing a universal ESA for families there. I mean, we for so 
long, the movement just waited with bated breath for fate to finally 
do a universal school choice program, and West Virginia, following 
Arizona, did that. So it was just tremendous to see for those fami-
lies. 

And to your earlier question, you can imagine the situation in 
which we block grants, the bulk of existing Federal dollars for Title 
I, for IDEA, et cetera, that is West Virginia. West Virginia policy-
makers could then decide we want to take that block grant and le-
verage it into an additional pot of money for families to marry with 
the existing scholarship program in West Virginia. You can really 
plus up the funding for that program. 

On your question about Federal options for advancing School 
Choice there are many options, there are considerations around the 
Federal tax credit scholarship. There are other options that are out 
there, more interesting and newer options, like conditioning a State 
municipal bond exclusion on whether or not they have a private 
School Choice program. There are populations over which the Fed-
eral Government has clear jurisdiction. ESAs for military families. 
Active-Duty military families are assigned to whatever public 
school is closest to the duty station to which their parent is as-
signed. Give them school choice, that is a national security impera-
tive. 

Kids in Washington, D.C. make the District of Columbia, which 
is under the jurisdiction of Congress and all-school choice district, 
universal formula-funded ESA for every single kid in D.C. 
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And then finally, Native American children who attend the worst 
performing schools in America, that was actually the title of a po-
litical article a few years ago in 2015 how Washington created the 
worst schools in America. Those schools are run by the Bureau of 
Indian Affairs, give those children the opportunity to attend a pri-
vate school of choice. 

Mr. MOORE. That makes all the sense in the world, my time is 
about to expire. But I think we need to have universal School 
Choice for these kids. Look, we have not had everybody leave the 
public school system in West Virginia. There is a lot of benefits to 
the public school system that provide, whether it is extra 
curriculars, or maybe certain type of curriculum and things that 
they do where they are going to stay in public schools. But the end 
of day to me, if we don’t make these dollars competitive, right, and 
I have heard—I got sued by teachers’ unions over this and every-
thing else, and every time they complained and were screaming 
about this, it was always about what it was doing to them and no 
one was talking about what it was doing to the kids. And they 
don’t have their own union, just to be clear. So we need to have 
national school choice in the country. There has got to be access for 
everybody no matter what and everybody can access these funds. 

Thank you. 
Mr. ADERHOLT. Mrs. Watson Coleman. 
Mrs. WATSON COLEMAN. Thank you, Chairman. 
Thank you for being here to all the witnesses. I don’t want to do 

a preamble. I just need to ask a series of questions. The first one 
is a yes or no. 

Do you support the elimination of the Department of Education, 
yes or no? 

Ms. GENTLES. Yes. 
Ms. BURKE. Yes. 
Mr. KIM. No. 
Ms. COLEMAN. Can’t do a yes or no. Most important is to main-

tain the funding streams and critical programs. 
Mrs. WATSON COLEMAN. Thank you. In charter schools, you can 

accept a student into a charter school. If that student doesn’t work 
out, like in October, September and November, can you send that 
child back to the public school from which that child came, yes or 
no? 

Ms. COLEMAN. It is State-dependent. Largely no. 
Mrs. WATSON COLEMAN. State by State? 
Ms. COLEMAN. State by State, but largely no. 
Mrs. WATSON COLEMAN. If they do send a child back, does the 

money stay with the charter school? 
Ms. COLEMAN. No. 
Mrs. WATSON COLEMAN. Does it go back? Okay. In New Jersey, 

it stays with the charter school. 
Mr. Kim, are you located in New Jersey? 
Mr. KIM. Yes, our organization is located in New Jersey. 
Mrs. WATSON COLEMAN. New Jersey to me has one of the most 

segregated school systems in the entire country, and we have been 
trying to figure that out. And I have worked with the Education 
Law Center from the time I was in the executive branch to the leg-
islative branch, and I can’t quite figure out why we can’t get there 
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other than we don’t want to confront the biggest monkey in the 
room, and that monkey is racism. 

I believe in choice. I believe in public choice. I believe you should 
be able to send your child to anywhere you want to send your child 
in the public school system because you are paying taxes in that 
State. But that is not what we have. We have all kinds of strange 
things, how to get them into parochial schools, how to get them 
into private schools. 

Ms. Gentles—is that right? Thank you. What is your vision for 
funding education? Where would that be if it were not in the De-
partment of Education? And can I have short answers, because I 
have got that question to ask of another person. 

Ms. GENTLES. So for Federal education funding, the Title I and 
the IDEA could go back to HHS, if needed. I think it is worth ex-
ploring that. That is, of course, where it started when there was 
an HEW before the Department of Education. 

Something that we haven’t talked about is the incredible burden 
that the competitive grants cause. I have heard statistics within 
the Department of Education that even though the competitive 
grants are only like 5 percent of the funding, that half the staff 
over at the U.S. Department of Education are working on competi-
tive grants. So block granting those competitive grants, sending 
them straight to the States. 

Mrs. WATSON COLEMAN. And when you block grant them, where 
would you put them, what department? 

Ms. GENTLES. How does the funding flow? I don’t have a strong 
opinion on that, but I don’t know that Labor, HHS. There are plen-
ty of options. 

Mrs. WATSON COLEMAN. Thank you. Do you, Ms. Burke, Dr. 
Burke? 

Ms. BURKE. Have a strong opinion on where the money would 
go? 

Mrs. WATSON COLEMAN. Yes. 
Ms. BURKE. So at the end of the day, every single dollar should 

be controlled by families, full stop. 
Mrs. WATSON COLEMAN. How does it get to them? 
Ms. BURKE. The best way to do that is a two-part path. One is 

block granting these large formula-funded programs, and then giv-
ing States the option to make those student-centered and portable. 

So what I described a minute ago is the West Virginia example. 
And again, I think keeping a lot of the large formula grant pro-
grams, not all of them, and moving them to more appropriate re-
ceiving agencies, HHS. I would say that OCR and ED should go 
over to DOJ, OCR, that it is duplicative. So there are places for—— 

Mrs. WATSON COLEMAN. Not this Department of Justice. 
Ms. BURKE. There are places for programs to go that are more 

appropriate. 
Mrs. WATSON COLEMAN. So Mr. Kim, is not an important func-

tion of the Federal Government as it relates to civil rights and edu-
cation was to make sure that the States who had no respect, no de-
sire to see that poor children, Black children, Brown children, non- 
English-speaking children weren’t getting the same access to equal 
education, is that not the function, one of the functions of the Of-
fice of Civil Rights? 
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Mr. KIM. That is right. The Office for Civil Rights enforces mul-
tiple laws that came up through the civil rights era, war-on-poverty 
era, to make sure that across the country that there was enforce-
ment and equality on these protected categories. And so that was 
what Congress intended, and then that is why the enforcement re-
sponsibility stays at the Federal level in the Department. 

Mrs. WATSON COLEMAN. So, Mr. Kim, what is the impact of the 
elimination of the Department of Education on equal access to edu-
cation? Even though that is a goal and we have not met it yet, 
what is the impact of the elimination of the Department of Edu-
cation and the accountabilities in it on actually ensuring that our 
children get an education that prepares them for the future, so that 
they can take care of me when I get older? 

Mr. KIM. The function of equal access actually runs throughout 
the Department. You know, when we—it is not just OCR, although 
OCR is a critical agency. There are also units that deal specifically 
with students with disabilities, with multilingual learners, and 
even the elementary and secondary unit. All of those programs es-
sentially are trying to ensure access for the most vulnerable stu-
dents. 

So to lose that ability to focus on the most vulnerable and ensure 
equality would be really devastating to this country. We have to re-
member that, first of all, the Department is the smallest agency by 
far, minuscule compared to the larger agencies that have hundreds 
of thousands of employees. There is not a lot of fat in this agency. 
So, really, dispersing the functions to different agencies would be 
really harmful to the public, because they would have to, schools 
would have to go to multiple different agencies to seek redress or 
help, which is really inefficient for State and local actors as well. 

Mrs. WATSON COLEMAN. Thank you, Mr. Kim. 
Mr. ADERHOLT. Ms. Letlow. 
Mrs. WATSON COLEMAN. I understand, because of the history of 

the amount of time you have given other colleagues that I have got 
at least 3 or 4 more seconds that I will use. 

Mr. ADERHOLT. I have tried to be lenient to both sides. I know 
we went over. 

Mrs. WATSON COLEMAN. And, Mr. Chairman, you are, but I have 
been listening and I have been watching, and so I know that I had 
a few more seconds. I almost forgot the point that I wanted to 
raise, though. 

Mr. ADERHOLT. Well, it is not a magic number. I just try to sort 
of a cutoff point so—— 

Mrs. WATSON COLEMAN. We have a lot to do to ensure that our 
children get a decent education. I agree with you when you say it 
is not all about money, it is how the money is spent. 

One of the things I want to raise is that some of that money that 
is going to schools now are for things like magnetometers and po-
lice officers, because our Republican colleagues won’t help us get 
guns off the streets of the United States of America. And perhaps 
if we did that, we could put more money into counseling, and 
teaching, and less into having to protect. 

And I thank you and I yield back. 
Mr. ADERHOLT. Like I said, let me clarify. I try to be fair, and 

I guess I may just have to go back to the 5 minute. 
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Mrs. WATSON COLEMAN. You were good. It was just like every-
body was at least 58 seconds over. 

Mr. ADERHOLT. I think you have set the record now. So it is over. 
Ms. Letlow. 
Ms. LETLOW. Thank you, Mr. Chairman. 
And thank you to all the witnesses for sharing my passion for 

education. I think we can all agree in this room that if you educate 
a child, you give them a future, and so I thank you for all your ef-
forts in that. 

It is no secret that I am a huge proponent of charter schools. And 
as I visited my charter schools, it has been increasingly clear how 
tedious and costly and long the administrative process is for start-
ing new charter schools. 

And it is important that new schools are high quality, and up to 
serving our students, as these schools are shaping our future lead-
ers. It is also important that the Department of Education is not 
creating overly burdensome hurdles to the point where it discour-
ages prospective charter applications and hinders innovative ap-
proaches to education. 

So to address these concerns, last Congress I introduced the Em-
power Charter Schools Educators to Lead Act, a bipartisan bill 
which authorizes States who receive grants to Charter Schools Pro-
gram to use a portion of their funding to support the application 
process in the development of new charter schools. I am in the 
process of reintroducing that bill very soon. 

Mrs. Coleman, as head of the National Alliance for Public Char-
ter Schools, how could access to a planning grant and increased 
technical assistance ease the way for additional charter schools to 
open in my State of Louisiana and across the country? 

Ms. COLEMAN. Thank you so much for your leadership on this 
issue. We are incredibly grateful for you. Thank you. 

It is incredibly difficult to open a new charter school today. Be-
tween the increasing political nature of the authorization process, 
and the cost of new buildings and, as you mentioned, the really 
complex and burdensome requirements that the Department of 
Education is putting on new charter schools, it is harder than it 
has ever been to get new campuses open. So the work that you are 
doing to ease some of that burden is incredibly valuable for our 
community. 

The way that those planning grants will work is for existing 
teachers today in our public schools to have an idea and a dream 
about how they could do something a little bit different or a little 
bit better to make a school community that would serve their chil-
dren, or their community well. To make that dream a reality re-
quires today educators to quit their job and spend a full year or 
more in the application drafting process. 

That is unreasonable. It is a burden that teachers should not 
have to bear just because they have an idea about how to serve 
kids better. So these planning grants would give them the support 
they need while they are drafting their application so that they can 
turn in an application to their State-authorizing agencies to get ap-
proval for those new schools and be ready to roll. As soon as the 
State—authorizing entity says yes to them, they can open the doors 
more quickly and more effectively. 
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Ms. LETLOW. Thank you for your answer. I am so hopeful this 
legislation will get through. I was inspired by a charter school that 
was opened in northeast Louisiana called the ACE Charter School. 
And I know that the founder spent over 2 years in the planning 
process, 250 pages back and forth. 

And this is a charter school to provide education for autistic stu-
dents, and the waiting list is through the roof as far as students 
trying to get in. So I am hopeful that we can work together to get 
that passed. 

Okay. My next question: So over the last few years under the 
previous administration, we witnessed parents being pushed to the 
side, even being labeled domestic terrorists. However, parents truly 
desire to increase transparency around their children’s education 
and simply have a seat at the table. It is common sense. 

And rather than opening the doors to welcome parents in as 
partners, some of my colleagues, outside advocacy groups, and 
teachers’ unions would rather slam them shut and have the gov-
ernment bureaucrats make the decisions. 

I worked in education before I came to Congress, and I am also 
a mother. And I can tell you without a shadow of a doubt that 
when schools attempt to educate children without buy-in from par-
ents, it leads to disastrous results. And I personally don’t know a 
teacher who doesn’t welcome parental involvement. 

Last Congress, I introduced and worked with my colleagues to 
pass H.R. 5, the Parents Bill of Rights Act, which was about find-
ing ways that we can put parents and educators at the same table 
and have a productive dialogue about how we can help our children 
succeed. 

Ms. Gentles, thank you for the shout-out to Louisiana earlier. 
And Dr. Burke, I understand you both are long-time education pol-
icy leaders. How does parental involvement in their child’s edu-
cation improve student success and outcomes? 

Ms. GENTLES. I think everybody in the room would agree that 
parental involvement is essential. Studies have shown that. It is 
just a fact in education policy. There are things that are fluid over 
time with education policy. There are trends. That holds steady. 
That holds true. 

And unfortunately, we do have a culture now that often is union 
controlled, bureaucratic controlled. And the system takes priority 
over the student, and the parents are shut out. 

And so there are going to be steps that need to be taken at the 
Federal level to address FERPA, to address PPRA, things that you 
tackled in the Parents Bill of Rights, and I look forward to seeing 
what you do in this Congress with that. 

Ms. BURKE. And if I could just add, you know, the secret sauce 
of school choice isn’t necessarily shifting the funding, but it is 
about increasing parental involvement. That is what it does at the 
end of the day, is it puts the dollars in the hands of the people who 
care more about their children than anybody else in the whole wide 
world and enables them to make that decision. 

And, you know, one of my favorite education policy quotes of all 
time was from Dr. Patrick Wolf at the University of Arkansas who 
said that what school choice really does is it moves parents from 
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the margins to the center of their children’s academic experience. 
And so, I think that really is key. 

Ms. LETLOW. Thank you so much to all the witnesses. 
I yield back. 
Mr. ADERHOLT. Mr. Harder. 
Mr. HARDER. Thank you so much, Chairman Aderholt, for hold-

ing this hearing today. This is a very personal issue for me. Grow-
ing up, my brother David had an IEP, and I have seen firsthand 
how the special education funding provided by our Federal Govern-
ment had an enormous role in his life. 

I saw how transformational and life-changing it was to see all 
the investments his teachers made in him, and into the man that 
he is today. And I am grateful for that, and I think not just was 
it the right thing to do, it has actually saved our community and 
our country a lot of money by making sure that he and others were 
able to get on the right path in life. 

And I think it is a little frustrating to hear some of the com-
ments that we have had in this committee today about how what 
we are talking about today is block granting special education 
funding to States, shifting funding around, when we are sitting 
here the morning after a vote that would cut $330 billion out of the 
Education Department. 

So this isn’t shifting funding. We are not talking about keeping 
levels the same and just giving the responsibilities to somebody 
else, we are talking about massive cuts, cuts that would be dwarfed 
by the current amount of resources that we have to IDEA and Title 
I dollars. 

That would mean fewer teachers. It would mean fewer coun-
selors. It would mean fewer special education aides, larger class 
sizes, less behavioral services, and ultimately, worse educational 
outcomes for kids like my brother, the most vulnerable kids in our 
classroom. 

And frankly, it makes me a little angry when I hear folks talking 
about moving the ball around and trying to hide what this funding 
is actually meaning, when in reality, we are talking about cutting 
resources for the kids that need it most. 

So I would really just love to have a little bit more clarity from 
our witnesses here today about what this is going to mean for our 
students, and whether or not they actually support what we actu-
ally saw happen in Congress last night, which was a cut to the De-
partment of Education and a massive cut ultimately to special edu-
cation resources that are going to kids. 

Dr. Burke, do you support gutting and cutting funding for special 
education, yes or no? 

Ms. BURKE. No. I support putting those dollars in the hands of 
parents. 

Mr. HARDER. So you would have voted no on the bill last night. 
Ms. BURKE. Now, look, that is not what was in the bill. First of 

all, this is a reconciliation bill where you can only tackle manda-
tory spending. 

Mr. HARDER. You support cutting $330 billion from the—— 
Ms. BURKE. There is no mandatory spending in—— 
Mr. HARDER. Yes or no? 
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Ms. BURKE [continuing]. IDEA. And so all that was tackled in 
that budget bill was higher education spending. So I think we are 
probably talking about two different proposals. 

Mr. HARDER. So you do not support cutting $330 billion from the 
Department of Education? 

Ms. BURKE. First of all, $330 million you said, or billion? 
Mr. HARDER. Billion. 
Ms. BURKE. Billion? The Department of Ed’s budget is less than 

$100 billion. So there is literally no way they could have cut $300 
billion from the Department of Ed. 

Ms. DELAURO. It is over 10 years. 
Ms. BURKE. So the budget, there is no way that they cut $330 

billion from the Department of Ed with discretionary spending, be-
cause that cannot happen in that particular proposal. So—but I 
would support taking those existing Federal dollars for students 
with special needs and putting those dollars in the hands of fami-
lies to choose an appropriate public education or private education 
for their children. 

Mr. HARDER. Your opposition is noted, and thank you. It is great 
to hear that you do not support cutting IDEA funding, which is in 
opposition to where most of the members of this committee are. 

Ms. Coleman, do you support cutting higher education funding or 
special education funding? 

Ms. COLEMAN. No. 
Mr. HARDER. Tremendous. Ms. Gentles? 
Ms. GENTLES. Absolutely not. As you might have seen in my tes-

timony, I had a child with an IEP cried in my car after every meet-
ing. I don’t think that the IDEA process is working. I know it is 
not. Parents have to sue to get services and accommodations. But 
IDEA is essential, and let’s get that funding allocated in a way that 
serves students. 

Mr. HARDER. Great. Mr. Kim. 
Mr. KIM. Absolutely not. And we need to also worry about how 

IDEA funding not only would be reduced with the upcoming budg-
ets but also converted into block grants or vouchers, because that 
would then frustrate the IDEA itself because those entities receiv-
ing those grants, if they remained for special education purposes, 
would no longer be subject to the IDEA. 

So there is a lot of danger here in not only reducing, but in shift-
ing the way the money is distributed that could lead to an exodus 
from the civil rights protections that this Federal Government has 
erected over the last 60 years. 

Mr. HARDER. Well, thank you. But I think the most important 
point that I would like to make is that we are not talking about 
a shift. We are not talking about keeping funding levels the same. 

I think it is a little disingenuous to act like that is what the dis-
cussion is actually about when we are the morning after a vote 
that would advance an agenda to cut enormous amounts of money 
from education, and ultimately, from Title I and special education 
programs, because there is only one way that we can make that 
work. 

Thank you, Mr. Chairman, and I yield back. 
Mr. ADERHOLT. Okay. Well, we have had a very good hearing. 
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Ms. DeLauro, I think you want to make some closing, but I have 
literally—I am speaking and I have got to leave in about a minute, 
so if you could keep your comments to a minute. 

Ms. DELAURO. It is going to be—it won’t be for a minute. 
Mr. ADERHOLT. Yes, I just, like I said, yeah. 
Ms. DELAURO. It won’t be for a minute. I will be very clear. 
Ms. Coleman, first of all, I want you to know I do support charter 

schools. I do not want charter schools to supplant public education 
where 90 percent of our kids are, but there is a role for public char-
ters. But the fact of the matter is, is that we can’t move in a direc-
tion that supplants our public education system. 

You should know about this subcommittee. On the Republican 
side, there was an amendment a number of years ago, the Massie 
amendment, and that said, let’s cut all Federal funds for K–12 edu-
cation. 

I don’t know if any of you agree with that, but I will tell you 
there was one person who was not in the Congress at the time, and 
there are eight people on this committee. One was not here, but 
five of the seven remaining people voted to take out Federal re-
sources for K–12 education. It is a reality. 166 Republican Mem-
bers did that, five of seven on this committee. About $42 billion. 

So the notion that we can just willy-nilly cut education, it is con-
sistent. It is not a one-off and so forth. 

Now, you know, Dr. Burke authored the Project 2025 piece on 
education. So, quite honestly, it doesn’t surprise me that you would 
look at things that mislead us in terms of justifying what is an ide-
ological goal of cutting public education for 50 million American 
kids. You would cut 90 percent, mostly competitive grants. $6 bil-
lion of the $44 billion are competitive grants. K–12, special edu-
cation are competitive grants. 

So, to be straight with us, 90 percent cut to the Department 
means Title I and IDEA are on the chopping block. In terms of ap-
propriations and the bills that are coming up right now, there is 
a $4.7 billion cut to Title I. I will just say IDEA is level-funded. 

There is a claim that 40 percent of the budget supports teachers. 
National Center for Educational Statistics shows teachers and 
principals are 66 percent of all school systems. That doesn’t count 
instructional coordinators, custodians, or bus drivers. Now, this is 
an effort that Mr. Musk would like to cut. My colleagues have 
talked about the $330 billion. 

Just this last comment, Mr. Chairman: The Crossroads report. 
Secretary of Education Richard Riley, and I quote him, ‘‘It is dis-
heartening to see some of the same people who worked to abolish 
the Department of Education using these kids of desperate, last- 
minute attacks to undermine our work to build effective strategies 
for improving student achievement.’’ 

The goal, the overall goal that is represented here in some re-
spects, not everyone, and members of this committee and on the 
other side of the aisle, and what we are seeing coming forward 
with what happened last night is there is a deliberate attempt to 
cut the funding for public education in this country. 

And it is where 90 percent of the students are, and it is where— 
and that cuts back the American Dream, and that means let’s move 
to private education. Let’s take it out of the realm of public edu-
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cation and serving every single child in this country, and not those 
few who can get a—you know, it was Claiborne Pell, Claiborne Pell 
to the manor born, who said, let’s give the opportunity for low-in-
come kids, middle-income families to get their kids to school. 

Some of you here would deny that opportunity, and clearly, the 
Republican majority in this Congress would deny that opportunity 
for our children. 

Thank you, Mr. Chairman. I hope—— 
Mr. ADERHOLT. Yes. Obviously, everyone has a lot of strong feel-

ings on education. 
And thanks to all of our panelists for being here. Have a great 

afternoon, and we look forward to working with you as we work on 
trying to make education great again. Thanks. 

[Whereupon, at 12:51 p.m., the subcommittee was adjourned.] 
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WEDNESDAY, MARCH 5, 2025. 

MEMBERS’ DAY 

Mr. ADERHOLT. Good morning. The hearing will come to order. 
It is a pleasure to welcome everyone to the Subcommittee on 

Labor, Health and Human Services, and Education for Members 
Day. We look forward to taking testimony from Members of Con-
gress. 

This is an opportunity of course for any Member of Congress to 
come before our subcommittee and to draw attention to issues that 
are important to them, important to their districts, and of course 
issues that are important to our entire Nation. 

I look forward to hearing from my colleagues that are here today 
and about the challenges they see and how this subcommittee can 
help them address those issues that they see as vitally important. 

Before we begin, let me turn to the ranking member, Ms. 
DeLauro, for any comments that she would like to make. 

Ms. DELAURO. Thank you so much, Mr. Chairman. 
And again to my colleagues, my apologies for being late, but it 

is a trek from Cannon to Rayburn. It doesn’t seem that long. But 
in any case. 

But I too want to welcome you to the Labor, HHS, Education 
Subcommittee, which is an unbelievable committee that really does 
level the playing field for low-income children looking to get a good 
education. They equip our Nation to deal with public health emer-
gencies. The subcommittee funds lifesaving biomedical research 
and helps Americans get the skills they need to be able to find a 
job. And the list does go on. 

So these programs directly impact the lives of Americans, as you 
all know. 

So I just want to welcome all of you here. And even as we hear 
from our colleagues about their top priorities for fiscal year 2026, 
I wish we had fiscal year 2025 finished up. 

But I would also ask you—implore you really—to speak with 
your colleagues and help us to advocate for these programs in the 
unfinished fiscal year 2025 bills as well. 

Thank you. I yield back. 
Mr. ADERHOLT. I would like to now recognize the gentleman from 

Pennsylvania, Representative Glenn Thompson. 
You have the floor. 

WEDNESDAY, MARCH 5, 2025. 

HON. GLENN THOMPSON, A REPRESENTATIVE IN CONGRESS FROM 
THE STATE OF PENNSYLVANIA 
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Mr. THOMPSON. Chairman Aderholt, Ranking Member DeLauro, 
and members of the subcommittee, thank you for providing the op-
portunity to share my priorities for fiscal year 2026. 

As co-chair of the bipartisan House Career and Technical Edu-
cation Caucus, I strongly support CTE programs that provide 
learners of all ages with career-ready skills. As a school recently 
presented to me, these are the skills that help pay the bills. 

From agriculture and artificial intelligence to marketing and 
manufacturing, CTE programs work to develop America’s most val-
uable resource—its people. CTE is taught in a range of settings, in-
cluding high schools, area technical centers, and technical and 2- 
year community colleges. 

In total, a record number of more than 12 million high school 
and college students are enrolled in CTE programs nationwide 
today. 

Congress recognized the importance of CTE when we passed the 
Strengthening Career and Technical Education for the 21st Cen-
tury Act in 2018, which was subsequently signed into law by Presi-
dent Trump. 

This effort, the first major Federal overhaul of CTE programs 
since 2006, modernized investments in CTE, helped connect edu-
cators with industry stakeholders, and continued Congress’ com-
mitment to investing in these successful programs. 

CTE has established itself as a path that many high-achieving 
students choose in pursuit of industry certification and hands-on 
skills that they can use right out of high school and skills-based 
education programs or, quite frankly, in Congress—in college— 
maybe in Congress too. 

In fact, the 4-year graduation rate for high school students in a 
career and technical education program is 96 percent, far higher 
than the national average. 

While I am grateful that Perkins State grants were funded at 
$1.44 billion in fiscal year 2024, those levels, adjusted for inflation, 
are roughly half of the amount of the Federal investment made in 
CTE in 1980 despite the record number of CTE students that cur-
rently rely on this funding. 

As CTE programs evolve to meet the needs of employers in high- 
wage, high-skill, or in-demand career fields, we must provide 
strong Federal support for these successful programs. 

Therefore, I respectfully urge the subcommittee to strongly sup-
port the Carl D. Perkins Career and Technical Education Act’s 
State grant program in fiscal year 2026. 

I would also like to discuss the importance of the Community 
Services Block Grant program. 

Virtually every county in the United States has a Community 
Action Agency, a local organization charged by the Federal Govern-
ment with the sweeping mission of fighting poverty. 

About 1,000 such agencies exist nationwide to help ensure a safe-
ty net for low-income individuals and families. Even more impor-
tantly, they create opportunities for people to move from poverty to 
independence. 

These agencies serve millions of low-income Americans each 
year, helping them gain useful skills, access new opportunities, and 
achieve financial independence. 
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The Community Services Block Grant is the only Federal pro-
gram with the explicit and overarching goal of reducing poverty, re-
gardless of its cause. 

CSBG pursues its goal by providing critical funding to the na-
tionwide network of local CAAs and supporting their locally driven, 
comprehensive approach to fighting poverty. 

As a uniquely flexible source of funds, CSBG allows CAAs to ad-
dress their communities through building partnerships, investing 
in the creation of opportunities especially suited to local conditions 
and the unique circumstances of low-income citizens. 

Moreover, CSBG funds assist CAAs in attracting non-Federal re-
sources. For every $1 of Community Services Block Grant funding, 
these Community Action Agencies are able to leverage nearly $5 
from State, local, and private sources. 

In 2020, Congress recognized the need to increase CSBG eligi-
bility criteria from 100 percent to 200 percent of the Federal pov-
erty line and has continued this policy in all subsequent appropria-
tions laws. 

This increased flexibility has enabled CAAs to stabilize fragile 
families, mitigate the impact of arbitrary benefit cliffs, and help 
working households in crisis avoid a permanent fall into poverty. 

As I continue to work with my colleagues on the Education and 
Workforce Committee towards reauthorization and improvements 
within the program, I respectfully request you maintain language 
in this subcommittee’s bill to continue eligibility at 200 percent of 
the Federal poverty level and provide the highest amount possible 
for CSBG in fiscal year 2026. 

In my written testimony that has already been submitted I have 
also detailed support for various programs within the subcommit-
tee’s jurisdiction that bolster and improve rural healthcare. And I 
respectfully request your consideration of those priorities that are 
currently desperately needed in our rural communities. 

Thank you again, Chairman Aderholt, Ranking Member 
DeLauro, and members of the subcommittee, for allowing me to ex-
press my priorities for fiscal year 2026. I appreciate your consider-
ation and look forward to working together on these and other 
issues. 

[The information follows:] 
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Mr. ADERHOLT. Thank you very much. Thank you. And we will 
include anything you want to add into the record. And glad to have 
you here. 

Next we will recognize—— 
Ms. DELAURO. Mr. Chairman, can I just make one comment? 
Mr. ADERHOLT. Yes. 
Ms. DELAURO. The programs you talk about are critical, a career 

in technical education. And we did a hearing early on where it 
mentioned the focus was about the great outcomes with the tech-
nical education and what it does. 

I would just want you to be mindful of this. You know and I 
know there really is this move to attack education, dismantle the 
Department of Education. 

One can view things that are wrong and address them and so 
forth, but I think the Department of Education really has to be 
central to our ability to provide the kinds of resources that you so 
deeply care about with CTE. 

And again, just be mindful as the debate goes on and on and 
where we are in terms of the overall appropriations process and 
making sure that this is a program that does not fall by the way-
side or get underfunded for some reasons. 

The Community Services Block Grant, everyone knows about its 
benefits as well. And so we have yet to see whether or not that will 
be a target of any cuts. 

Mr. THOMPSON. Yeah, both programs, Ranking Member, I believe 
are forces for good. Quite frankly, career and technical education, 
I shared with youth graduation rate of students enrolled in career 
and technical education is 96 percent, far above the general high 
school completion rate for the remainder of the students. 

One of the things I did mention in my testimony—and I don’t 
think it is in the written testimony either—is that today, as a re-
sult of that 2018 Modernizing Career and Technical Education for 
the 21st Century, I was very proud to stand in the Oval Office 
when it was signed into—that was my legislation signed into law. 

We now, where we had underutilized programs in the past, pro-
grams that ended because they didn’t have enough students, uni-
versally across the board today we have waiting lists. And that is 
something I would certainly respectfully request the subcommittee 
take into consideration as well, that there are students that are 
looking for those great opportunities. 

And not just youth. I mean, a lot of our career and technical edu-
cation programs run dual track. So appreciate it. 

Ms. DELAURO. It works, it works. Thank you. 
Mr. ADERHOLT. Okay, thank you, thank you so much. All right. 
Next we have Congressman Seth Magaziner from the great State 

of Rhode Island. 
Welcome. And you have the floor. 

WEDNESDAY, MARCH 5, 2025. 

HON. SETH MAGAZINER, A REPRESENTATIVE IN CONGRESS FROM 
THE STATE OF RHODE ISLAND 
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Mr. MAGAZINER. Chairman Aderholt, Ranking Member DeLauro, 
and members of the committee, thank you for the opportunity to 
appear before you today. 

I am here today to advocate for two programs that are absolutely 
essential in building a competitive workforce and providing oppor-
tunity to the next generation of talented young Americans. 

Federal Pell grants—named after former Rhode Island Senator 
Claiborne Pell, who created them—have opened the door to higher 
education for millions of low- and middle-income students. 

No young person who has the grades, the work ethic, and the 
ambition to go to college should be denied that opportunity just be-
cause their parents don’t make a lot of money. And if we are going 
to compete with China and the rest of the world in the global econ-
omy, we need a workforce with 21st century skills. 

Approximately 6 million students received Pell grants in the 
2023 to 2024 school year and a majority of those grants went to 
students whose families make less than $20,000 a year. However, 
the value of the Pell grant is not keeping up with the rising cost 
of tuition and cost of living. 

Today, Pell grants cover less than one-third of the average cost 
of attendance at a public 4-year university. They used to cover 80 
percent. In fact, the maximum Pell grant amount has only been in-
creased by about $1,600 over the last decade. 

Last year I led 126 of our colleagues in calling for the Pell grant 
to be doubled and indexed to inflation, and I plan to do so again 
this year. 

Restoring the Pell grant’s purchasing power will not only make 
college more affordable, but also improve outcomes by providing 
grant recipients more opportunity to focus on school by covering 
their basic needs. 

We must increase funding for the Pell grant so that the next gen-
eration of Americans has access to the education they deserve. 

I also urge this committee to increase funding for career and 
technical education innovation and modernization grants. As we 
have heard, there is more than one path to success in this country 
and we need to support a range of different education and job 
training opportunities, including for those kids who are eager to 
enter the job market or who may not want to attend 4-year college. 

Career and technical education can prepare young people for 
good-paying jobs in a range of growing fields, like healthcare, man-
ufacturing, and the skilled trades. 

And students want these programs. In Rhode Island, my State, 
career and technical education programs have been so successful 
that the demand is larger than the number of spots available. More 
than half of Rhode Island public high school students are partici-
pating—more than half of high school students in my State are in 
CTE programs. 

Innovation and modernization grants fund research and pilot 
programs to ensure that career and technical education programs 
are keeping up with labor market needs. They also identify, sup-
port, and evaluate evidence-based strategies to improve the effec-
tiveness of career and technical education. 

The needs of employers are constantly changing, and we need to 
ensure that career and technical education programs are adapting 
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to meet those needs so that students know there is a good job wait-
ing for them when they finish their program. 

Last year, I led 31 of our colleagues in sending this committee 
a letter in support of $64,000,000 for CTE innovation and mod-
ernization grants, and I look forward to doing the same again this 
year. 

I am glad that career and technical education has historically 
had robust bipartisan support in the House, and I am optimistic 
that we can continue to work together on this important bipartisan 
issue. 

Finally, we must acknowledge that last week the House passed 
a budget plan that directs the Education and Workforce Committee 
to make cuts of at least $330 billion in order to pay for tax cuts 
that will largely benefit the rich. And President Trump has repeat-
edly stated his intention to eliminate the Department of Education. 

We cannot sell out America’s students and employers by gutting 
education and job training. I ask my colleagues to take education 
off the chopping block and instead invest in providing opportunities 
to the next generation, including through expanding Pell grants 
and career and technical education. 

I thank you for your consideration. And I yield back. 
[The information follows:] 
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Mr. ELLZEY [presiding]. Thank you, Mr. Magaziner. 
Ranking Member. 
Ms. DELAURO. Just to say thank you very, very much. We should 

be increasing the amount of Pell grants. 
Just to say about Claiborne Pell, who I did get to know, Clai-

borne Pell was a Senator to the manor born. He was from a very 
affluent family. But he recognized that there was a need to be able 
to provide an educational opportunity to working-class families, 
middle-class families, lower-income families. Thereby, we have the 
Pell grant. 

We should continue it, we should increase it, and make the op-
portunity for kids to be able to reach and reach their dreams and 
their aspirations. 

You talked about the career and technical, which we talked 
about earlier. And I think it is worthwhile noting that education 
needs to come off of the chopping block. Education is the great 
equalizer, as Horace Mann said, and we need to provide resources 
to make sure that people have the educational opportunities for 
their success. 

Thank you for your testimony. 
Mr. MAGAZINER. Thank you. 
Mr. ELLZEY. Thank you, Ranking Member. 
I would like to thank all the students who took an interest in 

your Federal Government today. And thanks for what you are 
doing to enter the workforce. 

I know a little place just south of Dallas that has got a high 
quality of living and a low cost of living that you are welcome to 
come to, and a lot of manufacturing jobs in any number of places, 
any number of industries that you might seek to work. 

So come on down to Ellis County and Midlothian and Dallas. We 
would be happy to have you all down there. But thank you for ex-
pressing interest. 

Mr. Magaziner, thank you for coming today. 
Seeing no other testimony today, hearing is adjourned. 
[Whereupon, at 11:00 a.m., the subcommittee was adjourned.] 
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