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NATIVE HAWAIIAN EDUCATION
REAUTHORIZATION

WEDNESDAY, DECEMBER 1, 1999

U.S. SENATE,
COMMITTEE ON INDIAN AFFAIRS,
Hilo, HI.

The committee met, pursuant to notice, at 9:30 a.m. at the Uni-
versity of Hawaii at Hilo, in Hilo, HI, Hon. Daniel Inouye (chair-
man of the committee) presiding.

Present: Senators Inouye and Akaka.

Also present: Representative Mink.

Senator INOUYE. Before we proceed, on behalf of the coramittee,
I would like to apologize for this delay. As a result of the weather,
the aircraft could not land on time.

May I now call upon Kekuhi Kanahele-Frias to give us the pule.

Ms. KANAHELE-FRIAS. [Greeting and blessing given in native
tongue.]

Senator INOUYE. Thank you very, very much.

STATEMENT OF HON. DANIEL K. INOUYE, U.S. SENATOR FROM
HAWAIL VICE CHATRMAN, COMMITTEE ON INDIAN AFFAIRS

Senator INOUYE. The U.S. Senate Committee on Indian Affairs
meets today to receive testimony on S. 1767, a bill to reauthorize
and extend the Native Hawaiian Education Act. This act was first
enacted in 1988 and it provides authority for programs that were
glelsigned to provide special support to Native Hawaiian students of

ages.

This act includes programs for preschool age children, family-
based education centers, special education, community-based learn-
ing centers, higher education, gifted and talented initiatives, teach-
er training and curriculum development. This bill, the one we have
before us, departs from the existing format by authorizing a range
of activities for which the Secretary of the Department of Edu-
cation can provide grants to schools and educational organizations
that serve Native Hawaiian students.

The Native Hawaiian Education Act is part of a larger bill, and
this is a very imgortant point. The larger bill is the Elementary
and Secondary Education Act, which will be acted on in the U.S.
Senate in January. Therefore, it was necessary for the committee
to hold these hearings before the end of this year and prior to the
Senate’s action in January, so that we could take the recommenda-
tions of the Native Hawailan community back to Washington and

(1)
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assure that those suggestions and your mana’o are provided in the

1 r bill.
[’%ext of S. 1767 follows:]
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106TH CONGRESS
LR S, 1767

To amend the Elementary and Secondary Education Act of 1965 to improve

To

[
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Native Hawaiian education programs, and for other purposes.

IN THE SENATE OF THE UNITED STATES

OCTOBER 21, 1999

». INOUYE (for himself and Mr. AKaAKA) introduced the following bill; which

was read twice and referred to the Committee on lealth, Education,
Labor, and Pensions

A BILL

amend the Elementary and Secondary Education Act
of 1965 to improve Native Hawaiian education programs,
and for other purposes.

Be it enacted by the Senate and House of Representa-
tives of the United States of America in Congress assembled,
SECTION 1. SHORT TITLE.

This Act may be cited as the “Native Hawaiian Edu-
cation Reauthorization Aect’.

SEC. 2. NATIVE HAWAIIAN EDUCATION.

Part B of title IX of the Elementary and Secondary

Education Act of 1965 (20 U.S.C. 7901 et seq.) is amend-

ed to read as follows:
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2
“PART B—NATIVE HAWAIIAN EDUCATION

“SEC. 9201. SHORT TITLE.
“This part may be cited as the ‘Native Hawaiian
Education Act’.

“SEC. 9202. FINDINGS.

“Congress finds the following:

“(1) Native Hawaiians are a distinet and
unique indigenous people with a historical continuity
to the original inhabitants of the Hawaiian archipel-
ago, whose society was organized as a nation and
internationally recognized as a nation by the United
States, Britain, France, and Japan, as evidenced by
treaties governing friendship, commerce, and naviga-
tion.

“(2) At the time of the arrival of the first non-
indigenous people in Hawai‘i in 1778, the Native
Hawaiian people lived in a highly organized, self-suf-
ficient subsistence social system based on a com-
munal land tenure system with a sopl}isticated lan-
guage, culture, and religion.

“(3) A unified monarchal government of the
Hawaiian Islands was established in 1810 under Ka-
mehameha I, the first King of Hawai‘i.

“(4) From 1826 until 1893, the United States
recognized the sovereignty and independence of the

Kingdom of Hawai‘i, which was established in 1810

*S 1767 1S
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under Kamehameha I, extended full and complete
diplomatic recognition to the Kingdom of Hawai'i,
and entered into treaties and conventions with the
Kingdom of Hawai‘i to govern friendship, commerce
and navigation in 1826, 1842, 1849, 1875, and
1887.

“(5) In 1893, the sovereign, independent, inter-
nationally recognized, and indigenous government of
Hawai‘i, the Kingdom of Hawai‘i, was overthrown
by a small group of non-Hawaiians, including United
States citizens, who were assisted in their efforts by
the United States Minister, a United States naval
representative, and armed naval forces of the United
States. Because of the participation of United States
agents and citizens in the overthrow of the Kingdom
of Hawai‘i, in 1993 the United States apologized to
Native Hawaiians for the overthrow and the depriva-
tion of the rights of Native Hawaiians to self-deter-
mination through Public Law 103-150 (107 Stat.
1510).

“(6) In 1898, the joint resolution entitled ‘Joint
Resolution to provide for annexing the Hawaiian Is-
lands to the United States’, approved July 7, 1898
(30 Stat. 750), ceded absolute title of all Jands held
by the Republic of Hawai‘i, including the govern-

«8 1767 IS
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ment and crown lands of the former Kingdom of
Hawai‘i, to the United States, but mandated that
revenue generated from the lands be used ‘solely for
the benefit of the inhabitants of the Hawaiian Is-
lands for educational and other public purposes’.

“(7) By 1919, the Native Hawaiian population
had declined from an estimated 1,000,000 in 1778
to an alarming 22,600, and in recognition of this se-
vere decline, Congress enacted the Hawaiian Homes
Commission Act, 1920 (42 Stat. 108), which des-
ignated approximately 200,000 acres of ceded public
lands for homesteading by Native Hawaiians.

“(8) Through the enactment of the Hawaiian
Homes Commission Act, 1920, Congress affirmed
the special relationship between the United States
and the Native Hawaiians, which was described by
then Secretary c;f the Interior Franklin K. Lane,
who said: ‘One thing that impressed me . . . was the
fact that the natives of the island who are our
wards, I should say, and for whom in a sense we are
trustees, are falling off rapidly in numbers and
many of them are in poverty.’.

“(9) In 1938, Congress again acknowledged the
unique status of the Hawaiian people by including in
the Act of June 20, 1938 (52 Stat. 781, chapter

8 1767 I8
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530; 16 U.S.C. 391b, 391b-1, 392b, 392¢, 396,
396a), a provision to lease lands within the National
Parks extension to Native Hawailans and to permit
fishing in the area ‘only by native Hawaiian resi-
dents of said area or of adjacent villages and by visi-
tors under their guidance.’.

“(10) Under the Act entitled ‘An Act to provide
for the admission of the State of Hawaii into the
Union’, approved March 18, 1959 (73 Stat. 4), the
United States transferred responsibility for the ad-
ministration of the Hawaiian Home Lands to the
State of Hawai‘i but reaffirmed the trust relation-
ship between the United States and the Hawaiian
people by retaining the exclusive power to enforce
the trust, including the power to approve land ex-
changes and amendments to such Act affecting the
rights of beneficiaries under such Act.

“(11) In 1959, under the Act entitled ‘An Act
to provide for the admission of the State of Hawaii
into the Union’, the United States also ceded to the
State of Hawai'i title to the public lands formerly
held by the United States, but mandated that such
lands be held by the State ‘in public trust’ and re-
affirmed the special relationship that existed be-

tween the United States and the Hawaiian people by

«8 1767 18



O 00 3 N W A WON e

N N N N NN e e o me et e b et s e
N & W N = © VvV 00 N & WV A W N =,

8

6
retaining the legal responsibility to enforce the pub-
liec trust responsibility of the State of Hawai‘i for
the betterment of the conditions of Native Hawai-
ians, as defined in section 201(a) of the Hawaiian
Homes Commission Act, 1920.

“(12) The United States has recognized and re-

affirmed that—

“(A) Native Hawalians have a ecultural,
historic, and land-based link to the indigenous
people who exercised sovereignty over the Ha-
waiian Islands, and that group has never relin-
quished its claims to sovereignty or its sov-
ereign lands;

“(B) Congress does not extend services to
Native Hawaiians because of their race, but be-
cause of their unique status as the indigenous
people of a once sovereign nation as to whom
the United States has established a trust rela-
tionship;

“(C) Congress has also delegated broad
authority to administer a portion of the Federal
trust responsibility to the State of Hawaii;

“(D) the political status of Native Hawai-
ians is comparable to that of American Indians

and Alaska Natives; and

8 1767 18
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“(E) the aboriginal, indigenous people of
the United States have—

‘(i) a continuing right to autonomy in
their internal affairs; and

“(11) an ongoing right of self-deter-
mination and self-governance that has
never been extinguished.

“(13) The political relationship between the
United States and the Native Hawaiian people has
been recognized and reaffirmed by the United
States, as evidenced by the inclusion of Native Ha-
wailians in—

“{A) the Native American Programs Act of
1974 (42 U.S.C. 2991 et seq.);

“(B) the American Indian Religious F'ree-
dom Act (42 U.S.C. 1996);

“(C) the National Museum of the Amer-
ican Indian Act (20 U.S.C. 80q et seq.);

‘(D) the Native American Graves Protec-
tion and Repatriation Act (25 U.S.C. 3001 et
seq.);

“(E) the National Historic Preservation
Act (16 U.S.C. 470 et seq.); |

“(F') the Native American Languages Act
(25 U.S.C. 2901 et seq.);

*S 1767 IS
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“(@) the American Indian, Alaska Native,
and Native Hawaiian Culture and Art Develop-
ment Act (20 U.S.C. 4401 et seq.);
‘“(H) the Job Training Partnership Act

(29 U.S.C. 1501 et seq.) and the Workforce In-

vestment Act of 1998 (29 U.S.C. 2801 et seq.);

and
“(I) the Older Americans Act of 1965 (42

U.S.C. 3001 et seq.).

“(14) In 1981, Congress instructed the Office
of Education to submit to Congress a comprehensive
report on Native Hawaiian education. The report,
entitled the ‘Native Hawaiian Educational Assess-
ment Project’, was released in 1983 and documented
that Native Hawaiians scored below parity with re-
gard to national norms on standardized achievement
tests, were disproportionately represented in many’
negative social and physical statistics indicative of
special educational needs, and had educational needs
that were related to their unique cultural situation,
such as different learning styles and low self-image.

“(15) In recognition of the educational needs of
Native Hawaiians, in 1988, Congress enacted title
IV of the Augustus F. Hawkins-Robert T. Stafford

Elementary and Secondary School Improvement

*8 1767 I8
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9
Amendments of 1988 (102 Stat. 130) to authorize
and develop supplemental educational programs to
address the unique conditions of Native Hawaiians.
“(16) In 1993, the Kamehameha Schools
Bishop Estate released a 10-year update of findings
of the Native Hawaiian Educational Assessment
Project, which found that despite the sucecesses of
the programs established under title IV of the Au-
gustus F. Hawkins-Robert T. Stafford Elementary
and Secondary Sehool Improvement Amendments of
1988, many of the same educational needs still ex-
isted for Native Hawaiians. Subsequent reports by
the Kamehameha Schools Bishop Estate and other
organizations have generally confirmed those find-
ings. For example—

“(A) educational risk factors continue to
start even before birth for many Native Hawai-
ian children, including—

(i) late or no prenatal care;
“(ii) high rates of births by Native

Hawaiian women who are unmarried; and

“(iii) high rates of births to teenage
parents;

“(B) Native Hawaiian students continue to

begin their school experience lagging behind

*8 1767 IS
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other students in terms of readiness factors
such as voeabulary test scores;

“(C) Native Hawaiian students continue to
score below national norms on standardized
education achievement tests at all grade levels;

“(D) both public and private schools con-
tinue to show a pattern of lower percentages of
Native Hawaiian students in the uppermost
achievement levels and in gifted and talented
programs;

“(E) Native Hawaiian students continue to
be overrepresented among students qualifying
for special education programs provided to stu-
dents with learning disabilities, mild mental re-
tardation, emotional impairment, and other
such disabilities;

“(F) Native Hawaiians continue to be
underrepresented in institutions of higher edu-

cation and among adults who have completed 4

-or more years of college;

“(B3) Native Hawaiians continue to be dis-
proportionately represented in many negative
social and physieal statistics indicative of spe-
cial educational needs, as demonstrated by the

fact that—

«8 1767 IS
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“(i) Native Hawaiian students are
more likely to be retained in grade level
and to be excessively absent in secondary
school;

“(n) Native Hawaiian students have
the highest rates of drug and alcohol use
in the State of Hawai‘i; and

“(ii1) Native Hawaiian children con-
tinue to be disproportionately vietimized by
child abuse and neglect; and
“(H) Native Hawaiians now comprise over

23 percent of the students served by the State

of Hawai‘i Department of Education, and there

are and will continue to be geographically rural,
isolated areas with a high Native Hawaiian
population density.

“(17) In the 1998 National Assessment of Edu-
cational Progress, Hawaiian fourth-graders ranked
39th among groups of students from 39 States in
reading. Given that Hawaiian students rank among
the lowest groups of students nationally in reading,
and that Native Hawaiian students rank the lowest
among Hawaiian students in reading, it is impera-
tive that greater focus be placed on beginning read-

ing and early education and literacy in Hawai‘i.

*S 1767 IS
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“(18) The findings described in paragraphs
(16) and (17) are inconsistent with the high rates of
literacy and integration of traditional culture and
Western education historically achieved by Native
Hawaiians through a Hawaiian language-based pub-
lic school system established in 1840 by Kameha-
meha III.

“(19) Following the overthrow of the Kingdom
of Hawai‘i in 1893, Hawaiian medium schools were
banned. After annexation, throughout the territoral
and statehood period of Hawai‘i, and until 1986, use
of the Hawaiian language as an instructional me-
dium in education in public schools was declared un-
lawful. The declaration caused incalculable harm to
a culture that placed a very high value on the power
of language, as exemplified in the traditional saying:
‘T ka ‘Olelo nd ke ola; I ka ‘olelo nd6 ka make. In the
language rests life; In the language rests death.’.

“(20) Despite the consequences of over 100
years of nonindigenous influence, the Native Hawai-
ian people are determined to preserve, develop, and
transmit to future generations their ancestral terri-
tory and their cultural identity in accordance with
their own spiritual and traditional beliefs, customs,

practices, language, and social institutions.

«S 1767 IS
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“(21) The State of Hawai‘i, in the constitution
and statutes of the State of Hawai‘'i—

“(A) reaffirms and protects the unique
right of the Native Hawaiian people to practice
and perpetuate their culture and religious cus-
toms, beliefs, practices, and language; and

“(B) recognizes the traditional language of
the Native Hawaiian people as an official lan-
guage of the State of Hawai‘i, which may be
used as the language of instruction for all sub-
Jjeets and grades in the public school system.

“SEC. 9203. PURPOSES.
“The purposes of this part are to—

“(1) authorize and develop innovative edu-
cational programs to assist Native Hawaiians in
reaching the National Education Goals;

“(2) provide direction and gunidanee to appro-
priate Federal, State, and local agencies to focus re-
sources, including resources made available under
this part, on Native Hawaiian education, and to pro-
vide periodic assessment and data collection;

“(3) supplement and expand programs and au-
thorities in the area of education to further the pur-

poses of this title; and

«8 1767 IS
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“(4) encourage the maximum participation of
Native Hawaiians in planning and management of
Native Hawaiian education programs.

“SEC. 9204. NATIVE HAWAIIAN EDUCATION COUNCIL AND
ISLAND COUNCILS.

“(a) ESTABLISHMENT OF NATIVE Hawanan Ebpu-
CATION COUNCIL.—Iu order to better effectuate the pur-
poses of this part through the eoordination of educational
and related services and programs available to Native Ha-
waiians, including those programs receiving funding under
this part, the Secretary is authorized to establish a Native
Hawaiian Education Council (referred to in this part as
the ‘Education Council’).

“(b) COMPOSITION OF EDUCATION COUNCIL.—The
Education Council shall consist of not more than 21 mem-
bers, unless otherwise determined by a majority of the
council.

“(¢) CONDITIONS AND TERMS.—

“(1) CONDITIONS.—ALt least 10 members of the
Edueation Council shall be Native Hawajian edu-
cation service providers and 10 members of the Edu-
cation Council shall be Native Hawaiians or Native
Hawaiian eduecation consumers. In addition, a rep-

resentative of the State of Hawai‘i Office of Hawai-

*S 1767 IS
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ian Affairs shall serve as a member of the Education
Council.

“(2) APPOINTMENTS.—The members of the
Education Council shall be appointed by the Sec-
retary based on recommendations received from the
Native Hawaiian community.

“(3) TERMS.—Members of the Education
Council shall serve for staggered terms of 3 years,
except as provided in paragraph (4).

“(4) COUNCIL DETERMINATIONS.—Additional
conditions and terms relating to membership on the
Education Couneil, including term lengths and term
renewals, shall be determined by a majority of the
Education Couneil.

“(d) Narrveé HawanaN EpucaTioN COUNCIL

16 GRANT.—The Secretary shall make a direct grant to the

17
18
19
20
21
22
23
24

Eduecation Council in order to enable the Education Coun-

cil to—

“(1) coordinate the educational and related
services and programs available to Native Hawai-
ians, including the programs assisted under this
part;

“(2) assess the extent to which such services

and programs meet the needs of Native Hawaiians,

o8 1767 I8



O 0 N N W AW e

NN NN e e b e e et et ek e e
W N = O 0 0 N0V R W=D

18

16
and collect data on the status of Native Hawaiian
education;

“(3) provide direction and guidance, through
the issuance of reports and recommendations, to ap-
propriate Federal, State, and local agencies in order
to focus and improve the use of resourees, including
resources made available under this part, relating to
Native Hawaiian education, and serve, where appro-
priate, in an advisory capacity; and

“(4) make direct grants, if such grants enable
the Education Council to carry out the duties of the
Education Council, as described in paragraphs (1)
through (3).

‘“(e) ADDITIONAL DUTIES OF THE EDUCATION

COUNCIL.—

“(1) IN GENERAL.—The Eduecation Council
shall provide copies of any reports and recommenda-
tions issued by the Education Council, including any
information that the Education Council provides to
the Secretary pursuant to subsection (i), to the Sec-
retary, the Committee on Education and the Work-
forece of the House of Representatives, and the Com-

mittee on Indian Affairs of the Senate.

«8 1767 IS
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“(2) ANNUAL REPORT.—The Education Council
shall prepare and submit to the Secretary an annual
report on the Education Council’s activities.

“(3) ISLAND COUNCIL SUPPORT AND ASSIST-
ANCE.—The Education Council shall provide such
administrative support and financial assistance to
the island councils established pursuant to sub-
section (f) as the Secretary determines to be appro-
priate, in a manner that supports the distinet needs
of each island couneil.

“(f) ESTABLISHMENT OF ISLAND COUNCILS.—

“(1) IN GENERAL.—In order to better effec-
tuate the purposes of this part and to ensure the
adequate representation of island and community in-
terests within the Education Council, the Secretary
is authorized to facilitate the establishment of Na-
tive Hawaiian edueation island councils (referred to
individually in this part as an ‘island couneil’) for
the following islands:

“(A) Hawai‘i.
“(B) Maui.
“(C) Moloka'‘i.
“(D) Lana‘i.
*“(E) O‘abu.
“(F) Kaua'‘i.

8 1787 IS
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“G) Ni‘thau.
“(2) COMPOSITION OF ISLAND COUNCILS.—

Each island council shall consist of parents, stu-
dents, and other community members who have an
interest in the education of Native Hawaiians, and
shall be representative of individuals concerned with
the educational needs of all age groups, from chil-
dren in preschool through adults. At least % of the
members of each island council shall be Native Ha-
waiians.

“(g) ADMINISTRATIVE PROVISIONS RELATING TO
EbpucaTION COUNCIL AND ISLAND COUNCILS.—The Edu-
cation Council and each island council shall meet at the
call of the chairperson of the appropriate couneil, or upon
the request of the majority of the members of the appro-
priate council, but in any event not less often than 4 times
during each calendar year. The provisions of the Federal
Advisory Committee Act shall not apply to the Education
Couneil and each island council.

“(h) COMPENSATION.—Members of the Education
Couneil and each island council shall not receive any com-
pensation for service on the Education Couneil and each
island council, respectively.

“(i} REPORT.—Not later than 4 years after the date

of enactment of the Native Hawaiian Education Reauthor-
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ization Act, the Secretary shall prepare and submit to the
Committee on Education and the Workforce of the House
of Representatives and the Committee on Indian Affairs
of the Senate a report that summarizes the annual reports
of the Education Council, deseribes the allocation and use
of funds under this part, and contains recommendations
for changes in Federal, State, and local policy to advance
the purposes of this part.

“(j) AUTHORIZATION OF APPROPRIATIONS.—There
are authorized to be appropriated to carry out this section
$300,000 for fiscal year 2001 and such sums as may be
necessary for each of the 4 succeeding fiscal years. Funds
appropriated under this subsection shall remain available
until expended.

“SEC. 8205. PROGRAM AUTHORIZED.

‘“(a) GENERAL AUTHORITY.—

“(1) GRANTS AND CONTRACTS.—The Secretary
is authorized to make direct grants to, or enter into
contracts with—

“(A) Native Hawaiian educational organi-
zations;

“(B) Native Hawaiian community-based
organizations;

“(C) public and private nonprofit organiza-

tions, agencies, and institutions with experience
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in developing or operating Native Hawaiian

programs or programs of instruction in the Na-

tive Hawaiian language; and
‘(D) consortia of the organizations, agen-
cies, and institutions described in subpara-

graphs (A) through (C),
to carry out programs that meet the purposes of this
part.

“(2) PRIORITIES.—In awarding grants or con-
tracts to carry out activities described in paragraph
(3), the Secretary shall give priority to entities pro-
posing projects that are designed to address—

“(A) beginning reading and literacy among
students in kindergarten through third grade;

‘“(B) the needs of at-risk youth;

“(C) needs in fields or disciplines in which

Native Hawaiians are underemployed; and

“(D) the use of the Hawaiian language in
instruction.

“(3) PERMISSIBLE ACTIVITIES.—Activities pro-
vided through programs carried out under this part
may include—

“(A) the development and maintenance of

a statewide Native Hawaiian early education

and care system to provide a continuum of serv-
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ices for Native Hawaiian children from the pre-
natal period of the children through age 5;

“(B) the operation of family-based edu-
cation centers that provide such services as—

“(i) programs for Native Hawaiian
parents and their infants from the prenatal

period of the infants through age 3;

“(ii) preschool programs for Native

Hawaiians; and

“(ii1) research on, and development
and assessment of, family-based, early
childhood, and preschool programs for Na-
tive Hawaiians;

“(C) activities that enhance beginning
reading and literacy among Native Hawaiian
students in kindergarten through third grade;

“(D) activities to meet the special needs of
Native Hawaiian students with disabilities, in-
cluding—

“(i) the identification of such students
and their needs;

“(ii) the provision of support services

to the families of those students; and
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“(iil) other activities comsistent with
the requirements of the Individuals with
Disabilities Education Act;

“(E) activities that address the special

needs of Native Hawailian students who are

gifted and talented, including—

“(1) educational, psychological, and
developmental activities designed to assist
in the educational progress of those stu-
dents; and

‘““(ii) activities that involve the parents
of those students in a manner designed to
assist in the students’ educational
progress;

“(F') the development of academic and vo-

cational curricula to address the needs of Na-

tive Hawaiian children and adults, including

curriculum materials in the Hawaiian language

and mathematics and science curricala that in-

corporate Native Hawaiian tradition and cul-

ture;

“(G) professional development activities for

educators, including—

«S 1767 IS
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unique needs of Native Hawaiian students

within the context of Native Hawaiian cul-

ture, language, and traditions;

‘“(ii) in-service programs to improve
the ability of teachers who teach in schools
with concentrations of Native Hawaiian
students to meet those students’ unique
needs; and

“(iii) the recruitment and preparation
of Native Hawaiians, and other individuals
who live in communities with a high con-
centration of Native Hawaiians, to become
teachers;

“(H) the operation of community-based
learning centers that address the needs of Na-
tive Hawaiian families and communities
through the coordination of public and private
programs and services, including—

(i) preschool programs;

“(ii) after-school programs; and

“(iii) vocational and adult education
programs;

“(I) activities to enable Native Hawaiians
to enter and complete programs of postsecond-

ary education, including—

8 1767 I8
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(1) provision of full or partial schol-
arships for undergraduate or graduate
study that are awarded to students based
on their academic promise and finanecial
need, with a priority, at the graduate level,
given to students entering professions in
which Native Hawaiians are underrep-
resented;

“(11) family literacy services;

“(ii1) counseling and support services
for students receiving scholarship assist-
ance;

“(iv) counseling and guidance for Na-
tive Hawaiian secondary students who have
the potential to receive scholarships; and

“(v) faculty development activities de-
signed to promote the matriculation of Na-
tive Hawaiian students;

“(J) research and data collection activities

to determine the educational status and needs

of Native Hawaiian children and adults;

“(K) other research and evaluation activi-

ties related to programs carried out under this

part; and

8 1767 1S
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“(L) other activities, consistent with the
purposes of this part, to meet the educational
needs of Native Hawaiian children and adults.
“(4) SPECIAL RULE AND CONDITIONS.—

“(A) INSTITUTIONS OUTSIDE HAWAIL—
The Secretary shall not establish a policy under
this section that prevents a Native Hawaiian
student enrolled at a 2- or 4-year degree grant-
ing institution of higher education outside of
the State of Hawai‘i from receiving a fellowship
pursuant to paragraph (3)(I).

“(B) FELLOWSHIP CONDITIONS.—The
Secretary shall establish conditions for receipt
of a fellowship awarded under paragraph (3)(I).
The conditions shall require that an individual
seeking such a fellowship enter into a contract
to provide professional services, either during
the fellowship period or upon completion of a
program of postsecondary education, to the Na-
tive Hawaiian community.

ADMINISTRATIVE COSTS.—Not more than 5

22 percent of funds provided to a grant recipient under this

23 section for any fiscal year may be used for administrative

24 purposes.
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“(¢) AUTHORIZATION OF APPROPRIATIONS.—There
are authorized to be appropriated to carry out this section
$20,000,000 for fiscal year 2001 and such sums as may
be necessary for each of the 4 succeeding fiscal years.
“SEC. 9206. ADMINISTRATIVE PROVISIONS.

“(a) APPLICATION REQUIRED.—No grant may be
made under this part, and no contract may be entered into
under this part, unless the entity seeking the grant or con-
tract submits an application to the Secretary at such time,
in such manner, and containing such information as the
Secretary may determine to be necessary to carry out the
provisions of this part.

“(b) SPECIAL RULE.—Each applicant for a grant or
contract under this part shall submit the application for
comment to the local educational agency serving students
who will participate in the program to be carried out under
the grant or contract, and include those comments, if any,
with the a.ppl.ica.tion to the Secretary.

“SEC. 9207. DEFINITIONS.

“In this part:

“(1) NATIVE HAWAIIAN.—The term ‘Native

Hawaiian’ means any individual who is—

“(A) a citizen of the United States; and
“(B) a descendant of the aboriginal people

who, prior to 1778, occupied and exercised sov-
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ereignty in the area that now comprises the

State of Hawai‘i, as evidenced by—

“(1) genealogical records;

“(i1) Kupuna (elders) or Kama‘aina
(long-term community residents) verifica-
tion; or

“(i1i) certified birth records.

“(2) NATIVE HAWAIIAN COMMUNITY-BASED OR-
GANIZATION.—The term ‘Native Hawailan commu-
nity-based organization’ means any organization
that is composed primarily of Native Hawaiians
from a specific community and that assists in the
social, cultural, and educational development of Na-
tive Hawatians in that community.

‘“(3) NATIVE HAWAIIAN EDUCATIONAL ORGANI-
ZATION.—The term ‘Native Hawailan educational
organization’ means a private nonprofit organization
that—

“(A) serves the interests of Native Hawai-
lans;

“(B) has Native Hawaiians in substantive
and policymaking positions within the organiza-

tion;

*S 1767 IS
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“(C) incorporates Native Hawaiian per-
spective, values, language, culture, and tradi-
tions into the core function of the organization;

“(D) has demonstrated expertise in the
education of Native Hawaiian youth; and

“(E) has demonstrated expertise in re-
search and program development.

“(4) NATIVE HAWAIIAN LANGUAGE.—The term
‘Native Hawaiian language’ means the single Native
American language indigenous to the original inhab-
itants of the State of Hawai'i.

“(5) NATIVE HAWAIIAN ORGANIZATION.—The
term ‘Native Hawaiian organization’ means a pri-
vate nouprofit organization that—

“(A) serves the interests of Native Hawai-
ians;

“(B) has Native Hawaiians in substantive
and policymaking positions within the organiza-
tions; and

“(Cy is recognized by the Governor of
Hawai‘i for the purpose of planning, conduct-
ing, or administering programs (or portions of
programs) for the benefit of Native Hawaiians.
“(6) OFFICE OF HAWAIIAN AFFAIRS.—The

term ‘Office of Hawailan Affairs’ means the office of

*S 1767 IS
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Hawaiian Affairs established by the Constitution of

the State of Hawai‘i.”.

SEC. 3. CONFORMING AMENDMENTS.

(a) HIGHER EDUCATION ACT OF 1965.—Section
317(b)(3) of the Higher Education Act of 1965 (20
U.S.C. 1059d(b){3)) is amended by striking “section
9212 and inserting “section 9207,

(b) PuBLIC LAwW 88-210.—Section. 116 of Public
Law 88-210 (as added by section 1 of Public Law 105—
332 (112 Stat. 3076)) 1s amended by striking ‘‘section
9212 of the Native Hawaiian Education Aet (20 U.S.C.
7912)” and inserting ‘“‘section 9207 of the Native Hawai-
ian Education Act”.

(¢) MUSEUM AND LIBRARY SERVICES ACT.—Section
261 of the Museum and Library Services Act (20 U.S.C.
9161) is amended by striking “section 9212 of the Native
Hawaiian Education Act (20 U.S.C. 7912)” and inserting
“section 9207 of the Native Hawaiian Education Aet’.

(d) NATIVE AMERICAN LANGUAGES ACT.—Section
103(3) of the Native American Languages Act (25 U.S.C.
2902(3)} is amended by striking “section 9212(1) of the
Elementary and Secondary Education Act of 1965 (20
U.S.C. 7912(1))” and inserting “section 9207 of the Ele-

mentary and Secondary Education Act of 1965,
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(e) WORKFORCE INVESTMENT ACT OF 1998.—Sec-
tion 166(b)(3) of the Workforce Investment Act of 1998
(29 U.S.C. 2911(b)(3)) is amended by striking ‘‘para-
graphs (1) and (3), respectively, of section 9212 of the
Native Hawaiian Education Act (20 U.S.C. 7912)” and
inserting “‘section 9207 of the Native Hawailan Education
Act”.

(f) ASSETS FOR INDEPENDENCE ACT.—Section
404(11) of the Assets for Independence Act (42 U.S.C.
604 note) is amended by striking “section 9212 of the Na-
tive Hawaiian Education Act (20 U.S.C. 7912)” and in-
serting “section 9207 of the Native Hawailan Education

Act”.
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Senator INOUYE. Because we have so many witnesses and only
2 hours for all of the testimony, we will not be asking any ques-
tions. However, if we do have any questions, we will be submitting
them in writing to you at a later date.

So that we can be sure that all witnesses will have an oppor-
tunity to present their testimony before the hearing is adjourned,
we would hope that all witnesses would limit their testimony to no
more than 5 minutes. If necessary, we will have to signal you when
your time has expired.

However, we wish to assure all witnesses that their testimony
will be included in the record in full. So rather than read your tes-
timony, it might be helpful if you would summarize the major
points that you wish to emphasize.

And now it is my great pleasure to call upon the native son of
Hawaii, my colleague in the Senate, Senator Akaka.

STATEMENT OF HON. DANIEL K. AKAKA, U.S. SENATOR FROM
HAWAII

Senator AKAKA. Mahalo, thank you very much, Senator Inouye,
chairman of these hearings on S. 1767, the Native Hawaiian Edu-
cation Reauthorization Act.

I am looking forward to hearing from the community on the issue
of Native Hawaiian education. This important piece of legislation
is another step, another step forward for Native Hawaiians. What
has proven most valuable about this measure is that it encourages
maximum participation, and we are getting that, but we want to
strive for maximum participation of Native Hawaiians in the plan-
ning and management of Native Hawaiian education programs.

Mr. Chairman, with this in mind, I look forward to hearing from
each of the witnesses who have come to provide testimony on this
important issue today. And I add my voice to welcome all of you
here to this hearing. Aloha.

Senator INOUYE. Thank you very much.

And may I now call upon a most articulate voice on education in
the U.S. House of Representatives, Representative Mink.

STATEMENT OF HON. PATSY T. MINK, U.S. REPRESENTATIVE
FROM HAWAII

Mrs. MINK. Thank you very much, Senator Inouye, and Senator
Akaka. This is, as I'm sure you're all aware, a Senate hearing by
the Indian Affairs Committee, of which Senator Inouye is the rank-
ing minority of that committee. Therefore, that makes him a senior
Democrat on that committee.

I feel very privileged to have been invited to join this Committee
in these hearings. The House of Representatives has a major con-
cern in the reauthorization of the Native Hawaiian Education Act.
And we are very, very anxious to win the support of the Senate for
this important legislation.

This is a terribly important hearing, and by my presence, I want
to emphasize that importance. Because in the House of Representa-
tives, when, as Senator Inouye mentioned, the Elementary Second-
ary Education Act to which this legislation is appended, came be-
fore the House Committee of which I am a member, the chairman,
Republican Majority Member Mr. Bill Goodling, included the reau-
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thorization of the Native Hawaiian Education Act in the bill that
he sponsored, that he brought to the committee for deliberation.
And I was quite pleased that they had accepted all of my sugges-
tions and my input and those of the people that had communicated
to my office.

But in the course of the deliberation of this bill, H.R. 2, a Repub-
lican majority member offered an amendment to strike it from the
bill. We had 3 days of very, very anguished debate over this mat-
ter. And in a straight party line vote, all Republicans joined the of-
feror of that amendment and killed the program. All Democrats
stuck with me and voted to save it.

And so this hearing is vital because now we must depend upon
the Senate to restore this bill to the Elementary Secondary Edu-
cation Act. Let no one dispute the fact that this is a very, very im-
portant hearing. And the words that you submit, the analysis that
you present to us, the insights that you provide, will enable the
Senate of the United States, under the leadership of Senator
Inouye and Senator Akaka, to restore this legislation to the pri-
mary bill, the Elementary Secondary Education Act.

And I have every confidence, based upon what we have heard on
two islands yesterday, Molokai and Kauai and today the big island,
that your words will carry a great impact on the Senate and that
we can look forward to an early reauthorization of this legislation.

The way that Congress works is, they put in a bill and it has a
limited time, 5 years, 7 years or whatever. And so the Native Ha-
waiian Education Act is about to expire. Therefore, we have to
work very hard and we have to depend upon your wisdom and your
suggestions and your support. And I'm here to collaborate with our
two Senators and to give them all the support I can muster. I per-
sonally realize how important this legislation is, and how grievous
the act of the majority was in killing this bill in the House in not
allowing it to come forward to the House for a vote.

So thank you very much, Senator Inouye, again, and Senator
Akaka. And I'm very, very happy to join you in these hearings.
Thank you.

{Applause.]

Senator INOUYE. If I may add to Representative Mink’s state-
ment, as some of you are aware, those of you who were with us
about 15 years ago, when we began deliberating on- this measure
before us, that this bill that we are operating under at the present
time, the law was drafted by Hawaiians for Hawaiians in Hawaii.
That is why we are having hearings on all the islands.

Our first witness is the Chancellor of the University of Hawaii
gt Hilo, Rose Tseng. And Hawaii District Superintendent, Dan

akai.

Dr. Tseng, congratulations on becoming chancellor of this cam-
pus.

STATEMENT OF ROSE TSENG, CHANCELLOR, UNIVERSITY OF
HAWALIIL, HILO, HI
Ms. TSENG. Thank you, Senator.

Good morning, Senator Inouye, Senator Akaka, and Representa-
tive Mink. Aloha, welcome to our university. I personally want to
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thank you for all your many, many years of support to our univer-
sity and to this community. Thank you very much.

I'm testifying in support of S. 1767, which reauthorizes the Na-
tive Hawaiian Education Act. At the University of Hawaii in Hilo,
we are committed to continue to develop an institution that re-
spects and responds to the education issues of Native Hawaiians at
both the higher education and lower education levels. At the Uni-
versity of Hawaii at Hilo, we are developing many new partner-
ships and initiatives which begin to make our resource base one
t};ialt our institution will attract students internationally and lo-
cally.

We're especially appreciative of your support in a number of fed-
erally supported projects and programs, one being a center for gift-
ed and talented Native Hawaiian children, Na Pua No’eau. We are
very, very proud of that program. As a matter of fact, we just pre-
sented to our regent last week when they were here, once a year
they are here, we chose that program to be the program featured
for the presentation. And the regent received that very, very well,
too.

We are delighted with the results of the past 10 years and the
increasing numbers of the students and parents who are now suc-
cessfully matriculating through higher education. Many are attend-
ing our University in Hawaii, Manoa and Hilo now. They are aspir-
ing for educational career goals which they would not have con-
ceived of without this fact.

We recognize that our work is not completed yet, and there are
still many, many more students and families that need to have ac-
cess and opportunities to education enrichment. We believe that
the reauthorization of this Native Hawaiian Education Act will
allow the center and other programs supported by the Native Ha-
waiian Education Act to begin to make systematic and community
impact in order that the demographics of Hawaiians to education
will change in a positive way for long term.

Again, my sincere mahalo to you for your support and leadership
in Congress especially for supporting this act. I welcome you to
come to visit us next time when you have more time. I know today
you have to go to other islands. Thank you.

[Prepared statement of Ms. Tseng appears in appendix.]

Senator INOUYE. Thank you very much, Dr. Tseng.

May I now call on Mr. Sakai.

STATEMENT OF DAN SAKAI, HAWAII DISTRICT
SUPERINTENDENT

Mr. SAkAlL Good morning, Representative Mink, Senator Akaka,
and Senator Inouye. Good to see you again in good health. Best
wishes from the Hawaii District Department of Education family.

My name is Dan Sakai, Hawaii District Superintendent. I am
here to testify on behalf of the reauthorization of the Native Ha-
waiian Education Act. Addressing the needs of Native Hawaiian
children has long been the special concern of Hawaii district
schools. Recognizing that a substantial portion of these children
have not achieved the levels that other groups do, schools in the
district have sought additional resources to support the learning of



36

these children through approaches that honor and value the Ha-
waiian culture.

Obviously, this is no easy task in this time that the State of Ha-
wali experiences economic austerity. Still, the spirit and dedication
of our educators who are committed to helping these children have
resulted in remarkable progress and efforts. Unfortunately, al-
though the educators, families and communities continue to strive
for quality responses to Native Hawaiian children’s needs, and that
existing resources have been stretched as far as possible, it is clear
that that additional resources are required if further progress to-
ward equity of opportunity for achieving is to occur.

Resources are needed in five areas. First, we need to develop the
professional educators who are knowledgeable about Native Hawai-
1an culture. By supporting the capacity for continuous teacher re-
cruitment, the Department of Education will be able to assign per-
sonnel, able to customize educational responses within a cultural
context.

Second, we need to have resources necessary for the development
of rigorous standards based curriculum delivered through cul-
turally sensitive instructional practices and conditions. When Na-
tive Hawaiian children have opportunities to connect their cul-
turally based prior knowledge to new ideas and concepts, we in-
crease the likelihood that these children will successfully master
the ideas and concepts.

Third, we need resources to develop the means by which Native
Hawaiian students’ diverse learning needs may be assessed and ad-
dressed. This includes necessary professional development for
teachers, so that teachers are supported in their development of
necessary interventions and enrichment practices that accommo-
date the learning needs of these students from remedial to gifted.

Fourth, we need resources to strengthen linkages between
schools, families and Native Hawaiian communities so that the
support of student learning extends beyond the school. As it is said
that a whole village is needed to teach a child, we need to actualize
a bigger vision for the facilitation of Native Hawaiian student
learning through partnerships and projects.

Finally, we need to have resources that will enable the assess-
ment and evaluation of our support efforts for necessary adjust-
ments or additions as part of our continuous improving commit-
ment to our Native Hawaiian children. We need to be sure that our
efforts are not temporary or short-lived.

Hawaii District is committed to the notion of support for the
learning of all children. But clearly, because of these special condi-
tions and needs of our Native Hawaiian children, we need addi-
tional resources to be able to accomplish our goals. We urge reau-
thorization of the Native Hawaiian Education Act and the alloca-
tion of needed resources that will allow the Department of Edu-
cation to extend and enhance work to support our students.

Thank you for this opportunity to share my thoughts. Good
morning.

[Prepared statement of Mr. Sakai appears in appendix.]

Senator INOUYE. Thank you very much, Mr. Sakai and Dr.
Tseng.
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Before proceeding with the next panel I would like to introduce
you to the staff. First is Jennifer Chock and Janet Erickson staff
attorneys on the Committee on Indian Affairs. This is Patricia Zell,
chief of staff and chief counsel. This is Noe Kalipi, the senior as-
sistant to Senator Akaka. And this is Joan Manke, senior assistant
to Mrs. Mink.

Our next panel, the Interim Dean of Student Services, University
of Hawaii at Hilo, Gail Makuakane-Lunden; representing the Na-
tive Hawaiian Education Council of this island, Joshua Akana; rep-
resenting Na Pua No'eau, David Sing; representing Aha Punana
Leo, Amy Kalili.

First may I call upon the interim dean of student services.

Ms. MAKUAKANE-LUNDEN. Aloha. I would like to defer to our
kupuna, Uncle Joshua Akana, if I may.

STATEMENT OF JOSHUA AKANA, NATIVE HAWATIAN
EDUCATION COUNCIL, HAWAII

Mr. AKANA. [Greeting given in native tongue.] Senator Inouye,
Senator Akaka, and Representative Mink, mahalo for the oppor-
tunity to present testimony on S. 1767 in favor of the Native Ha-
waiian Education Reauthorization Act. My name is Joshua K.
Akana, I'm the chairman of the Native Hawaiian Education Hawaii
Island Council. I have served as chair since its inception in 1996,

As the Improving Americas Act of 1994 prescribed, Hawaii Island
Council set out to assess the educational needs of Native Hawai-
ians, Our first task was to inventory the programs and services
available on the island of Hawaii, specifically addressing the needs
of Native Hawaiians. The island of Hawalii is the largest in the Ha-
waiian chain, with 4,028 square miles of varying climatic condi-
tions and diverse land formations.

More than 22 percent of the total population are Native Hawai-
ians in a unique blend of rural, resort and agricultural lifestyles.
Council members view the work ahead as monumental, but most
importantly, as an invaluable step toward self-determination. After
1 year of information gathering, what emerged between programs
funded and categorized in the act was an impressive list of new
programs launched by community practitioners, sometimes sus-
tained by sheer will and dedication.

Besides being community based, they share commonality in cur-
riculum content based on traditional cultural practices, language
and mores. These community based culturally driven programs
serve students of all ages, including those at risk. Its cultural con-
tent demands involvement of knowledgeable practitioners and the
wisdom of kupuna, our senior community members.

From this research and inventory data, the Hawaii Island Coun-
cil identified specific needs as effective support for community
based, culturally driven programs, teacher training programs to fa-
miliarize teachers, especially new, incoming teachers, with their
surroundings. Teacher certification upon successful completion is
also recommended. Literacy and corrective reading skills for all
ages, better communication between programs and agencies, a
mentoring program, culturally sensitive early education programs
and support for their families. Career lifestyles and higher edu-
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cation counseling, effective, culturally sensitive curriculum for at-
risk students and their families.

Following the first year of inventory and assessment, the Hawaii
Island Council has issued two reports to the Secretary with an
evaluation of our research efforts and a recommendation to include
all of the above. We held a weekend workshop for leaders of com-
munity based, culturally driven programs to kukakuka, discuss the
needs of the projects. We produced a video documentary of Kanu
O Ka Aina, Education for the 21st Century. All phases of the

roject and content and graphics were created by students from
u O Ka Aina Hawaiian Academy, a school within a school at
Honokaa High School.

We collaborated with I ke Ao and the University of Hawaii Hilo
to present New Visions, the Search for Innovative Schools for edu-
cators and parent support groups. We collaborated with Ka'u
Schools and Queen Liliuokalani Children’s Center in a day lon
teacher in-service pilot program for Kan School. The event focuseg
on the history, local legends and landmarks of their district from
mauka to makai, the mountain to the ocean. Community cultural
pra&titioners were enlisted to share their knowledge and their
craft.

We lobbied and gave testimony in support of charter schools. We
participated in the World Indigenous Peoples Conference in Au-
gust. Presently, Hawaii Island Council is creating an educational
website specific to Hawaii Island. The site will provide a mode of
communicating for communities, educators and services. We have
proposed a teacher training program designed specifically for each
school district in conjunction with the State Department of Edu-
cation, to be in place %y the year 2001.

We increased Council membership for a broader effort toward
larger community and to address needs of at-risk and early edu-
cation students. The results of our effort barely scratches the sur-
face for a final determination that will effectuate education for fu-
ture generations of Native Hawaiians.

Reauthorization of the Native Hawaiian Education Act indicates
a genuine concern for the challenges we face today. We are not
seeking a magical formula or a definitive answer to all our needs.
We do want to be absolutely certain that all the stones are uncov-
ered, that all the needs are addressed, that all the gaps are filled.
It’s the work we are tasked to do.

Mahalo.

[Prepared statement of Mr. Akana appears in appendix.]

Senator INOUYE. Thank you very much, sir. And now may I call
upon Ms. Makuakane-Lunden.

STATEMENT OF GAIL MAKUAKANE-LUNDEN, INTERIM DEAN
OF STUDENT SERVICES, UNIVERSITY OF HAWAII AT HILO

Ms. MAKUAKANE-LUNDEN. [Greeting given in native tongue.]

Please accept my testimony in support of S. 1767 to reauthorize
the Native Hawaiian Education Act. I am Gail Makuakane-
Lunden. My ancestors come from the district of Puna and Kauo on
the island of Hawaii.

I am currently the interim vice chancellor for student affairs
here at the University of Hawaii Hilo and have had the special
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privilege of working here for the past 15 years. Since my tenure at
the University of Hawaii at Hilo, I have seen the enrollment of Na-
tive Hawaiian students increase from 10 percent in 1984 to over 21
percent currently. Similar increases can be found among the Uni-
versity of Hawaii colleges and within the systems.

Some of the reasons for the increase of Native Hawaiian has
been the result of the efforts of many people and the efforts of you
in Washington who have supported programs such as Na Pua
No’eau, the Center for Gifted and Talented Native Hawaiian Chil-
dren, Aha Punana Leo, as well as support of Native Hawaiian
scholarships through community schools, as well as the Aha
Punana Leo.

We have continued to see student increase as well as student
successes through the funding of the special programs, as well as
through the support that these programs provide. Without the sup-
port of the funding and without the support of the Federal Govern-
ment, many of our Hawaiian students would not be able to aspire
to obtain a higher education degree.

On a more personal note, I'd like to state that my son has been
a beneficiary of the federally funded programs through Aha
Punana Leo. So as a family, we also see the successes of the stu-
dents at the Native Hawaiian immersion program, through the
funding that has come through the Federal Government. It would
be sad if we could no longer continue these services and no longer
be able to provide the kinds of services that our Native Hawaiian
students need. And it would be in my best interests to be able to
support whatever efforts are necessary to ensure that these
fundings are continued and that our University of Hawaii system
can continue to support Hawaiian students throughout their edu-
cational efforts and careers.

Thank you very much for this opportunity.

Senator INOUYE. Thank you very much, Ms. Makuakane-Lunden.

Now may I call on Dr. Sing.

STATEMENT OF DAVID SING, NA PUA NO’EAU, ACCOMPANIED
BY ALAPA HUNTER, ASSISTANT DIRECTOR OF PROGRAMS
AND DARLENE MARTIN, ASSISTANT DIRECTOR OF RE-
SEARCH AND EVALUATION

Mr. SING. Aloha, Senator Inouye, Senator Akaka, and Represent-
ative Mink, staff members. Let me begin by expressing gratitude
on behalf of more than 19,000 students and their families who have
participated in Na Pua No’eau programs over the past 10 years
throughout the State. Your leadership in Congress has resulted in
many new education initiatives and innovations which positively
impact on our Native Hawaiian population.

[ will be sharing my time with Dr. Alapa Hunter, our assistant
director of programs, and Dr. Darlene Martin, assistant director of
research and evaluation. I want to briefly testify that the Native
Hawaiian Education Act has provided Native Hawaiian educators
like myself an opportunity to design, develop and implement cur-
riculum and instruction models that make sense and make a dif-
ference for Hawaiians.

As we speak of sovereignty and of self-determination, we are ac-
tually talking about opportunities like the Native Hawaiian Edu-



40

cation Act affords in developing goals, objectives, strategies and re-
sources for our own Native Hawaiian community. As much as pub-
lic education is about serving the broader population, we know that
historically, its system has not been successful in creating a learn-
ing environment that fosters the academic success of Hawaiian stu-
dents, as is evident in the demographics of Hawaiians.

Over the past 10 years, the Native Hawaiian Education Act has
allowed programs like Na Pua No'eau to begin to design appro-
priate educational models which build upon the strength of its cul-
ture and its people, and to better utilize its human resources that
will begin to resolve community, State and national issues. While
we have been successful in doing that, the center’s impact is lim-
ited to the number of students it is able to serve annually. There
are many more students and families that continue to have needs
that can be addressed through our center.

Our center has been successful in designing these models and
implementing programs and thus requests the reauthorization of
the act in order that over the next 10 years, we can be working
with public education and other organizations to infuse the success-
ful practices we are realizing with Hawaiian students.

At this time, I'd like to turn it over to Dr. Hunter and then Dr.
Martin.

Senator INOUYE. Dr. Hunter, welcome.

Ms. HUNTER. Thank you.

I, too, would like to add my testimony to the support of this Sen-
ate bill, and express my appreciation to all of you in Congress in
that have helped us with this bill through the years.

I, as a mother, auntie, worker at Na Pua No’eau, know that our
children have benefited a lot from the programs. We at Na Pua
No’eau want to help our children develop a passion for learning.
We are appreciative of the Department of Education and what they
are doing, and we've seen that they are more sensitive toward our
children. However, we feel that our extra programs at Na Pua
No’eau help benefit our children to make them more aware of not
only their culture, but the thin%i that they can learn from the
world at large that can help our children grow.

We have had many different programs at all the different is-
lands, and you will hear about them as you go to the different
sites, of how much our children have gained by being in programs
such as Na Pua No’eau. Our children not only learn about things
that are in the world, but they need to know who they are. Many
of us, those of us that are older, have not had the benefit of what
our children have today. And we really appreciate what you have
done, and we want to encourage our children to continue to have
these advantages that many of our kids have had during the last
10 years.

There is much more to do. And we cannot do it alone. We need
help. And you will see through our efforts that many of our chil-
d}ll'en are anxiously waiting for opportunities that we can allow
them.

I'd like to give more time to Dr. Martin, with our center, to talk
about and other information for pertinent to our center.

Senator INOUYE. Dr. Martin.

Ms. MARTIN. Good morning, thank you, aloha.
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I will try to summarize briefly.

Senator INOUYE. Your full statement is made part of the record.

Ms. MARTIN. Thank you.

I would just like to elaborate on what Dr. Sing and Dr. Alapa
shared with us. If there are any questions from those in the audi-
ence as well as those members of Congress, information is avail-
able.

What I want to elaborate on is to share with you all our efforts
focusing on determining what kind of impact we have made on stu-
dents who are participating in our center programs since its incep-
tion. I'd like to do is just briefly say that our student impact study,
as we generally term it, has been designed in three phases. And
since 1995, we have been conducting these impact studies.

I will skip over the phase 1 and phase 2 and just briefly summa-
rize where we are in terms of our third phase. We recently began
to contact all if not most of our students we have been fortunate
to establish relationships with. From previous phases in
ascertaining the center’s impact, we know that there are several
key factors, one is definitely reparticipation. The more the students
participate, no matter what level of programming or type, whatever
the program level, the greater the influence. And so we’re taking
this education and using what we think works best for our people
in delivering programs. So reparticipation is key.

In our second phase we realized that it’s not just this long-term
relationship that we can establish, but there are specific one-time
events that are turning points for many of our students. And I will
give you some examples and delineate the details of those. Another
thing that we know works and we believe we're heading in the
right direction are the kupunas on our island. With documentation
that indeed they are effective in nurturing the potential of our stu-
dents, through these impact studies, we are now attempting to con-
tact all of the students who have graduated or left us.

Some of them have come back, and that's going to be another
point in our report. Phase three will be conducted in the next 2 to
3 months in order to one, validate these findings; two, gain a more
intimate understanding of underlying circumstances that allow our
students to realize their potential; and three, better gauge our effi-
cacy by turning our attention toward long-term impact. We’re not
concerned about comparing our students with other students. We
are definitely concerned about of how we can nurture their poten-
tial their fullest.

The final phase will be conducted, as I said, in the next 2 to 3
months and will involve mail-out questionnaires and phone contact
and other methods of communication with families and our commu-
nities. We have assured the accuracy and comprehensiveness of our
recordkeeping in our data base and are now able to proceed. Stu-
dents will be asked to tell us what they are currently doing, recall
their program experiences with Na Pua No'eau, identify what
about Na Pua No’eau that to this day has worked best for them,
tell us what, if any, influences Na Pua No’eau has had on what
they accomplished thus far, offer specific ways in which Na Pua
No'eau could further have developed their interests and abilities
and offer any other input that they may want us to know.



42-

Findings of all three phases of the impact study will be inte-
grated with the center report on the changing development of pro-
grams and student participation in these programs, student demo-
graphic information, gender, grade level, and community represen-
tation will be included in this document, revealing to us who the
students are and where they come from.

Documents attached to my testimony offer you a sneak preview
of this report. Currently, we have a data base of 5,248 students.
This number is a low number. Dr. Sing mentioned to 19,000. We
have a program of statewide partnerships with the Department of
Education public schools, as well as parochial schools. And my
number does not include all of these students.

An additional count of 8,219 students revealed to us that out of
the 5,248 students currently in our Center data base, these stu-
dents have multiple program participation.

We look forward to the completion of the study, because we feel
it will help us to refine our continuing efforts. I want to thank you
for your concern and Congressional leadership.

[Prepared statements of Mr. Sing and Ms. Martin appear in ap-
pendix.]

Senator INOUYE. Thank you very much, Dr. Martin.

And may I now call upon Ms. Kalili.

STATEMENT OF AMY KALILI, PROGRAM DEVELOPMENT
SPECIALIST, AHA PUNANA LEO

Ms. KaLILI. Senator Inouye, Senator Akaka, and Representative
Mink, [greeting given in native tongue.]

I'm the program development specialist for Aha Punana Leo. Our
executive director, Namaﬁa Rawlins, couldn’t be with us today. So
I'm here today to support S. 1767, the Native Hawaiian Education
Reauthorization Act.

We have submitted a written testimony, so I won't read our testi-
mony in its entirety, but I just want to highlight some of the points
made regarding the programs that we've been able to implement
with the Native Hawaiian Education Act funding received. And
then Tll brief some of the changes that we have suggested in an
appendix for our testimony that we feel will be beneficial.

The Aha Punana Leo currently receives Federal funding under
three sections of the Native Hawaiian Education Act for the pur-
pose of integrating language, culture and ohana into education.
Those sections being section 9205, Native Hawaiian Family Based
Education Centers, section 9206, Native Hawaiian Higher Edu-
cation Programs, and section 9209, Native Hawaiian curriculum
development, teacher training and recruitment programs.

The heart, however, of the Aha Punana Leo program is in its Na-
tive Hawaiian family based education centers. Our organization
began in 1983 as a coordinated grass-roots statewide effort to as-
sure the revitalization of the Hawaiian language and with that,
education through Hawaiian language. We opened our first pre-
school in 1984, and it wasn’t until 5 years later that we received
our first Federal assistance under the Native Hawaiian Education
Act in 1989.

We currently have 14 family based education centers statewide.
Eleven of the 14 are Aha Punana Leo preschools, which are state-
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wide. And these preschools then feed into streams of Hawaiian lan-
guage immersion schools, which are developed by the State of Ha-
wail. Although the Aha Punana Leo doesn’t administer these Ha-
waiian language immersion programs, we are able to service them
through curriculum materials, teacher training and technology.

The three remaining family based education centers are located
on separate islands. And these three centers are operated in part-
nership with the Department of Education and UH Hilo’s College
of Hawaiian language school program, as well as other local part-
ners. This past year, the first 11 seniors in the Hawaiian medium
school system graduated from high school, including 5 from one of
our partnership laboratory model sites. Once again, these 14 family
based education centers were made possible in large part due to
the title IX funding received.

Our second area of Native Hawaiian Education Act funding is
higher education scholarships. Our college scholarship program fo-
cuses on simultaneously addressing higher education development,
Native Hawaiian cultural development and Native Hawaiian fam-
ily development. Our scholarship program is based on our experi-
ence with Hawaiian families rather than the traditional college
scholarship programs for minorities.

Scholarship recipients, even those attending mainland colleges,
take Hawaiian to fulfill college second language course require-
ments, sometimes through summer courses here in Hawaii. They
continue to study the Hawaiian language and culture through their
entire college undergraduate and graduate career, as they pursue
their particular choice of major. This assures that these students
remain connected to and grow in their culture, and not grow away
from it, as they pursue diverse new knowledge and skills. It also
assures that once they graduate, they can then provide their serv-
ices to the Hawaiian community through their own indigenous lan-
guage.

The connection to the Hawaiian community and its focus on the
family is also maintained by requiring a family member of each col-
lege scholarship recipient to take formal courses in Hawaiian lan-
guage. This then gives the parents and the families the insight into
the nature of self and cultural reflection as well as the type of
studying expected of college students. This also provides a shared
experience and strengthens family communication.

Our third area of grant support, the Native Hawaiian curriculum
development teacher training and recruitment program, has consid-
erable interface with our Native Hawaiian family based education
centers and their follow-up programs in the public school system.
The 2,000 students in this system of Hawaiian language schools
are the beneficiaries of this curriculum development, teacher train-
ing and recruitment effort. And to a lesser extent, so too are the
some 2,000 high school students and some 2,000 college students
studying the Hawaiian language in Hawaii every year who use
some of these materials as well.

To understand the importance of support in curriculum develop-
ment and teacher training, one must recall that for nearly a cen-
tury, it was illegal in Hawaii to teach through Hawaiian. No cur-
riculum materials in Hawaiian existed. We were unable to meet
the unique needs of our programs. Hawaiian had stagnated for
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nearly a century and had not continued to develop modern vocabu-
lary and adapt to new technology, as it had during the Hawaiian
monarchy. .

While there remain very significant shortages, barriers and rel-
ative deficiencies between Hawaiian medium and English medium
programs available to Native Hawaiian students, we are making
considerable progress in the areas of curriculum development and
teacher development with support from the Native Hawaiian Edu-
cation Act funding.

These are once again some of the highlights of the Aha Punana
Leo programs that have been implemented and executed over the
past 10 years for the purpose of assisting Native Hawaiians in
reaching educational goals through an educational experience that
is grounded in our language and our culture. Along with these ac-
complishments, however, come the challenges, many that do lead
to greater accomplishments.

Nonetheless, I would like to address some of the difficulties we've
experienced in the past and some ideas for solving them. First,
there is a need for direct educational services and programs con-
ducted in Hawaiian beyond the preschool level. Under the 1994
guidelines, as interpreted by the Department of Education, except
for curriculum developers in an actual test classroom, direct edu-
cational services are not allowed in Hawaiian medium, elementary,
intermediate, and high schools.

This is a major difficulty for Hawaiian language schools. Many
of the direct educational services available in public schools to Na-
tive Hawaiian students in English language programs are not
available in the public schools through Hawaiian. Hawaiian immer-
sion schools face additional difficulty in that often more than one-
half the incoming class at kindergarten has never spoken Hawai-
ian. Educational advancement is harmed by the added challenge of
addressing extreme differences in classroom language fluency and
literacy, both for those who have been educated in Hawaiian in the
Punana Leo preschools and those who have not yet learned Hawai-
ian.

I see direct educational services focusing on literacy in Hawaiian
in the early elementary years as one way to address this need. It’s
also important to realize that in Hawaiian language programs, stu-
dents strive for literacy in two languages, rather than only one.
Literacy in English is not taught in Hawaiian immersion programs
until grade five, a delay that is supported by important inter-
national research.

However, as the act is now written, special assistance for en-
hanced literacy activities ends at grade three, which is two grades
before English literacy is introduced in Hawaiian language immer-
sion classes. Changes need to be made to accommodate the unique
nature of programs taught through Hawaiian.

Another area is the higher education provision. There is a need
to make the higher education provision explicitly supportive of a
family and culture based approach, and to address the near total
lack of fluent Hawaiian speaking Native Hawaiians in careers
filled by college educated persons, a shortage even more severe
than the general under-representation of Native Hawaiians in the
professions.
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As the bill is now written, there is no incentive to combine higher
education with fluency in the Hawaiian language. And the lack of
explicit support for a family and culture based approach to Native
Hawaiian higher education implies that the intent of the bill
doesn’t include such an approach. As I mentioned, we have at-
tached a detailed explanation of these changes to our testimony.

The Native Hawaiian Education Act has provided support not
only for Aha Punana Leo programs, but as we'll hear testimony
today from many Native Hawaiian programs that are benefiting
Hawaiians today, there is a huge need in the Hawaiian community
for funding of this type to be continued. In our case particularly,
there are no State funds that will carry out the kinds of programs
that we’ve been able to carry on for the last 10 years with the Na-
tive Hawaiian Education Act funding.

So we thank you for coming today to listen to our testimony and
the evidence that we feel will show, without a doubt, that there is
a huge need for the reauthorization of this Act.

Thank you very much.

(Prepared statement of Namaka Rawlins appears in appendix.]

Senator INOUYE. Thank you very much, Ms. Kalili.

Now may I call upon Pua Kanahele, of the Edith Kanaka’ole
Foundation; Keiki Kawai’ae’a, Hale Kuamo’o; Kekuhi Kanahele-
Frias, of the Native Hawaiian Community-Based Learning Center;
Sylvia Leong; Cathy Arnold of the Pihana Na Mamo at Pahala Ele-
mentary School.

Ms. Kanahele, the committee is honored by your presence.

STATEMENT OF PUA KANAHELE, EDITH KANAKA'OLE
FOUNDATION

Ms. KANAHELE. Thank you. And thank you for being here today,
and for all of the things that you've done for us. All of you, mahalo.
[Greeting given in native tongue.]

The kumulipo is a geological chant. It is in remembrance of our
deep past, to our unknown future. It heralds existence from dawn
to dawn, or the numerous beginnings and endings. The kumulipo
acknowledges the wali wali, or the earthy matter from which all
forms have ascended, the fundamental images, thoughts, forms and
shapes from wali wali evolved and increased into familial patterns.
It is the organic inception of all familial systems.

The kumulipo articulates and reveals the connections of sky and
earth, the earth and ocean, the ocean and land, the land and man,
man and gods and returns again to repeat the cycle with the sky
and earth, who are indeed the gods. The kumulipo recognizes that
the inter-relationship of all things is an everlasting continuum. It
is ponaha keola, the chaotic whirlwind of life. The kumulipo en-
courages the complexities and the details of Hawaiian thought
process.

His skill for observation and examination brought understanding
and respect to everything in his world. He realized that the powers
for growth and bounty were the basic universal elements. The
moon cycle was the principal motivator of the earth. It generated
extreme movements of the ocean and caused the eyes of the land
and sea to bloom. And it indicated the time for earth to commence
or rest from reproduction.
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The sun and the rain were the penetrating nurturing forces into
the earth, and the wind, ocean currents and rivers provided mobil-
ity for things and objects incapable of movement. The Hawaiian
and all other natural forms of his world were the beneficiaries of
this primal cadence, and flow with the rhythm of the universe.

The kumulipo maintains the theme of survival, urgency for life
and preservation of all species with procreation and evolution as
the sinew. The dualistic nature of this chant supports his theme,
the dichotomy of land-ocean pairing, strengthening the notion for
procreation and survival of the species. The drama of manipulation
between wakea, sky father, and papa, earth mother, is the ultimate
example of procreation and regeneration. The assimilation with the
taro child, the folding in of many generations of forms of haumes
and hina, with many multiple nature forms, continue the episode
of preservation, evolution and survival.

The kumulipo is the reality of our dim past, the foundation for
our present and the pathway to the future. It is the cognizant re-
minder of our ancestors, their intelligence, failure, defeat and con-
quests. This chant is a gift which encourages the warrior within us
to awaken to the contests and challenges which continue to con-
front us today, by using ancestral intelligence and experience with
our own intelligence. It is the genealogy which connects the Native
Hawaiian to land, sky, and ocean.

Ladies and gentlemen, this very short attachment is a single ex-
ample and an excellent beginning for our curriculum for Native
Hawaiian studies. I wrote the short synopsis of the kumulipo, but
the kumulipo is a philosophy, it is a lifestyle. It is something that
has been practiced for many, many generations, and I do not take
the credit for the kumulipo. It is all of the generations behind us
that do. But they have presented to us not only the kumulipo, but
many other things from which we can grow out of.

I support the Native Hawaiian Education Reauthorization Act,
and the idea of the Native Hawaiian Education Act is a valued ve-
hicle to channel the thoughts and process of our lifestyle, past,
present and hopefully future. I am not only looking at the Native
Hawaiian education, but Hawaiian education for Native Hawai-
ians. It is, after all, the building block for our soul.

Despite our hardships, we chose to continue living here on our
island, because this land is our basic tangible identity for being Ha-
waiian. Our instinctive values, which we inherited, identify with
this land, the air above it, and the ocean surrounding it. These
three spaces of existence provide our names, our food, our medi-
cine, our education, our playground, our living space and our burial
place.

Our education systems originates from the continent, with con-
tinental mentality. Our children are failing in the system because
we have not adjusted the system to fit our island needs. We imitate
all and everything that was and are still being introduced without
having time to internalize it, and we don’t find great value in it.
Some of us have the wherewithal to get over this hurdle and come
back to help others to get through this stage of tkeir life, because
that is what is required.

What we should be doing at this time of our children’s life is
helping them to build their soul. The reality of education is a fact
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that not all of our children will become doctors or lawyers or teach-
ers or businessmen or other professionals. In this education sys-
tem, we teach them to aspire to become the professional with his
and her eye toward this goal. We don’t teach them to take care of
the land they live on, or how to become great farmers or excellent
fishermen, or even be able to go to legislature and come up with
bills to protect this particular way of life.

These and many other options our education system should pro-
vide, but don’t. And the Native Hawaiian Education Act must be
able to provide this necessary task.

It is a necessary part of our daily life as Hawaiian educators to
be aware of the quality of education for Native Hawaiian children.
When one is a Native Hawaiian teacher who teaches Hawaiian cul-
ture practices, in and out of the education system, teaching then,
is not an occupation, it is a lifestyle. And so that is where it stands,
that we be able to teach in and out of the system and to many
times, out of the system is easier to teach our children how to be-
come Hawaiians and live on this land.

Mahalo.

[Applause.]

[Prepared statement of Ms. Kanahele appears in appendix.]

Senator INOUYE. We thank you very much, Ms. Kanahele.

And now may I call on Ms. Kawai’ae’a.

STATEMENT OF KEIKI KAWATPAE’A, PROGRAMS DIRECTOR,
HALE KUAMO’O

Ms. KAWATAE’A. [Greeting given in native tongue.]

I am here to testify in favor for S. 1767, in a condensed version
of the faxed testimony that I sent. My name is Keiki Kawai’ae’a,
and I am the programs director for the Hale Kuamo’o Hawaiian
Language Center, and the Hawaiian Medium Teaching Certifi-
cation program under the Hawaiian Language College here at the
University of Hawaii.

The Hale Kuamo’o was established in 1989 by the Hawaii State
legislature to address the curriculum and other needs of Hawaiian
language schools. In 1998, we were incorporated in the College of
Hawaiian Language also established by the legislature to address
higher education needs in Hawaiian language.

I moved here to Hilo with my family some seven years ago from
my home on the island of Maui. I am a mother of Hawaiian speak-
ing children in Hawaiian immersion schools, a former Hawaiian
immersion teacher and also a former Hawaiian language and cul-
tural specialist for the Kamehameha Schools. I am the only full
time permanent position at the Hale Kuamo'o Center. All others
working at the center are temporary hires, most of them students
funded under the Native Hawaiian Education Act.

First, I would like to impress upon you the need for special sup-
port for Hawaiian language education. As I am sure you know, the
Hawaiian language schools that our great-grandparents attended
were banned with annexation. As a result, when these schools were
revived a mere 15 years ago, we had no sources of books or teach-
ers. We had to work tireless hours in preparing curriculum mate-
rials for the 10 required content areas of the Department of Edu-
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cation, and in providing direct professional development support to
teachers and schools.

There are nearly 1,000 curriculum materials in various subject
areas for kindergarten through 12th grade, and some 3,000 trans-
lated cut and paste books available. Besides books, the consortium
of the Aha Panana Leo and the Hale Kuamo’o provide the most ad-
vanced indigenous computer services, videos, audio tapes, posters,
and a student newspaper, all in Hawaiian.

Through collaboration, we have very carefully coordinated the de-
velopment of curriculum materials, utilizing our limited resources
in both budget and personnel against the race of time to produce
materials quickly and efficiently for our students. This cooperative
effort has allowed us to progress a grade 1 year at a time for the
;{331;9 13 years, with the graduation of our first seniors this May

However, this progress must be balanced with the realization
that English medium schools have access to literally thousands of
sources of materials outside of Hawaii, elsewhere in the United
States and overseas English speaking countries. All of our Hawai-
ian language resources are produced right here by our own people,
utilizing our strengths, talents and skills. Collaboration with other
Hawaiian education programs, many of them also recipients of the
Native Hawaiian Education Act, as well as State agencies and
international indigenous connections, have also greatly assisted in
the progress of our work.

We are now in the process of revisiting the entire preschool
through high school program. We need to strengthen the curricu-
lum and its delivery by training new teachers and upgrading pro-
fessional development services as enrollment of our school reaches
some 2,000 students at 19 sites statewide.

The program has almost tripled in the number of school sites
over the last 8 years, with no additional funds in the State budget,
and a limited number of Hawaiian language proficient teachers to
teach within these schools. Our Hawaiian medium teacher edu-
cation program focuses on teaching using hands-on learning and
authentic experiences, methodology that is shown to work with Na-
tive Hawaiian students.

Using the mala at our laboratory school, we instill in our teach-
ers an ethic of teaching land stewardship, self-sufficiency and a
strong sense of place. We continue this methodology in our well de-
veloped in-service teacher program here at the University of Ha-
waii at Hilo. Our most recent in-service, held less than a month
ago, focused on native streams, and extremely rich area for teach-
ing students science, economics and traditional Hawaiian culture.

We are especially proud of the laboratory school program that we
run with Aha Punana Leo and the Hawaii State Department of
Education. Our school site is at the cutting edge of integrating tra-
ditional learning styles involving hands-on activities centered on
traditional use of land and sea, integrated with the latest contem-
porary science.

It is vital that our students radiate the mauliola essence of our
kupuna, those connections which are spiritual in nature; the atti-
tudes and behavior, perpetuated through our cultural knowledge;
and ability to express their thoughts, both proficiently and con-
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fidently. To accomplish this, we must continue to develop new cur-
riculum, train new teachers and offer more professional develop-
ment services to the schools, which are hard at work on improving
their own school programs.

I would like to add my support for direct educational services for
Hawaiian medium schools. 8rientation of the higher education sec-
tion toward producing degree holding students who are fluent in
Hawaiian and who are educated within a family based and Hawai-
ian cultural orientation. And special consideration to the fact that
Hawaiian medium schools teach literacy in two languages.

In closing, I wish to express my sincere thanks to the Congress
for the Native Hawaiian %ducation Act. I assure you that contin-
ued funding is needed and that our college will continue to work
cooperatively with others to reach the goals of the act.

Mahalo a nui aloha.

[Prepared statement of Ms. Kawai’ae’a appears in appendix.]

Senator INOUYE. Thank you very much.

And may I now call upon Ms. Kanahele-Frias.

STATEMENT OF KEKUHI KANAHELE-FRIAS, NATIVE HAWAIIAN
COMMUNITY-BASED LEARNING CENTER

Ms. KANAHALE-FRIAS. [Greeting %iven in native tongue.]

I have a 4-page testimony that I don’t wish to read. Everything
has been stated, and I'm honored to be among such articulate Na-
tive Hawaiian educators. So now I'm terribly nervous.

I'd like to begin by introducing those people who afforded me the
chance to sit here. My grandfather, Luka Kanakaole was an educa-
tor in World War II. He was a first sergeant that took very good
care of his people while we were in the War. My grandfather is
from Kau, Hawaii, on this island.

My grandmother was also an educator. Her name was Edith
Kanaka’ole, and she’s from Kohala. It was because of her passion
for Hawaiian language and Hawaiian culture and her lifestyle that
afforded us our places here among you.

My grandfather Clinton Kanahele, who comes from the island of

ahu, was an educator and a principal in many of Oahu’s high
schools. Although he was a rough person, he had a lot of passion
for his people. My grandmother Agnes Kaleikini Kanahele was also
an educator and a hula dancer, and educated her people through
the means of traditional practice in hula and such.

My name is Kakuhi Kanahele-Frias. I come from a family of edu-
cators as far as the western thought of education is concerned, and
I come from a family of educators as far as the Native Hawaiian
thought of education is concerned. My mother is an educator, her
name is Pualani Kanahele. My father is an educator, his name is
Edward Kanahele, and he’s from Ko’olaupoko. It is because of this
destiny that I sit here.

And it was because of this type of tradition that I was able to
secure my day job, of which I am coordinator of the Native Hawai-
ian Community-Based Education Learning Center at the Hawaii
Community College. And we service what I call the regular people.
And the regular people are people who have no clue as to how to
go about getting help to go to college. The regular people are the
Native Hawaiian people who are unaware of how to go out and get
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scholarships and who are unaware of how to go out and apply to
be students in college, and who do not have otherwise thought that
they were able to access the community college.

And those people, all 6,200 plus of them, are those people who
I am speaking on behalf of, in support of the reauthorization of the
Native Hawaiian Education Act. You have my testimony in full. As
we speak now, my staff is out with other programs from the Aha
Punana Leo and Kamehameha Schools. They are out at Pahao
High School recruiting and disseminating information as to what
kinds of funds and support is available to our Native Hawaiian
juniors and seniors in high school. I speak on behalf of them also.

I speak on behalf of my children who are beneficiaries of the Aha
Punana Leo, Ulu and Lupaka who are now in school. And I speak
on behalf of all of the Native Hawaiian adults at Hawaii Commu-
nity College and their families and their children who are expected
to be sole supporters of their parents’ education.

Yesterday was our deadline for our students to come and apply
for scholarship moneys, for tuition moneys, for book assistance
moneys and for child care moneys from the Native Hawaiian Com-
munity-Based Education Learning Center. And we got over 200 ap-
plications. And we’re going to have to say no to more than 50 per-
cent of them.

And this is the way it is. And that’s my support of the reauthor-
ization of the Native Hawaiian Education Act.

I will say that we will not be with you when you return to confer
with your colleagues. Nonetheless, know that we will be with you.

Mahalo for your kind attention. Aloha.

[Prepared statement of Ms. Kanahele-Frias appears in appendix.]

[Applause.]

Senator INOUYE. Thank you very much.

May I now call on Ms. Sylvia Leong.

STATEMENT OF SYLVIA LEONG, DISTRICT COORDINATOR,
HAWAII COUNTY FOR THE PULAMA INA KEIKI

Ms. LEONG. Aloha, Senator Inouye, Senator Akaka, and Rep-
resentative Mink. I am Sylvia Leong, District Coordinator of Ha-
waii County for the Pulama I Na Keiki, or Cherish the Children
program. This is one of the projects funded by the Family-Based
Center section of the Native Hawaiian Education Act.

Native Hawaiians are the fastest growing ethnic group in Ha-
waii. They account for one-third of the births in Hawaii, and there
are currently nearly 82,000 Native Hawaiian children ages 0 to 5.
While improvements have been made over the past years, Native
Hawaiian children and families continue to be over-representative
in an at-risk category. For example, they have higher rates of
health risk factors during pregnancy than do other groups. Their
families tend to be larger, with more single mothers than the rest
of the population. Native Hawaiian children tend to score lower
than others in reading achievement measures than do other groups
in Hawaii.

A child’s chance of success begins even before he or she is born,
the first window of opportunity for a child’s learning begins in the
prenatal period. This is the time in parenthood when there is the
most chance to have a direct formative effect on the child’s develop-
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ing brain. A mother's emotions, general habits and her environ-
ment affects the fetus.

What happens to an infant in the early weeks of life actually
changes the physical structure of the brain. Early brain activity re-
sults in an explosion of learning that occurs after birth. Deprived
of a stimulating environment, a child’s brain suffers. The research
underscores the importance of hands-on parenting. Parents who
read and talk to their children each day create a strong foundation
for future academic success.

A positive and stimulating environment provided by parents, the
child’s first teachers, has been shown to reduce child abuse and ne-
glect, reduce reliance on welfare assistance, reduce the need for
special education services and prevent the child from committing
later crimes.

With the assistance of 14 partnership agencies of the Family-
Based Education project, our project was successfully transferred
from Kamehameha Schools Bishop Estates to Alu Like on October
1, 1997. The current project services families on 5 islands on 12
sites. These services are provided in a culturally relevant manner
by community based parent educators, and include home visits,
workshops, and parent-tolerant group activities.

The primary means of program deliver, however, is the one to
one home visits. By the end of this fiscal year, over 800 families
will have been served by the project statewide.

We have three sites on the big island, Kona, Hilo and Waimea.
We currently service 160 families. Services are needed in our rural
areas, especially in the north and south Kohala district. In our
rural areas, our families experience difficulty assessing needed
services, due to the lack of community resources.

There is an increasing concern about our high teenage pregnancy
and inadequate health coverage and early educational failure of our
Hawaiian children. We deliver our program individually to our
families, focusing on parent-child interaction, early child develop-
ment and parents’ own development as their child’s first teacher,
by increasing their knowledge and understanding of factors that
contribute to their children’s educational success.

Investing in our early childhood education for Native Hawaiian
children is an investment in the big island, Hawaii’s future and the
future of the United States. As more children and families partici-
pate in early intervention programs, fewer resources will be needed
down the line providing the youngest members of society and their
families opportunities to succeed in the future and become produc-
tive and self-reliant, which is a goal we all share.

This is why reauthorization of the Native Hawaiian Education
Act is so important.

Thank you very much for inviting me to present today, Mr.
Chairman.

[Prepared statement of Ms. Leong appears in appendix.]

Senator INOUYE. Thank you very much, Ms. Leong.

And now may I call on Ms. Arnold.
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STATEMENT OF CATHY ARNOLD, PIHANA NA MAMO AT
PAHALA ELEMENTARY SCHOOL

Ms. ARNOLD. Aloha, Senator Inouye, Senator Akaka, and Rep-
resentative Mink and staff. Aloha from Ka’u Nui, the largest land
district in Hawaii.

Thank you for this opportunity to testify on the request for reau-
thorization of the Native Hawaiian Education Act. As a member of
the Native Hawaiian Island Education Council for Hawaii Island,
a Department of Education teacher trainer for the Native Hawai-
ian special education project, and a part-Hawaiian living and work-
ing in the moku of Ka'u Niu, I am ﬁonored to testify in support of
the reauthorization of the Native Hawaiian Education Act.

The act has afforded students, teachers, families and commu-
nities the benefit of numerous programs that innovate, supplement
and expand educational programs for Native Hawaiians. My pur-
pose here today is to speak to two issues. The first concerns our
reading initiative in Ka'u, and the second teacher in-service and
training from a cultural perspective.

Pihana Na Mamo supports the reading initiative in our two dis-
trict schools in Ka'u. Ang as you know, Ku'u is the largest land dis-
trict in Hawaii, comprising over 922 square miles. All of the land
mass of Oahu could comfortably fit into Ka’'u. And yet this large
rural district has less than 6,000 people spread out in communities
from volcano to south point.

Native Hawaiians comprise approximately 40 percent of our stu-
dent body of 558 students in Ka'u High and Pahala Elementary,
where I teach, well above the overall State number of 26 percent.
With the closing of the plantation, Ka’n suffers from low employ-
ment and other social and familial ills ranging from drugs, family
Xiolence, and low educational achievement for a number o% our resi-

ents.

Of particular concern to us is the low reading achievement of our
students. One and a half years ago. our school became part of the
Pihana Na Mamo project and began a pilot program in Direct In-
struction reading. Pihana Na Mamo provided training and coaching
in the program with consultation from the University of Oregon.
Our school adopted a schoolwide K-11 accelerated remedial read-
ing program last year as part of our title I schoolwide initiative to
improve reading achievement for the school year 1998-99.

The results of this initial year into the program show great
promise, especially in the elementary grades K-6. Results of the
Stanford Achievement Tests for spring 1999 demonstrated improve-
ment in the number of students reading at grade level as compared
to spring 1998 scores. The scores and the improvement was enough
for us to continue with this program this year, and Pihana Na
Mamo continues to provide support, training and funding for this
reading improvement effort at our school.

Additionally, as schools in the project have begun to implement
direct instruction in their curriculum, Pihana Na Mamo has looked
at this model as also being a culturally appropriate instructional
delivery system, an important aspect to consider when overlaying
an instructional delivery system and curriculum upon a culture.
Discussions at our Hawaii Island Council level have also addressed
this issue of how we as Hawaiians learn and how we as Hawaiians
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teach our culture. Pihana Na Mamo continues to assist in this
area. The next two to three years of this reading project will pro-
vide criterion and norm reference data that will help us to evaluate
our students’ reading achievement progress.

Another issue that our Hawaii Island Council and State council
seek to address is teacher training. Hawaii’s Department of Edu-
cation is often unable to fill all of its teaching positions, especially
in the rural areas of the State. Our school is no exception, and
teachers are often recruited from the mainland. In addition, many
of our teachers who grew up in Hawaii are unfamiliar with Ka’u
and its lifestyle and culture when they come to work.

This past August, with the help of the Hawaii Island Council,
teachers from Ka'u High and Pahala Elementary attended a cul-
tural workshop on the first day of school at Punalu'u, or Black
Sand Beach. The workshop was entitled, From the Eyes of the Tur-
tle. It was a cultural activity designed to introduce the place and
the people of Ka'u to new and experienced teachers. Cultural prac-
titioners and kumu [teachers] facilitated group discussions and
guided teachers on hikers to explore the area.

This is a small but important step in the process of acquainting
teachers with the place and people of Ka’u. These two projects that
we have at our school were a direct result of the Native Hawaiian
Education Act and the programs that it has afforded our people.

I thank you for this opportunity to share our work in progress,
and some of our successes that programs and groups like Pihana
Na Mamo and the Native Hawatian Island Education Council have
supported. The need is still there, and there is more to do. We are
building the future for our people and Native Hawaiian education
is the cornerstone.

Mahalo for this opportunity.

[Applause.]

[Prepared statement of Ms. Arnold appears in appendix.]

Senator INOUYE. Thank you very, very much.

For the next panel, may I call upon Christian Kimo Alameda, the
past recipient of a Native Hawaiian Higher Education Scholarship;
Kekialoha Kikipi, Pualaa Cultural Education Center; Ku
Kahakalau, of Kanu O Ka Aina; Keolalaulani Hano; and Jimmy
Nani’ole.

May I call upon Mr. Alameda.

STATEMENT OF CHRISTIAN KIMO ALAMEDA, PAST RECIPIENT
OF A NATIVE HAWAIIAN HIGHER EDUCATION SCHOLARSHIP

Mr. ALAMEDA. Aloha and thank you, Senator Inouye, Senator
Akaka, and Representative Mink. I come to you on behalf of the
Kamehameha Schools. I am indeed a recipient of their scholarship,
and I also speak on behalf of the many Native Hawaiian students
who have benefited from their scholarship, and like myself, have
pursued a higher education.

As you know, Notive Hawaiians are people at risk as compared
to the other dominant groups in Hawaii. We fill the special edu-
cation programs, we have the highest number of students dropping
out, and more importantly, we have the least number of students
seeking a higher education.
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For me, just being here is a testimony. If it wasn’t for this type
of funding, I would not be able to attend the university setting. It’s
crucial for our children to be given that option. A few months ago,
I was the first Native Hawaiian to graduate with a Ph.D. in coun-
seling psychology. That sounds pretty cool, but my heart is sad-
dened at that realization. I should not have been the only Native
Hawaiian to graduate in the year 2000 with a psychology degree.

Now, I work as a psychologist, I've been working in Hilo for a
few months now.

For the most part, our children still suffer to a great degree of
internalized negative perceptions of who they are. If they can’t
view other Hawaiians in prestigious positions, such as doctors or
lawyers, it’s hard for them to see themselves in that position when
they get older. So to me, it’s very, very important that our children
be given the opportunity, such as myself, to pursue higher edu-
cation. It's only fair, I think, after years of subjugation, disposses-
sion and degradation, that the U.S. Government give back to the
Hawaiian people.

Although I was the first Native Hawaiian to graduate in my cho-
sen field, I hope that with your continued support and the support
from Congress, that I will not be the last. Thank you, and mahalo.

[Prepared statement of Mr. Alameda appears in appendix.]

Senator INOUYE. Thank you very much.

May I now call upon Ms. Kahakalau.

STATEMENT OF KU KAHAKALAU, KANU O KA AINA

Ms. KAHAKALAU. Thank you, Senator Inouye, Senator Akaka and
Representative Mink. [Greeting given in native tongue.]

First of all, mahalo to everybody that’s here, both in front of me
and behind, who has worked so hard in trying to better the edu-
cation of the Hawaiian students. My name is Ku Kahakalau, and
'm here today to testify in support of the Native Hawaiian Edu-
cation Reauthorization Act.

I have been an educator within the DOE since 1985, and since
1992, I've been actively involved in designing a pedagogy of Hawai-
ian education. As indigenous peoples, and I'm getting my Ph.D. in
indigenous peoples’ education right now, it has become very clear
to us that the failure of our students within the system is not our
fault, but the fact that the educational practices and the theories
have been developed by non-Hawaiians, or non-indigenous peoples.

So since 1997, I have implemented a Hawaiian academy, a school
within a school, called Kanu O Ka Aina at Kolokai School, where
we have actually implemented a pedagogy that’s designed around
Hawaiian values and allows us not just to strive to reach the high-
est level, but also to be able to perpetuate the Hawaiian culture
and traditions into the 21st century.

And our success has been phenomenal. We have, as far as stand-
ardized test scores, 30 percent better than the rest of the school,
with 88 percent of our students being Hawaiians, students who
have below a 1.0 being a 3.5, 6, 7 at this point in time. Our absen-
teeism has decreased by 59 percent. And so we know we have the
qualitative and quantitative data that when students are given the
opportunity to learn in a way that’s consistent with their cultural
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values and traditions, when the whole framework of their edu-
cation experience is based on their culture, then it works.

While, as I said, lots of people have been working very hard in
the decade to make some change, where we really, really need to
take a look at systemic change for 48,000 Hawaiian children within
the DOE has not happened at all. We are the largest, fastest-grow-
ing but also the most under-educated population within the State.
And I think if we really want to make a difference, we have to look
at this from a much broader, much more systemic approach.

We need to have a strategic plan how we can create and decide
on implementing and evaluating a native system of education, a
Hawaiian system of education. Otherwise, aii we will be doing in
the next decade, just as we have in the past, is putting on band-
aids on and helping 1,000 students here, 2,000 students there, but
our 50 plus thousand Hawaiian students are in the DOE right now,
with 30,000 being as you just heard being in the public school sys-
tem, so will not be affected.

So I am proposing that we really need to seriously look at the
Native Hawaiian Education Act and see how it can be strategically
changed to make a much wider, a much more systemic impact. Lots
of great things have been happening here in Hawaii. Number one
is the development of models designed and controlled by Hawai-
ians. And I think that is fascinating, that's something we didn’t
have 10 years ago.

The other thing that has happened is that the State of Hawaii
as well has seen that major changes have to happen. And so as one
of their, one part of their support to initiative that systemic
change, they have allowed us to develop our own charter schools.
This has just happened this year, that we really got a chance for
Hawaiian communities, and others, but right now, the majority of
communities who are applying for charter school status are Hawai-
ian communities, for us to design and control our education. And
what we have here is a never before opportunity to maintain some-
thing once it is established, so that the State of Hawaii will make
a commitment to these charter schools to support them once they
are established.

We are also seeing a major change in the trusts, such as Kame-
hameha Estate, Bishop Estate, the Queen Liliuokalani Children’s
Center, to work much closer with communities, and we are working
with them right now to get lands available for Hawaiian commu-
nities that are interested in starting these charter schools.

But what we need now, rather than one curriculum that is com-
partmentalized and really is not addressing a holistic, interdiscipli-
nary bigger picture, which is what 21st century is all about, is we
need the startup funds to make that systemic, larger impact on our
40,000, 48,000, actually it's 50,000 considering the Kamehameha
Schools children, Hawaiian children in the State of Hawaii right
now. If we could somehow restructure the Act to get more direct
funding to the communities, then we wouldn’t need the special edu-
cation. Because our children don’t need that remedial education if
we start them right at the very beginning. And we are ready and
willing and able to prove that through the qualitative and the
quanlfiitative data that we have collected and that we will continue
to collect.
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It will also assure that the community education component of
preschool education could all be integrated into these Native Ha-
waiian centers of education. And we’re not talking about thousands
of places. We're talking about 50 schools throughout the islands,
maximum. And to make a radical, long-term systemic impact, so
that we as indigenous people, just like other indigenous people
throughout the world, have that right to control our own education.

I thank you very much.

[Prepared statement of Ms. Kahakalau appears in appendix.]

Senator INOUYE. Thank you very much.

Now may I call upon Mr. Shintani.

STATEMENT OF MONA SHINTANI

Mr. SHINTANI. [Greeting given in native tongue.]

Ms. SHINTANI. He just thanked everyone for coming today to
show support in what you're doing. This is Mona Shintani, and I'll
serve as his translator. My name is Kehaw Shintani, I'm his wife.

Mr. SHINTANI. [Narrative in native tongue.]

Ms. SHINTANI. He’s come to speak on %,;half of the children who
are seeking, who are going through education, and is a part of their
program.

Mr. SHINTANI. [Narrative in native tongue.]

Ms. SHINTANI. I work at Navaheo Kalani O Puu in the mala
with Jimmy Nani’ole. And I've come to speak about our program,
which we have, it’s called napula in Hawaiian. And it’s a tradi-
tional, using the natural resources in education.

Mr. SHINTANI. [Narrative in native tongue.]

Ms. SHINTANI. In our project, in our mala, in our garden, it’s a
big garden, what we've done is, we have different programs such
as mahi’a, we have different programs and the students go out into
the mala, into the garden, and they apply what they learn in the
classroom, in this living soil environment.

Mr. SHINTANI. [Narrative in native tongue.]

Ms. SHINTANI. And so our program is a laboratory outside of the
classroom, where the students come and take their knowledge that
they learn in the classroom and apply it outside as our kupuna did.
And this is to provide both knowledge in the classroom and outside
of the classroom, so that when the students leave they have both
knowledges.

Mr. SHINTANI. [Narrative in native tongue.]

Ms. SHINTANI. Aloha nui, mahalo.

[Prepared statement of Mr. Shintani appears in appendix.]

Senator INOUYE. Thank you very much.

Our next panel, Manu Meyer, of the University of Hawaii;
Matsunami, principal, Kea’au Elementary School; Donna Kotaki,
teacher, Waiakea High School; Laura Torres, parent involver,
Mountain View Elementary School; and Damien Kennison, parent
involver, Konawaena High School. May I call on Ms. Meyer.

STATEMENT OF MANU ALULI MEYER, ASSISTANT PROFESSOR,
UNIVERSITY OF HAWAII

Ms. MEYER. My name is Manu Meyer, and I'm from the island
of Oahu.
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I wanted to thank you, Representative Mink, for educating our
American sisters and brothers out there on our history. That de-
bate was very widely read here in Hawaii and we're grateful for all
your work in this area. I am an assistant professor here at the Uni-
versity of Hawaii, in the teacher education department. And for
many of my students, I'm the first Hawaiian professor they will
have here at a university setting, outside of the Hawaiian studies
department.

o the work that we do in the education department in licensing
our future teachers, it is for me a profound work and very nec-
essary, particularly in relationship to the issues that were brought
up,a{gat Ku brought up, that Pua Kanahele brought up, the Aha
Punana Leo gang brought up. We are working on how to better col-
laborate on these issues.

I am in total support of this bill, there’s no doubt about it. My
testimony here today is specific to the notion of processing, the
process of how these moneys are allocated. I know the bill is spe-
cific, and T am a member of the Hawaii Island Native Hawaiian
Education Council. And I want to just add that we have tried to
support community based projects that are culturally driven. We
beﬁeve that is what Hawaiian education is—community projects
that are culturally driven.

We are in the transition from simply translating Hawaiian,
English philosophy, English pedagogy, and English curriculum into
Hawaiian. I think the immersion program has moved away from
that. However, we still have to adpdress the needs of content and
performance standards of Hawaii’s expectations in the DOE. There
is a conflict here. The conflict is Hawaiian cosmology that was so
adequate, so brilliantly placed, and describes what we believe is
important.

My work has been in cultural epistemology, the philosophy of
knowledge what constitutes as knowledge, what is honored about
the priorities of knowledge, acquisition and exchange. Those issues
are something that I have a passion for. They are not currently ad-
dressed in our DOE schools.

And like Ku says, we have a need for our 45 plus thousand kids
to address those needs more effectively. So my message to you folks
today is, I'm hopeful this bill will pass. When it does, that you are
more cognizant and conscious of the process of how the moneys get
delivered. Only because of the nature of the expanding needs and
the more creative needs of our rural communities.

Ku alluded to the fact that we have a charter school movement.
Yes, we do. S. 62 was a fight, and did pass. We currently have 30
communities with letters of intent to try to develop one of the 25
charter schools that will be allowed. The charter school movement
in Hawaii is for me part of the sovereignty energy that we are
heading toward. However, we are still under the auspices of con-
tent and performance standards. I want us to develop what those
are. We are coming into the 21st century where we are looking at
the philosophy, pedagogy, and practices and curriculum of our Ha-
waiian education. We need more conscious involvement in how the
moneys are delivered.

So to those ends, I would like you to be more helpful to our com-
munities, as you deliver. What our experiences are in our rural
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communities, by the way, 17 out of the 30 people that put in the
letters of intent are Hawaiian driven. That’s phenomenal! More
than 50 percent of the movement is Hawaiian, in the charter school
movement. A lot of the immersion schools are going for charter
school status.

But some schools, our rural communities are desperate. They are
asking for us to kokua them. There is not a system to really effec-
tively kokua them in delivery and development of ideas, philosophy
and pedagogy. They know what they need. We just need to develop
a system for how to process this money. And believe me, developing
501(c)X3) might be easy to some people, but it is foreign to me and
foreign to a lot of people. How do we sustain the budgeting and de-
velopment of a 501(c)(3)?

That’s the issue I bring today, is to help our rural communities.
When this bill passes, I have the utmost respect you will work hard
to do this. But our focus in Hawaii and the Hawaiian Island Coun-
cil, we were not able to kokua our community projects, because of
the reading of the bill. We weren’t able to give moneys from the
Native Hawaiian Council. And it really affected us.

So I just want to go on record by saying, please think of the proc-
ess, when the moneys come, of how to distribute it more evenly to
our rural communities that are struggling and allow us to develop
assistance and aid, so that the development of budgeting, 501(c)(3),
all those issues can be addressed more effectively in a Hawaiian
way, so that we are not dealing with trying to catch SAT scores,
which we know are oftentimes irrelevant to the growth and needs
of our communities.

We need to develop a lot more strategic and more mature con-
versation in what Hawaiian education is. And what we have devel-
oped, in the last 15 years, has been profound. But as we enter the
21st century, we need to head toward a more culturally appro-
priate, more mature, more cosmologically aligned principles of edu-
cation. Mahalo.

[Prepared statement of Ms. Meyer appears in appendix.]

Senator INOUYE. Thank you.

Now may I call upon Mr. Matsunami, Principal.

STATEMENT OF LLOYD MATSUNAMI, PRINCIPAL, KEA’AU
ELEMENTARY SCHOOL

Mr. MATSUNAMI. Good morning, Senator Inouye, Senator Akaka,
Representative Mink, staff members.

It is very exciting for an elementary school principal to come this
close and see you up front. {Laughter.]

Senator INOUYE. Thank you.

Mr. MATSUNAMI. I have a very short testimony here, and it is
evidence that was provided by our current grade four students.
When I go back to school today and I explain to them that I was
able to see you, that I was able to talk with you on scores that they
provided for all of us, they will be as excited as I am. Because you
are legislators, icons, for all of us. And so maybe you forget how
exciting it is just to look at you. [Laughter.]

And the children of our elementary school will be equally hon-
ored as I give you this testimony.
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Very quickly, as a title I school, we reported that the average
1996-98 student count, the average number of students scoring at
stanine 5 and above on the Stanford Achievement Test, Eighth Edi-
tion, when the scores were converted to match the subsequent
years SAT 9, that in reading in 1996-98, the score was 24.5 stu-
dents scoring at stanine 5 or above.

In the spring of 1999, the number of grade three students per-
forming at stanines 5 and above increased by 19.6 percent, a phe-
nomenal increase. For math, the average score, 1996-98, was 35.1.
In the spring of 1999, the number of grade three students perform-
ing at stanines 5 and above increased by 18.1.

Our teachers have worked hard in creative ways to support our
students. However, the single most effective reason for the in-
creased number of successful students is due to strategies, class-
room strategies, reading strategies, that were brought to our school
via the Pihana Na Mamo program.

I will summarize the last part. In partnership with the class size
reduction program, we were able to decrease class sizes to what is
evidence of a—first, the research has demonstrated that class size
is the single most important variable for student achievement.
These strategies, coupled with the class size reduction program,
have reduced our class size, K-1 through 3, to about an average
of 20, 21 students.,

And in grade three specifically, where we were having about 27
or 28 students in the fall, what happens in the spring, the count
goes to 30 or 31. This year, because of the strategies, the strategies
and the lower class size, our grade three, for example, is down to
about 20 students.

We ask for your continued support through this bill. I thank you
very much.

[Prepared statement of Mr. Matsunami appears in appendix.]

Senator INOUYE. Thank you very much, sir.

Our next witness, Ms. Kotaki.

STATEMENT OF DONNA KOTAKI, TEACHER, WAIAKEA HIGH
SCHOOL

Ms. Koraki. Aloha, Senator Inouye, Senator Akaka, and Rep-
resentative Mink.

I am happy to see you again, Senator Inouye, I saw you in 1976
when I went to Washington, DC for the bicentennial year. I was
talking to my husband, and he said, don’t forget to say hello to
him, okay? [Laughter.]

I'm a part Hawaiian teacher who currently teaches at Waiakea
High School in special education. I was also a former parent in-
volver and a tutor for Pihana Na Mamo.

Pihana Na Mamo’s theme at Waiakea High School is connecting
our past, present, and future. We feel that this is a theme that our
Hawaiian students need to make the connection. At Waiakea High
School, the enrollment is 2,100. Of that 2,100 students, 10 percent
are special education. And 50 percent of those 210 are Hawaiian
students.

This has brought an alarming feeling to my staff. And we felt
that in order for our students to be successful, we have to work
with their families, and we have. We have done various workshops
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in which we have brought in the staff of Waiakea High School to
teach our parents of their IEP rights. And we brought in commu-
nity members that service Hawaiian communities, like Alu Like,
Oha. And we work with these people in order to help our parents
in helping their children.

We also provide our students with a resource center where they
can receive assistance as far as using the computers, tutorial. We
do it before school, after school and both recesses. We also assist
the teachers in the mainstream, where we go into their classroom
and help the special ed students who are having difficulties.

We also provide support for all teachers and staff through project
Hi’ilani, it’s a proactive behavior support system, conducted by Dr.
Sakai with Pihana Na Mamo.

But there’s lots of stories that I want to share with you, but this
one story that I want to share, is about two boys in 1997, 1998,
who wanted to graduate with their class, but they were two credits
short. It was in mid-May when they came to visit us and said, oh,
we want to walk the line with our class, but we cannot, because
we're going to be short of credits.

I said, no, you can walk the line, because you're special education
and you have special privileges. And they said, no, we want a di-
ploma. I passed my Hawaii State Test of Essential Competencies
[HSTEC], I want to pass my two corresponding courses. These two
boys came in every day for 1Y2 months, both recesses, to do their
corresponding courses. And lo and behold, they walked with their
class for graduation, and graduated. Now they both have jobs, be-
cause they graduated from high school.

One of the boys named Frank, who is the second youngest of five
children; his parents were just elated at the fact that he was the
only child in their family that graduated from high school.

There have been many success stories at Waiaiea High School
because of Pihana Na Mamo. And I'd like to thank you for your
support and the contribution, for your continued support for Pihana
Na Mamo.

[Prepared statement of Ms. Kotaki appears in appendix.]

Senator INOUYE. Thank you very much.

Ms. Torres.

STATEMENT OF LAURA TORRES, PARENT INVOLVER,
MOUNTAIN VIEW ELEMENTARY SCHOOL

Ms. ToORRES. Aloha Senator Inouye, Senator Akaka, Representa-
tive Mink. It is my honor to be before you this morning. And my
son got up this morning and said, Mom, you’re not going to work
today? I said, no, I'm going to be before Senator Inouye. And he
said, no kidding, Mom, no kidding. He thought it was a big deal.
I wish I'd brought a camera. I wish I had one.

My name is Laura Torres, and I am the Pihana Na Mamo parent
involver for Mountain View Elementary School in Hilo, Hawaii. I
am testifying in support of S. 1767. The education of our children,
why should we care? Why should it be so important to us? As a
child, I remember my father as an alcoholic, my parents fighting,
because it seemed they never had enough finances. I remember the
domestic violence. I remember staying home from school at least a
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whole month due to impetigo, because my parents could not afford
for me to receive the proper medical treatment.

We were taught to respect our elders, but we were not told that
abuses by them were not acceptable. A lot of things were hush-
hush, don’t say anything, don’t tell anyone. My perception of life
was specifically to grow up, get married to a man who works in
construction, and who drinks beer and beats me up, to have chil-
dren and take care of their physical needs, get old and die.

But one thing I knew, my parents did love me. Both my parents
dropped out of school in the ninth grade, so education was not a
priority, as much as they valued our safety. I struggled with school
and was unable to catch up with my school work because 1 was ab-
sent a lot. I survived by copying other students’ work. I was never
told that I had the ability to shape my own life.

When I was in the eighth grade, I asked my older brother for
help with my math homework. He assisted me, then he said, do
you know why you're not getting it? It’s because you don’t want to
get it. If you really wanted to do it, you would.

His words stuck with me until today. I've struggled with nasty
words from relatives who said that I was the ugliest, darkest and
the oddball of the family. But in spite of these words, I would have
still thrived on my parents’ love and my brother’s words.

My people of Hawaiian ancestry have low self-esteem. They do
not want others to know about their home life, will not ask ques-
tions, are not aggressive and do not want to participate in public
activities, because they don’t want others to know of their weak-
nesses. But they will get involved with what seems acceptable by
our own kind.

This is the reason we have a high number of drug addicts, alco-
holics and incarceration. A poor excuse, probably so. Nevertheless,
it’s true. Unless we break the cycle, our children will continue to
adopt these ways.

Today I am married to a wonderful man who works in the con-
struction business and who doesn’t drink, he never lays a hand on
me and he loves me with his life. We have two wonderful children
who are pursuing full time careers and college. I've been a Sunday
school sugerintendent for 19 years, a choir director for 9 years, a
State welfare worker for 8 years, and I'm so fully satisfied with my.
life the way it is.

What is my point here? I'm saying that I can do anything I put
my hands to, if that is what I want to do. Accomplishments and
goals are not out of my reach, but are within it. As a Pihana Na
Mamo ﬁarent involver, I have made it my personal mission to first
create hope within the hearts of our children that they have the
potential to shape their own future, beginning today in spite of
their surroundings.

At the same time, I must reach out to the community by getting
involved in activities, make myself known and be available for talk.
When I was being interviewed for this job, I was asked what I
hoped to accomplish here. My remark to that statement was, the
children will just know that there is an Auntie Laura on campus
that they can come to any time and receive a hug or a kind word
of encouragement or even just a smile. Then I believe I've accom-
plished the best thing in my life.
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My fellow workers and I have a passion for our people and their
children. We are committed to the education for alrour people. To-
gether we have and will continue to make a difference.

Mabhalo for the opportunity to communicate our needs and share
our support of the Pihana Na Mamo program. Aloha.

[Prepared statement of Ms. Torres appears in appendix.]

Senator INOUYE. Thank you very much.

Now we will call upon Mr. Damien Kennison.

STATEMENT OF DAMIEN KENNISON, PARENT INVOLVER,
KONAWAENA HIGH SCHOOL

Mr. KENNISON. Aloha Senators and Representative Mink.

I am Damien Kennison, Senior Parent Involver at Konawaena
High School on Hawaii Island, in the district of Kona. I have been
working with Pihana Na Mamo for 6 years.

Pihana Na Mamo has developed a program that is helping to
solve the dilemma that we as Hawaiians are faced with. Our self-
esteem and pride has taken a severe beating due to the loss of our
culture, due to tumultuous changes that have been forced upon us
in the past.

This loss has created a cycle of confusion and misunderstanding
among the general population of Hawaii, a cycle of apathy toward
education, of hopelessness, of acceptance of a way of life that de-
means a people with such a groud past and heritage. Many Hawai-
ian parents do not believe that their child has the ability to go to
college to further their education. They only hope to see them walk
the line and then find them a job and raise a family. This is be-
cause of a cycle of that limits our goals and restricts our ambition.

Pihana Na Mamo has given us an opportunity to break the cycle
and begin to achieve successful goals through educational pursuits.
Pihana Na Mamo has encouraged parents to believe that education
is the key to achieving adequate employment and become contrib-
uting members of our communities.

I'd like to read my closing paragraph on my written testimony
that I submitted. The bottom line is the Pihana Na Mamo is a vital
endeavor, which I feel the Hawaiian people are due. We assist
those students that are unable to take advantage of the educational
opportunities offered by Kamehameha Schools. We have those stu-
dents who need a chance to achieve their career goals and give
back to the communities to foster the values that will raise the sta-
tus of Hawaiians,

It is time for those in authority to take a stand and support the
Hawaiian people in our quest to assume our rightful status in soci-
ety, by providing consistent programs which will guide us into the
new millennium.

Mahalo.

[Prepared statement of Mr. Kennison appears in appendix.]

Senator INOUYE. Thank you very much.

And now may I call upon Eric Edsman and Calvin Kaleiwahea.

STATEMENT OF CALVIN KALEIWAHEA

Mr. KALEIWAHEA. Aloha, Senator Inouye, Senator Akaka and
Representative Mink.
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My whole wrap right here is re-education, is first of all, we have
to re-educate you guys to know who you represent. Because being
in the position you guys have been in for so long, and you've never
had any good in this representation, because all the money that we
give for Congress, the money just, by the time it reaches the Ha-
waiian people, it’s all in our departments. Like now, we’re learning
about money for these re-education program.

The way I feel, you know, because you see the whole picture, this
whole representation, because you guys represent us in the real
body system of humanity, paha. You see, being [term in native
tongue] you guys have the opportunity to see [term in native
tongue] what we are as Hawaiians. Because we come in colors like
the rainbow, like the Japanese from Japan, how are we in America.
No matter what race you are, you're born and raised in the islands,
you're Hawaiian. Because you go to the west, let’s go back to what
Kanahele was talking about, [native word]. Hawaii existed before
this unification in this worldwide system of humanity. We have to
know our culture, our culture is important for keeping this world
together.

We have a thing to do in this worldwide system of humanity., We
have to bring out the Hawaiian in us, so the world can see where
we're coming from. But first of all, you've got to know, that's [term
in native tongue]. Because we’re talking about education. Is this
education going to be for Hawaiians, or are we just going to be in
a class system thinking about [term in native tongue]? It’s a big
description of this whole thing, the American way of education for
us natives, no, us Hawaiians.

The point is that, if we’re going to try to make this a better land,
then we’ve got to get a better class system. Because we're trying
to [term in native tongue]l. We’re supposed to be the richest group
in Hawaii, because we make billions in trust lands, no, we're talk-
ing billions, not millions like Senator Inouye said. You've got $100
million there, $30 million there. The billions we make, and we’re
still thinking about [term in native tongue]. The prisons in our
prison, we get the highest rate in health problems, and we’re sup-
posed to be the beneficiary of a trustee for us. And these fiduciary
duties, let’s get re-educated. Educate me to get out of thinking
about [term in native tonguel.

So you know, [term in native tongue] in the future, you can rep-
resent the [term in native tongue), not what we like. We are [term
in native tongue]. But we don’t play our part in this worldwide sys-
tem of humanity. All you guys do is the secondary re-education,
what, for us guys to be on the same program, go to public school,
get out [term in native tongue]. I be like Kamehameha, be police-
man and fireman, and then you go, you learn how to be supervisor
[term in native tongue].

I mean, if you guys play your job, us guys would be [term in na-
tive tongue] to the world, you come over here and go back with the
real deal. [Term in native tongue] open up the world to know what
we are. You're dpart of us. Youre representing us in Washington.
Make them understand that we play [term in native tongue] part
in this world community. But use us, don’t abuse us. I mean,
enough is enough. In Congress and legislature, you're representing
us Hawaiians for so long.
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I know you're trying to rush me off with it, but I'm just speaking
[term in native tongue] to get the message across to people that it
is Xfrﬁ important for issues of my concern and for all of us.

oha

Senatbr INOUYE. Mr. Edsman.

STATEMENT OF ERIC EDSMAN

Mr. EDSMAN. I want to as:fgou people some questions. Are we
tﬂlk.i,ng affirmative action, rmative action? Can you explain
this?

Senator INOUYE. Well, this is not part of the format, but if you
study the bill that we have before us, there is a provision here that
says Congress does not extend services to Native Hawaiians be-
cause of their race. But because of the unique status as the indige-
nous people of a once-sovereign nation as to whom the United
States has established a trust relationship.

Mr. EDsMAN. Yes; I understand that. But what is happening?

Senator INOUYE. So this is not affirmative action.

Mr. EDSMAN. S?arated, period. So the money is going to come
to Hawaiians. And I did want to get something on curriculums.
Preparation for one, sovereignty, maybe I'm on the wrong track,
annexation, restitution, Indian affairs, and Native Hawaiian edu-
cation. Treason, foreign nation, teaching us their style. We are Ha-
waiians. We want to be taught the laws that have been broken.

I'd like to see this, for 100 years they have never taught any-
thing, even at Kamehameha School. My family always went to Ka-
mehameha School, from the first World War through today. Never
once did they talk about treason, annexation, sovereignty, repara-
tion, all that stuff. That'’s all I just want to put my two cents. Why
isn’t this curriculum taught today in all the schools, all the classes,
to all the children?

I've talked to many a principal, and he just don’t even talk about
sovereignty. They hide the facts. You've got to teach the facts, the
truth, so the kids can learn what is really happening. Do not hide
it. Thank you.

Aloha.

[Prepared statement of Mr. Edsman appears in appendix.]

Senator INOUYE. On behalf of the committee, I wish to thank all
of you for attending this hearing. I can assure that this has been
golt (tgnly moving and inspiration, it has been extremely helpful to

of us.

Before we close, may I call upon Mrs. Mink.

Mrs. MINK. Thank you, Senator Inouye. This has been a very,
very educational meeting today. I've learned a great deal. Perhaps
I lealfx_-yned more than any of you have learned by hearing yourselves
testify.

And so I appreciate the effort and the thoughts and sentiments
that you came to this hearing with. And you conveyed it very effec-
tively. I think I'll go back to Washington better equipped to express
your thoughts and sentiments, as we continue to do this important
worl;x on behalf of the Native Hawaiian people. Thank you very
much.

Senator INOUYE. Senator Akaka.

Senator AKAKA. Thank you very much, Mr. Chairman.
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I just want to say mahalo nui aloha to all of you for particigating
here this morning. What you've done is you've helped us. You've
helped us present our case in Congress, you've done a great job in
your testimony, we've heard your mana’o. And this is what this is
all about, and I want to say mahalo nui aloha to all.

Thank you.

Senator INOUYE. Thank you very much. And in closing, I would
like to make a few observations.

First, in response to a question, I stated what we consider to be
the basic philosophy that we are following, that Native Hawaiians
are the indigenous people of this land, and as such, there is a spe-
cial trust relationship between the United States and Native Ha-
waiians. It is the same type of relationship that exists between
American Indians and the Government of the United States.

Having said that, this may surprise you, but in the past 6 years,
from fiscal year 1994 to fiscal year 2000, the Congress, with your
help, your support, your dedication, and your commitment, we have
appropriated a total of $248,597,612. In this last fiscal year, for
this program that we are discussing today, the Congress appro-
priated $21 million. And just a few days ago, the President signed
a bill in which we appropriated $23 million for the Native Hawai-
ian Education Act.

As Mrs. Mink pointed out, we anticipate, as always, a tough fight
ahead of us. But we do not look upon this as something that we
hope we will pass. We know we will pass it.

[Applause.]

Senator INOUYE. That is a done deal for us, because we are not
accepting any other option. It will pass.

Listening to the testimony this morning, I could not help but feel
rather sad, knowing that even after all the expenditures of moneys
we have made that the job is still not done. It is true that there
are a lot of improvements. The dropout rate is not as high as it was
12 years ago, the absentee rate is not as high as it was 12 years
ago, the college enrollment is more than triple that of 12 years ago.

But I can assure you that your delegation is not satisfied. We are
reminded of a historical fact that about 150 years ago, when a sur-
vey was made in the United States, it was found that the most lit-
erate group of people in these United States were the Native Ha-
waiians of Hawaii. They had the best skills of reading and writing.

And so when you compare it with the statistics of this day, we
are naturally saddened. But we also note that during that period,
the word aloha was not a word of commerce or tourism. It was a
very serious word of love and of the heart. It was at a time when
ohana meant something. Today, ohana is a word we use, but often-
times do not practice here. The family unit should be revived.

We also find that in that period, people talked to each other, they
solved their problems by discussing, something which is very sel-
dom done today, ho’oponopono. We are hoping that through this
massive program that we have established, with your manao, that
fve will be able to restore some of the self-esteem that seems to be
ost.

That is why we get involved in educational programs at your
suggestion, like the building of the Hawaii Loa. With the construc-
tion of Hawaii Loa, the Hawaiian children have begun to under-
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stand that their ancestors arrived here maybe 700, 800 years be-
fore Columbus crossed the Atlantic, a longer voyage and all they
did was watch the stars, and they found Havaiki.

And they are now beginning to learn through the fish pond pro-
grams, long before the western world thought about the word aqua-
culture, there were over 600 ponds in Hawaii, 600. Everything from
freshwater fish, saltwater fish, brackish fish. It was very scientific.
The irrigation system was much more complex and complicated
than the ones you find in Europe.

So there was a time when Native Hawaiians were the superior
people here. And I think that is what they should be again.

A final note, when I first came to Congress, I was asked to serve
as a member of the board of trustees of West Point. Since I was
a junior member there, they gave me the job of looking over text-
books. And as I scanned over the textbooks, I came across one that
was entitled “The Military Strategists of the World.” And they had
a list of the great generals and the great leaders of military strat-
egy, Caesar, Napoleon, Hannibal, Kamehameha. Does it come as a
surprise? Kamehameha. Kamehameha is considered to be the fa-
ther of the so-called military gractice called flanking. In Desert
Storm it was called “Hail Mary.” Kamehameha started that.

We have a lot to do, and a long journey to take. But I can assure
you, this delegation of ours just won't give up. Next year, we will
not only pass the bill, we wilf get you more money. Thank you.

[Applause.]

[Whereupon, at 11:30 a.m., the committee was recessed, to recon-
vene at 3:30 p.m. this afternoon, at the Maui Economic Oppor-
tunity Building, Wailuku, Mauli, HI.]
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ADDITIONAL MATERIAL SUBMITTED FOR THE RECORD

PREPARED STATEMENT OF DaN 1. Sakal, HAwAIl DISTRICT SUPERINTENDENT

Good morning. My name is Dan Sakai, Hawaii District Superintendent. I am here
to testfy on behalf of the Reauthorization of the Native Hawaiian Education Act.

Addressing the needs of Native Hawaiian children has long been the special con-
cern of Hawaii District Schools. Recognizing that a substantial proportion of these
children has not achieved at levels that other groups do, schools in the district have
sought additional resources to support the learning of these children, through ap-
proaches that honor and value the Hawaiian culture.

Obviously, this is no easy task at a time that the State of Hawaii experiences eco-
nomic austerity. Still, the spirit and dedication of our educators who are committed
to helping these children have resulted in remarkable projects and efforts. Unfortu-
nately, although the educators, families, and communities continue to strive for
quality responses to Native Hawaiian children’s needs, and that existing resources
have been stretched as far as possible, it is clear that additional resources are re-
quired if further progress toward equity of opportunity for achievement is to occur.

First, we need to develop the pool of professional educators who are knowledge-
able about Native Hawaiian culture. By supporting the capacity for continuous
teacher recruitment, the Department of Education, will be able to assign personnel
able to customize educational responses within a cultural context.

Second, we need to have resources necessary for the development of rigorous
standards-based curricula, delivered through culturally sensitive instructional prac-
tices and conditions. When Native Hawaiian children have opportunities to connect
their culturally based prior knowledge to new ideas and concepts, we increase the
likelihood that these children will successfully master the ideas and concepts.

Third, we need resources to develop the means by which Native Hawaiian stu-
dents with diverse learning needs may be assessed and addressed. This includes
necessary professional development for teachers, so that teachers; are supported in
their development of necessary interventions and enrichment practices that accom-
modate the learning needs of these students from remedial to gifted.

Fourth, we need resources to strengthen linkages between schools, families and
Native Hawaiian communities so that the support of student learning extend be-
yond the school. As it is said that a whole village is needed to teach a child, we
need to be able to actualize a bigger vision for the facilitation of Native Hawaiian
student learning through partnerships and projects.

Finally, we need to have resources that will enable the assessment and evaluation
of our support efforts for necessary adjustments or additions as part of our continu-
ous improvement commitment to our Native Hawaiian children. We need to be sure
that our efforts are not temporary or short-lived.

Hawaii District is committed to the notion of support for the learning of all chil-
dren. But clearly, because of the. special conditions and needs of our Native Hawai-
ian children, we need additional resources to be able to accomplish our goal. We
urge the reauthorization of the Native Hawaiian Education Act and the allocation

67)
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of needed resources that will allow the Department of Education to extend and en-
hance work to support our students.
Thank you for this opportunity to share my thoughts.

PREPARED STATEMENT OF DR. ROSE TSENG, CHANCELLOR, UNIVERSITY OF HAWAIl AT
: Hiro

Good morning Senator Inouye, Senator Akaka, Representative Mink, and Rep-
resentative Abercrombie:

I am testifying in support of S. 1767, which reauthorizes the Native Hawaiian
Education Act.

At the University of Hawaii at Hilo we are committed to continue to develop an
institution that respects an responds to the educational issues of Native Hawaiians
at both the higher education and lower education levels.

At the University of Hawaii at Hilo we are developing many new partnerships
and initiatives which begin to make our resource base one that our institution will
attract students internationally and locally. We are especially appreciative of your
support in a number of federally supported projects and ﬁmg‘?ms, one being the
Center for Gifted and Talented Native Hawaiian Children, Na Pua No'eau.

We are delighted with the results of the past 10 years and the increasing numbers
of students and parents who are now successfully matriculating through higher edu-
cation. Many are attending the University of Hawaii at Hilo and are aspiring for
educational and career goals which they would not have considered without the
work of the Center.

We recognize that the work is not done and there are still many more students
and families who need to have access and opportunities to education enrichment.
We believe that, the reauthorization of the I‘&tive Hawaiian, Education Act would
allow the center and other programs supported by the Native Hawaiian Education
Act to begin to make systemic and community impact in order that the demo-
graphics of Hawaiians in education will change in a positive way.

Again, my sincerest mahalo to you for your support and leadership in Congress.
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‘Aha Ho’ona’auao ‘Oiwi Hawai’i
Native Hawaiian Education Council
Hawai'i Island Council

Subject: Senate Bill 1767 - Reauthorization of the Native Hawaiian Education Act
From: Joshua K. Akana, Chair, Hawai’i Island Council
Native Hawaiian Education Council
Address: P. O. Box 6291, Kamuela, HI 96743
Contact: Phone: (808) 885-5291, E-mail: jjakana@pgte.net, FAX (808) 885-6291

Aloha kakahiaka and mahalo for the opportunity to present testimony on Senate Bill 1767, in
favor of the Native Hawaiian Education Reauthorization Act. My pame is Joshua K. Akana.
T am chairman of the Native Hawaiian Education Hawai'i Istand Council I have served as
chair since its inception in January 1996.

As the Improving America’s Schools Act of 1994 prescribed, Hawai'i Island Council set out
to assess the educational needs of Native Hawaiians. Our first task was to develop an
inventory of programs and services available on the island of Hawai'i that specifically
addressed the needs of Native Hawaiians. The island of Hawai'i is the largest in the Hawaiian
chain with 4,028 square miles of varying climatic conditions and diverse land formations.
More than 22% of'its total population are Native Hawaiians, in 2 unique blend of rural, resort
and agricultural lifestyles. Council members viewed the work ahead as monumental but most
importantly as an invaluable step toward self-determination. After a year of information
gathering, what emerged between programs funded and categorized in the Act was an
impressive list of new programs launched by community paractitioners, sometimes sustained
by sheer will and dedication. Besides being community based, they share commonality in
curriculum content based on traditional cultural practices, language and mores. These
“commumity-based, culturally driven” programs serve students of all ages, including those at

File; Testimony Senute Bill 1767
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risk. Its cultural content demands the involvement of knowledgeable practitioners and the
wisdom of kupuna, our senior community members.

From this research and invemtory data the Hawai'i Island Council identified specific needs as:

* . Effective support for “community based, culturaily driven™ programs to:

1. Encourage partnering and collaboration.

2. Develop a Jine of communication between programs.

3. Asdist with the development of an effective asscssment tool.
4. Develop a grant directory and grant writing skills.

5. Lobby for & charter school bil/amendment.

*  Teacher Training Program to familiarize teachers, especially new incoming teachers,
with their surroundings. Teacher certification upon successful completion is also
recommended.

*  Literacy and corrective reading skills for all ages. A remedial reading program for
new college applicants is sorely needed to assist those who are ill equipped.

*  Better communication between programs and agencies.

*  Collsboration and partnering between programs and agencies.

* A mentoring program.

¢ Culturally sensitive carly education programs, age 0-5 and support for their families.

*  Career, lifeskills and higher education counselling.

*  Effective culturally sensitive curriculum for at-risk students and their families.

Following the first year of inventory and assessment, Hawai’i Island Council has:
*  Issued two reports to the Secretary with an evaluation of our research effort snd a
commendation to include all of the sbove.

File: Testimooy Semste Bill 1767
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*  Held a weekend workshop for leaders of community based, culturally driven
programs to kukakuka, discuss the nesds of their projects.

*  Produced a video documentary of “Kanu O Ka Aina - Education for the 21st
Century.” All phases of the project from content to graphics were created by
smdents from Kanu O Ka Aina Hawaiisn Academy, a schoo] within a school at
Honoka'a High School.

*  Collaborated with ] Ke Ao and University of Hawaii, Hilo to present “New Visions -
The Search for Innovative Schools* for educators and parent support groups.

*  Collaborated with Ka’u Schools and Queen Liliuokalani Children’s Center in a
day-long Teacher In-Service pilot program for Ka'u School. The event focused on
the history, local legends, and landmarks of their district from mawka to makai, the
mountain to the ocean. Commmunity cultural practioners were enlisted to share their
knowledge and their craft. ' ’

* Lobbied and gave testimony in support of charter schools.

*  Participated in the World Indigenous Peoplc’s Conference in August.

Presently, Hawai' Island Council is:

*  Creating an educational Website specific to Hawai'i Island. The site will provide a
mode of communicating for communities, cducators, programs and services.

. HupmposedaTuchuTnixﬁnnggxmdaigwdlpedﬁuﬂyforemhsclml‘
district in conjunction with the State Department of Education to be in place by the
year 2001.

*  Increase council membership for 2 broader effort toward the larger community and
to address necds of at-risk and carly education students.

File: Testimony Senate Bill 1767
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Senate Bill 1767 - Reauthorization of the
Native Hawaiian Education Act Page 4

The results of our effort barely scratches the surface for a final determingtion that will
effectuate education for future generations of Native Hawailans. Resuthorization of the
Native Haweiian Education Act indicates a genuine conoern for the challenges we faoe today.
We aren't seeking a magical formula or a definitive answer to all our nceds. We do want to
be absolutely certain that all the stones arc uncovered, that all the needs are addressed, that sft
the gaps are filled. It's the work we are tasked to do.

Mahalo a I how.

File: Testimeny Senzie Bill 1767
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Dr. David K. Sing
Director
N3 Pua No‘eau
Center for Gifted and Talented Native Hawaiian Children
University of Hawai'i at Hilo

Aloha Senator Inouye, Senator Akaka, Representative Mink and Representative
Abercrombie,

Good morning! Let me begin by expressing gratitude on behalf of the more
than 19,000 students and their families who have participated in Na Pua No‘eau,
Center for Gifted and Talented Native Hawaiian Children, programs over the past
10 years throughout the State. Your leadership in Congress has resulted in many
new education initiatives and innovations which positively impact on our native
Hawaiian population.

I will be sharing my time with Dr. Alapa Hunter, Assistant Director of
Programs and Dr. Darlene Martin, Assistant Director of Research and Evaluation.
I want to briefly testify that the Native Hawaiian Education Act has provided
Native Hawaiian Educators like myself an opportunity to help to design, develop
and implement curriculum and instruction models that makes sense and make a
difference for Hawaiians. As we speak of sovereignty and of self-determination we
are actually talking about opportunities like the Native Hawaiian Education Act
affords in developing goals, objectives, strategies and resources for our own Native
Hawaiian community. As much as public education is about serving the broader
population, we know that historically, its system, has not been successful in
creating a learning environment that fosters the academic success of Hawaijian
students, as is evidence in the demographics on Hawaiians.

Over the past ten years, the Native Hawaiian Education Act has allowed
programs like Na Pua No‘eau to begin to design appropriate educational models
which builds upon the strength of ita culture and people and to better utilize its
human resources that would begin to resolve community, state and national issues.
While we have been successful in doing that, the Center’s impact is limited to the
number of students it’s able to serve annually. There are many more students and
families that continue to have needs that can be addressed through our Center.
Our Center has been successful in designing these models and implementing
impactful programs and thus, request the reauthorization of the Act in order that
over the next ten years we can be working with public education and other
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organizations to infuse the successful practices we are realizing with Hawaiian
students.
Continuing Needs in Gifted Education

When we first opened our Center 10 years ago, among others, we found the
following specific needs:

* As a group, Hawaiian students did not have the same amount and kinds of
educational enrichment opportunities as other student groups. The
opportunities and levels of student aspirations and achievements were below
parity.

* There was underrepresentation of Hawaiian students in state-sponsored,
gifted and talented programs and an overrepresentation of Hawaiian
students in remedial and special education programs.

® Many Hawaiian students and their families couldn’t even begin to believe
that they had the potential to become a doctor, engineer, or teacher. Most
had neither visualized these paths nor had any personal contact with
Hawaiian role models in those professions.

Today, through our work, we have found that conventional models and
measures still do not provide sufficient information or opportunities for native
Hawaiian students to demonstrate their potential. While much educational
initiatives at the local level continue to incorporate instructional and learning
strategies to meet our diverse student population needs, the initiatives have yet to
be felt system wide.

Thus, despite the strides we’ve taken, the needs for native Hawaiians in
gifted education continue. The attitudes and perceptions that Hawaiian students
have about their abilities and potential are often blurred by the societal challenges
Hawaiians as a people have faced. The needs of Hawaiian students in gifted
education continue to revolve around how their gifts and talents are defined,
recognized, and nurtured. They need to know that they have potential for
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outstanding performance and are capable of doing so. Students themselves,
educators, parents, and communities need to be more aware of and know of the
expanding theoretical and operational definitions of giftedness; additional and
different ways to recognize potential; delineate and use qualities of programming,
curriculum, and instruction that produce optimum learning.

The Impact of the Center’s work the past ten years

Within the past 10 years, some of the crucial works conducted include the following:
¢ Development of a program continuum for students that range from
enrichment to intense specialization.

* Development of a program model that weaves conditions, which optimize
learning for Hawaiian students, and best practices found in gifted
education.

» Establishment of Center Quireach Sites on Maui, Moloka‘i, O‘ahu, and
Kaua'i.

» Direct programming for approximately 2,500 students per year statewide,
inclusive of Hawaiian students from various mainland communities.

* Qualitative research study on the giftedness construct as perceived by the
Hawaiian community.

* Development of more culturally sensitive assessment practices for various
Center programs.

* Qualitative research study delineating promising qualities for effective
curriculum design.

* Establishment of school and community endeavors in providing educational
enrichment to mere Hawajian students.

¢ Developed and maintain a network with other national and international
educators in native and gifted education.

* Supported the adoption of Center programs in Saskatoon, Saskatchewan,
Canada.
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Our known impact to date revolves mostly around our students. Parents,
educators, and communities are soon to be systematically involved in our impact
assessment. As we spoke with the students who have participated in Na Pua
No'eau programs, they tell us that:

* the more they participate, the greater the positive influence in what they do

(i.e. speak up more in class, become more responsible at home and in school,
ete.)

* having participated in N& Pua No‘eau programs, they seek other
educational enrichment opportunities not thought of before (e.g. apply to
Kamehameha Schools, get involved in other Center programs, pursue
extracurricular activities)

¢ gain a greater awareness of and appreciation of the Hawaiian culture and
values

* have a better sense of themselves that permeates into other situations.

Additionally, for the students who reparticipate and progress through the
various programs, they tell us that the many experiences of the wide variety of
programs and resources have allowed them to, to name a few, venture over volcano
flows, navigate ocean voyaging canoes, develop web sites and create original art
pieces. These experiential learning opportunities have motivated them to learn for
learning sake and expanded their areas of education and career interests. They say
that these opportunities have allowed them to sit shoulder to shoulder with
geophysicists, navigators, medical doctors, accomplished artists, teachers as they
steer their course toward edur=tional and career goals far beyond what their
parents may have dreamt.

Through the expansion of Center sites and community development
. endeavors, at this time we can guess that Center impact has begun to influence a
broader arena.
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What lies ahead?

We have found that the program activitiee that nurture them as individuals
in the talents and interest that they are still discovering best enhance the gifts and
talents of our Hawaiian children. We have found that it is clearly not a case that
some children are gifted and sorme aren’t, rather that there are so many of our
Hawaiian children who have great potential but for many reasons are not provided
challenging, educational opportunities. We do know that our Hawaiian children
have great abilities and talents, are capable of outstanding performance, and will
become contributors to our society in many positive ways, unlike what traditional
education has told us.

In looking around at what we do, we find that we are the only ones
addressing Hawaiian education and gifted education issues in a comprehensive
way. The Center needs to continue it’s work in refining the best conditions for
students to nurture their talents, to develop additional and different ways to
recognize potential, eontinue with community endeavors to develop resources and
maintain partnerships particularly with the university for the use of their faculty
resources and facilities.

In the coming years, we will focus on:

* The design and development of products for dissemination.

* Collaborate with more local schools to help improve school climate and
learning activities by attempting te replicate successful practices at Na Pua
No'eau. '

¢ Provide training to teachers who are interested in developing more effective
instructional skills and attitudes, and in designing curriculum.

* Respond to community requests in developing their educational enrichment
activities modeling Na Pua No'eau programs and developing infrastructure
utilizing their own resources to sustain their projects.
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¢ Continue our partnerships with schools and organizations statewide,
nationally, and internationally.

At a time when the many needs of a very diverse student population outrun
our systems’ preparedness and resources, Ni Pua No'eau can become a more
important part in the education for Hawaiian students as we continue our work
with the students, their families, and their communities. We know that in the
effort to meet the education needs of all students, mainstreaming gifted or
culturally diverse students at the school levels often finds educators face-to-face
with issues ranging from staff development needs to the consolidation of special
program funding. Qur future endeavors will be to provide special opportunities for
students in supplemental programs outside of their regular school systems as well
as developing partnerships with schools, teachers, and community to provide
training in those aspects of Hawaiian and gifted education not available to them.
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Dr. Darlene E. Martin, Assistant Director for Research & Development
Na Pua No‘eau
Center for Gifted and Talented Native Hawaiian Children
University of Hawai'i at Hilo

Aloha Senator Inouye. Mahalo for this opportunity to provide you with some information
on our progress. Dr. Sing, our Executive Director, in his August 1999 testimony outlined
what we felt were the needs of Hawaiian students in gifted and talented education and
also provided a more system’s view of the Center's impact. Consequently, at this time |
will elaborate upon that testimony by informing you of our particular efforts concerning
our student impact studies.

Impact Studies, Phase One. Our student impact studies were designed in three phrases.
The first phase was conducted back in the spring of 1995 using a mail-out questionnaire
to a representative sample of 228 students from which we obtained a 61% response
rate. More details regarding the methodology and results are reported elsewhere and
available upon request. However, to briefly summarize what we learned then, | reiterate
the following key ideas:

« The more students participate in Centsr programs, the greater the positive
influence in what they do (i.e. speak up more in class, become more
responsible at home and in school, etc.)

» Having participated in Na Pua No‘eau programs, they seek other educational
enrichment opportunities not thought of before (e.g. apply to Kamehameha
Schools, get involved in other Center programs, pursue extracurricular activities
provided in their schools and communities)

. Galin a greater awareness of and appreciation of the Hawaiian cuiture and
values

« Have a better sense of themselves that permeates into other situations.

In phase one we merely desired to determine (a) whether we were meeting one of our

Center goal which is to increase enrichment educational opportunities for students and

g)) to know if students were making connections with any or all components of the Na
ua No'eau Program Model.

Phase Two. Phase two was a more in-depth investigation that built upon what we
leamed in phase one. Phase two was designed with an assumption in mind, the
assumrpupn that with more student patticipation in Center programs, the greater the
Center's influence would be (i.e. reparticipation was a key idea learned in phase one).
During the 1996-97 program year, approximately 20 select students with a history of
various program participation were interviewed to ascertain the specific ways in which
they were influenced.

Thesae students told us that:

* They were allowed, to name a few, to venture over volcano flows, navigate
ocean voyaging canoes, develop web sites and create original art pieces all the
while learmning more about their Hawaiian culture.

* These experiential learning opportunities have motivated them to leam for
leamning sake and discover areas of great interests.

* They also noted their personal relationships developed with their na
kumu—accomplished artists, a geophysicist, navi%ators, university professors,
medical students and doctors, and teachers—as they contemplateJ)
educational and career goals far beyond what they and their parents may have
thought possible.
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Noelani Puniwai is somewhat typical of the way in which the variety of experiences and
reparticipation cumulatively built upon the educational persistence of na haumana and
their families. Noelani is currently attending the University of Hawai'i at Hilo and
progressing along with her college plans. Her Na Pua No‘eau Student History Profile
ists information regarding her F_rogram participation and the excerpted section (of a
chapter to be published) reveal in more detail the specific ways in which her educational
choices were Influenced (see Appendix A).

Perhaps most surprisingly in what we learned from phase two, was the fact that several
of the students recalled and cited specific, one-time events (as opposed to the variety
and continued series of program participation) that have been most infiuential in what
they were doing. For example, as a Na Pua No'eau student who witnessed the
graduation of medical students at the John A. Burns School of Medicine, this event was
crucial for one student who, at the time of the interview, was studying at a northwest
college for a technical position in the medical field. For another student, three specific
events seemed most crucial in her decision and ability to attend Hawaii Pacific College
in pursuit of a science-related college degree. These events, as a Na Pua No‘eau
aquaculture student, were: (a) the feeling of fishpond sediment cozing between her
fingers and wading in water up to her knees, (b) the encouragement received and her
achievements recognized by her then kumu Dr. Kevin Hopkins, and (c) the awarding of
Center cettificates which she since had kept and brought with her to the phase two
interview.

For yet another student, the story of Kanoa Nelson is shared. At the age of 17 years the
first time program participation for Kanoa was Ho'okalai, Summer Institute. This program
with kumu Alapa‘i Hanapi proved to be a turning point in his life as the attached article in

pendix B reveals. At the time of his phase two interview, Kanoa was featured in a
local television news broadcast which reported on his first professional, art show at
Kapi‘olani Community College.

Phase Three. From previous attempts at ascertaining Center impact, we know that
several factors are key:

* Reparticipation

* Presence of specific “turning points”

* Aspects of Na Pua No'eau Program Model.

With mounting documentation that indeed we are effective in nurturing the potential of
our students, in phase three of the impact studies we are now attempting to contact all
students, if not most, who have participated in any Center programs and “graduated”
from Na Pua No‘eau. Phase three will be conducted in order to:

1. validate previous findings

. gain a more intimate understanding of underlying circumstances that allow students
to realize their potential

3. Better gauge our efficacy by turning our attention toward long-term impact.

This final phase will be conducted within the next two to three months and will involve
mail-out questionnaires and phone contact. Because of recent staff accomplishments in
ensuring the accuracy and comprehensiveness of Center database, we are now able to
proceed. Na haumana wiil be asked to:
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« Tell us what they are currently doing (i.e. going to school, participating in school
or community organizations, working, began a business, raising a family, living
outside of Hawal'i, etc.)

« Recall their programming experiences with Na Pua No‘eau
* |dentify what about Na Pua No‘eau that to this day worked best for them

« Tell us what, if any, influences Na Pua has had in what they accomplished thus
far (goal-setting, pursuit of an interest area, etc.)

« Offer specific ways in which Na Pua could have further developed their interests
and abilities

» Offer any other mana‘o that they may want us to know.

Findings from all three ghases of the impact studies will be integrated with a Center
report chronicling the 10-year development of Center programs and student participation
in these programs. Student c_lemograf)hlc information (gender, grade level, and
community representation) will be included in this document revealing who the students
are and where they come from. The appendices offer a sneak preview. Currently we
have a database record of 5,248 students who have ramcnrated in Center programs
(this number excludes some students). An additional count of 8,319 students reveals
multiple program participation by these 5,248 students.

Woe look forward to the completion of this benchmark document because we feel it will
help us to refine our continuing efforts in meeting the learning needs of our children.

Thank you for your concern and congressional leadership.
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Appendix A

Noelani Puniwai — Student History Profile
Noelani Puniwai — Excerpted Section

STUDENT HISTORY PROFILE
Student Information

wai, Noelani P. (Noe) SS#:

P. O. Box 467 DOB: 07/21/78 1st Program Date: 07/22/90
Kurtistown, HI 96760 Gender: F

. ID#: 782978

School: University of Hawai'i at Hilo Grade: G
Head of Household: Puniwai, Judy Res: 808-966-6356

Bus: 808-969-7455

Other Guardian: Puniwai, Gary Res: 808-966-6356

Bus: 808-967-8844

Lives with: Parents

Student History

Class Program Location Date Da!s
Hokile*a Summer Institute Hilo 07/22/90 1
Hawai ‘i in Profile Summer Institute Hilo 07/22/91 12
Hawai‘i Hawatian Style 1 Summer Institute Hilo 06/15/92
Super Creativity Saturiay Enrichment Hilo 11/21/92
Super High Day (SHD) Enrichment Hilo 01/28/93 i
Super Science Saturday Enrichment Hilo 02/20/93 1
Mo'dlelo Summer Institute Hilo 07/11/93 14
Super High Day Enrichment Hilo 01/28/94 1
Social Studies Na'imiloa Waiakea High 07/01/94 School year
Historical Drama Summer Institute 1T Hilo 07/01/94 19
Wildemess Trek Project Ho*omau Major Islands 12/03/94
Wilderness Trek Project Ho*omau Hawai'‘i 01/13/95 4
Hawaiian Language & Enrichment Hilo 01/27/95 1
Leadership (SHD)
Wilderness Trek Project Ho'omau Hawai‘i 02/17/95 4
Wilderness Trek Project Ho‘omau Hawai‘i 03725/95 3
Social Studies Na‘imiloa Waiakea High 07/01/95 School year
Super Makahiki Day Ni‘imiloa St. Joseph High 12/06/95 1
HITS Conference Project Ho*omau Major Islands 12/16/95
KiA'i& Enrichment Hilo 01/26/96 1
Mo‘dlelo (SHD)
Marine Science Mentorship Project Ho'omau Hawai‘i 06/18/96 13
(Dr. Brian Tissot)
Total Days 89+
Post-Program & Professional Development
Manne Biology Major Undergraduate University of 08795 School year
(Dr. Brian Tissot) Hawai‘i at Hilo
Marine Science National Exchange University of 01/98 Spring
Program Western semester

Washington




Noelani Puniwai — Excerpted Section

Noelani Puniwai is now attending her second year at the University of Hawai'i at
Hilo. She is majoring in marine science and receiving guidance and instruction from a
former NPN mentor, Dr. Brian Tissot. Noelani is also currently one of eight selected
students from across the nation who in her spring 1998 semester is studying in an _
exchange, marine science program at the University of Western Washington. Noe is
someone of multi-interests and talents who, in her own words, “came [to Na Pua No‘eau]
very shy, motivated but not focused” at the age of 13 years.

| was doing a lot of things...leamning about different things...| wasn't

aware of issues at that time. Summer Institute onened me ur to

issuss...meeting more people. | was [before NPN] more secluded.. [at

Summer Institute] | learned how friendly people can be, how to share my

thoughts and feefings and not to be ashamed and shy...not just think

about yourself but that you're gart of a group...exposed to what | didn't

know because there were all these people who knew more than me, more

of other things made me want to be more educated, to learn more. |

would be a very different person without NPN...kumu (teachers), friends

helped me to decide where | want to go. | love the ocean, to leam

different aspects of it...sailing, aquaculture, growing things in the water.
When others said to her science was not for women, NPN kumu and NPN peers said
“get what you love and go from there”. NPN kumu have also “opened ways" for Noe to
explore her Hawaiianess as she says she wasn't raised in the traditional Hawaiian
sense.

Now thoughts of obtaining a master and doctorate degrees are present however,
Noe has expressed a clear conviction to be fluent in Hawaiian, have a marine science
degree and teaching certificate so that she can teach others what she knows. The
Hawaiian language is a part of who she is and is valuable to her when referring to the
chants, songs, and stories which are related to her areas of interests. The Hawaiian
Rerspectlve of the ocean, “how kumu Kaipo showed me to bond with the ocean and

ave that water connection”, is as |m[por1anl to her as the academic approach to science.

At present Noe says, there are very few Hawaiians in marine science. From what she is
aware of, she is one of three at UHH. Noelani further says,

People don't know much about physics...they want to save the

environment but they don’t know how it's formed...we need to learn how

to better regulate rather than saying can't fish or kick people out... the

ocean is something we're just leaming about within the last 50 years...and

where we see human impacts: green house effect, pollution, over fishing.

My major effect [contribution] will be teaching people about the ocean so

they can figure out how to save it. We're still in the leaming process so

we need to get the awareness.

_.Noe's first learning experience with Na Pua No'eau was aboard the Hokale‘a
(vorY.agln canoe) leaming about “the stars, ocean and the waves". She continued her
participation with Center programs at various levels of intensity by attending programs
as Super Enrichment Saturday and qqglifyirlz? for Summer Institute, Project Ho'omau,
and a marine science mentorship position. Noe also "gave back” by being a teacher
assistant during the Super Science Saturday held on February 25, 1995,
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Appendix B

Kanoa Nelson — Newspaper Article

Kanoa Nelson - Student History Profile

Hawaiian Youth Dlsplays Artin Library

Kup\ o S<p- Vo, \997

By Daisy Carvajal
Production Editor

Kaoos Nelson is 2 young and lalented
artist that continues 1o preserve the
Hawaiian culure through his cre-
sdons of woodcarvings, paintings,
and drawings. His focus cnhances a
theme that he fecls may strike many
Hawaiians. Neison calls it “Touch of
Hawaii.”

Nelson began o shine st the early age
of 17 when be first staned carving.
He grew up in Kapahulu, graduated
from Kalani High Schoal, and now
resides on Windward side.

Nelson has had his share of trouble
with » number of arrests in his past.
David Behilke, antinsteuctor at KCC,
explains that Nelson's mother, Niki
Miller. is very happy to sce that his
lifc is fioally turning around.
Nelson's mother entered him in the
Ns Pus Noe'aw program for gifted
and talented Hawaiian kids on the
Big Island where he took carving
chasges.

“Jum recenily,” Nelson said, “ [ re-
ceived ¢« hundred dollar award from
the Sunshine Gallery Windward Art-
ise.” He adds that he just entered 2

few more curvings a1 the Japancse
Council of Commeree.”

Nelson has already completed 12
different forms of wood carvings,
some of which are displayed here at
KCC library along with a nurnbey of
paintings. Among the rost common
woods used in his carvings is Milo.
*“It takes about a solid three weeks
for me to complete 1 wood carving,”
said Nelson. *1 do most of my work
o0 Molokai at a place called Aha Ino
because it's pear the ocean™ said
Nelson.

Nelson, now 21. plans to pursue this
talent as a career. Right now he is
enjoying himsell as be transports
himself with » skateboard. He will
continue 1o carve with the help of
his teacher. Alapai Hanapai. “Hope-
fully,” Nelson adds, "] can make
money, so ] can travel.”

1 Ock. ]97°
N Pua No'ea ,
Ka W' G\ X
Ni Pua No'ean, Center for Gifi-
ed and Taleniod Native Hawaiian
Children, is accepting applications
for its Super Enrichment Sarurdays
. program. Students of Hawaiian |
" ancestry in ;ndu K-12 ne ell;l
! ble to panicip For ap
" forma. contact Ni Pua No'eau on
! the following island: Hawai'i
(Hllo) 933-7678, O'shs 956-9410,
M-n 242-6153, Kana'i 245-5042.
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STUDENT INFORMATION

NELSON, KANOA M (KANOA) SS#: - -
46-274 AHUI NANI PLACE DOB: 02/15/76
KANEOHE, HI 96744 Gender: M

o] ID Number: 322306

School: KALANI HIGH Grade: G

Phone Numbers
Head of Household: NELSON, NICOLA Res: 808-236-3457
Bus: 808-247-4466

Other Guardian: , Res: 808- -
Bus: 808- -
Lives with: MOTHER

Class Segsion Location Date Days

Hilo........... 06/21/93 12
Hilo........... 12/11/93 1
Moloka™i....... 01/15/94 2
Moloka™i....... 03/12/94 2
Kaua“i......... 05/14/94 2
Hilo........... 07/11/94 19
ALL......ccou. 07/31/94
Major Islands.. 12/03/94
Hawai“i........ 03/24/95
Hawai™i........ 04/21/95
Kava“i......... 05/12/95

IR N

*
MEIONINIMNNR RN

www

»
)

Attended Total days attended 47
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Testimony

Provided to the members of the Senate Appropriations, Subcommittee on Labor,
Health and Human Services, Education and related agencies.
by:
Namaka Rawlins, Director
‘Aha Pionana Leo

Topic: Native Hawaiian Education Act
1 December 1999

Alcha mai kiakou e ke Kdmike Kuleana ‘Oiwi ‘Amelika a me na kiko'o:

[ am Namaka Rawlins, Executive Director of the ‘Aha Punana Leo, Inc. [ am here to
testify in support of Senate Bill 1767, Native Hawailan Education Reauthorization
Act.

The "Aha Panana Leo currently receives federal funding under three (3) Sections of
the Nalive Hawaiian Education Act for the integration of language, culture and
‘ohana into education. Section 9205, Native Hawaiian Family Based Education
Centers; Section 9206, Native Hawaiian Higher Lducation Program; and Section
9209, Native Hawaiian Curriculum Development, Teacher Training and'
Recruitment Program. We have made considerable progress in the long process of
reestablishing education through the Hawaiian language, a centuwry after
government closure of the Hawaiian medium schools. Much of owr progress has
been due to working together with others both here in Hawai'i and beyond Flawai'i.

The heart of the 'Aha Panana Leo program is its Native MHawaiian Family Based
Education Centers. Our organization began in 1983 as a coordinated grassroots
statewide effort to assure the revitalization of the Hawaiian language and with it
education through the Hawaiian language. We opened our first preschool in 1984
with no funds but a determination to succeed. Within three years we had spread to
all counties of the state and were entering the public school system. Five years later
we received our first federal assistance under the Native Hawaiian Education Act in
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2 Nimaka Rawlins - Native Hawaiian Education Act

1989. We now have fourteen Family-Based Education Centers. Eleven of these are

Pinana Leo preschools, which then feed into a system of streams of Hawaiian
Language Immersion Schools developed by the State of Hawai'i in response to the
need to continue education through Hawaiian. This statewide stream of public
schools is also served by us as a follow up program, primarily with curriculum
materials, teacher training and technology.

Our three other family based centers are part of a program to provide innovative
“out of the box” models of infant through grade twelve education through
Hawaiian. Located on three separate islands, these are operated in partmership with
the Department of Education and the University of Flawaii at Hilo's College of
Hawaiian Language laboratory school program as well as other local partners. The
focus within these model schools is innovative educational techniques and the
elimination of educational system institutional barriers that prevent development
of Native Hawaiian family-based education through the Hawaiian language and
culture to its maximum potential.

Today there are some 2,000 students enrolled in Hawaiian medium schools in
Hawai'i. This past year, the first eleven seniors in the Flawaiian medium school
system graduated from high school, including five from one of our partership’
laboratory model sites. 1 am proud to report that these five students, not only
continued on to college, but that all were enrolled in college courses while still
seniors with grade point averages from 29 to 3.5. Furthermore all passed the
English composition qualifying examination which so many Native Hawaiian
students educated in English find difficult.

Our second area of federal funding is higher education scholarships. The 'Aha
Ponana Leo has long been concerned that one’s connection to Hawaiian culture and
the Native Hawaiian community is often in inverse proprotion to the amount of
education one has. This, we see, as very dangerous for Native Hawaiians both as a
community - and as. individuals. Our college scholarship program focuses on
simultaneously addressing higher education development, Native Hawaiian
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cultural development, - and Native Hawaiian family development. This program
has grown out of the structure of Pinana Leo family-based program centers,
especially a requirement that parents take classes to increase their knowledge of
Hawaiian for practical application in the lives of their children. Many of these
parents began expanding from on-site parent classes to attending a college Hawaiian
language classes. This led to a familiarity with higher education and often to taking
cowsses in other fields which eventually led to major career changes in their lives.
Many of the people that work in our offices are parents of children who developed
skills at the university level after initially attending the university for Hawaiian
language classes.

Our scholarship program is thus based on our expericnce with Hawaiian families,
rather than based on lraditional college scholarship programs for minorities. Our
scholarship recipients, even those attending mainland colleges, take Hawaiian to
fultill college second language course requirements, sometimes through swuner
courses here in Hawai'i. They continue to study the Hawaiian language and culture
through their entire college undergraduate and graduate career as they pursue their
particular choice of major. This assures that these students remain connected to,
and grow in, their culture, and not grow away from it as they pursue diverse new
knowledge and skills. It also assures that once they graduate, they can provide their
services to the Hawaiian community through its own indigenous language.

The connection to the Hawaiian community and its focus on the family is also
maintained by requiring a family member of each scholarship recipient to take
formal ‘Aha PGnana Leo provided courses in Hawaiian language. This gives
parents insight into the nature of self and cultural reflection as well as studying
expected of college students. This also provides a shared experience and strengthens
family communication.

Another unique feature of our scholarship program is recipient gatherings to
discuss not only their own individual progress, but issues of importance to the
Native Hawaiian communily as a whole. These gatherings arc conducted through
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the Native Hawaijan language and culture at an 'Aha Piinana Leo mode] school site
and demonstrate the compatibility of contemporary life with daily living of
Hawaiian traditions.

Our third area of federal grant support - Native Hawaiian Curriculum
Development, Teacher Training and Recruitment - has cunsiderable interface with
our Native Hawaiian Family - Based Education Centers and their follow up
programs in the public school system. The 2,000 students in this system of Hawaiian
language schools are the beneficiaries of this effort, and to a lesser extent so too are
the some 2,000 high school studeats and some 2,000 college students studying the
Hawaiian language in Hawai'i every year who use some of these materials as well.

To understand the importance of support in curriculum and teacher development,
one must recall that for nearly a century it was illegal in Hawai'i to teach through
Hawaiian. No curriculum materials in Hawaiian existed when we began our
preschools and moved with our families into  the public schools. There were no
teachers trained to teach through Hawaiian and university teacher training
programs through English were unable to meet the unique needs of our programs.
Finally, Hawaiian had stagnated for nearly a century and had not continued to
develop modem vocabulary and adapt to new technology as it had during the'
Hawaiian Monarchy.  While there remain very significant shortages, barriers, and
relative deficiencies between Hawailan medium and English medium programs
available to Native Hawaiian students, we are making considerable progress in the
areas of curriculum and teacher development.

Our first goal of simply providing the basics in terms of translated materials and
vocabulary to allow students to be educated entirely through Hawaiian through
grade 12 has been reached. We are now in the process of revisiting the entire
preschool through high school curriculum to create original and specially adapted
materials designed to reflect the Native Hawaiian experience and perspective within
the metaphors and beauty of the traditional Hawaiian language. This curriculum is
to be built around the Kumu Honua Mauli Ola Native Hawaiian Language
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Educational Philosophy document developed by the ‘Aha Panana Leo and its
partners.  This same philosophy is being used as the core focus of the Kahuawaiola
Hawaiian Language Medium Teacher training program which we are developing in
parmership with the College of Hawaiian Language of the University of Hawai'i at
Filo and also in the Kikamaile In-Service Teacher Training Program at the
University of Hawai'i at Manoa with which we have partnered.

Central to any successful curriculum and teacher training effort involving multiple
sites and many participants is coordination, efficient dissemination of resources, and
communication to mect needs. We have been especially successiul in these areas
and have many visitors from throughout the world who are interested in learning

from our experience and example.

Because our consortium agreement with the College of Hawaiian language at the
University of Hawai'i at Hilu is a central factor in the coordinated effort, | am
shortening my testimony in this area in order that Keiki Kawai'ae'a from the
College can concentrate on this arca. | want to tell you, however, that our use of
technology is outstanding with the world’s most developed computer system in an
indigenous language, internationally and nationally recognized video materials,
and expanded use of interactive television in Hawailan to compensate for teacher
shortages and geographic isolation. We have ballanced our strengths in technology
with a strong focus on the land and natural resources which define our Native
Hawaiian people. Participants in our model sites demonstrate how Hawaiian
traditions can be updated for today’s world to be used in hands-on learning in
science, mathematics, and health with direct application in maintaining a strong
community, environment, and economy. Qur two acre native garden and animal
husbandry complex at our Nawahiokalanidpuu model site, for example, is the
most developed ecologially based such program in Hawai'i and visited and used by
many Native Hawaiian groups and individuals oulside our direct service group of
students. Mr. James Nani'ole will speak later on this feature of our joint program.

At this time, [ would like to address areas in the draft that with modified wording
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could better help us serve the Native Hawaiian community.

First, there is a need for direct educatonal services in programs conducted in
Hawaiian beyond the preschool level. Under the 1994 guidelines as interpreted by
the US Department of Educalion, except for curriculum developers in an actual test
classroom, direct educatonal services are not allowed in Hawailan medium
elementary, intermediate and high schools. This is a major difficulty for Hawaiian
language schools. Many of the direct eduational services available in public schools
to Native Mawaiian students in English language programs, are aot available in the
public schools through Hawaiian. For example, gifted and talented and special
education services are only available in English, as are typically counseling, tutoring,
sporsts, and courses in specialty areas such as fine arts and auto mechanics.  This
great imballance in basic resources, is justification for special direct eductional
services support and is in accordance with the prioritization of Hawaiian language
education in the Act.

Hawaiian immersion schools face the additional difficulty that often more than half
the incoming class at kindergarten has never spoken any Hawaiian. Educational
advancement is harmed by the added burden of addressing extreme differences in
classroom language fluency and literacy both for those who have been educated in’
Hawaiian in the preschool program of the Pinana Leo and those who know no
Hawaiian. [ see direct educational services focusing on literacy in Hawaiian in the
early elementary years as one way to address this need if the wording of the Act is
changed to clearly allow this,

{t is also important to realize that in Hawaiian language programs students strive
for high literacy in two languages rather than only one. Literacy in Cnglish is not
taught in Hawaiian immersion programs until grade five, a delay supported by
important international research. However, as the Act is now written, special
assistance for enhanced literacy activities ends at grade three, two grades before
English literacy is introduced in Hawaiian language immersion classes. Changes
need to be made to accomodate the unique nature of k-12 programns taught through
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Another area requiring attention is the higher education provisions. There is a
need to make the higher education provisions explicitly supportive of a family and
culture based approach and to address the near total lack of fluent Hawaiian
speaking Native Hawaiians in careers filled by college educated persons, a shortage
even more severe than the general underpresentation of Native Hawaiians in the
professions.  As the bill is now written, there is no incentive to combine higher
education with fluency in the Hawaiian language and the lack of explicit support for
a family and culture based approach to Native Hawaiian higher education implies
that the intent of the bill does not include such an approach. [ have attached
suggested changes to the bill to the end of this testimony.

I believe that it is essential that Congress realize how important this bill is to the
support of Native Hawaiian education and especially our specific area of revitalized
education through the Native Hawaiian langunage.

Contrary to the rumors in Congress, the private Kamchameha Schools are not
involved in Hawaiian language medium education either at the preschool level or
any other level Indeed, outside the 'Aha Pitnana Leo preschools, the Kula
Kaiapuni Hawai'i public schools, and a preschool program for teachers’ children at
one Kula Kaiapuni Hawai'i school there are no other programs conducted through
Hawaiian in the state.  All other private and other government schools only
provided education through English, a legacy of the long ban on Hawaiian.

The state’s contribution in Hawaiian medium education has been insufficient to
meet the major challenge of reestablishing that which was destroyed. There are no
state funds for Hawaiian language preschools. At the University of Hawai'i level
support for Hawaiian language is actually smaller than for foreign languages and
within the state public schools, a small extra fund to support Hawaiian imumersion
has not ballanced cost of standard services such as transportation and the lack of
other services through Hawaiian that are generally available through English.



95

8 Namaka Rawlins - Native Hawaiian Education Act

This Act has thus been crucial to the revitalization of education through the Native
Hawaiian language and the activities that have occurred in this area have made
Hawaii an international example of the positive effects of education through an
indigenous language. Recently we waere invited to represent innovative education
iniliatives by indigenous peoples at the Year 2000 World’'s Fair to be held in
Hannover, Germany.

{t is especially appropriate that the Federal government which long placed a ban on
education through the indigenous languages of the United States, is now providing
support for the reestablishment of such education.  While the earlier ban resulted
in the plumeting of Hawaiian educational achievement from one of the highest in
the world to the present state, we are now making good progress in reestablishing
what we lost and building even higher upon that base.

In closing, [ would like to express my support for the many other fine projects being
funded under this bill, not simply those in our own particular area. There is much
need in the Hawaiian community.  Mahalo for your dedicated efforts on behalf of
this bill and provicding me an opportunity to speak bofore you an the bill.
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APPENDIX

We ask the following changes with deletions between slashes and additions
underlined:

SEC. 9205 (3) (C) activities that enhance beginning reading and literacy among
Native Hawaiian students in kindergarten through third grade in either Hawaiian

sh g iS C S

Hawaiian i fox Hawail sakecs | tes i Lsi

SEC. 9205 (3) (I) (i) provision of full or partial scholarships for undergraduate or
graduate study that are awarded to students based on their academic promise and
financial need pr op their participation in a_ copcurrent Hawaiian  fluengy
development. program, with a priority, at the graduate level, given to students

entering professions in which Native Hawaiians are underrepresented;

S S . The Secretary
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A testimony from Pualani Kanaka‘ole Kanahele, an educator with
Hawai‘i Community College, who is in favor of reinstating the “Native
Hawaiian Education Reauthorization Act”,

Nov. 26, 1999

It is a necessary part of our daily life, as Hawaiian educators, to be
aware of the quality of education for Native Hawaiian children. When
one is a Native Hawaiian teacher who teaches Hawaiian cultural
practices in and out of the education system, teaching then, is not an
occupation it is a lifestyle. You are teaching the children who they are
inwardly and outwardly. You are teaching fromn whom they descend
and what they can possibly become. You teach how to live in this
environment the way their ancestors did because their practices were
tried and true and refined through many generations of existence.

Despite all hardships, we chose to continue living here on our islands
because the land is one of our basie, tangible identity as Hawaiians.
Our instinctive values, which we inherited, identify with this land, the
air above and the ocean surrounding it. These three spaces of existence
provide our names, our food, our medicine, our education, our
playground, our living space and our burial place.

As we further acculturate with new introduced concepts which demands
space and time, we lessen our own existing space. New introduced
education and concepts are beneficial because it expands our knowledge
and teaches us how to live in and for the greater society. Too much new
concepts and education is also detrimental to these islands and to Native
Hawaiians because, 1) we have lost sight of our own existence 2) we
have been educated out of existence 3) many of us value money and a
right to earn a living and live comfortably away from the islands 4) our
practices have been devalued therefore causing a psychological domino
effect of the people, the land, the ocean and the space above us 5) we
are forgetting to live as island people.

We have become Americans, which is not a bad thing necessarily,
however Americans live on a continent. They do continental things
which are detrimental to the islands having a limited land base. Most of
the people who migrated to Hawai‘i come from continents or large
island masses. We have 6 livable islands and are struggling to maintain
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the quality of these islands and island lifestyle with the masses of people
and everybody else’s practices and lifestyle.

Our education system originates from the continent with continental
mentality. Our children are failing in this system because we have not
adjusted the system to fit our needs. We imitate all and everything that
was are still being introduced without having the time to internalize it
and finding great value in it. Some of us have the wherewithal to get
over this hurdle and come back to help others to get through this stage
of their life because that is what is required. What we should be doing
at this time of the children’s life is helping to build their soul.

Most of the information, education and religions coming to Hawai‘i
have not taken the time to find out who we are and why we cling
adamantly to this lifestyle. Everything has been handed to us and
plopped in our faces because of the mistaken assumption that what we
have is or was not valuable. Hawaiian language has only been accepted
into our schools approximately within the last 10 years. Before this time
Hawaiian language was banned from being spoken in school and after a
while considered a foreign language. Hawaiians were left out of the
developing plans for the island. Education provided us the right to fight
for our native rights which includes 1) native gathering rights 2)
repatriation of our native bones 3) cultural impact statements 4)
places for Native Hawaiian religious and family practices 5) right for
imput into the development of Mauna Kea, etc. etc. These are the kinds
of things we should be teaching our children.

The reality of education is the fact that not all of our children will
become doctors, teachers, lawyers, business men or other professionals.
In this education system we teach them to aspire to professionalism with
his/her eye toward these goals. We don’t teach them to take care of the
land they live on or how to become great farmers or excellent fishermen.
These and many others are options our education system should
provide, but don’t and the Native Hawaiian Education Act must be able
to provide this necessary task.

The attachment is a short and singular example for the beginnings of an
excellent curriculum for the area of Native Hawaiian studies. This
prose is a summary of a lengthy poetry of our history. The idea of the
Native Hawaiian Education Act is a valuable vehicle to channel the



99

thoughts and process of our lifestyle past, present and hopefully future.
I am not only looking at Native Hawaiian Education but Hawaiian
education for Native Hawaiians. It is after all the building blocks for
one’s soul.

The Native Hawaiian education programs should remain and be cited as
“Native Hawaiian Education Reauthorization Act”.
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Traditional Hawaiian Philosophy

The KUMULIPO is a mele ko‘ihonua (genealogical chant). It is a
remembrance from the lipo (dark depth) of our deep past to the lipo of our
unknown future. It heralds existence from dawn to dawn or the numerous
beginnings and endings. The Kumulipo acknowledges the walewale as the
earthy matter from which all forms have ascended. The fundamental images,
thoughts, forms and shapes from walewale evolved and increased into familial
patterns. It is the organic inception of all family systems.

The KUMULIPO articulates and reveals the connections of the sky and earth,
the earth and ocean, the ocean and land, the land and man, man and gods
and returns again to repeat the cycle with the sky and earth, who are the gods.
The Kumulipo recognizes that the interrelationship of all things is an
everlasting continuum, it is Ponahakeola, the chaotic whirlwind of life.

The KUMULIPO echoes the complexities and details of the Hawaiian thought
process. His skillful observation and examination brought understanding and
respect to everything in his world. He realized that the powers for growth and
bounty were the basic universal elements. The moon cycle was the principle
motivator of the earth. It generated extreme movements of the ocean, and
caused the eyes of the land and sea to bloom and it dictated the time for earth
to commence or rest from production. The sun and rain were the penetrating
nourishing forces into the earth. The wind, ocean currents and rivers
provided mobility for things and objects incapable of movement. The
Hawalian and all other natural forms of his world were the beneficiaries of
this primal cadence and flow with the rhythm of the universe.

The KUMULIPO maintains the theme of survival, urgency for life and
preservation of all species with procreation and evolution as the sinew. The
dualistic nature of this chant supports this theme. The dichotomy of land-
ocean pairing strengthened the notion for procreation and survival of the
species. The drama of manipulation between Wikea, sky-father and Papa,
earth mother, is the ultimate example of procreation and regeneration. The
assimilation with the taro child, the folding in of many generations of forms
of Haumea and Hina, with their multiple nature forms continue the episode
of preservation, evolution and survival.

The KUMULIPO is the reality of our dim past, the foundation for our present
and the pathway into the future. It is a cognizant reminder of our ancestors,
their intelligence, failure, defeat and conquest. This chant is a gift which
encourages the warrfor within us to awake to the contests and challenges,
which continue to confront us today, by using ancestral intelligence and
experiences with our own intelligence, It is the g logy which c ts the
Native Hawaiian to land, sky and ocean.

Pualani Kanaka‘ole Kanahele
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TESTIMONY IN FAVOR OF THE NATIVE HAWAIIAN EDUCATION ACT
BY KEIKI KAWAI'AE'A
HALE KUAMO O HAWATIAN LANGUAGE CENTER
KA [IAKA 'ULA O KE'ELIKOLANI COLLEGE OF HAWAIIAN LANGUAGE
UNIVERSITY OF HAWAI'T AT HILO

Aloha e na kenekoa hanchano i hele mai e hoolohe i ka hai mana'o ‘ana o
ko Hawai'i nei no kéila kinawai ko'iko'i.

Aloha distinguished senators who have come tu gather testimony on this
important piece of legislation. I am Keiki Kawai'ae'a. Both my husband and |
have our ancestral roots on the Island of Maui, but we are here in Hilo
because of its important statewide work in Hawaiian language. Tam a
mother of Hawailan speaking children in Hawaiian immersion schools and a
former Hawaiian immersion teacher and also a former Hawaiian language
teacher at the Kamehameha Schools. Here in Hilo I have been directing the
work of the Hale Kuamo'o Hawaiian Language Center established in 1939 by
the Hawai'l State Legislature to address the curriculum and other needs of
Hawaiian language schools. In 1998, we were incorporated into Ka Haka ‘Ula
O Ke'elikolani College of Hawaiian language, also established by the
legislature to address higher education needs in Hawaiian language.

I'am the only full time permanent educational specialist in the Hale Kuamo'o
Center. All others working in the Center are temporary hires, many of them
students, funded under the Native Hawaiian Education Act. [ come before
you to urge continuation of the Act, report progress in our efforts to develop
curriculum and teachers for Hawaiian inunersion schools, and to suggest
slight modifications to the bill to strengthen it.

First, I would like to impress upon you of the need fur special supporl for
Hawaiian language education. As I am sure you know, the Hawaiian
language schools that our great grandparents attended were banned with_
annexation. As a result, when these schools were revived a mere fifteen
years ago, we had no sources of books or teachers. The needs of Hawaiian
medium education relative to English medium education remain quite great.
Later you will hear of our many accomplishments, but this must be balanced
with a realization that English medium programs have access to literally
thousands of sources of materials outside Hawai'i, elsewhere in the United
States and in overseas English speaking countries. All our Hawaiian
language resources are produced right here by our own people.

Second, 1 would like to impress upon you that the progress that we in the
Hale Kuamo'o has been done primarily through working together with
others. Our foremost partner has been the ‘Aha Panana Leo which, like us,
has a statewide mission and a philosophy of working with others. Our
consortium with the ‘Aha Plnana Leo is the funding source of many of our
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projects with many of the funds obtained under the "Aha Pfinana Leo name.
The partnering of a private entity and a government entity nas allowed us to
move forward in ways that neither a government entity nor a private entity
could do alone.

Other entities that we and the "Aha Piinana Leo have worked with to reach
our Hawaiian language goals have been truly diverse. Here at the University
of Hawai'i at Hilo we have worked with the various departments of our
campus and the Na Pua No'eau Cifted and Talented Program. At the Manca
campus, we have worked with the Curriculum Research Development
Group of the College of Education, the Halau ‘Tke of the Hawaiian Studies
Center, and faculty teaching Hawaiian language. With the Department of
Education, we coordiate with the Information and Technology Services
Office, work jointly in administering our laboratory school program,
participate in the ‘Aha Kauleo Kaiapuni Hawai'i Hawaiian Immersion
Adwvisory Council, assist individual Hawaiian Immersion sites and second
language classrooms for Hawajian language throughout the state and do
contract work with individual Hawajian immersion school teachers.

Other state entities with which we have worked include the Historic
Preservation Division and the Aquatics Division of the Department of Land
and Natural resources and the Office of Hawaiian Affairs.

Ilawaii private groups wilh which we have worked jointly include the
Wai'anae Coast Community Alternative Development Corporation, the
‘Ahahui ‘Olelo Hawai'i, the Moanalua Gardens Foundation, the Bishop
Museum, Waimanalo Family Nutntion Program, Bank of Hawali'i, and
Polynesian Voyaging Society.

We also have many connections outside Hawai'i through which we have
done joint printing with other indigenous peoples in their languages and
Hawaiian, including other Native Americans, Native Canadians, and New
Zealand Maori. We have done additional joint work with Stanford
University in California and a private donor in Japan as well as many
computer companies such as Apple Computer, Inc., Netscape
Communications, Inc. and Soft Arch, Inc.

Third, T would like you to know that your funds and our efforts to combine
them with external resources have been well spent and have produced fine
results. Our joint work with the ‘Aha Ponana Leo and the inclusion of other
partners has given our people the most developed computer system in an
indigenous language in the world - one that serves all Hawaiian language
schools, centers, and classes, throughout the state for free. This is a major
curriculum tool for all Hawaiian language immersion leachers and students.
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Our strengths in technology have resulted in our being selected by the Native
Hawaiian Education Council to construct their database for all programs
funded under the Act.

We have in our Kahuawaiola Hawaiian Medium Teacher Education Program
the first teacher certification program through a Native American language
in the United States. This program focuses on teaching using hands on
learnign and authentic experiences, methodology that has been shown to
work with Native Hawailan students. Using the mila area at
Nawahiokalani'dpu'u School we instill in our teachers an ethic to teaching
land stewardship, self sufficiency, and a strong sense of place. We continue
that methodology in our weell developed in-service teacher program here at
the University of Hawaii at Hilo Our most recent in-service, held less than a
month ago focused on native streams - an extremely rich area for teaching
students science, economics, and traditional Hawaiian culture.

We are especially proud of the laboratory school program that we run with
the *‘Aha Panana Leo and Hawai'i State Departiment of Education. Our
Nawahiokalani'dpu'u School site is at the cutting edge of integrating
traditional Hawaiian learning styles involving hands-on activities centered
on Hawaiian traditional use of the land and sea integrated with the latest
contemporary science. Our Native Hawaiian Education Act funded maila, an
agriculture/ horticulture/aquaculture/ animal husbandry complex at the
schouol will be addressed in more detail by Mr. Jimmy Nani ole later.

The "Aba PGnana Leo and Hale Kuamo'o have very carefully coordinated the
development of curriculum materials and our work with others. There are
now nearly 1,000 curriculumn materials in various academic areas for grades
kindergarten through grade 12. The two entities systematically advertise and
distribute Hawaiian language curriculum to teachers in public Hawaiian
language schools for free. Besides books, the consortium of the 'Aha Panana
Leo and Hale Kuamo'oc provide videos, audio tapes, posters, and a student
newspaper all in Hawaiian. This cooperative effort has allowed us to progress
a grade a year the past thirteen years with the graduation of our first seniors
last May 1999. We are now in the process of revisiting the entire preschool
through high school program to strengthen that curriculum.

Besides the computer system that links our teachers and students throughout
the state, we also use interactive television. At present this system is used in
teacher training to reach the entire state, but for the future there are plans to

develop a studio at Nawalu laboratory school to allow for the transmission of
some of the fine courses there to other Hawaiian immersion sites which lack
teacher resources. Another means of linking teachers together is our lexicon
comumittee which collects all new words coined for the latest technology and
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other new fields needed in education. These terms now numbering over
4,000 are distributed to the schools in an annually updated dictionary as well
as being distributed over our very comprehensive webpage called Kualono.

[ am especially proud of the fact that much of the work that we have done
within the Ka Haka 'Ula O Ke'elikdlani and "Aha Panana Leo consortium has
been done by students and teachers themselves. We have all grown together.

Fifth, I would like to tell you about some of our challenges and how we
propuse overcoming them. [ would like to add my support for the need for
direct educational services for Hawaiian medium schools, orientation of the
higher education section toward producing degree holding students who are
fluent in Hawaiian and who were educated within a family-based and
Hawaijian cultural orientation, and special consideration of the fact that
Hawaiian medium schools teach literacy in two Janguages. I understand that
these matters have already been brought to vour attention by the "Aha
Panana Leo.

I would like to also draw you attention to the fact that now that the Act is a
decade old, there are needs for construction funds mn some areas. I mentioned
earlier the desire to establish a studio o televise classes throughout the state
from Nawahi laboratory school. The family-based education centers also
need construction funds since many of them have been long located in older
substandard structures.

Also, our College, Ka Haka "Ula O Kc'elikolani was established by the
legislature in part to serve as a Hawaiian equivalen: of the American Indian
Tribal Colleges and to focus un Hawaiian language and culture based
education for our young pecople. We now have graduates of the Hawaiian
language immersion schools entering our college but we Jack the financial
resources to develop our programs to better serve them.

Besides Hawaiian students, we are finding ourselves more and more
involved with students of other indigenous backgrounds. Our college and its
consortium with the ‘Aha Panana Leo is the most developed indigenous
language education effort in the United States. We cover programs from
preschool through graduate school. Many American Indian and Alaska
Native groups, including tribal colleges, are sending people to visit our
consortium sites here in Hilo to learn how to integrate indigenous language
and culture revitalization with high quality education.

Native Americans have been joined by Pacific Islanders, both American
Pacific Islanders and those from other Pacific countries.  Our College serves as
the secretariat of the Polynesian Languages Forum, an international
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educational body established with government representatives from each of
the thirteen political bodies of Polynesia.

Our involvement with the international indigenous community has created
additional responsibilities for us and require additional man power and
resources which are presently not funded.

In closing, [ wish tu express my sincere thanks to Congress for the Native
Hawaiian Education Act. [ assure you that continued funding 1s needed and
that Ka Haka Ula O Ke'elikolani College will continue to work cooperatively
with others to reach the goals of the Act.  Mahalo nui loa.
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Welina ke aloha ¢ ni kilpuna, Senator Inouye, Senator Akaka, ni mikna, Chairman
Campbell, esteemed members of the Committee of Indian Affairs, ka ‘ohana, ni
hoaloha, a me nd haumina,

1 am Kekubi K. Kanahele-Frias, the first born of Edward and Pualani Kanahele,
the granddaughter of Luka and Edith Kanaka‘ole of Hawai'‘i Island and Clinton and
Agtiess Kanahele of Ko*olaupoko, O‘abu. Alohs to all.

Please accept my testimony in support of Senate Bill 1767 to reauthorize the
Native Hawaiian Education Act. I am the Coordinator of Hilau Ho‘ona‘auo, the Native
Hawziian Community Based Educational Learning Center at Hawai‘i Community
College in our humble district of Hilo.

At the Native Hawaiian Community Based Educational Learning Center or Halau
Ho‘ona‘auao at Hawai‘i Community College our purpose is simple, 1) to remove
obstacles for Native Hawaiians to encourage greater educational attainment and, 2) to
collaborate with the community to deliver programs and services to the Native Hawaiian
commuanity island wide.

Our program has experienced many successes. Our successes, however, do not
belong to us, they belong to each and every native Hawaiian youth, college student,
family member and community member that Halau Ho‘ona‘auac has been able to assist
in any capacity. Please allow me to share some of Hilau Ho"opa“‘auao’s statistics for the
past three years.

In 1996-97, our program conducted 17 outreach activities to 841 community
members; offered the ‘Imi Pono Summer Bridge program for 20 new studeats; conducted
15 cultural educational workshops for the Hawai“i Island community attended by 840
people, and provided tuition and book assistance to 68 native Hawaiian students
attending Hawai‘i Community College in addition to counseling, support and retention
services to our students.

In 1997-98, Halau Ho"ona‘auao provided counseling services to 226 students in
higher education at Hawai‘i Community College, assisted a total of 176 native Hawaiian
students with tuition, book and/or child care assistance in order attend school in the Fall
and Spring semesters. We were able to conduct 7 outreach activities for 136 people in
addition to the 52 cultural educational workshops of which 1050 community members
island wide were able to participate. We also supported the ‘Imi Pono Summer Bridge
program in which we were able to recruit and retain 30 new native Hawaiian students.
May I add that we were also able to offer 3 one credit courses free of charge to
community members in Hilo, Puna and Kona.

In 1998-99 we have been able to serve more native Hawaiians in the Hawai‘i
Island Community than in previous years. The community based learning center has
been able to fulfill its obligations to the native Hawaiian community through nurturing
relationships with other community based organizations, Hawaiian organizations,
educational institutions and Hawai‘i Island’s families. These relationships are cultivated
when organizations have a like goal and are able to partner in big and small ways to
provide programs and services to the native Hawaiian community.

Of a total of 2,911 Hawai‘i Island residents served, 2,362 were native Hawaiian.
If there is interest on the part of the non-native Hawaiian community to participate in any
of Halau Ho‘ona‘auao activities, this office does not discourage their participation. The
non-native’s understanding of native Hawaiians and vibrant culture is a positive aspect in
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the viewpoint of this coordinator. We have been honored to assist 265 students attending
the UHH, HawCC and West Hawaii with tuition, book and child care assistance. Though
. lots of work and commitment on the part of our staff and communities, we were able to
deliver a total of 75 workshops that included 1744 participants from toddlers to titiis.
Halau Ho"ona‘auao was invited to offer 6 outreach and recruitment workshops in our
most rural communities. We were able to offer far reaching communities 3 more one
credit courses, which, may I add, were attended not by college students, but their
families. In addition we were able to deliver 2 three credit Hawaiian studies courses that
would not have otherwise been available. The following are detailed descriptions of just
some of the highlights of the community based education learning center in Hilo.
Puaipai ‘Opio
- Kukulu Kumuhana
Puna: Halau Ho‘ona‘auao bas been able to continue the afterschool/summer
cuitural immersion program for 40 of Puna’s native Hawaiian youth in “Opibikac.
The youth range from ages 5-18. By developing and implementing a curriculum
that uses basic and appropriate Hawaiian cultural practice to increase self-identity,
self-confidence and awareness for the environment, the instructor, Ana Kon, has
secn measureable improvement in the youth that she is able to service. The
program will continue to service youth of Puna as a means of removing obstacles
to higher education that youth in rural areas often face.
Ka‘d: CBELC has also been able to assist the Kakulu Kumuhana program of
Ka“ii in meeting some of its cultural/educational objectives for the month long,
live in, summer 1999 youth program.
Volcano/Maui: The Volcano based Kiikulu Kumuhana youth program also
conducted a 4 week summer program of which 27 students were able to attend
and in which Halau Ho‘ona‘auao was able to assist in providing educational
supplies and transportation to culturally relevant sites.
All Kikulu Kumuhana programs were active participants in the W.IP.CE.
ana‘ewa Su Y 999
In collaboration with QLCC, the Pana‘ewa Hawaiian Homes Lands Community
Association and Haola, Halau Ho‘ona‘auao was able to provide staffing to
implement the 4 week summer youth program of which 35 native Hawaiian youth
from grades K-6 participated. The program was held from June 28, 1999 to July
30, Malia Perreira, student worker, HawCC student and Pana‘ewa resident was in
charge of spear heading the program.
Keaukaha Symmer Yoyth Enrichment Program, 1999
By working with the Keaukaha Hawaiian Homes Lands Community Association,
QLCC, Hilo High School, the Edith Kanaka“ole Foundation, Keaukaha
Elementary School and HawCC, Hilau Ho‘ona‘auao was fortunate to have been
an active participant in the delivery of Ke Ana La“abana, the Keaukahs Summer
Youth Enrichment Program. The four week intensive program attracted 48 native
Hawaiian youth from grades 8-12. The focus of the program is to assist students,
who have failed or who are failing in a specific course, to make up the credits
necessary to be promoted to the next grade. Subject matter ranging from
geometry to social studies is taught. The cultural component of the program is the
single most important element of the program in that it cultivates and fosters
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necessary relationships; relationship of youth to youth, youth to teacher, youth to
family, youth to community and youth to land. In addition to the high school
component, retumees who have recently graduated from high school as a result of
the program, are given an opportunity to: 1) give back to the program by acting
as peer tutors, 2) work for 20 hours a week for the program, and 3) to be exposed
to college by taking & 3-credit Hawaiian Studies course taught at the program site.
Halau Ho‘ona‘auao was able to help provide the means to offer the 3 credit
college course, a student worker position and educational supplies. This project
was, indeed, the highlight of last year’s programs.
Excellence in Edycation
Hizlau Ho“ona‘auao sponsored 2 former graduates of ‘Imi Pono, Rosemary
Bumett, Campus Administrator, and Program Coordinator, Kekuhi Kanahele-
Frias to attend and present a workshop about why the “Imi Pono program is an
example of excellence in education.

Kao'o Kaiaulu
In August of 1999, with support from the educational programs coordinator at
Kiilani Correctional Facility, the facility’s warden Hawai‘i Corrections
Administration, Halau Ho“ona‘auso was able to implement a Hawaiian culture
class accessible to 11 inmates of which 5 are native Hawaiian. The Hawaiian
culture course is an effort to reconnect the student to his identity and to realize his
potential contributions to the community. The course is taught by two native
Hawaiian male practitioners of culture, Ka‘iana Haili and Richard Teanio, both
graduates of HawCC. Aunty Ulu, assists with the appropriateness of the
curriculum. The instructors are also UHH students whose career goal it is to
become active in the rehabilitation of native Hawaiian inmates. The Kiilani
classes began on Aug. 24, 1999 and will continue through December. Halau
Ho*ona‘auao has hired one of the instructors on a casual hire basis and has
supported this effort by purchasing educational supplies. This center is actively
recruiting native Hawaiian studepts at HawCC and UHH who have similar career .
goals for future classes.

New Initiative: Hdua Mentorship Program
Halau Ho'ona‘auao sponsored one holua workshop during PY 1998-99. Asa
purposeful continuation of the initial workshop, Halau Ho‘ona‘auao will
collaborate with Mohala XKa ‘Ike to deliver a mentorship program made up of
native Hawaiian community members from Hawai‘i and Maui. The purpose of
the mentorship program is twofold. Firstly, the h6lua practitioner, Pohaku Stone,
will mentor a core group of students in the holistic practices of the art of holua.
Consequently, the core group of apprentices will be able to go out into their
respective communities to further train interested youth and adults in the physical,
acsthetic and spiritual aspects of holua. The second goal of the mentorship is to
create a statewide holua competition that involves an intergenerational interaction
between youth, family and community. The curriculum for the apprentices '
includes research and restoration of ancient hSlua slides currently in a state of
disrepair throughout the islands. Halau Ho‘ona‘auao is excited at the prospect of
seeing this lost art brought to Hawai'i’s families as a vehicle to cultural education
and renewal of identity.
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Although we can measure our success by the amount of Hawai‘i Island
conununity members that we are able to assist, the reality is that we are able to reach only
a fraction of native Hawaiian students, their families and the Hawai‘i Island community.
More than once I have had to face the fact that for each student we are able to encourage
towards higher educational goals, there were twenty others waiting for the same
opportunity. Not waiting for hand outs! Waiting for direction perhaps, just a little
encouragement, just enough assistance for one semester, sometimes just enough support
to get through one class. To be able to invest in our people’s education is a long term
engagement. Our goal to elevate the educational status of Native Hawaiians is far from
being accomplished. I cannot express that more passionately.

I hope that my testimony has afforded you some information. We will not be
there in Washington when you return to present your findings. We will be with you
nopetheless. My best regards and appreciation to you all on behalf of my family and 1.
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I am Sylvia Leong, District Coordinator for Hawai'i County, of the Pilama I Na Keiki or
“Cherish The Children” family-based project with ALU LIKE, Inc. (ALI). This is one of the
projects funded by the Family-Based Education Centers section of the Native Hawaiian
Education Act. (Improving America’s Schools Act of 1994, P.L. 103-382.)

NEEDS

Population
The highest percentage of Native Americans reside in the State of Hawai'i compared to any other
state in the nation'. Native Hawaiians make up the vast majority of the Native American
population in Hawai'i.

Native Hawaiians are the fastest growing ethnic group indawai'i. They represent approximately
19% of the total state population?; however, this ethnic group makes up 33% of the total births in
the State®. This growth trend results in 2 young population, with the majority of native Hawaiians
being 18 years of age or younger*.

An average of 6,272 Native Hawaiian births per year occurred between 1993 and 1997°. These
births have resulted in approximately 31,358 Native Hawaiian children who are currently ages 0-
5. This figure represents about one-third of all the children in the State in that age group.
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Perinatal Health Risk Factors
Native Hawaiians have higher rates of health risk factors during pregnancy than do other ethnic
groups in Hawai'i.

Fewer Native Hawaiian women (73.8%) begin prenatal care during the first trimester than do
women in the general population in Hawaii®. Of those pregnant women not receiving prenatal
care until the third trimester, almost one-third are Native Hawaiian’.

The issue of “children having children” and the harmful effect of substance and tobacco use on
the unborn fetus are also major concerns. Over 20% of all births to teenage mothers in Hawai'i
are to Native Hawaiians® . This is twice as high as the State average of 10.1%’. Native Hawaiian
mothers use tobacco and alcohol at higher rates than do other ethnic groups in the State.
(Table 1)
TABLE 1
Rate per 1000 Mothers Using Alcohol & Tobacco By Race of Mother
Top § Ethnic Groups Oaly - 1993"

Caucasian | Hawaiian | Chinese Filipino Japanese All Other State
Tobacco 8.6 17.2 22 5.5 1.7 6.9 9.6
Rate
Alcohol 1.6 24 0.4 12 1.2 0.6 1.4
Rate

Economic Risk Factors
In Hawai'i, 23% of Native Hawaiian families with children under the age of 5 have median
incomes below the poverty level. This compares to the overall of 11% for the State and 18% for
the nation'!. The 1996 medial household income in Hawai'i was $41,772'%. Incomes of Native
Hawaiian families with children under 6 years of age average 80.85% of the State medial income,
or $33,773. Of those Native Hawaiian families with both parents present in the home, the medial
income is 98.56% of the State, or $41,170, while incomes of Native Hawaiian families with no
husband present average 68.55% of the State miedial income', or $28,635.

The percentage in Hawai'i for all families with children under 6 and no father present is 10.5%,
while the percentage for Native Hawaiian families is 12.7%". In only 31.2% of the families
served by the Pitlama I Na Keiki Project in FY 1997-1998 were the parents married'®. Native
Hawaiian families are also larger than others in the State, with an average of 4.07 persons
compared to an average of 3.48 persons for other families in the State'®.
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In summary, Native Hawaiian families with children are larger, the parents are less often married,
and they have lower incomes than do families in the general population.

Educational Risk Factors
A large percentage of young Native Hawaiian children are educationally at risk and are not
receiving services.

Based on analyses of the Peabody Picture Vocabulary Test, approximately 50% of Native
Hawaiian children measured at entry to kindergarten are educationally at risk'”. Approximately
52% of at-risk Native Hawaiian preschool aged children are not receiving services'®.

Consequently, a higher percentage of both female and male Native Hawaiians aged 25-34 have
less than a high school degree compared to the general population. (Table 2)

PERCENT ADULTS WITH LE%N HIGH SCHOOL DEGREE"
Ages 25 - 34
Native Hawaiians State of Hawai'i
Male 14.4% 8.6%
Female 13.4% 8.5%

The First Five Years Last Forever
A child’s chance of success begins even before he/she is born. “The first window of opportunity
for a child’s learning begins in the womb.”? This is the time in parenthood when there is the
most chance to have a direct and formative effect on the child’s developing brain. A mother’s
emotions, general habits, and her environment affect the fetus.? This is why it is so important to
work with families as early in pregnancy as possible.

Recent research in brain development confirms the significance of a child’s first five years.
What happens to an infant in the early weeks of life actually changes the physical structure of the
brain. Early brain activity results in an explosion of learning that occurs after birth. Deprived of
a stimulating environment, a child’s brain suffers. Touch and play develop both cognitive and
emotional systems in the infant’s brain®*. These data underscore the importance of hands-on
parenting, talking to the infant, finding time to cuddle, and providing the infant with stimulating
experiences. Research shows that parents who read and#alk to their children each day create a
strong foundation for future academic success®.

In summary, a positive and stimulating interactive environment provided by parents (the child’s
first teachers) has been shown to reduce child abuse and neglect, reduce reliance on welfare
assistance, reduce the need for special education services, and prevent the child from committing
later crimes.
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EDUCATION GOALS

The importance of servicing the 0-5 population is recognized by The U.S. Department of
Education in its Goal 1, which states that all children will enter school ready to learn.
Additionally, the Native Hawaiian Education Program (FY 2000) Goal 1 states that Native
Hawaiian students served by this program will enter school ready to learn. This proposal is
directly in line with both of these goals.

PROGRAM DESCRIPTION

In 1996 a Partnership of 14 agencies came together to develop a concept design and plan for the
continuation of family-based services which were then being provided by Kamehameha Schools,
Bishop Estate (KSBE). On October 1, 1997, the Native Hawaiian Family-Based Education
Centers Project was successfully transferred from KSBE to ALI under the title, Native Hawaiian
Family-Based Education Service Partnership Project. This project is now known by its Hawaiian
name, Pilama I Na Keiki. Partner members and their local counterparts continue to work
closely with the Piilama I Na Keiki administrative and site staff on coordinating services to
maximize resources and provide appropriate services to as many families as possible.

The current Piillama I Na Keiki Project is a family-based education project for families with
children (ages 0 to 5) of Hawaiian ancestry. By September 30, 1998 the Piilama I Ni Keiki

4
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project had increased the number of families served from 228 to 496. It is predicted that by the
end of this grant (September 30, 2000) over 800 families will have been served.

The current ALI Piilama I Na Keiki project services families on five islands from 12 sites as
listed below.
Current Piilama I Na Keiki Sites

O’ahu Maui Kaua'i
Windward District Central Maui Office Lihu'e Office
Ko'olauloa Office Hana Office
Ko olaupoko Office Hawai'i
Leeward District Moloka'i Kona Office
Wai'anae Office Kaunakakai Office Waimea Office
Ewa/Waipahu Office Hilo Office
Honolulu District
Honolulu Office

The philosophy is to begin as early as possible, so we are targeting prenatal entry. We will also
take families with children up to 6 months of age. The project’s mission is to enable parents to
provide their children with the best possible opportunities to support school success. Parents
play the most important role in how well their children perform in school. This is true even
before birth. The program provides families with support, guidance, and assistance in
developing knowledge, attitudes, and behaviors that foster children’s development and desire to
learn.

The program is designed to help families make a child’s early learning as successful as possible
in order to provide a foundation for his/her future success in school. To achieve this, the
program offers a wide range of educational services to families. Services are provided by
paraprofessionals, called Parent Educators, who receive extensive training in utilizing the
program’s curriculum and tools.

Services provided to families by community-based Parent Educators include home visits,
workshops, and parent/toddler group activities. The primary means of program delivery,
however, is one-to-one home visits, which prove to be an effective way of individualizing the
curriculum to better serve the family. The major focus of the Piilama I Na Keiki program is
given to the 0 - 3 age group.

L
One of the most important aspects of being “ready” for success in school is the ability to get
along with others. The Parent Educators provide this opportunity in Parent/Toddler groups.
These groups give both the child and caregiver a chance to interact with other children and
families while building relationships. The group environment offers diverse experiences and
assists in socialization skills, communication skills, and self-help for children and parents.
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Parent Educators play an active role in assisting families to enroll their children in preschools,
especially those of partner organizations such as KSBE and "Aha Pinana Leo. Preschool
opportunities are rather limited in many areas, so staff assist children not enrolled in a center-
based preschool in finding other types of preschool-aged activities. Project staff conduct limited
parent/child group sessions for this age group.

Curriculum
The Piilama I Ni Keiki curriculum currently has two parts: 1) prenatal/perinatal and 2)
infant/toddler. Both phases emphasize the application of knowledge and skills that result in
healthy mothers, babies, and children; on-target child development; and overall school readiness.
Whenever possible, Hawaiian culture and values are reflected in, and integrated into, the
practices, environment, and activities of the curriculum. Such curriculum materials include a
Hawaiian style quilt, or “kapa,” which is made by the family during the prenatal period to prepare
for the baby’s arrival. In the process of making the kapa, the families have an opportunity to
discuss their beliefs, their hopes, and their worries with the Parent Educator, and the Educator, in
turn, can share information about the important role of the family.

INVESTMENT IN PREVENTION

The RAND Corporation has recently published an economic evaluation of early childhood
intervention programs. The study sites programs that have shown 1Q differences between some
early intervention program participants and controls to be 10 points or more'. In addition, RAND
has conducted an economic evaluation of a prenatal/early childhood program that extrapolates
the results of the 15-year follow-up study to estimate cost savings generated by the program.

This study identified governmental costs and governmental revenue increases associated with the
intervention. Non-governmental benefits were also identified. These are itemized below?:

Annual Governmental Costs Governmental Revenue Increases
Cost of ER visits Increased Taxes paid by employed family
Welfare costs (ages 0-5) Increase taxes paid by working child - adult
Jail (Mother)

Jail Child (ages12-15)
Criminal Justice system (ages 19-44)
Loss to crime victims
Non-Governmental Benefits
Tangible costs of crimes that would have been committed
Extra income by families (not just taxes) R

The RAND study showed a 4 to] savings in governmental funds for families with single
mothers. The non-governmental savings to families with single mothers is estimated to be
$6,000, and $3,000 for married families’.
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The following savings for the Pilama 1 Na Keiki program are based on the RAND estimates:

Annual Project Funding Total Families Cost per Family
$3,000,000 (FY1990) 800 (by 972000) $3,750
Number of Non-married Families: 550 Number of Married Families: 250

(68.8% of project families by 9/30/98)

ESTIMATED ANNUAL PROGRAM COST BENEFIT

Program Cost Gross Savings Net Savings
Governmental Funds $ 3,000,000 $ 8,250,000* $ 5,250,000°
Non-governmental 0 $ 4,050,000° $ 4,050,000
Funds
TOTAL $ 3,000,000 $12,300,000 $ 9,300,000
a $3,750 cost per family x 4 (estimated savings) = $15,000; $15,000 x 550 single mother families = $8,250,000
b. $8,250,000 - $3,000,000 (yearly cost) = $5,250,000
c. $6,000 non-governmental savings x 550 single mother families = $3,300,000; $3,000 non-governmental

savings x 250 married families = $750,000. $3,300,000 + $750,000 = $4,050,000.

1. Lynn A. Karoly, Peter W. Greenwood, Susan, S. Everingham, Jill Hoube, M. Rebecca Kilbumn, C. Peter Rydell,
Matthew Sanders, James Chiesa, Investing In Our Children: What We Know and Don't Know About the costs and
Benefits of Early Childhood Interventions. The RAND Corporation, 1998, page xvi

2. ibid, pp. 123-129, 97

3. ibid, p. xvi

We have 3 sites here on the Big Island, Hilo, Kona and Waimea. We currently service
160 families . Services are needed in our rurol areas especially in the North and
South Kohala district . In our rural areas our families experience difficulty accessing
needed services due to the lack of community resources. There is increasing concern
about high teenage pregnancy, inadequate health coverage, and early educational
failure of our Hawaiian children. We deliver our program individually to our families by
doing homevisits in their homes focusing on parent/child interaction, early child
development, and parent's own development as their child's first teacher by
increasing their knowledge and understanding of factors that contribute to their
children's educational success.
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CONCLUSION

Investing in early childhood education for Native Hawaiian children is an investment in the
Big Island. Hawai'i’s future and the future of the United States. As more children and
families participate in early intervention programs, fewer resources will be needed down the
line. Providing the youngest members of society and their families opportunities to succeed
in the future and become productive and self reliant is a goal we all share. This is why
reauthorization of the Native Hawaiian Education Act is so important

Thank you for inviting me to present testimony today.
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Aloha Senator Inouye and Members of the Senale Commiltee on Indian Affairs from Ka'a Nui,
the largest land district in Hawaii .

Thank you for this opportunity to lestify on the request for reauthorization of the Native Hawaiian
Education Act. As a member of the Native Hawaiian 1sland Education Council for Hawai®i Island,
a DOE teacherAraincer for Pihana Ni Mamo, the Native Hawaiian Special Education Project and a
part Hawaiian living and woiking in the moku of Ka'd Nui, I am honored (o testify in support of
the reauthorization of the Native Hawaiian Education Act. The Act has afforded students, wcachers,
families and communities the henefit of numerous programs that innovate, supplement and cxpand
educational programs for Nutive Hawaiians. While many of these programs have demonstrated
significant progress and accomplishments, the cducational necds are still conspicuously evident as
we strive to heip our students and their families.

My purpose here today is to speak to two issues: the first concerns our reading initiative in Ka'ol
and the sccond (eacher inservice and training from a cultural perspective. Pihana Na Mamo, the
Native Hawaiian Special Education Program (Section 7908) whose mission is the delivery of
cducational scrvices which results in improved outcomes for special needs children and youth of
Jlawaiian ancestry, supports a reading initiative in our two district schools, Na“alehu Elementary
and Intermediate und Ku’@i High and Pahals Elementary with training, funds and consultant
services.

Ku'@ is the largest lund district in Hawad'i, comprising over 922 square miles. All of the lund mass
of O"ahu could comfortably fit into Ka’a and yet this large rural district has less thun 6000 people
sprcad out in communitics from Volcano to South Point. Native Ilawaiians comprise
approximaitcly 40% of our student body of 558 students at Ka'o High and Pahala Bleinentary
where I teach, well above the overall state average of 26%. With the closing of the plantation, Ka'o
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suffers from low cmployment and other socio and tamilial ills ranging from drugs, family violence
and low educational achievermnent for & number of residents. Many of our Native [ lawaiian students
come Lo school not ready 1o learn because of this. Of particular concern is the low reading
achieverment of vur students. One and a half years ago our school became part of the Pihana N2
Mamo project and began a pilot program in Dircet Instruction Reading. Pihana Na Mamo provided
training and coaching in the program with consultation from the University of Oregon. Qur school
adoptcd a schoolwide K-11 accelerated program as part of our Title I Schoolwide initiative to
improve reading achicvement for the school year 98-99. The results of this initial ycar into the
program showed great promise in the elementary grades K-6. Results of the Stanford Achicvement
Test for Spring 99 demonstrated improvement in the number of students reading at grade Jevel as
compared to Spring 98 scores. Pihana Na Mamo continues to provide support, training and
funding for this reading improvement effort at our school.

Additionally, as schools in the project have begun Lo implement Direct Instruction in their
curriculum, Pihana N& Mamo has looked at this model as also being a culturally appropriate
instructional delivery system. An important aspect to consider when “overlaying™ an instructional
delivery system and curriculum upon the culture. Discussions at our Island Council level have also
addressed this issue of how we as Hawaiians learn and how we as Hawaiians teach our culwure.
Pihana Na Mamo continues to assist in this area. The next two to three years will provide criterion
and norm referenced daa that will help us 1o evaluate our students’ reading achievement progress.

Another jssue that our Hawai'i Island and State Councils seek to address is teacher training. |
would now like to share a small but significant project that happened as a result of thc Hawai'i
Island Council’s clforts. Hawai'i’s Department of Education is often unable o Gll all of its
teaching positions, especially in the rural areas of the state. Our school is no exception and teachers
are often recruited from the mainland. In addition many of our teachers who grew up in Hawaii arc
unfamiliar with Ka'fi and its lifestyle and culture.

‘T'his past August with the help of the Hawai'i Island Council teachers from Ka'i High and Pahala
Elcmentary and Na'alehu School attended a cultural workshop on the first day of school at ‘
Punalu’u Back Sand Beach. This workshop entitled, “From the Eyes of the Turtle,” was a cultural
activity designed to introduce the “place™ and the “people” of Ka'il to new and expericnced
teachers. Cultural practitioners and kumu facilitated group discussions and guided teachers on
hikes to explore the area. This is a small bul imporiant step in the process of acquainting teachers
with the place and people of Ka'Q.

Thank you for this opportunity o share our work in progress and some of our successes that
programs and groups like Pihana Na Mamo and the Native Hawaiian Islund Education Council
have supported. The need is still Lhere and there is more to do. We are building the future for our
people und Native Hawaiian education is the cornersione. Mahalo.
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“Jnited States S¢ nate Committee on Appropriations.
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FEduca ion and Related Agencies

SENATOR DANIEL K. INOUYE, CHAIRMAN

By
C. Kimo Alameda, Ph.D.
1996-1999 Recipient, Mative Hawaiian Higher Education Program
Kamehamcha Schools Bishop Estate

1 appreciate the time to write to you on behalf of the many Native Hawaiian students who
have benefited from the financial, :is well as, academic and emotional support provided
by the Native Hawaijan Higher Ed ication Program (NHHEP).

As you know, Native Hawaiians arc a people at risk. Relative to other dominant groups in
Hawaii, we have the highest schoo| drop-out percentages, we fill the special education
programs, and most of all, we have the least number of students seeking a higher
eduumon,_]usltonamea few of our casualties.

My greatest obstacles to obtaining a higher cducation were: 1) gaining the pride and
confidence needed to get past the £ egative internalization of being lawaiian, and 2)
receiving the financial support nee ded to pay for a higher education.

Through the fmancial assistance provided by NHHEP, I was able 1o overcome both of the
above-mentioned obstacles. By att >nding college, I had the opportunity to take courses
focusing on the Hawaiian culture :nd the Hawaiian language. This type of involvement
helped me to gain a positive sense of self and of the Hawaiian people. Secondly, I was
able to pursuc a doctoral degree, while at the same time helping 10 rcar two beautiful
children. Consequently, three months ago, I graduated from the University of Nebraska-
Lincoln as the first Native Hawaii:n, in Hawai’i (and Nebraska), 10 rceeive a Ph.D. in
Counseling Psychology. Although I feel proud to have achieved such a task, my heart is
saddened at this realization. The bottom line is that NHHEP should get the support
needed to continuc to operate in it: full capacity.

After years of subjugation, dispossession, and degradation, it is oniy fair to ask that the

U.S. Government reauthorize and e ctend the Native Hawaiian Education Act which will

allow a continuation of financial as:istance for Native Hawaiians who intend to pursue a
- higher education, similar to myself.

Simply, I should have not been the »nly Native Hawaiian in the Nation to receive a Ph.D.
in my field of study. My dream and hope is that, with your continual support, T will not
be the last.
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iy Kn Kahakalau
P.(). Box 1764
Hogoks’s, Hawsi'i 96727
phone/fax: (808) 775-0867
e-mail: kukahaka@gte .net

Kukuihaele, 11/24/99

My rame is Ko Kahakalau and T would like o testify in favor of the reauthorization and
extension of the Native Hawaiian Education Act. As chair of KALO (the Kanu o ka 'Aina Leaming
Ohana), I represent about 300 members and hundreds of community supporwrs from throughout the
Hawniian Islands, who have joined togother to initiate syntomin reform for Hawni’i’s native student.
population via the charter school movement. As acertified Hawaiian language teacher and a native
Hawaiian grass roots activist, | have been actively involved in teaching Hawaiians of all ages our
mtive language, culture and history for over 1 ¥ years. Working within Hawai'i's public school and
university systerm, as well as in Hawaiian communities throughout Hawai'i, 1bave also, in the last
decade, spearheaded an ongoing ¢ ducational action research projeot which has resulted in the
development of a comprehensive pedagogy, designed to address the unique needs of our native
students. Since 1997, this Hawaiiun pedagogy has been successfully implemented and evaluated as
part of my doctoral studies in Indigenous Education, via the establishment of Kanuo ka 'Aina
Hawaiian Academy, an imerdisciplinary school-within-a-school at Honoka'a High School on Hawai’i
kland, presently servicing 80 studens grades 9-12, 88 percent of whom are of Hawaiian ancestry.
For fall 2000, we are scheduled to convert to a K-12 charter school, the first educational institution of
its kind in Hawai'i designed and controlled by a Hawaiian community and tailored specifically
towards students of Hawaiian ancestry and our unique island environment and resources.

As someone who has worked with Hawaiian public school students on a daily basis since
1985, and has been intensely involved in Hawaiian educational action research since 1992, [ can
persorally attest to the fact that Hawai’i's sative DOE students, while having the potential to achieve
educational success, are at present the most undereducated group in Hawai'i. At the same time, both
my research as well as numerous other studies and reponts indicate that this failure exists not because
Hawniian students are less intelligent, but because educatioml theories and practices in Hawai’i have
been developed and controlled by non-indigenous people. It is for that reason that it is essential that
federal monies be appropriated 10 sysiemically address the need of the over 48,000 public school
students of Hawaiian ancestry, who make up 25 percent of the DOE and are the largest and fastest
growing ethnic student population in Hawai’i.
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llowever, while I strongly support the continuation of funding to assist mative ITawaiian
students in achieving educational success, I believe that the past and present approach by the federal
government to bring about educational change has been and continues to be seriously flawed. Many
millions of federal dollars have been spent wader the guise of trying to inprove native [lawaiian
education in the past decades, yet, little or no hard data exists documenting a system wide, large-scale
impact of this federal assistance. While small pockets of Hawaiian individuals and a few
organizations, particularly those focusing on Hawaiian langiage immersion programs impacting not
even 1 percent of Hawai’i’s mtive children, have definitely benefited from this support, the vast
majority of the tens of thousands of Hawaiian chil dren within Hawai’i’s Department of Education
+DOE) have remained unaffected by existing federal e ducational assistance policies, controlled by
special interest prograrms and groups. Instead of, from the very begiming, promoting a practical,
holistic approach to Hawaiian education through the creation of a comprehensive system of education
designed and controlled by Hawaiians ranging from prenatal to callege and adult education, millions
of federal dollars continue to be expended year after year, on haphazard, compartmentalized
cumriculum development and other ineffective “band-aid" approaches that lack a bigger vision, have
little or no direct impact on the majority of native public school students and ignore existing state and
native grassroots initiatives promoting culturally driven, family oriented and community-based
Hawaiian education.

Therefore, while Istrongly contend that the federal government via the Native Hawaiian
Education Act has an obligation, to fimancially support the creation of models of education that meet
the unique needs of Hawai’i's 50,000 plus native students, the design, establishment and control of
these Hawaiian schools or leamning centers established with federally funds, must be in the hands of
Hawnaiian community organi zations that directly service these students. In other words, meaningful,
empowering and culturally sustainable education for Hawaiian people will be possible only when
Iawaiian people have the control (a fundamental right) and the resources (an inarguable responsibility
of both the State of Hawai’i and the federal government) to develop educational practices that are
indigenous and to determine the environment within which this education can best occur. As a result,
rather than focusing the use of federal funds on the development of foderally dictated, unconnected,
abstract curriculum, educational materials and teacher training programs that do notat all, or only very
marginally impact Hawai‘i’s 50,000 K-12 students of Hawniian ancestry, federal support must be
much more proactive and practical than in the past and assure that the monies actually reach those they
are intended for, namely Hawai'i's native childrenand youth.

For example, the last federal request for funding due April 1999, asked for proposals that
involved the development of curricula, pre-teacher training, inservice teacher training and teacher
recruitment programs. While the announcement stated that the available funding was supposed ©
address the needs of Native Hawaiian students, particularly elementary and secondary students, the

2
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REP restricted the curriculum portion to the development of curriculum in six specific areas: (1)
computer literacy and technology education; (2) agriculture education partoesships; (3) astronomy; (4)
indigenous health; (5) waste management; and (6) prisoner education programs. Both froma
Hawaiian perspective, where education is viewed as a holistic process involving all content areas, as
well as from a 213t century Westemn perspective which advocates interdisciplinary curricular
frameworks, the Jevelopment - especially on paper only - of totally unrelated curricula by entities,
working separate from each other and without a comprehensive strategic plan, seems at best poorly
thought out, at worst, in violation of the mission and goals of the Native Hawaiian Education Act.

The next decades, as no time period before, have the powntial of bringing about systemic
educational reform impacting tens of thousands of Hawai’i's mative children. With the passage of
Hawai'i’s new charter school legislation, for the first time in history, Hawaiian communities are
actually allowed to design and control their own models of education, which once established will be
financially supported by the State of Hawai’i. These models need the assistance of federal start-up
monies 10 set up quality fadlities that will ensure the future success of their students. Rather than just
creating compartmentalized curriculum for these sites, monies to construct buildings and other
facilities, purchase computers and other educational equipment and supplies and set up entrepreneurial
projects that will assist in achieving future sustainability, should be provided by the federal
government as part of their obligation 1o assist in the empowerment of Hawai'i’s native people.

Data from astion research gathered as part of my doctaral studiés in Indigenous Education and
other sources, indicate that Hawaiian students can achieve educational success, if they are provided
witha manner of ecucation consistent with native values and lifestyle, and involving content matter
they can relate 10, are familiar withand/or interested in. At the same time Hawaitan communities
throughout the archipelago are ready, willing and able to implement comprehensive indigenous
designed and controlled programs ranging from prenatal to adult education. What we need nowisa
reauthorization and extension of the Native Hawaiian Education Act and a commitment by the federal
govemment o the suggestions below, in order for comprehensive, systermic reform for Hawai’i’s
native student population to become a reality.

1. Instwead of funding fragmented, compartmentalized curriculum development that until now has

had livtle or no large-scale impact, federal grant monies should be provided to initiate 2

compmhensive, eventually self-sustaining system of Hawaiian education designed for

Hawaiians by Hawaiians, ranging from prenatal to adult education. Although variows groups

and organizations could continue to be involved in this process, all stake holders receiving

fedenal funds should be required to work closely together, following an imerconnected greater

vision, and direcly impact significant numbers of native public school students. Inaddition,

rather than just developing curriculum on paper, all organizations receiving federal funds

should be involved in action research where they acumlly have to implement and evaluate their
3
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educatiomal programs before receiving further funding.

. Congruently, the developnent of fexteral RFPs, rather than being shaped by special interest

groups and tailored to specific, already existing programs, as is presemntly the case, should be
haadled by Hawaiian community educators and ultimately be approved by a council made up
of Hawaiian educators from throughout the archipelago who agree to work logether towards a
conprehersive system of Hawaiian education direct]ly impacting large numbers of native

Hawaiians.

. Inaddition, rather than the Native Hawaiian Education Council consisting of hand-picked

representatives | with often very litde personal experience warking with Hawaiian K-12
chiidren and an obvious over representation of those involved in Hawziian language
immersion, Hawaiian communities throughout the islands, espcially those with high
concentrations of native Hawaiians should pick their own representatives, to serve both on the
island wide as well as the state wide Native Hawaiian Education Council. Furthermore,
participation in this council should be limited to educators of Hawaiian ancestuy only, and
counsist of a significant amount of representatives who work directy with Hawaiian elementary
and secondary students.

. Also. unless organizations that have, in the past, received federal grant monies under the

Native Hawaiian Education Act cau document a significant, direct impact of their particular
programs on substantial numbers of native Hawaijan elementary and secondary students, no
further awards should be made to the aforementionsd until such time thata significant, direct

impact on the above student population can be successfully demonstrated.

. Finally, all recipients of federal education funds should be obligated to work together closely

with the Hawai'i State Deépartment of Education and other organizations directly involved in
Hawaiian Education and align their programs with presently existing ¢fforts to empower
Hawnaiizn public school students, such as the Hawai'i charter school movement.

In closing I would like to thank you for providing the opportunity for Hawaiian grass roots

educators like myseif to share owr visions and dreams with you. As someone who has dedicated ber
life to bringing about educational reform and believes in the traditional pooling of strengths, we call
“Koklu kumuhana" in Hawaiian, [ would like to stress again the resporsibility of all organizations
and individuals comumnitted o the &ducational success of Hawai’i’s native student population 1o work
closely together, to share resources and materials and to work towards a comprehensive reform of
naiive education in Hawai’i. The time bas come for the mtive people of Hawai'i w0 joinother
indigenous people across the world who are demanding, and in fact achieving, the esmblishment of
systerns of education which reflect, respect and embeace indigenous cultural values, philosophies and
ideologivs, the same values, philosophies and ideologies which ave shaped, nurtured and sustained
Hawai’i’s native people for thousands of years. '

4
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Testimony in Support of the Native Hawaiian Education Act
University of Hawai’i, Hilo Campus
Wednesday, December 1, 1999
Dr. Manu Aluli Meyer

My name is Manu Aluli Meyer and I am currently an Assistant Professor here at UH Hilo’s
Education Department. My job is to teach foundations and methods courses for the
licensing of future teachers. For almost all my students, I am the first Hawaiian professor
they have been exposed to outside of the Hawaiian Studies Department. I am also a
“retired” member of the Native Hawaiian Education Island Council--a volunteer position I
enjoyed for the past three years.

I would like to go on record in strong suppeort for the continuation of the Native
Hawaiian Education Act. 1am grateful for the support it has given our people in areas of
language, innovation and community empowerment. I know that our Hawai’i Island
Council has benefited from meeting and discussing the needs of all our moku, or districts.
We learned from many community projects that helped us shape a short but concise and
powerful report on the needs of our island. In fact, contrary to the inventory that was
asked from us, we chose, instead to focus on the definition of what “Hawaiian Education’
was and could be. We developed the following definition:

>

“Native Hawaiian Education is a system inclusive of Hawaiian cultural traditions,
language, beliefs and practices. This system of culture is the foundation on which
to build, strengthen and elevate the academic, spiritual, social, political and
economic skills of our Hawaiian people. This system is more often experiences
as: community-based projects that are culturally driven.” (Hawai’i
Island Council Interim Report, August, 1997, page 4)

T'have included a copy of the Hawai'i Island Council’s Interim Report with this statement
so that readers may glimpse what was done on this island. 1 also offer this report up so
that readers may get a look of what we have not been able to accomplish. Thus, I am
testifying in hopes that the Act, regarding the Native Hawaiian Council, will better reflect
the needs of our community to improve Education, not simply continue to meet. There is
an addition to the Act which I would like to focus on:

# 22 of the Native Hawaiian Act states that the goals of the Native Hawaiian
Education Council are to a) support and expand successful Native Hawaiian
community-based education programs and b) to improve the educational
experiences of Native Hawaiians, especially those within the public school
systems, through institutional changed, and c) to establish a Native Hawaiian

Education system.
Education

200 W. KAWILI STREET
HILO, HAWAI'l 967204091
PHONE: (808) 974-7582
FAX: (808) 974-7752

An Equal Opportunity/ Affirmative Action Institution



126

The time is ripe and we need a larger scale of change to effectively help our Hawaiian
children within our current Department of Education, and within our communities.

Hawai’i Senate Bill 62, New Century Charter School bill, is part of this revolution to
improve our schools. To date, of the 30 letters of intent to develop the 25 allowable Charter
Schools, 17 of them are Hawaiian driven. Most of these Hawaiian driven schools are from
our rural communities--Ko’olauloa, Wai’anae and Ko’ olaupoko of O’ahu; Anahola of
Kaua'i, Ni’ihau community, many of the Hawaiian Language Immersion Schools on all
islands, and Keaukaha, Pu’ala’a and Honoka’a of Hawai’i island. It is a significant
happening when over 50% of any movement is Hawaiian driven. The Charter School
movement is one such movement.

To these ends, I support the continuation and larger disbursement of funding to community
groups that are working toward developing our own Educational system. I would like to
support the continued work on Teacher Education and hope moneys will assist us in better
educating our future teachers. Iencourage the moneys to also continue in the curriculum
development arenas. To these ends, however, we need to support the following so
moneys can be more evenly distributed to areas of integral need:

1) Assist communities of need to develop a 501-C3 tax exempt status and help
develop the books so that moneys can be accepted and used to support this
Charter School movement.

2) Assist communities of need to write for appropriate grants and aid so that more
culturally empowering programs can get off the ground, not another round of
Band-Aid programs that do little to truly educate our people.

I have seen many needs in our island communities that can be addressed by people who are
savvy to the ways of budgeting and beaurocracy. This must be expanded and encouraged
to help others in need. There must be a return to the philosophy of aloha and not of the
commodification of one form of thinking or one program. We must share more and to
these ends I offer my hand and hope.

Finally, I would like to add that meeting the needs of our Hawaiian people with regard to
Education will never, in the end, be about money. It will be as Pilahi Paki has reminded
us: “If the key to a better society is Education, the key to Education is a better vision. If
you don’t have that key you can’t open the door to a better life.” Let us support that vision
in those who hoid them. Mahalo.

me ka ‘oiai’o,

%7%2__/

Dr. Manu Aluli Meyer
Assistant Professor
UH Hilo Education Department
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Native Hawaiian Education

Hawai‘i Island Council

Interim Report
August 1997
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Ka 'Olelo Ha'i Mua
Foreword

Edla! Ealu! Ekuilimal
Up! Together! Join hands!
A call to come together to tackle a given task

The Hawai'i Island Councdil came together in March, 1997, to begin our task of
examining concerns and issues pertaining to Native Hawaiians in Education. The
broad range of relevant issues on our island made it difficult for the Coundil to
find a straight path to the goals of defining Native Education, assessing the needs
of our diverse communities, and completing an inventory of programs. There
were many programs to review, discussions to be had, and quiet, personal
reflections to ponder as we traveled to our vast island districts for meetings.

Qur task can be compared to that of two lei makers, one who uses a specific kind
of flower, knowing exactly what the lei will look like at the end, and the other
who wants to use every kind of flower, traveling far and wide to attain them,
and not knowing just how beautiful the lei will be. Each lei maker completes the
task, enjoys the "doing" of it and produces a beautiful lei at the end. Like both lei
makers the Hawai'i Island Council completed its task, enjoyed the "doing”, and
produced a lei of ideas, programs and dreams.

We were like the second lei maker who wanted every colored flower and
traveled all over the island to seek out programs, ideas and people. In the
collecting, we experienced and savored the passions, inspiration and
commitment of many of our pua, our people, and began to think of this project
more like a “Movement” than a simple inventory task. It was in the collecting
and in the cultural grounding of place that we found the shape, substance and
vision of our lei. This "Movement” on our island has shaped Hawaiian Education
as something that is "community based and culturally driven”.

The Council would like to acknowledge and thank Harrlet O'Sullivan for her
support in attending our meetings, Janice Akana for her expert note taking skills,
and Emma Frias for her fadilitation skills and her patience. They all guided us
well along our alanui kike'e, our long and winding road.

Mahalo nui loa. Our lei is ready.
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Ka 'Olelo Mua
_ Introduction

Our Island Home

Hawai'ilslandkahndofgreatbtudthmdbuut’y."ﬂwhxgﬁtmdsouﬂ\mm
island in the chain, Hawai'i is 4,028 square miles of diverse land formations, a wide
armay of climatic conditions, and a unique blend of rural, resort and a,

lifestyles. Nestled within the great land masses of Mauna Kea, Mauna Loa and
Hualalai, along with the rolling hills and deep valley of Kohala, Hawai'i is the
youngest of the islands and continues to grow off its eastern coast with lava
reaching the ocean from Kilauea volcano's ongoing eruption. So large is this island
in relation to her sister islands that all of its land area can easily encompass Lina'i,
Moloka'i, Kaho'olawe, Kaua'i, Nithau, Maui and Q‘ahu combined!

N3 Moku ‘Eono O Hawai'i
The six districts of Hawai'i

Puna

Nani Punapdike ‘ala
Beautiful Puna, heavy with fragrance

The eastern most moku (district) of Puna is 508 square miles! and one of the fastest
growing areas on the island of Hawai'i. A significant part of this moku lies within
the boundaries of the Hawai'i Volcanoes National Park with lava continually adding
to the Jand mass. This moku has seen the bulk of the island’s volcanic activity for the
last forty years with lava changing land formations, beaches and forever altering
parks, subdivisions and roads. Bordered on its northwestern side by Hilo and the
southeastern side by Ka't, Puna is fast becaming a “bedroom"” community of the

urban Hilo city area. Lands once primarily in sugar, Puna has developed smaller
agricultural farms such as flower farms and plant nurseries.

In the early 1960's and 1970's, large tracts of lava land were developed for housing
and investment. Today this area has some of the most affordable housing on the
fsland. Lower Puna remains sparsely populated with some additional subdivisions.
Puna is the land of Pele and figures prominently in legends and stories about the

fabled volcano goddess and her family. Centers of business and education in Puna
are Pahoa town and Kea'aw.

In 1990, the census reported a total of 20,781 people living in Puna with 3,953 (19%)
of Hawaiian/Part Hawailan ancestry. Located in Puna are one high school, two
intermediate and three elementary schools.

1 Unless otherwise noted, the statistics found in this report are from the County of Hawai'i Data
Book, 1995.

1
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Ka'd

Ka'it lepo “ula‘ula
Ka't of the red earth :
Said of the natives of old Ka'@, who are one vast family

Largest of Hawai'i's moku is Ka'G with 1,001 square miles. All of O'ahu could neatly
fit into this district. Mauna Loa's flank runs from north to south as the backbone of
Ka'a. From its westernmost ahuptta‘a of Manula, the district extends to Kilauea at
its eastern end. With such a vast amount of land, there is a great range of climate
from chilly at higher elevations to hot and dusty near the coast. Ka'tt also has large
tracts of forest areas high on the slopes, and until April 1996, most of its upland
slopes were fields of sugar cane. Presently, with the loss of sugar, the district is in
the midst of change from a single large agricultural sugar plantation to smaller
farms and ranches. Macadamia continues to be grown in both large and small scale
orchards. Ranching and dairy farming are other agricultural pursuits.

Centers of population in the district are Pahala, Na'dlehu, Waiohinu and Hawaiian
Ocean View Estates. The census of 1990 showed the population of the district o be
4,438 of which 968 (22%), were Hawaiian/Part-Hawaiian. One high school and two
feeder schools serve the students of the district.

Kona

Kona i ke kai md"cki’oki
Kona of the sea that is cut up
From a distance one can see the smooth surface of the sea at
Kona, Hawai'i, et by inmanerable streaks of color

Stretching from south to north, Kona is bordered inland by Mauna Loa and Hualalai
and sits on the western coast of the island with a total of 813 square miles. The
second largest district on the island, Kana too has diverse dimatic conditions with
many communities situated on the moaist slopes as well as along the hot and dry
coastline. Kona, along with South Kohala, is the hub of the tourist industry for the
island. The calm deep sea off the coast of Kona supports a commercial and tourist
fishing industry.

The number of Hawaiians/Part-Hawaiians in the district in 1990 was 5455 (8%), of
the total population of 29,942. The district is served by one high school, two

intermediate, and several elementary feeder schools. Set to open in September,
1997, is a new high school in Kealakehe.
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Kohala

Kohala ‘gGina ha'chen_

Kohala, land of the proud
The moku of Kohala encompasses 402 square miles with vast tracts of land devoted
to ranching and agriculture. One of the first areas on this island to lose sugar in the
1970's, South Kohala is now an area of hotel resorts and residential developments.
Kohala is the northernmost land area of Hawaf'i with ‘Upolu Point fronting the
Alanuihaha Channel across from Maui. To the south Kohala is bordered by Kona
and Himikua on the east. Geologically the oldest part of the island, the Kohala
mountains form the backbone of the district. Climate conditions vary from cool and
chilly up mauka to hot and humid near the coast. Kohala is known for its driving
‘Apa‘apa'a wind.

The total population of Kohala in 1990 was 13,833 with 3,243 (23%) listed as
Hawaiian/Part-Hawaiian. Kohala has one high school with an intermediate and
elementary school. Students from Waimea schools continue on to Honoka'a High.

Hamaikua

. Hamakua ‘dina pali loa
Hambua, land of tall cliffs

Hamikua is a moku of deep valleys and gulches with many waterfalls covering 636
square miles. Tall cliffs line the coast from Honoka'a towards Hilo. Bordered by
Kohala, Hilo and Mauna Kea, Himakua is in the midst of change with the closing of

its sugar plantation operations. On the northern coast of the island, the moku offers
beautiful open vistas and verdant greenery.

Statistics from 1990 show that Hamakua has a total population of 5,545 with 844
(15%) identified as Hawaiian/Part-Hawaiian. Schools in the district are Honoka'a
High and Elementary.

Hilo
Hilo ka ua kasi lelua
Hilo of the Karilehua rain

The moku of Hilo comprises 675 square miles on the windward side of the island
and is flanked by Mauna Loa and Mauna Kea with its coastline from east
of Hilo Bay northwest to Laupihoehoe and O'okala. Sheer coastline cliffs greet the
sea of Hilo Bay, the prime shipping port and sheltered harbor.

Famous for its rain of more than 120 inches a year, Hilo is home to the county seat.
1t has been labeled the "wettest city in the United States™. Hilo has many historic
sites and was the moku of Kamehameha's experience that lead to the Law of the

3
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Splintered Paddle. Sugar was once the agricultural mainstay of this district, but now
smaller farms and macadamia nut orchards dot the landscape outside the city limits.

At the 1990 census, the population of the moku of Hilo was 48,180 of which 8,657
(18%) were of Hawaiian/Part-Hawaiian There are three high schools in the district
with corresponding intermediate and elementary feeder schools. In addition, post
high school sites include Hawai'i Community College and the University of Hawai'i
@ Hilo. At the University, 514 (17.4%) of ifs students are Hawaiian/Part-Hawaiian.
Hawai'i Community College has 645 27.5%) Hawaiian/Part-Hawaiian students
(Native Hawaiian Data Book, OHA, 1994).

Introduction Summary

Our report began with a discussion of each moku because it was relevant to the
spirit and product of this report. Hawat'i Island is a young and growing island with
a growing population. Schools are struggling to keep up with exploding population
demographics and families work hard to maintain a living in this depressed
economy. Each district has unique problems and opportunities that are affected by
the economi¢ climate and the vast distances between services. The Hawai'i school
district has the highest percentage concentration of Hawaiian/Part-Hawaiian
students in the state (22.1%). The next closest district 1s the Leeward district on
O'ahu with 214%.

Native Hawaiian Education
Our Definition

Native Hawaiian Education is a system inclusive of Hawaiian cultural traditions,
language, beliefs and practices. This system of culture is the foundation on which to
build, strengthen and elevate the academic, spiritual, sodal, political and economic
skills of our Hawaiian people. (This system is more often experienced as:
“community-based projects that are culturally driven®)

Goals of the Hawai'i Island Coundl
"What we saw as our mission”

To identify, support and perpetuate community based projects /programs
that have established and implemented Native Hawatian education as
defined.

- To further encourage Nafive Hawatians in all communities to embrace and
perpetuate the mana of their land/place as the foundation on which to

develop projects/programs unique to their lifestyle and the lifestyle of their
ancestors. -

- To generate collaborative efforts that embody the spirit of interrelationship

and commitment for the purpose of developing a stable community for
Native Hawaiians by Native Hawatians.

4
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#Wemika‘a o ka Na'auao
The Vistas of Knowledge

O ke kahua mamua, mahope kidkulu
The site first, and then the building
Leam all you can, then practice

The Philosophy of Knowledge

Forming the context

It is important to extend this defintion of Native Hawaiian Education by stating
what is clear: Hawaiian knowledge structure differs from Westem systems of
education. We live in a colonial state where our language, cuiture, beliefs and ways
of knowing have been compromised and targeted for extinction. The philosophy of

our knowledge is based ona wide variety of cultural mores and practices that are
still vibrant today:

1) Culturally Defined Senses
We view the world with culturally shaped semsory organs. How we notice ho'ailona (signs),
where we swim, who is ignoring pono, how we enter a forest, how we view kalo, how we

- cultivate dreams. Our empirical belief structure is shaped by our island environment, our
genealogy, the hopes of our kiipuna, and the direction given to us from history.

2) Relationship-Defined Orientation

We value relationship. Relationship occurs on many levels and in many forms. We value
rapport with our dina, our ‘chana, our people, cur values. We struggile in this current
system to actualize this pricrity because of competing pressures, but it is still parsmount.
We have ways to restore balance when disharmony occurs and we need to reclaim these
Practices in all facets of education.

3) Udlity-Based

Meaning must be tied to leaming. Utikity is also tied to art and underscores all that we
believe in. We practice abstract thinking, but it is tied to purpose and a meaningful
existence. Hawaiians are tired of a knowledge system that is based on non-Hawaiian
curricula, values, assessment standards, and philosophy. We believe it is now time (o re-
establish a structure that is based on the many levels of appropriate context, usefu) praclice
and empowering beliefs that strengthen cur identity as Native Hawatians.

4) Intellect Not Separate from Feeling

Hawaiian philosophy of knowledge recognizes the non-dnal nature of what is considered
“intellect”. Someone who holds only information and no practical understanding is standing
on one foot. Thase who share information that harms others are disconnected from the
morality and illamination of our intellectual and sensory core: na'au. We are not siavply
“head thinkers” but cur bodies, our larger sense of other-ness, our culture, dirvect us.

5) Spirftual-Based Knowing .
Knowledge has context and this is shaped by spirit Our culture is rich in the expansive
world beyond our own. We do not belittle that which is not seen, nor do we disregard the
rature of how one should behave. We recognize life in all things and we honor this. We
thrive in multiple realities of spiritual acknowledgment and believe that knowledge comes
in many ways: it is given, it is a responsibility, it is worked for, it is an extension of
kiipuna.

5
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Why a discussion of Philosophy?

These meetings were a pause for us to reflect upon what it was that we valued, truly
valued, with regard to Education. Since Education is a structure set up to advance
and deepen our knowledge, it was then asked: “What do we value with regard to
knowledge?" It was clear that we each valued cultural knowledge that strengthened
our comununity. Also, it later became clear that our current system of Education
does not address these fundamental "vistas® of our knowledge philosophy.

It was also discussed that Education that is academic in the predictable sense, is not
necessarily “contrary” to what we wish to perpetuate as Hawaiians. It is more the
manner and priorities that are not shaped by a Hawaiian world view that we take
issue with. We began to believe that unless we shape, again, the building blocks of
our knowledge structure, we will simply mirror what is common in Hawai'i today,
and, as a result, create more programs that view Hawaiians as "deficient”, "lacking",
or "in need of more tools to succeed”. Although we want and need our people to
survive in modem Hawai'i, we no longer wish to compromise Culture as a means
for a viable product, process and outcome for our children.

The "Movement” discovered on Hawai'i Island
Some exemplary projects

After visiting most moku and experiencing people, ideas and programs that were
unique to each one, it was clear that our definition of Native Hawaiian Education
was shaped by the practitioners and places in which programs flourished. Programs
were always within a community, with community kumu, and with culture as their
operating and philosophical foundation. Although we reviewed over 25 educational
programs, the following projects surfaced as those that best actualized “"community
based projects that are culturally driven.”

Project Kitkulukumuhana
Kumu: Different kumu depending on place

Location: Waipi'o, Himakua: Kia Fronda, Ku and Nalei Kahakalau, Kanani Aton
Ka Lae, Ka'ii: Keolalani Hanoa

Pu'ala'a, Puna: Alona Quartero, No'eau Kaholokula, Lei ae

Pana'ewa, Hilo: Kekuhi Kanahele, Hujhui Mossman

Kikulukumuhana has been a grass-toots cultural and educational

effort from community members since 1991. A summer immersion

experience was developed for students in most moku. The intention
of the immersion camps was to pool the physical, emotional, spiritual
and intellectual strengths of Native Hawatian Education for a common
purpose. This purpose is the creation of a concept of preferred
education for Hawaiians by Hawaiians.

Funding: Kikulukumuhana is done with voluntary labor. Some funds for food
and miscellaneous expenses were given by the Edith Kanaka'ole
Foundation, the Queen Lili'uokalani Children's Center and by the
Office of Hawaiian Affairs. They are in need of funding.

6
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Né Kalai Wa’'a Moku O Hawai'i

Clay Bertlemann,

Kawaihae .

This is a non-profit organization dedicated to the preservation and
perpetuation of Hawaiian and early Polynesian culture and seafaring
traditions. Nk Kalal Wa'a Mokn O Hawai'l provides a learning
environment and curriculum that presents all aspects of the canoe
heritage as a full and completely Hawaiian experience.

Na Kalai Wa'a Moku O Hawailis done with voluntary labor. Some
f\mdsfortraveLfoodandmsananeousetpmmsecured&\mugh
private donations. Na Kalal Wa'a is currently looking for grants.

Kanu O Ka "Aina

Ku Kahakalau

Honoka'a High School

Kanu O Ka ‘Aina is a schoo! within a school. It is referred to as the
“Hawalian Academy" @ Honoka'a High School and will begin
operation in the Fall of 1997. The project extends the philosophy of
Kiikulukumuhana and uses Waipi'o Valley as their "lab". Kanu O Ka
‘Aina uses Hawaiian culture, practices and philosophies as a foundation
for how they view academic subjects, college preparation and careers.
Kanu O Ka 'Aina is partially fundzdbyd\e DOE and by moneys from
the School-To-Work initiative. They are in need of funding.

Pu’ala’a Cultural Education Center

Keikialoha Keikipi

Pu'ala'a, Puna

Pu’ala‘a Cultural Education Center is a project of Ho'oulu Lahui, a non-
rofit organization formed in 1995 with the pur%‘s: of awakening

Ehwallan culture, values, beliefs and lifestyles. goals of the Center

are the restoration and management of Hawaiian cultural sites, self-

suffidiency through culturally appropriate economic ventures, and the

continued collaboration with otheragencies and groups to offer

Pu'ala‘a as an on-going site for Hawatian practices, values and beliefs.

Pu'ala'a is a project using only voluntary labor. Small grants and

technical assistance have been offered by QLCC.

Jimmy Naniole
This le of how a “cultural kipuka”
This project is a dynamic example of a can exist
in the current educational system. Land is used and viewed in spiritual
andemohonalwrms and planting/harvesting with the land is

as an extension of place, history, identity and Hawaiian
valua The “magic of the mala” is defined as “restoring life to its
original difficulty”. "Aina is the source of all wisdom.
This project is considered a class at Hilo High School.

7
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Collaborating Agencies and Their Role

A note of apprediation for the new changes at the Queen Lili'uokalani Children’s
Center. Their presence is felt in our rural and urban communities. They assist in the
many small and community-based needs that would make such programming
impossible. QLCC is a community team-player and we wish to acknowledge their

support of Native Hawatian Education as practiced by the community members
they encourage.

Summary/Closure

Ha'‘ina 'ia mai ana ka puana

The Hawaili Island Council's mission began with the identification of groups
servicing Native Hawaiians outside the DOE. Meeting the Council's objectives, after
much discussion on the matter, was simple. The end result, however, was a
dramatic observation of a "Movement" of community-based projects that were
culturally driven. It came as a revelation. We discovered something more than just
projects - we found community people working for no money on cultural activities
that empowered and educated our youth and adults in their own backyard. It was
more than a list of programs and contacts, it became a movement, a critical mass of
people, a way of thinking and viewing opportunities and the role of culture in
learning and teaching. The "Movement" was defined as cultural reflections of our
native ancestry and it needed our support.

"Community-Based Projects” are defined as: projects established in a particular place by
Native Hawaiians for Native Hawaiians of that place. Because of this, the projects chosen
were small in size, but the level of community involvement reflected the desire of
the Native Hawaiians in thoss communities. It is Education that is culturally and
community empowering. These projects linked with our expanding awareness of
our philosophy of knowledge.

What we hope to accomplish is the creation of more community-based projects that
will cultivate the traditions, beliefs and practices of our people. We hope to
appreciate, understand and honor the sands of our birth. We wish to restore and
improve the quality of life in our communities and regain a sense of order and
identity. We also wish to be viable and contributing members of our modem
sodety. We now believe, however, that we can only do so with conscious
acknowledgement and practice of things, ideas and beliefs that are uniquely

Hawaiian.

Our definition of Native Hawaiian Education is a plea for balance, and we see the
untapped potential and need for community-based projects that are culturally driven.
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APPENDIX A

Kakulukumuhana O Puna
Pu'ala’'a, Keahialaka, Puna
August 9 - 23, 1997

On August 9th through August 23rd we will start KGkutukumuhana O Puna.,
Kakutukumuhana is a 15 day Hawailan cuttural immersion experience. The

purpose of this program is to educate, enhance and perpetuate Hawaiian
culturat practices.

Kakulukumuhana ks now in fis 7th year. This summer will be our 3rd year on
the shores of Puna. This program was formed for the children of Hawaltl to
broaden their education in Hawaiian culture. This form of educdation is one
that still thitves In the people of today and those of the past. We wil live the
cuthre. We will not read. tak, or simply show the chidren cuthure. The
chiidren will do. live and continue to perpetuate what they leamn. For the
past 6 years it has grown from one dishict and one site to six districts and to
seven sites. Kakulukumuhana has been located in all six districts of Hawall
idand. and now In its first year on the isikand of Maul. Because of the
emotional, spiritudl. intellectual and physical progress of the children, the
need for this program has grown.

Our curriculum consists of:

1. Hawdiian language

2. Hawdllan cratts with available tasources

3. Knowledge of native plants and thelr usage

4. Xnowledge of fishes and styles of fishing

S. Huks and the songs of Puna :

6. Malama ‘aina: cuitivating and preparing of Hawallan foods
7. Leaming of significant places and place names of Puna

Kakulukumuhana Q Puna is done through veluntary efforts and supported
by QLCC. the Edith Kanaka'ole Foundation and from private donations.

NG Kumu: Anna Kon, Alona Quartero. Let liae. No'e’au Kaholokua, Kaluna
West, Kelldaloha Keildpi, Emily Naeole. Norman Kon, Linda Safrey, Uncle
Robert Kefliho'omaty

Sttes: Puala'a. Kaimu. Keahlalkaka
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APPENDIX B
NAKALAT WA'A

MISSION STATEMENT & VISION

Na Kalai Wa'a will develop and express the spiritual, emotional and
Pphysical well being of individuals.

Na Kalai Wa'a honors and respects our Kupuna (elders). From the
Kupuna we gain mana (strength), na'auao (knowledge}, and ha'a ha'a
(humility). The Kupuna lives the values of lokahi (unity/harmony), alu
like (working together), kuleana (responsibility), kokua (help), ike
(recognition} and aloha (love). From the Kupuna, we learn that there
is always a purpose, reason and lesson to everything. These values
are the foundation upon which Na Kalai Wa'a is based.

With the foundation and guidance of the Kupuna and the successfil
construction and completion of the maiden voyage of Makall'l, we the
‘Ohana of Na Kalai Wa'a Moku O Hawaii, commit ourselves to pass

on this unique concept of ‘Ohana to all we come in contact with. We
also commit:

To preserve, protect and perpetuate the Hawdiian culture and
contribute towards a safe and healthy future for Hawai'i.

To generate appreciation of the Hawailan culture through education,
culture of values and personal pride.

To contribute to the preservation of Hawai'l's environment through
education programs.

To provide high-quality’educational experiences within the Hawaiian
- culture for persons of all ages and all levels of proficiency, to
preserve traditional values.

To "Ho'olokahi” - to bring about unity, harmony and aloha.

10
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APPENDIX C

KANU 0 KA ‘AINA

a pilat for a Hawman Academy
to be implemented in Fall of 1997
at HONOKA'A HIGH SCHOOL

Based oa the concept of Kukulu Kumuhane, the pooling of
stren - intellectual, physical, emotional and spirirual -
of stake holders (students, teachers, parents, community)
for a common purpose: to adequately prepare our asxt

geaeration’'s mind, body aad spirit for a life of fulfiliment.

KANU O KA ‘AINA focuses on:

1 Hawaiian lasguage, cuiture, history, traditioas and values inctuding:
Hawaiisn arts (lsubala, kafai, kaps ...) .
Hawaiian music (hula, oli, mele, ‘ukulele ...)
Cultural practices (14'au lapa’au, lomilomi, loa ...)
Hawaiian ‘ohana living (laulima, lokahi, ho cponopono ...)

2. community based economic development consistenr with Hawaiian
cultural values, uzing existing resources without expleiting them, including taro

farming, subsistence plaating, squaculrure of aative species and small business
entrepreacurship

3. survival in modern Hawai'i, including mastery of English, use of computers
and other modern technology, bome ecoaomicy, career education, problems
solviag and spplied economics.

4. global awareness and knowiedge about other cultures, with a special
emphasis on indigenous concerns, and netwocking via telecommunications with
other native peopies throughout the waorld.

“The Hawaiian Academy is one of the best conceptual
frameworks I’ ve ever seen and has all of the “5 A's” which I
use to evaluate quality programs: academic rigor, authenticity,
active learning, adult relationships and assessment - all at a
very high level.”

- Micheile Swanson, National School-to-Work Techinical Assistance Provider,
December 6, 1996

11
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APPENDIX D

Pu'ala‘a Cultural Education Center
A project of Ho'oulu Lahut

O ke kahu mamua, mahope ke kilkulu
Learn all you can, thien practice

Ho'oulu Lahui is a non-profit organization (501-C3), formed in 1995, with the purpose
of awakening Hawafian culture, values, beliefs and lifestyle in partnership with the
community to achieve unity, harmony and total well-being (5kahi).

The name, Ho'oulu Lihui comes from King Kalikaua's motto, and it means the
growing or nurturing of a nation or people, specifically, the Hawailan nation and
people. Ho'oulu Lihui, the organization, is the result of a grassroots effort to restore
and care for wahi pana (historically significant Hawailan cultural sites) in Puna along

with the values and lifestyle of the indigenous people (Iihui) who established these
sites. The 'li Jand division) of Pi'ala‘a is the piko or center of Ho'culu Lahui.

The goals of Ho'oulu Lihwui are: The restoration and management of Hawaiian cultural
sites; the development and operation of a Hawaiian cultural education center; the self-
suffidency of Ho'oulu Lihut through culturally appropriate economic development
ventures; and collaboration with other agencies and organizations.

Components of the Pu‘ala‘a Cultural Education Center:

1. Cultural empowerment (a place to practice Hawaiian values and arts)
2. Community involvement (developing plans, sites, projects and committees)
3. Culturally appropriate sustainable economic development (aquaculture, etc.)
4. Site for mental, physical and spiritual health (earning Hawaiian protocol, etc.)
5. Restoration of a Hawaiian cultural area (Hawaiian village, fishing grounds)
6. Experiential education site (food preparation and cultivation, agriculture, etc.)
7. Linking with local schools and human service agencies (DOE, State, etc)
8. Family pu'uhonua (a safe place where families come for rejuvenation)
9. A place for cultural practitioners (Makahiki games, gathering, etc.)
10. Employment (Puna is a rural community with high rates of unemployment)
Please contact:
Executive Director; Ho'oulu Lahui
BOX 2177, Pahoa, Hawai'i, 96778

phone: (808) 965-7443
fax: (808) 968-6585

Ho'oulu Lafua believes that by cultivating culture and community, we will endure.

ia
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H.A.O. HAWAIIAN AGENCIES ORGANIZATION
NAME AGENCY ADDRESS PHONE FAX
Andrade, Ed Deparunent of Hawaiian Home Lands- 160 Baker Smeet 9744250 974-4245
East Hawaii Rilo, Hawaii 96720
Chang, Nate Hawaii Cammuniry College 200 W. Kawili Sereet 974-7620 974-1692
Hana Pu Kahi Hilo, Hawaii 967204091
Davis, Weadell Kameharaehs Schools-Bishop Estate T8-6831 Alil Drive, 322-3400 322-9446
. shbor Lsland Regisaal R Saitn 732 .
Center - West Hrwaii Kailua-Kopa, Hrwaii 96740
Dias, Michael AluLike, Inc P.0. Bax 606 961-2625 935-6084
Hilo, Hawaii 96720 -
Du Pont, James Deparment of Hswaiian Home Lands- P.0. Box (25 385-709 885-6453
West Hewaii . Kamueh, Hawaii 96743
Hamilton, Ginger Uaniversicy of Hawaii - Hilo 200 W, Kawili Street 9747431 974-7691
Minority Access & Achievement Prog. Hilo, Haweii 967204091
Hoke. Arthur Jr. Hawalian Clvic Clubs 1387 Hoomals Smeet 959-3362 9350148
Hilo, Haweil 96720
Kawauchi, Jamie Office of Hawaiian Affairs 234 Waiagoenue Avenue, 935-4349 9334744
East Hawaii Sute 104
Hilo, Hawsil 96720
Kimura-Nobrigs, Wallis Kamchantchs Schools-Bishop Estate P.0. Box 1659 3340595 334-0593
Preschools Kailua-Koug, Hawaii 96745 ext. §
Kinney, Soany Hui Malama Ola Na Oiwi 311 Kalamisnaole Avenue 969-9220 9614794
Hilo. Hawaii 96720
Lovell, Kawika Hawaii Community College 200 W. Kawili Street 974-7620 974-7692
Hans Py Kahi Hilo, Hewaii 967204091
Makuakane-Lundin. Gait Univensity of Hawaii- Hilo 200 W. Xawili Syeet 974-7413 974-269
Hawaiian L ip D Prog. | Hilo, Hawsii 967204091
McDonald, Ruby Office of Hawaiian Affairs 75-5706 Hanama Place, 329-7368 326-1921
West Hewaii Suite 107
Kailus-Koos, Hawaii 96740
Niimi, Lance Queen Lili'wolalmi Children’s Cenmer 919 Ulnlani Sereet 935-9381 969-7599
Hilo Upat Hilo, Hawail 96720
Robertson, Barbars. Kamehameha Schools-Bishop Esure 162 Baker Aveaue 969-T140 969-7745
East Hawatl Campus Hilo, Hawall 96720
Sing, David University of Hawaii - Hilo 200 W. Kawili Sereet 974-7678 974-7681
Na Pus No“esu Hilo, Hewaii 96720-4091
Souza, Barbara Kamehameha Schools-Bishop Estate P.O. Box 1659 334-059% 3340593
Preschools Kailua-Koaa, Hawaii 96745 et 1
Souza-Save, Gail Queen Lili"uokatani Children's Center P.O.Box 2819 329-7336 326-7587
Kona Uuit Kailua-Kona, Hawsii 96745 -
nust
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Eia Hawai'i nui a Keaqwe
Hawai'i, great island of Keawe

Hawai'i Island Council Members:

Joshua Akana, Chair
Ulu Garmon, Waimea
Cathy Arnold, Ka'a
Michael Ikeda, Kona
Wally Lau, Honoka'a
Manu Meyer, Pipa‘ikou
George Naukana, Kona

Emma Frias, NHEIC Facilitator

August, 1997
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Testimony on Native Hawaiian Special Education
United States Senate
Committee on Indian Affairs
December 1, 1999
Hilo, Hawaii

Submitted by:

Donna Kotaki, Special Education Teacher and
Former Parent Involver/Tutor for Pihana Na Mamo
Waiiikea High School

Aloha Senator Inouye, members and staff of the U.S. Committee on Indian Affairs, educators and
fellow colleagues. My name is Donna Noelani Joaquin Kotaki . I am a part Hawaiian teacher
who resides on this Big Island of Hawai’i in the town of Hilo. | am presently a special education
teacher and the coordinator for Pihana N4 Mamo at Waidkea High School. Waiskea High
School’s student population is about 2100 of which 10% is special ed/needs. Of the 210
students, approximately 50% are Hawaiian and part Hawaiian.

Our Pihana N4 Mamo theme for this school year is: “Connecting our PAST, PRESENT and
FUTURE”. We feel very strongly about this theme because there is a need to have teacher,
students, parents and the community to make connections and most importantly, to build upon it.
Our goal for Pihana N& Mamo is to create a working relationship between the teachers, students,
parents and the community so our students can become successful, responsible citizens.

As a former Parent Involver, I have conducted various on-campus workshops in which the
Pihana team have helped parents understand their rights as parents to help their child be more
successful in high school and to prepare students to become productive, contributing citizens of
society when they leave Waiitkea High School. We have held quarterly meetings where parents
are introduced to various school staff (ie: counselors, SPED teachers, transition coordinator,
administrators, attendance coordinator, etc.); community agencies which assist Hawaiians (Office
of Hawaiian Affairs, Alu Like, Queen Liliuokalani Children’s Center, Kamehameha School
Bishop Estate, N3 Pua No’eau and Ni Kalai Wa’a); and Aupuna (leaders/elders of the Hawaiian
community). Over the years, our parent group has been growing, from two to about eight or ten
depending on the workshop presentation.

In school, Pihana N3 Mamo assist students by providing them with a resource center where they
have access to computers, Hawaiian resource books, and where they can receive tutoring before
school, after school and both recesses. We also assist students who are having difficulties in
their mainstream classes. We provide support for all teachers and staff through Project Hi'ilani
(Proactive Behavioral Support System with Dr. George Sugai).

One of my fondest memories of Pihana N& Mamo is the school year 1997 - 98 when Pihana had
approximately 100 students, of which 17 were seniors. I can distinctly remember two boys, Chad



145

and Frank who had to complete two correspondence course before graduation...and it was
mid-April. They wanted so badly to walk the line with their class and receive a diploma and not
a certificate of completion. I told them that they could still walk the line at graduation and that it
was okay to get a certificate of completion. But they insisted and came to Pihana for tutoring
during both recesses for one whole month. They walked the line with the 15 other SPED seniors
and received their diplomas. Today, both Chad and Frank are gainfully employed and Chad is
looking into going to Hawaii Community Coliege. Frank’s parents were so appreciative and
overjoyed at the fact that Frank was the first of all five children to graduate from high school;
Frank is the second youngest child in his family.

There have been many more success stories for our Hawaiian and part-Hawaiian special
education students because of the assistance that Pihana N4 Mamo provides at Waitikea High
School. These success stories are why I believe in Pihana N4 Mamo's philosophy and vision to
help our children and their parents.

Mahalo Senator Inouye for your continued support for Pihana Na Mamo.
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Testimony of Native Hawaiian Special Education
United States Senate Committee of Appropriation
Subcommittee on Labor, Health and Human Services, Education and related
Agencies

Laura Torres, Pihana Na Mamo Parent Involver

My name is Laura Torres, and I am the Pihana Na Mamo Parent Involver for Mt. View
Elementary School in Hilo, Hawaii. I am testifying in support of Senate Bill 1767.

The education of our Children! Why should we care? Why should it be so important to
us?

As a child I remember my father as an alcoholic, my parents fighting because it seemed
they never had enough finances. I remember the domestic violence. I remember staying
home from school at least a whole month due to impetigo because my parents could not
afford to pay for me to receive the proper medical treatment. We were taught to respect
our elders but we were not told that abuses by them were not acceptable. A lot of things
were hush-hush, don’t say anything, don’t tell anyone.

My perception of life was specifically to grow up, get married to a man who works in
construction and who drinks beer and beats me up. To have children and take care of
their physical needs. Get old and die. But one thing I knew; my parents loved me.

Both my parents dropped out of school in the 9" grade, so education was not a priority as
much as they valued our safety. Istruggled with school and was unable to catch up with
my schoolwork because I was absent a lot. I survived by copying other student’s work
and was never told that I had the ability to shape my own life.

When I was in the 8" grade, I asked my older brother for help with my math homework.
He assisted me, then he said “Do you know why you’re not getting it, it’s because you
don’t want to get it. If you really wanted to do it, you would.” His words stuck with me
until today. I struggled with nasty words from relatives who said that I was the ugliest,
darkest and the oddball in the ily. But in spite of these words, I would instead thrive
on my parents’ Love and my- 18her's words.

My people of Hawaiian ancestry have low self-esteem. They do not want others to know
about their home-life, will not ask questions, is not aggressive, and does not want to
participate in public activities because they don’t want others to know their weaknesses.
But they will get involved with what seems acceptable by our own kind. This is the
reason we have a high number of drug addicts, alcoholics and incarceration. A poor
excuse? Probably so; nevertheless, true. Unless we break this cycle, our children will
continue to adopt these ways.
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Today I am married to a wonderful man who works in the construction business and he
doesn’t drink. He never lays a hand on me and he loves me with his life. We have two
wonderful children who are pursuing full time careers and college. I've been a Sunday
school Superintendent for 19 years, a choir director for 9 years, a State Welfare Worker
for 8 years and am soulfully satisfied with my life the way it is.

What is my point here? I am saying that I can do anything I put my hands to, if that is
what I want to do. Accomplishments and goals are not out of my reach but are within it.

As a Pihana Na Mamo Parent Involver, I have made it my personal mission to first create
HOPE within the hearts of our children that they have the potential to shape their own
future beginning today inspite of their surroundings. At the same time I must reach out to
the community by getting involved in activities, make myself known and being available
for talks.

When I was being interviewed for this job, I was asked what I hoped to accomplish here?
My remark to that statement was, “If the children would just know that there is an Auntie
Laura on campus that they can come to anytime and receive a hug and a kind word of
encouragement or even just a smile, then I believe I've accomplished the best thing in my
life.”

My fellow workers and I have a passion for our people and their children. We are
committed to the education for all our people. Together, we have and will continue to

make difference.

Mahalo for the opportunity to communicate our needs and share our support of the
Pihana Na Mamo program.

Foarg, Josie,
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DATE: NOVEMBER 22, 1999

MEMO TO: U.S. SENATE COMMITTEE ON INDIAN AFFAIRS

FROM: DAMIEN KENISON SR., PARENT INVOLVER, KONAWAENA HIGH SCHOOL
RE: TESTIMONY FOR THE REAUTHORIZATION OF SENATE BILL # 1767

Ano'ai,

| am Damien Kenison Sr. , a Parent Involver at Konawaena High School on
Hawaii Island. | have been working with Pihana Na Mamo for six years.
I started out at Ho'okena Elementary in 1994 and moved to Konawaana in the second
semester of 1995. Hookena School services children from the socially and
economically depressed South Kona communities of Miloli'i and Hookena with a
large percentage of Native Hawai'ian students. The ather feeder schools are
Honaunau and Konawaena Elementary and Middle School.

When | first came to Konawaena High School in December 1995, | was aleried
1o the fact that a large number of students from Miloli'i and Ho'okena were in danger of
dropping out citing frequent absences and poor class participation. Working with
various agencies and school staff, principal Brian Nakashima helped us to coordinate
a plan which would improve educational services o our rural students and encourage
academic progress.

The effort was very successful and almost all of the at-risk students graduated
with a number of them proceeding on to a university or community college. Even those
who decided to work have plans to eventually further their education after a brief
hiatus. All of them have been made aware of their potential and realize the importance
of pursuing educational goals in relation to obtaining adequate employment.

My classroom is a safe haven where students can meet with friends, do their
homework, seek my advice on school or personal matters, get help with assignments,
study for tests or use the computer resources that ara provided for them. My door is
open to any studant who needs help and many of my Pihana students’ friends or
classmates have come to me for assistance.

| monitor grades and credits and work with teachers if a student is having
difficufties in their class. Credit checks have resulted in humerous corrections and
placement in appropriate classes. Parents are also consulted it their child is having
problems and solutions are offered or implemented with their input. When attending an
IEP or parent / teacher meeting, my role is to make sure that the parents are
comfortable and able to understand what is going on so that they can help their chikd
and make the right decisions in approving any changes to the plan.

Pihana Na Mamo has helped me to develop social skills that are necessary for
effective communication. These skills have allowed me to convey my thoughts in a
professional manner and enhanced my afforts to improve the quality of life for
Hawal'lans in my community.
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While being interviewed during a program reevaluation, | was asked what was
the most important thing to come out of Pihana Na Mamo. | answered “me.” My answer
shocked the interviewer but | explained that by developing my leadership skills | was
better able to help my students and communicate with their parents. | wanted that
person to know of my sincere commitment to the program and it’s success.

My involvement with the students extends out into the community where they
live. | am Vice President of KUPA (Kamaa'iana United to Protect the ‘Aina), a non profit
oganization based at Ho'okena, South Kona, | believe that improving economic and
social conditions will have a positive impact on the attitudes of people towards
education. | also utilize my contacts acquired through KUPA to assist in enhancing
positive outcomes for my goals with Pihana Na Mamo.

| am also a member of the West Hawai'i Fisheries Council. This council was
formed to protect the marine resources along the Kona Coast. Our marine resources
are an integral part of the Hawai'ian Culture. Without these resources we would not be
able to pass on the practices and traditions that have established our identity as
Hawai'ians for so many generations.

Being made awars of thair roots and colorful heritage has instilled pride in our
opio but that has not been enough for them to be successfu! in the modem worid
today. In the classroom, | encourage cultural activities integrated with academic
pursuits to enhance beneficial results.

The bottom line is that Pihana Na Mamo is a a vital endeavor which | fesl the
Hawal'ian people are due. We assist those students that are unable to take advantage
of the educational opportunitias offered by Kamehameha Schools. We help those
students who need a chance to achiave their career goals and give back to their
communities to foster the values that will raise the status of Hawai'ians, It is time for
those in authority to take a stand and support the Hawai'ian people in our quest to
assume our rightful status in society, by providing consistent programs which will
guide us into the new miliennium.

Mahalo Nui Loa,
Da..'_ e 34
Damien Kenison Sr.

PO Box 38

Honauanau, Hawaii
96726

Phone# 323-4572
FAX # 323-4515
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U.S. President U.S. Senator

William Clinton Daniel K.Inouye
The White House Office 722 Hart Senate Office
1600 Pennsylvania Ave. Bldg.
Washington,D.C. 20500 Washington D.C. 20510
U.S. Senator U.S. House
Daniel Akaka Patsy Mink
722 Hart Senate Off. District 2
Bldg. 2135 Rayburn House Off.Bldg.
Washington D.C. 20510 Washington, D.C. 20515
U.S. House Govenor
Neil Abercrombie Ben Cayetano
1233 Longworth House State Capitol
office Bldg. Honolulu, Hi. 96813

Washington D.C.20515

Mayor

Stephen Yamashiro
25 Aupuni 5t.
Hilo, Hi.96720

- 3/1/99
" I Too! AM A VETERAN OF TWO WARS™"

I would like to understand the
overthrow and the illegal annexation of the
Hawaiian Kingdom.

If so!--- Then the City, the State,and the
Federal Governments are illegal.

And so are PUTTING PEOPLE IN JAIL!

If I understand "Annexation" it's a Treasonal
Act Against----

THE "HAWAIIAN KINGDOM AND THE HAWAIIAN PEOPLE."

The right to know, so I may tell the
truth to my family "Thanks"

Mahalo,
Eric C. Edsman Sr.

[
po box 2584 ’

Kamuela, Hi.
96743
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Kawehi Kanui
P.O. Box 87
Mt. View, HI.

96771

October 18, 1999

FAX To: Sen. Akaka
FROM: Kawehiokalaninui-l-amamao Kanui

Comments:
Dear Sir:

I had lunch with you once with Larry Mehau and Bumpy Kanahele. My husband, who
is a Hawaiian subject is in prison because he refuses to “conform” to American laws.
His constitution and civil rights under Hawaiian law is being violated by prison officials
in Hawai'i. As a political prisoner he is being denied his rights. | am seeking support
from your office to lift, “the blocks” by prison officials who are trying to say that my
husband is crazy, therefore does not need 1o treated fairly.

My letter will explain everything.

Please {orward this information to all Hawaii Congressional members and that | would
also lik&lestity before the U.S. Justice Department on Nov. 12 and 13th, in Hawai'i.
We are also requesting to testify before yourself and Dan Inouye when you come to
Hawai'i to give documention as to why annexation never happened and "Hawaiian
Sovereignty”.

We await your response to our request regarding the matter enlosed as well.
_Mahalo,
s Lvrel—.

Kawehi.
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Kawehi Kanui
P.O. Box 87
Mt. View, HI.
96771

Oct. 17, 1999

Council of Regency

P.O. Box 2194

Honolulu, HI.

96805-2194

Re: Harassment and Visgitation Rights Denied To Wite of Lance Larsen
Aloha No,

What | have written below comes from my journal which | have developed

since Lance went to prison. (I will keep a copy of this letter as part of &
journal for future usge.) |am a Hawaiian subject and the common law wife, of
Lance Paul Larsen writing to inform the council about the inhumane treatment | and
another individual have been getting from the prison industrial complexes that exists
on the island of Hawai’i, in Hilo with regards to Lance Larsen, political prisoner.

Short Background On The Situation
Lance Paul Larsen, is a Hawaiian subject now being held in the Halenani Correctional

Facility fo\r‘traﬂic tickets” On Oct. 4, 1999, he was sentenced to 30 days in jail because
as a Hawaiian subject he refuses based on Hawaiian Law to “conform” to the state of
Hawai'i laws. On Oct. 12, 1999, a Writ of Habeas Corpus was filed in the Hilo state
court which explains in detail why he should be released. So tar no word as yet has
been heard regarding the writ from the court. However, on Aug. 4, 1999, a class action
civil case was filed in the U.S. District Court as well as the Permanent Court of
Arbitration, Hague, Netherlands to settle disputes to do with Titles. _He s being

threatened by the state of Hawal'i who could give him up to six months in
prison, not because of tratfic tickets, but because he will not contform to
laws and people who have no legal authority to be here according to the
fact that Hawal'i was never annexed to America and a joint resolution is
not a treaty but a municipal law which cannot go outside of it's borders
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and a municipal law cannot “transter titie” or “move boundaries” _in

Hawai’i. In the meanwhile Hawai'i_still has a treaty with the U.S.

My husband is a Political Prisoner, with constitutional rights, held
illegally against his will in_his own homeland by foreign instrumentalities

of the United States of America. | am seeking hisrelease. A Writ of Habeas
Corpus, filed in state (Hilo) court docket number 99-007 on Oct. 12, 1999. No word as
yet from the court. My question is, how can the state of Hawai'i imprison a Hawaiian
subject when they have no jurisdiction in international issues which raises federal
questions? Not to mention, he has two other cases regarding the same case filed in
the Federal and International arenas. By what authority can they imprison a Hawaiian
subject on a state level pending the Federal and Permanent Court of Arbitration
hearings.

State Attempts At Painting a Picture Of My Husband As Being Crazy

The state of Hawali'i is trying to say that my husband is crazy for believeing in his
ancestor's, 38,554 who signed the “Monster Petition” that killed the annexation treaty
in 1897. No doubt the annexation treaty was killed which means that Hawai'i still has
a treaty with the U.S.  All of the facts are enclosed in his case filed Aug. 4, 1999, with
the courts docket number CV-99-00546 at the Federal U.S. District Court in Hawai'i.
Not to mention the Hawaiian Kingdom has granted, through Keanu Sai, Regent Pro-
Tempore “limited Power of Attorney” to countries like Switzerland. (See “Geneva
Newspaper” who took it out of the Magazine, “The Monarchists”) Enclosed for your
purview. If this is so, how then does the state of Hawai'i still claim jurisdiction over a
Hawaiian subject? Is it fear that causes them to take costly steps to prove might is right
by forced assimilation at the expense of an innocent man's life, family, business and
his children?

Visitng Rights Thwarted By ACO Mark Forbes and Beryl Iramina,
On October 15, 1999, Friday afternoon Lance tried to call me. Apparently he was told

by the operator that there was a “red line" (translated it means that “someone” put a
"block™ ) on the prison phone, so everytime Lance dialed my number, his mother's
number and his attorney’s number it would ring and fall dead after three fast beeps. |
tound this out when | visited (to put it mildly) him on Saturday. | called the 611 repair
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sérvice atter my visit and the person named “Brian” of Wisconsin confirmed with me

that the “block” was not on my phone, however he could not verify if the prison had put

a block on their phones regarding particular numbers. (I will look into it on Monday

with the business office). Prior to that Lance called with no problem. | believe that the

ACO incharge, Mark Forbes and above him the warden, Beryl Iramina are

responsible . | want you to stop them from denying my husband his constitutional 6 .

rights according to the Treaty of 1850, & }/L‘T Ha 3@»«4—4 1'4«-1 FL:N,( o e

Prison Vists Made Hard On Families and Friends of Inmate Lance Paul
Larsen Because They AllffMaintain Their Status As Hawaiian Subjects
On Saturday 10-16-99 at 8:30 a.m. | received a call from the nurse at 639
Waianuenue Ave., Hilo, Hawai'i 96720. H.C.C.C. (Sophie) who couid have told me
over the phone that all she needed was the number on the medication bottle. She
didnt. 1 had to drive 35 miles to get the anti-biotics from Pahoa for his toothace. (We
live in Ola'a). On the way back | got three tickets from a policeman. | drive with the
Compiled Laws on my car. (That's another story). Let me focus on 10-16-99
Saturday...my journey to visit my husband in prison which was met with suspicious
circumstances and military psychological warfare which felt like | was in Nazi germany
and | was the criminal. It only made me more determined to perservere.

After getting the medication and getting ticketed | continued onward to the jail. It was
10:45 a.m. by the time | proceeded to Hilo. | arrived at the jail at approximately 11:45.
Once at the jail | approached the guards outside the jail, introduced myself and told
them that | came to drop the medication off to “Sophie” for Lance Larsen. @ey knew
ahead of time that | was coming) | gave the meds to one Joe! Wobelinski, a guard
incharge that day on visitations. | waited in my car until 1200 p.m. (visitation begins at
12:15) to “sign-in”, “search” etc. At 12:20 While in the registration area Joel Wobelinski
could not find Lance's "visitor card™ (different from the visitor list) | told him that | know
that Lance applied for a visitor list on Oct. 5, 1999 and he should have a copy of that
with him. Joe! said he will let his higher up, Richard Speed know that Lance did not
have a card however he did say, “since Lance filled out a visitor list he should have a
card somewhere”. Mr. Speed came out a few minutes later and told me he was sorry
but Lance never filled out a visitor list, therefore a card was never issued. | explained
1o him that Lance has a copy of it, go and see and if so, why didn't they process his
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“card” since his 7 day lock down was over, the guards and Lance’s attorney assured
me that | would not have any problems with visitation. | explained to them (R. Speed
and Joe‘ Wobelinski) that | had just come back from Honoiulu that morning and was
not leaving until someone explains to me what happened between Oct. 5, 1999, and
today..Oct 16, 1999...] asked, where does the list go? and who is incharge at that
point? R Speed said, "Mark Forbes, but he doesn't work on Saturdays™ | asked to
speak to someone else he said, “well you have to speak to my lieutenant, Randy
Waltzen, Speed left and went into the prison office to talk to his lieutenant. Speed
comes back with the copy of the *visitor list” Lance submitted. Tells me to step to the
side, Speed shows me the “visitor list® and pointed out that the reason why Lance
does not have a wvisitor card” is because of some of the things he wrote at the bottom
next to his signat.re which said, "(under duress & protest) 1850 Treaties between the
U.S. A & Hawaiar Kingdom™...he apologized and said he couldn't guarantee 1 could
visit Lance berause of what he wrote. Speed alluded to the fact that “maybe” Lance "is
loseing it” a “littie crazy” maybe? | cut in and said that if Lance is crazy then 250,000
peopie like rmysel his attorney and the Swiss government like Lance are crazy too
because they know that annexation never happened? | defended Lance’s sanity by
telling them that it is Lance who is sane and that it is the state of H awai'i who is crazy
to try anc mprisor my husband who is a Hawaiian subject. | explained to Speed that |
just came o ocaee-okols and he cut in and asked me for my airline ticket. | explained
to hin: tha' ! came 7 *he first flight, went home showered, unpacked and brought with
me Sndy waat T ieeder on the 12:00 pam. visit. (1 thought how strange to ask that |

prowvige v ncke: ;. * »rew that their rules had something to that attect | would have
brought# imw ' -+ miles from home and I'm missing the first of three visitation
tmes- ' was el t4 s and patient). | told him very nicely that | was not leaving and
that my nostianc «+ v @ azy as they are trying to protray him as being. | toid him, “my

husbare = 2 nolitbce prisoner” and | went into Annexation, Joint Resolution and that
the reasor why e -k, Ihe document that way is because of who he is, as a
"Hawanar ~ubject’ - we turther to tell him that “while many think this is America, it
cannot he 207 53¢« wiry my husband signs every document that way. (See: “Visitor
List” dated Oct. & :999; | also explained that he has two other cases filed; in the
Federal ann the iteinianonal Arena. So, if you folks are trying to say he is nuts, | am
not buwe ¢ a sl o2 them, “he is of sound mind, body and spirit and because he
1$ N0 conineming 1o he slale of Hawai'i laws, they sentenced him to 30 days and that
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is how he got here”. Is the tactic to “make someone crazy” the way the state of Hawai'i
can continue to receive funds? Without the body, there is no money and funding for
prisons? We are all in trouble if this is so and definitely has to be changed. The more
we will have to accelerate our international relations and move the case to a higher
level. Speed left He went to talk to his lieutenant, Randy Walzen.

Waltzen came out and said the same thing Speed said, about the way Lance signed
the paper that may have caused the ACO Mark Forbes refusal to process Lance's
“visiting card”. We talked for 15 minutes. 1 told him the same thing | told Speed.
Walizen said, “Mark is not here today but I'll go down to his office to see if the card was
“in process” and if it was he would approve it then. | told him that Lance could just sign
next to his name U.D. (Under Duress) which would be sufficient should there be a
question in his recordation ot his status as a Hawaiian subject in any of his other cases.
He said he would talk to Lance, 1 said, that is fair. He went in and came out and said, I
couldn’t get Mark at home let me check something in his office before he goes to talk
with Lance".

By now, it is 1:15 p.m going on 1o the second of three visitation times. Waltzen comes
back and says to R. Speed, “why did Mark change the lock on the door?" he said, “no
one told me about any lock change”. He looked puzzied and concerned.

When Waitzen returned from talking with Lance he told me, “I had to go over the heads
of the sargents, and they are not happy” . He said, “what I've done is had Lance sign
another visitor's list and next to Lance’s signature (I saw), "U.D."..the lieutenat, Waltzen
said, "you know, | know and Lance know's what the U.D. means” and told me "to wait...
that he was going to transfer that information onto a “visitors card” so | could see
Lance. He also showed me the previous visitor's list and said that Lance gave him
permission to do what he wanted with it, he crumpled it up and threw it in the trash that
was standing next to the telephone where | was sitting. After he left | took it out of the
trash and that is what | have enclosed with the letter. 1 have also made copies for
myself and Lance’s attorney.

I would like to commend Lt. Randy Waitzen for his forthright attitude of a healthy mind.
I don't want him to get into trouble. He is not the problem. The problem is Mark

® 5
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Forbes.

The visitor list shows clearly the date 10-5-99 as the day Lance submitted it.

According to Speed and Waltzen, the paper work stopped at Mark Forbes' desk and
went no further, denying Lance his visiting rights and making every attempt to make all
of our lives miserable by tapping and blocking my phone, not processing the visiting
list on to the cards causing frustration to myself, his mother who wants to hear trom her
son and his attorney.

By 2:00 p.m. all the paperwork was done and | went in, showed my Hawaiian
Kingdom Voters |.D. and | went in to see Lance. He is in good health, barefooted
because the slippers gave his foot rash. He was in good spirits. He said, “the
lieutenant went above some sargents heads' upstairs to procesé the visitor’s card for
him to have me visit". He went on to say, “they are transfering from %Iace to
Halenani correctional tacility, a “minimum prison” where he would be working in the
yard or weed eating certain places with the crew of other prisoners®. Siave labor that's
allitis. He felt it would be less restrictive. He also said, that he never got the three
letters | sent (I sent five) and never got the letter from the Council of Regency or from
anyone eise who told me they sent letters to Lance in prison. He told me, that they
even brought him to their office one day when they received from Attorney Ninia Parks
a package see sent marked, "Attorney/Client Privelege”. They rﬁade him open up the
package infront of them and took everything out except a copy of a rough draft of his
writ of habeas corpus and said, they would throw the rest away or did whatever they
did. He requested that they put those things in his “belongings” so when he left he
could read it later. They refused his request. That being said, it was quite alot of
hoops, blocks and psychological trauma for the normal person. | can see why people
would go crazy by that kind of inhumane treatment and make them hardened
criminals. My husband should not be in prison because he is a Hawaiian subject.

Another Day Of Unnecessary Trials and Tribulations For Me
The next day on Sunday, | thought since all the paper work was resplved that my entry
into the Halenani Correction facllny would be easy. Wrong. Granfz’alenam supposed
to be a mummum security prison. “Yet, the reactions of the ACO 'Mrs Akau” and her
lieutenant Deshea(who never came to see me)reated wes would liken to Nazi
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Germany.

While “registering” in, | told the guard | came to Lance Larsen and | showed my
Hawaiian Kingdom |.D. the Mrs. Akau, immediately looked at my Hawaiian Kingdom
Voters [.D. and said..."no! you need a state 1.D.” then she said and "you need to show
your marriage certificate and airline tickets. | don’t even know why she demanded this
of me (what has that got to do with my visit?) Lance has me down on his list signed
and as his wife. | never mentioned anything about who | am or where | came from,
ciearly tells me, that there are internal problems between ACO'’s, sargents and
lieutenants about my previous visit the day before. The overflow ot that kind of internal
problems should not be used as power play against the inmate or his wife.

| explained to Mrs. Akau, that the other prison had no problem with me using my
Hawaiian Kingdom I.D. to see Lance just yesterday, r . She
said, “I don't want to hear what your beliefs are’. Obviously she has a pyoblerg with
our political positions but againjl\ b M% )
explaining what happened, just yesterday. | asked her to show me where it says that
only a State of Hawai'i I.D. would permit me access t0 see my husband. She started
ranting and raving infront of 20 other visiting tamilies and inmates, “I don't want to hear
your beliets”. | have constitutional rights also, as a Hawaiian Subject and this woman
who obviously does not know her history | can only pray that one day she will learn
about Hawai'is history.

Joel Wobelinski the guard at the other prison yesterday toid me, that “as long as you
have your picture that has your name on it that is sufficient”. He also told me, before
they were strict about having state 1.D., but because some people were from foreign
countries any kind of |.D. would be sufficient as long as the name matched the face.

All | could do was leave. It wasn't humiliating it was an experience | would not wish on
any person or want to venture on again. | feel as his common law wite ACO, Mrs.
Akau's did not have 10 raise her voice and cause attention to our situation. Her action
was inhumane. She was the hang woman for her lieutenant DeShea. Of course she
said, "it's out of my hands, the lieutenant (Deshea) called the shots and that she was
not interested in hearing my beliefs”. Obviously, we are being denied visitation rights

T
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of our loved ones and treated as sixth class citizens because of our political status and
not because we “commited any crime” because Lance did not commit any crimes
under the law of the Hawaiian Kingdom. We choose to remain as our ancestor's - -
Hawaiian subjects. Nothing will change that.

| would like to ask that the Council of Regency advise me on what do to about my
dilemma as | will be going to see Lance again this coming saturday and sunday. |

have asked Ninia to set speak with Lt. DeShea to resolve the political shi-bi and let
Lance have his vists. He is my husband by common law therfore | don't need a
marriage certificate and the only 1.D. | will use is my H.K.voters registratlon 1.D., ithas
my picture and name as plain as day- evd-M’m kerws Lamcs o Miond Uowil

All of this tantamounts to harassment of the worse kindlon a Hawaiian subject who is a
political prisoner and his wife who supports her husband because it is just. They are
trying to say that he is crazy while trying to make him crazy already tells me that that is
their intention. | know that God is protecting him. Na Kupuna from Hawai'i supports
his endeavors 100%. | want my husband out of prison as soon as possible or put on
work schedule. He has his awa, automachanics and electrical businesses back
logged at this time. He has three electrical jobs to do, awa fields to clear and one truck
to repair that is taking us down the economic slump because of his illegal
imprisonment. Can you or his attorney help him resume a work schedule in the day
where he would retum in the evening? Other people do it. He did not hurt, harm or kill
anyone. He is a political prisoner...is that worse? Does the state of Hawai'i have to
treat him as "An enemy of the State?"

There are no handouts about the “ruies and policies” visitors should know about
before they go into prison however ...while they say they do have rules, we were never
given them. Then they get mad at you because in their eyes if you say or do anything
they (depends on who is on duty) don't like, you are treated with disdain as Elliot
Mattos experienced when he tried 10 visit Lance today (Sunday after { left). Upon
showing Mrs. Akau his Hawaiian Kingdom Voter |.D., another guard told him, “what
kind of 1.D. is that?" “You have to have a state I.D....no state I.D. or drivers license, no
visit". Elliot was more devastated than | was. Why are there double standards in the
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supposed “one facility” the guards claim they are? Where are the rules?

Is there some advice the A.G. can give me to move my request forward as | do want to
see Lance again this coming saturday. My husband did not kill anybody and should
not be in prison, while his federal and international cases are pending. His illegal
imprisonment is a unnecessary hardship on myself and our tamilies who know Lance
to be an upstanding Hawaiian subject. (See: His Affidavit.) Granted he was never
perfect. He has done very well, these last 9-10 years; off of cocaine, ice, heroine and
alcohol, standing on the laws of his country and constantly working. Inspite of the fact
that many will disagree with his historical understanding, it is documented evidence
that his research is not only on target but spiritually founded by his ancestors who
killed the annexation treaty in 1897. 1t is only a matter of time before the truth will sink
into the hearts and minds of justice loving people who want to live in a better world.

There | am done. Please help assist in this matter. | don't want the state to hunt, harm
or try to paint a picture of my husband as being crazy. They are trying to that by their
paper work alone. | am afraid that because they are so desperate | am pleading for
his lite at this point. Please Help Me Free My Husband Who Is Being Held As A
Political Prisoner in Halenani Corrections Facility on the island of Hawai'i in Panaewa
because his life is in danger and so is mine.

::awaiian Subject,
Kawehiokalaninui-I-amamao Kanui

Wite of Lance Paul Larsen
Political Prisoner

Enclosure (s)

cc: Ted Sakai
Ben Cayetano
Daniel Inouye
Daniel Akaka
John Berry
Mark Van Harmon
Lance P. Larsen
#p—m,ai»d.'

et sy

A . ferans
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Affidavit of Lance Paul Larsen

I} Affiant affirms that his address is P.O. Box 87, Mt. View. Hawaiian Archipelago.

2.} Aftiant affirms that he is 2 Hawaiian subject, subject 1o the laws ot the Kingdom ot
Hawai'i and is aware of the “Motion To Dismiss® and it's content.

3.) Affiant atfirms that his great great grand mother is Maryann "Meleana” Kaahanui
and her husband Wm. John Kaahanui were Hawaiian subjects.

4.) Atiiant affirms that his great grand mother was Marion Tilton and her husband
Alexander Rodriques were Hawaiian subjects.

5.) Affirms that his grandmother Elizabeth Rodriques and grandtather Paul Charles
Larsen were Hawaiian subjects.

6.) Affiant affirms that his father Paul Charies Larsen was a Hawaiian subject.

7.) Affiant affirms that within the last four years he learned that he is what his
ancestor's were, Hawaiian subjects.

8.) Afiant affirms that he is in a co-partnership business according to the Compiled
Laws of the Hawaiian Kingdom Ch. XXVIII, *An Act To Prowde For the Registration of
Co-Partnership Firms.

9.) Atffiant affirms that he is a registered voter in the Kingdom of Hawai'i with the Oftfice
of The Regent Pro-Tempore.

10.) Afliant affirms that he has paid his back taxes of $105.00, one dollar for every
year since 1893, to the Kingdom of Hawai'i Notary Public Kaui Goodhue with the
Office of the Regent Pro-Tempore.

11.) Affiant aftirms that he is a member of the Hawaiian Patriotic League, a “civic club”
created under the 1864 Constitution, to “Promote the Dignity and Prosperity of the
Kingdom of Hawai'i" with capabilities of torming chapters on all islands.

12.) Affiant affirms that his wile and their children are Hawaiian subjects registered
with the Office of The Regent Pro Tempore, Kingdom of Hawai'l.

13.) Affiant atfirms that he has sworn his allegience to uphoid the 1864 Constitution
of the Kingdom of Hawai'l.

14.) Affiant affirms that he was a Hawaiian subject when he was bom on June 1,
1953, in the islands and archipelago of Hawal'i.

15.) Affirant affirms that he pwns his work truck; a white. 1987 Jeep Comanche pick-up
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15.) Affirant affirms that he owns his work truck; a white 1987 Jeep Comanche pick-up
truck.

16.) Affiant affirms that he makes his living propagating awa, growing grapefuits,
various citrus trees, tahitian lime and a couple of each fruit trees; breadtruit, mountain
apples, bartley pears, jack fruit, bananas, and flower trees as an independent tarmer.

17.) Aftiant affirms that he is also an electrician and auto mechanic by trade and
capabie of making a business for himselt.

18.) Affiant affirms that he is not an American.

HAWAIIAN ISLANDS,
ISLAND OF HAWAT'I

On this_/ ‘7 day of _%_A D. 1999 personally appeared before me
M@M’-Q P éﬁé < and

known to me to be the person (s) described in, and who executed the foregoing
instrument who severally acknowledged to me he executed the same freely and
voluntarily, and for the uses and :)é_l:'poses therein set forth.

And he said un,u_ /: on a private examination by me,
turther acknowledged to me that he executed the same freely and wnhqm. iear or
compulsion.

™ W

(/

~e
%:?s...“
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- i
Subject: Fwd: Swiss Article Translation
Date: Thu, 14 Oct 1999 08:27:56 -1000
From: Hawaii Nation Info <info@hawaii-naton.org>

To: Hawaii Nation Info <info@hawaii-nation.org>

l—-- begin forwarded text

tate: Thu, 14 Oct 1999 07:28:56 -1000

rom: Lynette Hiilani Cruz <lcruzéhawaii.edu>
To: kanakamaoliallies-l@hawaii.edu

tubject: Swise Article Translation (fwd)

Aloha kakou, ) .
B friend sent me a translation of that article about Hawai i that
ppeared in French in the Swise newspaper. Mahalo Alix. Pyi...

---------- Forwarded message ——-————————
tate: Thu, 14 Oct 1998 06:45:12 -1000
ubject: Swiss Article Translation

['t,tiitf.’t't",i"t"""'i”'i'.i't"t'I"ti'i'tt"'t""'ﬁ'ttt"

a Temps Newspaper October 6, 1999
a local newspaper in Lausanne/Geneva, Switzerland

Switzerland comes to the aid of the King of Hawai'i
'by Sylvain Besson of Berne

Has Switzerland found a measurable role of its own in the Pacific?
e could believe this to be true by reading the last article in the journal
‘f the International Monarchist League, based in London, that brings
discussions in course between Berne and the Hawaiian Kingdom by the
re-establishment of diplomatic relations between the two entities. &As of
ay 5, David Keanu Sai, the proclaimed Regent of the Bawaiian Kingdom?
hich was overthrown by the United States in 1893? has conferred with
Switzerland the power to judge Swiss nationals residing in Bawai'i, the
Oth State of the United States. A unique privilege due to the existence
Ef a Treaty of Friendship, Establishment and Commerce signed in 1864
etween Switzerland and King Kamehameha the V and has never been denounced
in any way or form. From Bonolulu, Swiss Consul Niklaus Schweizer confirms
he existence of talks with various sovereignty organizations, but
Estimates that the re-establishment of diplomatic tiese with Hawai‘'i
ouldn't be for anytime soon. “"Naturally, Switzerland would not act
against the U.S.,"” explains Schweizer, that the problems of the laws in the
awaiian lslands must be resolved between the U.S. and Bawai'i. EHe
nderstands though that the cause of independence has good legal arguments.
The annexation to America was not properly ratified by the (U.S.)
onstitution. On the other hand, in 1893, "all Bawaiians except a few
Eissionaries supported Queen Lili‘'uckalani, the last Monarch that ruled the
slands. In fact, Switzerland is keeping its options open. She has not
officially declared the Treaty of 1864 nullified or void, even though there
is no clear objective. She's maintaining polite contact with the
Endependence representatives. "Since France is giving more autonomy to its
ossessions,” explains Niklaus Schweizer, *a lot of things are active in
the Pacific."

-- end forwarded text

mallbox:/Hard-Disk/ System%62 OF oider/
Preterences/Netscaped%2 OUsers/
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Aloha ¢ Scnator Inouye and Members of the Senate Committee on Indian Affairs:

My name is ‘Ekekela Aiona and I am the director of the preschoo! programs for the ‘Aha Panana Leo. I
am also a single mother of three children whose education started at the Ptinana Leo o Hilo. My oldest,
Kala'i, who will graduate from high school in the spring, will have been educated entirely through the
medium of the Hawaiian language. In lieu of this, I thank you for the opportunity to testify on behalf of
the ‘Aha Pinana Leo to request reauthorization of the Native Hawaiian Education Act which has made this
Hawaiian Medium Education possible.

The ‘Aha Panana Leo supports the reauthorization of the Native Hawaiian Education Act. The Vision of
the ‘Aha Panana Leo is “The Hawaiian Language Shall Live.” Based on this vision, programs have been
initiated to nurture various language environments. The Act has enabled the ‘Ahz Piinana Leo to provide
programs that empower families and foster the concepr of taking charge of their own lives to make
responsible and informed choices. As stated in No Na Kamali‘i (family handbook), “All the goals of the
Pinana Leo programs focus on the family, for this is the nest where our children and youth are nurtured,
where our kupuna (clders) first learned Hawaiian, and where Hawaiian must be secure to make the Panana

Leo vision a reality.”

Since the opening of the first Panana Leo preschool in 1984 on the island of Kaua‘i, ‘Aha Panana Leo has
serviced over 2000 families state wide. Currently there is 2 staff of 60 which includes preschool direcrors
and teachers. 30% of our staff were families in the PGnana Leo program prior to their employment. A
growing percentage of families continue to enroll in college to obtain a degree in various areas along with
the Hawaiian Language. These family members are working with various programs that are in line with
the vision of the ‘Aha Piinana Leo with the idea of creating a reciprocal effect.

An annual evaluation is done by the families to assess our preschool programs. Results from the evaluations

assist the preschool division with quality control and program ex The progtess of the program can

¥

be better visualized by the ¢ s of the families. Attached are comments that were shared by
families about why they choose to become a Pianana Leo family and what is the greatest reward for their
family from participating in the PGnana Leo program.

*The greatest reward for our family is admiring the enjoyment of my child as she learns and lives the
language, values and culture of the Hawaiian people. Plinana Leo has provided a firm foundation for her
that will continuc to enrich my child and our family forever.

*Having our hnaj (foster) son at Panana Leo 0 Waimea has been a wonderful experience for him and our
‘ohana. He has definitely made ¢ dous strides and his behavior has changed dramatically for the

NHEA Reauthorization Testimony i Panans Leo Preschools (FBEC)
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good. I am grateful for having caring and loving teachers work with our son. His story is proof that the
Piinana Leo teachings work. Mahalo nui.

¢ I's a gift to have our child at Pinana Leo - to have their roots of their education begin in Hawaiian
language and culture.

* We weren't sure what to expect with all the controversy regarding bilingual education - especially
Hawaiian. However, we couldn’t be happier with our decision. We have seen so much growth in our keiki,
we've become better parents and more aware of educational needs and I believe this is due to the kumu
(teacher) and kahu (director). The environment is so maika'i (great) and their time and attention has been

most excellent in his d not to ion, living with the ‘dlelo makes us special. Mahalo!

(4

The needs of the Plinana Leo program continue to grow. There is a great need for bigger facilities.
Although we have 11 sites, we continue to turn away interested families due to the lack of space. Several
sites have waiting lists with an average of 100 names. The Pinana Leo has begun research on implementing
a teaching certification program for Piinana Leo preschool teachers. A program such as this will enable
staff ro achieve this educational goal without having to leave their full-time position at the Piinana Leo.
This will also provide a vehicle for individuals interested in pursuing teacher certification but live in
smaller communities that do not have access to higher education programs and facilities. Tuition
assistance is another needy area. More than 80% of our families participate in the Kiko'o ‘Ohana, which is
the POnana Leo’s tuition waiver program. Many would not be able to attend Plinana Leo if this assistance
was not available. In the past year we assisted 7 families, through Kakua ‘Inea another financial assistance
program, who were having extreme financial difficulties due to special circumstances such as loss of
employment, death in the family, etc. These families completed special projects that benefited their
school in exchange for their tuition.

As evidenced by this testimony, especially the direct ¢ from the families, there is no doubting
the necessity of the reauthorizarion of the Native Hawaiian Education Act and sections providing for
Family Based Education Centers through the medium of the Hawaiian language. Our goal for the Piinana
Leo preschools is to create an envi that p the development of a well-rounded, proud keiki
alaka‘i Hawai‘i (young Hawai'i leaders) and their families who are secure in their culture and prepared to
succeed in today’s society. We are asking your support to reauthorize the Native Hawaiian Education Act.

Mahalo nui loaz;

M. ‘Ekekela Aiona, Preschool Programs Director
‘Aha Poinana Leo, Inc.

 NHEA Reanthorisarion Tetimony 2 Pinana Leo Prescivools (FBEC)
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Testimony of Native Hawaiian Special Education
United States Senate Committee of Appropriation
Subcommittee on Labor, Health and Human Services, Education and related
Agencies

Leslie Blyth, Pihana Na Mamo Parent Involver
Dear Senator Inouye:

My name is Leslie K. Blyth, and I have been involved in the Hawaii School system for 8
years. Iam testifying in support of Senate Bill 1767. I have been with Pihana Na Mamo
for the last two years. I am a Corrective Reading Teacher and the Parent Involver at
Keaau Elementary School. I am of Irish ancestry, born, raised and educated in the
Mainland. I am a parent of three and a grandparent of 5; all part Hawaiian, all born and
raised here. Pihana Na Mamo and all it’s components were not available when my
children were growing up here in Puna, and I wish it had. It would have made a
difference on their education and how they felt about themselves as native Hawaiians.
Now with a grandson in preschool who has special needs, my concem for continuance of
this program runs very deep.

Let me give you some background about our area. Kea’au Elementary School became
separate from Middle School last year after 99 years of being one school. But it is still
located in a rural community in Puna on the Big Island, with roughly 30% population
being native Hawaiian. It has moved from a sleepy plantation camp to an area of high
unemployment and very little available to the community by way of facilities and
infrastructure. It is not surprising to find children living in homes where electricity,
phone and county water are not available to them. We do not even have the privilege of
having our mail delivered to our homes or trash pick-up like regular people do in other
parts of the U.S. Because of the rural area, rent is cheaper than Hilo so we have many
families that are on public assistance or are the working poor. It’s easy for children to
develop a fragile hope for their future. Many parents are lost in the maze of abuse,
household abuse, and family break ups. It’s not uncommon to find some of our children
with family members in prison presently or served prison time in the past. With so many
problems facing our families, education gets lost in the shuffle to survive. School
becomes a place where parents are confronted with problems about their child and not
solutions. We need to break this cycle and show our children and their parents that there
is a way out of the maze. This program has a major impact on achieving that break. The
reasons are very simple.

1. Ihave seen first hand how the Direct Instruction Strategies through Corrective
Reading has helped our children learn to read. When a child views himself as a
failure because he/she cannot read, they do not develop self-esteem, the joy of
learning, or the desire to try. Everything changes in that child when they begin to
read. They realize they are not failures. When a child learns to read, doors to his
education open, but most importantly the doors to himself are uniocked. You don’t
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need to be a rocket scientist or have a stack of statistics in front of you to know that,
just take the time to look in the faces and body language when that student reads.

2. This program helps to get the parents involved. Many of our students are reflecting
their parents’ frustration and hopelessness. They are all caught together in this maze.
No parent wants their child to do poorly in school. But they don’t know what to do
and need to be helped to get involved without feeling inadequate with themselves.
This program does it. In the short amount of time I have been working I have seen it.
Some of our parents read poorly and didn’t do well in school themselves. Reading
isn’t done in the home and so they have no tools to help them help their children. It
also helps them learn the in’s and out’s of how to get involved with their child’s
education and to have positive dialog with teachers and administrators. Two
examples I've had just this year:

A mother and a father approached me regarding one of their sons who are both in the
program. He was upset because his older son couldn’t read and he wanted to know what
we were doing at the school to help his son. This father doesn’t read himself and sensed
that he did not want his son to be like him. Isat down and answered his questions, I
explained the Corrective Reading Program that his son had, where he was in his progress
and assured the father that his son could read, and would continue to improve so long as
he did well in the program and that they as parents were doing the right thing by taking
an active interest in their son’s education. I met again with the parent’s one week later.
This man smiled at me and said, “Mrs. Blyth you were right. My son can read. 1 sat him
down and told him read this and he read it. All this time I thought he no could read but
he can. He has a different attitude now about learning. You know maybe this can help
me too, yeh.” These parents are faithfully volunteering every week at the school , yes
they are welfare parents, but they are getting involved and their attitude about the school
has come a long way. Formally we saw them only when they marched into the school to
complain and argue with administration.

A few weeks ago, a single mother on public assistance asked to come and sit in on her
son’s 3™ grade Corrective Reading class. She was making an effort to get involved more
with her children’s education. Her son had Attention Deficit Disorder and has a hardtime
with reading. The teacher welcomed her. Several days later this mother returned to the
school to tell us how impressed she was with this program. She actually used the same
strategies at home with him when she read with him and it worked. She said nothing has
worked before. She was so impressed with the program and how we have allowed her to
get involved, that she personally wrote a letter to our principal formally asking that the
program be continued.

In conclusion, to those of you who ask, should this program continue? The children who
are finally learning to read say “yes”, the teachers say “yes”, I say *‘yes” not just because
it's my job but because I am a parent and a grandparent and this program works. We
seem to be able to reach and link parents through involvement in their child’s education
where school administrators and teachers can not. But there are a lot of parents out there
to reach. They have put up walls of distrust, misunderstanding, suspicion and ignorance.
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We are trying to scale them and tear them down if necessary. But it doesn’t happen
overnight. They feel let down and left out. Many parents do not have much of an
education themselves and they need to develop the right tools to help their children.

They want the best for their child, but they need to be helped to see that they are
important in their child’s quest for a good education. It’s not easy. But with people like
us through this program, communicating with them on a different level than
administration, and with the tangible results showing when their child learns to read
through Pihana Na Mamo’s Heluhelu, we will continue to get the results we are looking
for. Please do not cut the funding for this program. It’s one of the few that actually
work. Our children deserve it

Thank you for your time and consideration with this matter.

Sincerely,

Mrs. Leslie Blyth
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29 Nowemapa 1999
RE: S.1767 Reauthorization of the Native Hawaiian Education Act

Senator Inouye and members of the Committee on indian Affairs,
Aloha mai ki@kou:

This testimony is in support of the reauthorization of the Native Hawaiian Education
Act. .

Today, there are so many of us trying to hold up one of the most important things dear
to us, the Famity Unlt. Itis so vital to have Family-based programs out there supporting
our Native Hawailans. Here at the PGnana Leo o Hilo Hawalian Language immersion
Preschool, we have not only seen children blossom, we have also witnessed families
grow. It is such an awesome sight watching parents enter hesitantly with their children
and then exit the program with extreme confidence. They are more confident as a
parent and also as a Native Hawaiian functioning in our ever too busy world.

Because of the Native Hawaiian Education Act, the Piinana Leo o Hilo Is able to
continue servicing many families while enrolimant in other East Hawai'i preschools
are dropping. We are very fortunate to afford them valuable opportunities that they can
be a part of as a Family Unit. The entrance of their child into our preschool is the
seed that has been planted. The end result--watching the family tree grow! It's
amaring to see the domino effect take place and see relationships bulld. Because of
their child, we have seen moms and dads reset goals in thelr life. At a time where a
Hawaiian male may be looked down upon because of the high rates of domestic
violence and drug abuse, we are ever so proud of our dads who are actively there on
the front line with our staff and other family members. About 90% of our dads are
actively involved on a regular basis. | am not aware of another early childhood family
based program that has as much participation from their dads like we do. We also see
a positive change in the attitudes of siblings in the family.

| always stress to our parents that they are their children's first teacher. They must
instill the knowledge in their child's life--we are the support. At the Pinana Leo, we
are here to help in building the foundation. A strong foundation based on our
essence of baing Hawailan, our language, all of our values, bsllefs, traditions and
priceless knowledge that make our Hawailan culture unique. Your support of 8$.1767,
the Reauthorization of the Native Hawaiian Education Act will enable us to provide
opportunities for the Family Units of many,many more Native Hawallans.

‘O wau iho no rm ka ‘oia‘l'o

Kaipua‘ala Crabbe
Director, Pinana Leo 0 Hilo Hawalian Language Immersion Preschool
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Testimony of Native Hawaiian Special Education
United States Senate Committee of Appropriation
Subcommittee on Labor, Health and Human Services, Education and related
Agencies

Valerie Kahanu, Pihana Na Mamo Parent Involver

My name is Valerie Kahanu, a Parent Involver for Hilo Intermediate School for Pihana
Na Mamo: The Native Hawaiian Special Education Project. I am testifying in support of
Senate Bill 1767.

Our school is located in Hilo on the Island of Hawaii. The current population of Hilo
Intermediate School stands at 700 students.

One of Hilo Intermediate School’s goal is to implement a program through Pihana Na
Mamo’s Hi’ilani Project. Through this project an Effective Behavioral Support Team
was developed to address the number of discipline referrals and offences. We are
implementing a GOTCHA PROGRAM, which rewards students who exhibit positive
behavior during instructional and non-instructional time. This program is proven to be a
success by both teachers and students. Two other new programs are being implemented
this year for our Committee to assist teachers in developing behavioral plans for their
students.

My goal is to involve students and their families through workshops focussed on
Hawaiian Values. Some of the workshops we did this past year are:

Family-Ohana

Food and Nutrition-Laulima
Hospitality-Ho’ okipa
Achievemnent-Ku ika Nu’u

One of the most rewarding experience for me as a Parent Involver is when I hear Hilo
Intermediate School parents’express their concerns and love for their childs’ success.
Also in having their child make the right choice of friends, getting good grades, and be
responsible for family fun activities.

The Pihana Na Mamo program has been a great support for Hilo Intermediate School
students, parents and for the community. We strive for an important goal as a community
of families to reach for success in education.

Mahalo Senator for your support of Pihana Na Mamo. HO’OLAUKA’I (COME

TOGETHER AS ONE).
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Testimony of Native Hawaiian Special Education
United States Senate Committee of Appropriation
Subcommittee on labor, Health and Human Services, Education and related
Agencies

Roberta S. Shiratori, Pihana Na Mamo Parent Involver/PTT

Aloha Senator Inouye, I am Roberta S. Shiratori. Iam testifying in support of Senate Bill
1767. 1 am a Pihana Na Mamo parent Involver/Part-time teacher, at Kea’au Middle
School which is located on the East side of the big and beautiful island of Hawaii in the
district of Puna, in an agriculturally dependent community, 100 years ago known as
Ola’'a, today known as Kea’au.

As a PTT, I work with middle school students, teaching reading using the Direct
Instruction method. Thanks to the Heluhelu Project through Pihana Na Mamo, 1 was
trained to teach Corrective Reading.

Learning to read and write is a skill. A skill that needs to be practiced and reinforced all
the time. It is a skill we use daily. With this skill we can read the newspaper, fill out
forms and applications, read and write personal letters and cards. Through reading we
gain knowledge; with knowledge we can be successful; with success we can be confident,
productive contributors to our home, school, community, and global society. We need to

* empower students through reading and writing skills to become independent learners and
thinkers.

Pihana Na Mamo’s support services can only build capacity within the school system and
reach out to assist students, especially students who are Native Hawaiian who need help
academically or emotionally. Children are special and each one has individual special
needs. Please support Pihana Na Mamo and support our children of Hawaii

i

Roberta S. Shiratori
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NATIVE HAWAIIAN EDUCATION ACT
TESTIMONY FOR RE-AUTHORIZATION HEARING
December 2, 1999, UH East West Center

Aloba mai kakon. We, the teachers and parents of Ke Knla Kaiapuni 0 Anuenue, Anuenne
Hawaiian Language Immersion School, would fike to extend our gratitude and affirm our support
for re-authogization of the Native Hawaiian Education Act. Our school reccives funding under the
Native Hawaiian Curriculum Development, Teacher Training, and Recruitment program of the
Native Hawaiian Education Act for Ku Lama Pio ‘Ole, 2 program to strengthen math and science
education at our school. Onr school received federal support for this program through NHEA for
two years beginning in 1998, and we are currently beginning a new, three year, grant award.

Ku Lama Pio ‘Olc has four purposes:
1)To develop an integrated K-12, standards based math and science curriculum
rooted in traditional Hawaiian agriculture.
2) To provide in-service training to our teachers.
3) To strengthen our cohout teacher education program in partaership with the
University of Hawai"i at Manoa.
4) To recruit Hawaiian high school students to teach in the immersion system,
especially in the fields of math and science.

Carrently. we are focusing mainly on the first two goals of curriculum development and
teacher training as a recent survey of our pereuts and teachers indicated these areas were the
priority for over 90%. We have been developing facilities at our school for our students to gain
hands-on experience of traditional agriculture practices. Our middle school studeats work in the
lo’i (taro patch) one day a week and will be beginning a unit on streams and watershed
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management in the spring, through exploration. of and caring for Pukele stream which nins behind
our school. They will leamn basic physics as they try to explain variations in the stream flow, and
basic chemistry as they test for chemicals in the water. In developing aquaculture tanks on
campus, we balance the taro lo'i, fish and poi, maoka and makai, completing the duality of the
traditional ahupua’a land use management system. As students measure ammonia levels, and
count the population of fingerlings, they will develop an tnderstanding of biological systems and
mathematical limits, while they come to appreciato the skills and knowledge of their ancestors, who
designed loko i’a (fishponds) that relicd on natural systems to ensure these necessary balances.
Another area this grant needs to address is the lack of resource material for math and science in the
Hawaiian language. Immersion teachers are often charged not only with designing and planning
their own lessons, but with translating or writing their resource materials.

Bridging traditional Hawajian agricultural practices with math and science, balancing the
two sides so that each enhances the other, requires well trained teachers, familiar enongh with both
sides to be able to translate between them, and comfortable conducting lessons in non-traditional
settings. Teacher training efforts in the past provided hands-on leamning experiences to all the
teachers, encompassing both a trip to visit and help restore traditional Hawaiian fish ponds on
Molokai, and a marine science workshop st Oceanic Institute’s Keabuolu facility. This year,
efforts will focus on more grade level specific training, exposing teachers to different cumriculum
packages, and science teaching techniques used at other schools, as well as to other succesaful
Hawaiian education programs. We have also hired a part time science resource teacher to support
science instruction efforts, especially at the high school level. Earlier this month, his students
constructed a functioning solar panel. This grant also provides opportumitics to free teachers up in
order to plan together, for how math and sciencs instruction should be inked from one grade to the
next.



178

In addition, work with the cohort program is vital in cosuring that, as the imumersion
system continues to grow, there will be a supply of well trained teachers, proficient both in
educational pedagogy and practice and in the Hawaiian Janguage and culture. These students of the
two year cobort program in partnership with UH are fortunate to take required teacher education
courses, conduct their classroom observation, and student teach, all in Hawaiian Language so that,
when they become immersion teachers, they are already comfortable teaching in Hawaiian. They
study pedagogy that has been proven by other Hawaiian Education Programs, many of which are
also fimded by NHEA, to be successful with Hawaiiap students. Today those cohort studeats,
along with some of our high school teachers and students, are visiting one soch model, the
Wai’anas High Schoof Hawaiian Studies Programn, in order to Jearn from an example of hands-on,
outdoors, culture-based science education in action. Finally, we hope to reach into programs such
as Wai'anae's, where Hawaiian high school students are gaining proficiency and interest in
science, to recruit studeats into the next round of the cohort program, ensuring that the chronic
shortages of math and scicnce teachers for immersion, will be filled.

As you can see from this description of activities we are carreatly canducting through this
grant, we are making progress in small pockets through out our school. However, our goal to
improve math and science education from a cultural basis is a buge one, and you will notice that
our goels for the three years of this grant are almost impossibly broad. Much work remains in
order to weave these many small pieces into a comprebeasive, connected, rigorous program of
math and science instruction. We bave a long way to go before cur school can enabie our stndents
both to continue the practices of their ancestors and to take part in the highly technological world of
today. We need your help to continue this work and we urge you to support reanthorization of the
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Paulette L. Carlos
Hawaii Community College
11/29/99%

“ T am in support of Senate Bill #1767 to reauthorize the Native Hawaiian Education Act”

Aloha Kakou,

My name is Paulette Leilani Carlos and I am from the ohéga Kamakea Kawaihae
Hale. T am proud to be a Hawaiian and strive to contribute to the cultural education of our
future generations.

I take part in any and all Hawaiian programs to benefit me. I have a need to apply
my full potential towards my future goals. If the Native Hawaiian Education Programs are
deleted T may never complete a promising future. Today I am fortunate to be able to
participate in the Hawaiian Leadership Projects, Holau Ho® ona’ auco, the Edith Kanaka' ole
Foundation, and the Imi Pono-Summer Bridge Program. T have integrated my knowledge
into the community of Keaukaha using the knowledge acquired from these programs. I am
a role model and make a difference in my community, as the education of our children is
top priority.

My son has benefited from Alu Like as they have provided employment options in an
unemployable atmosphere and they provided the education he needed to become a
productive citizen. Education to him is very important as education is a very important key
to completing ones tasks. My son has many goals and wishes to continue his education, but
without funding for Native Hawaiion Educational Programs the chances of getting a good
education are slim to none.

My grandchildren also benefit from Native Hawaiian Educational Programs as they
are enrolled in Hawaiian Emmersion Programs; this is a program that cannot be cut of f
without severe consequences to our children. T have a grandchild who also benefits from
Halau Ho' ona” auao as she supports and participates in all projects. To take away the

funding she needs to attend school will end all of her formal education.
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You see this is Hawaii, we are Hawaiians, and as Hawaiians we still have a culture
and we happen to live by it not just say we are Hawaiian. This makes us unique and
different, just as each and every person on this planet is unique and different. The Native
Hawaiians need to continue reaching their educational and cultural potentials. The monies
afforded to the field of Native Hawaiian Education are unmatched by any institution and
unique to us, as they can never be replaced. The Native Hawaiian Educational Programs
benefit more and more children and adults every year. Is this not what your goal was
when you enacted the Native Educational Act of 1994? The Hawaiians now know there is
hope in achieving a higher education. If you take away this hope where does it leave the
Hawaiian people?

I feel the Native Hawaiian Educational Act is needed now just as it was in 1994. T
feel the Native Hawaiians, and Native Hawaiian Educators should continue to receive and
distribute monies slotted for Native Hawaiian Education, as they know the needs of their
communities.

Some say ignorance is a way of life, I say there is no excuse for ignorance as long
as you have opportunity. Hawaii's opportunity is in the form of Native Educational

Programs.

Mahalo for your time,

Paulette L. K. K. H. Carlos
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November 25, 1999

Aloha kakou,

| am Kumu Leimomi Respicio, a part-time teacher for Pihana Na Mamo at Hila High
School. 1n my program, there are 34 students who I monitor, counse and tutor every
week. These students are in special education and are of Hawaiian ancestry_ Pihana Na
Mamo is a part of the Hilo High School Comprehensive Student Support System. 1 am
always in contact with administrators, teachers, and counselors regarding my students in
Pibana Na Mamo and students who are not in my program.

1 think this program should be funded because of these reasons such as: Pihana Na Mamo
provides educational services to youth of Hawaiian ancestry with special nceds, we
support school. community, and family so that the students are rooted culturally and can
become contributing members of society, and we work as liasons between school and
parents.

First, Pihana Na Mamo provides educational services to youth of Bawaiian ancestry with
special needs. For example, 1 go into the classroom and work with these students one on
one. They feel comfortable with me in the classroom because | am Hawaiian and not a
threat to them. Also, if they are having problems, I counsel them outsidc of class and
address the issue at hand. [ make myself available to these students.

Next, we support school. community, and family so that the students are rooted culturally
and can become contributing members of society. For instance, ] am also, a Na'imiloa
teacher for Na Pua No'eau program for gifted and talented hawaiian students. | encourage
my Pihana Na Mamo students to join my organization. This will help them socialize with
other students in the mainstrear classes. In Pihana and Na'imiloa program, I teach
hawaiian values like 'Ohana-family, Kuleana-responsibility, and Aloha-love. The students
can learn what it is to know their 'Ohana, Kuleana, and show Aloha toward others with
respect in mind. By knowing thesc values, the students become better citizens in society.
Finally, we work as liason between school and parents. For example, if a student was
failing a certain class, then I would talk to the case manager, couselors, and the teacher to
target the problem. Then, inform the parents about their child failing a class and solve the
problem at hand. | am covering all basis so that everyone is cornmunicating at all times.
Mahalo for letting me speak in behalf of Pihana Na Mamo.

Aloha,
; 7
AN (o WP W
\ \
Kumu Leimo 'R&Liciq-;

PTT-Pihana Na Mamo
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29 Nowemapa 1999

'Ano ‘ai me ke aloha &

This letter is in support of the reauthorization of the Native Hawaiian Education
Act, a major supporter of the family-based programs servicing Hawaiians
throughout the entire state of Hawai'i.

I have been working with ‘Aha Ponana Leo Inc. since 1986 and continually teach at
our Hilo preschool. There have been many accomplishments from both the
children and their parents. A wealth of valuable outcome have derived from such
prestigious programs like PGnana Leo. From the educational aspect of the children
to the support of parents at a higher learning institute such as the University of
Hawai'i at Hilo (UHH), I feel that physically, spiritually and mentally Panana Leo
has changed the prosperity of the Hawaiian language and culture for the best.

It is very evident that since the establishment of Pinana Leo, the Hawalian
language and culture thrives and is continually being perpetuated in Hawai'i as well
as around the world.

Another important factor of our program is that we work diligently with other
Native people to help perpetuate their language and culture. Ihave had the
opportunity to work with Native Indians from America and Canada, and also with
the Polynesian People of the Pacific.

In closing, please take into consideration these things that are so important to the
Hawaiian people. Mahalo nui loa.

Aloha,

Witim (GrooeiT
Na‘ilima Gaison Jr.
Lead Teacher, Pinana Leo o Hilo Hawaiian
Language Immersion Preschool;
Lecturer, UHH Hawailan Studies Dept.
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Ho’oulu Lahui
P.O. Box 2177
Pahoa, HI 96778

Senator Daniel Inoyue

Prince Kuhio Federal Building
300 Ala Moana Blivd. Rm. 7212
Honolulu, HI. 96813

November 22, 1999

Honorable Senator inoyue;

This letter is to request your support in the continued funding for the Native Hawaiian
Education Council.

My name is Keiklialoha Kekipi. | am the Executive Director of Ho'oulu Lahui a
501(c)(3) not for profit organization located in the District of Puna on the Island of
Hawai'i. We have been stabilizing the ancient village of Pu'ala‘a as an educational
process for the past five years. Last year we serviced over 400 destitute and orphan
Hawaiian adolescents. Local schools utilize Pu'ala‘a for educational field trips as well
as Na Pua No'eau and The Institute for Family Enrichment Mental Health Services. We
are a work site for the Community Service Sentencing Program for youth and aduits.

Our methods of funding include: * grants

* fund raising

* partnership grants with D.O.E.

* ALU LIKE Inc.

*QLCC

* donated goods and service to Ho'oulu Lahui
($50,000.00 for 1999)

* 100 % volunteer administration and program
directors

100%o0f funds raised goes towards program costs including food.
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page 2

We use ho'ike, an open presentation and demonstration of the students skilis that they
have gained throughout the year as our measure of SUCcess.

Our future goals include total self sufficiency and expansion of programs and services
for the education of our peoples’ of Hawai'i. We are currently wanting to start a pilot
program of physical, cultural and economic management of the Ahupua'a and trail
systems that can be adapted as a model around the State. We are deeply concerned
about the opening of the Ala Kahakai, as these trails pass through significant cuitural
sites and burials that are at risk of desecration .

Community building and planning is a slow process and requires the support and
guidance of organizations such as the Native Hawaiian Education Council.

Sincerely; ___ ,
/ g -t LY AN
4 B s % t-ﬂ\,‘
. ! I
Keikialoha Kekipi
Executive Director
Ho'oulu Lahui

cc; Josh Akana
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Pd'ala'a Cultural Education Center
A project of Ho'oulu Lahui

O ke kahu mamua, mahope ke kikulu

- Thesite first, and then the building
Learn all you can, then practice

Ho'oulu Lihui is a non-profit organization (501-C3), formed in 1995, with the purpose
of awakening Hawaiian culture, values, beliefs and lifestyle in partnership with the
community to achieve unity, harmony and total well-being (I6kahi).

The name, Ho'oulu Lihui comes from King Kalikaua's motto, and it means the
growing or nurturing of a nation or people, specifically, the Hawaiian nation and
people. Ho'oulu Lahui, the organization, is the result of a grassroots effort to restore
and care for wahi pana (historically significant Hawaiian cultural sites) in Puna along
with the values and lifestyle of the indigenous people (Iahui) who established these
sites. The 'ili (land division) of Pit‘ala‘a is the piko or center of Ho'oulu Lahui.

The goals of Ho'oulu Lahui are: The restoration and management of Hawaiian cultural
sites; the development and operation of a Hawaiian cultural education center; the self-
sufficiency of Ho'oulu Lahui through culturally appropriate economic development
ventures; and collaboration with other agencies and organizations.

Components of the Pii'ala'a Cultural Education Center:

1. Cultural empowerment (a place to practice Hawaiian values and arts)
2. Community involvement {(developing plans, sites, projects and committees)
3. Culturally appropriate sustainable economic development (aguaculture, etc.)
4. Site for mental, physical and spiritual health (Jearning Hawaiian protocol, etc.)
5. Restoration of a Hawaiian cultural area (Hawaiian village, fishing grounds)
6. Experiential education site (food preparation and cultivation, agriculture, etc.)
7. Linking with local schools and human service agencies (DOE, State, etc.)
8. Family pu'uhonua (a safe place where families come for rejuvenation)
9. A place for cultural practitioners (Makahiki games, gathering, etc.)

10. Employment (Puna is a rural community with high rates of unemployment)

Please contact:

Keikialoha Kekipi

Executive Director, Ho'oulu Lahui
BOX 2177, Pahoa, Hawai'i, 96778
phone: (808) 965-7443

fax: (808) 968-6585

Ho'oulu Lafiui believes that by cultivating culture and community, we will endure.
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24 November 1999
To Whom It May Concern,

I tender this letter of suppore for the susvival of the Native Hawaiian Education Act. As a parent
of three children who attended the Pinana Leo o Hilo Hawaiian Immersion Preschocl, my
children have had the opportunity to benefit firsthand from programs funded by this act. As such, |
have seen my own children, demographically and characteristically “at-risk™ Native Hawaiians,
gain that desparately needed advantage. Allow me to explain:

As a native Hawaiian woman married to a native Hawaiian man, my family has witnessed all of
our lives the effects of a people who have seen their identity and language stripped; those who rise
above this are those who have assimilated as best as they could into western society. Yet, this did
not guarrantee alone employability, self-security and societical acceprance.

I choose other options that embrace proactively our culture and our language. To do so enables my
children-—-and myself-opportunities for self-esteem and cultural idendity. By knowing who we are,
we can then be all that we can be.

The PGnana Leo immersion programs offered that. These children are educated (at an age where
“schooling” isnt “schooling”, but “childcare”) to have a healthy self-concept of who they are as
Hawaiians, who the Hawaiians are both in historical and future contexts, and to walk rall as
children educated entirely chrough their mother tongue.

One of my math professors taught me: there are only two ways of increasing one’s analyrical
abilicy so thar it would register 2 numeric difference on such things a5 an IQ test: the pursuit of
mathmarics and the pursuic of other languages. I have thought upon this ever since. The Panana Leo
programs offer chis very opporcunity, for the Hawaiian [anguage is not the stable language anymore
of Hawai'i; English is. Since English is all around us, my children are educated w0 be able o move
fluidly through the stable, dominant language of common society, and through their academic, ,
historical and culeural language: Hawaiian. This is my people’s and our children’s Latin, with the
exception that people like myself are not letting Hawaiian achieve “dead language” status. And we
can't do ik alone; it takes the help of government funding sources, such 2s the NHEA.

I could sit here and draft 2 document passionately explaining all the numerous changes and
immeasurable benefits that have been bestowed upon us. However, I won't, for ic will start my
tears flowing and this letter will turn into a novel. Suffice to say, these opportunities exist because
the Nadve Hawaiian Education Act exists. It has directly im my whole worid for the
better. Please uphold your dusies to your American citizens of Hawaiian Ancestry and reauthorize
the Native Hawaiian Education Act.

Miche'le Luzhfwa Namahoe el :
parent, Pinana Leo o Hilo

1155 Auwae Road

Hilo, HI 96720
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Native Hawaiian Education Act - Testimony - James Nani'ole

Aloha Senators. My name is James Nani‘'ole. [ ask your continued support
of the Native Hawaiian Education Act.

My entire family is involved in the 'Aha Pinana Leo - myself, my wife and
my three children. We began with the *‘Aha Plinana Leo before there was any
federal funding and we will be involved in this forever. Right now my focus
is renewing the svil - Lepo. Ola - the living earth the foundation upon which
we build our lives. The Lepo Ola Project is part of the Curriculum and
Teacher Training and focuses on hands on leaming - being real in education,
not simply theoretical.

I am very thankful for what has been provided through this Act and ask that
you make the appropriate modifications so that we can continue to help more
of our people. One such modification is to allow more real construction.

My own talent is building, creating places for owr peaple to carry out the
“hana” - the work of life. Human beings must have a purpose and [ believe
that a basic human purpose to work to sustain yourself and provide for
others, Ouwr Lepo Ola project, using federal funds through the ‘Aha Pfinana
Leo and the College of Hawaiian Language, teaches what is basic to all human
beings along with science, mathematics, Hawaiian culture and the other
academic areas.

[ am passionate about what we are doing in the lLepo Ola and in Hawaiian
education through Hawaiian.

Another of my passions is working with others. Sometimes peoples’ passions
interfere with working with others, and this is when passion is dangerous.
This is why [ am especially proud to work with the ‘Aha Panana Leo. Our
‘Aha Piinana Leo has always been able to ride the storm of the passions of the
Hawaiian people. No matter how strong emotional forces might become, the
"Aha Panana Leo has protected the program and the children. This is how we
have survived turbulent times in Hawaii. And we have not simply
survived, but we are providing new generations a base that combines
academics, work, and culture in a way that we older generations of Hawaiians
were dended.

1 strongly urge that this bill be supported. [ thank you for coming to Hawai‘i
to hear of Lepo Ola and our work to renew the soil, and with it renew our
people.
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Vanita L. Kaleo
45 Pilipaa Street
Hilo, Hawaii, 96720

U.S. Senate Committee on Indian Affairs

c/o Senator Daniel K. Inouye

Honolulu, Hawaii

Aloha, Members of U.S. Senate Committee on Indian Affairs,

My name is Vanita L. Kaleo a student at the Hawaii Community College. I am in

support of Senate Bill 1767 to reauthorize the Native Hawaiian Education Act.

I am currently a recipient of Halau Ho’ona’auao, a program funded by the Native
Hawaiian Education Act. I am 52 years old and in my third semester in college. Without
the funding from your program, I would not be able to be here today. The purpose of
your program is to improve the status of Native Hawaiians. Well, I am trying my best to
do just that. Halau Ho’ona’auao has given me the opportunity to reach my goal and better
myself in going back to school.

I have been so fortunate to be a part of the Na Imi Pono-Summer Bridge Program
and the Hawaiian Leadership Program, projects of Halau Ho’ona’auao. The experience
and knowledge that T got through these programs has enhanced my learning abilities. 1f
the Native Hawaiian Education Programs are taken away from us, how will we be able to
fulfill our goals? We Hawaiians, need this program to help us in getting the education we
so much need to better ourselves.

Again I ask you, to please reauthorize Senate Bill #1767. Mahalo for your time.

Sincerely,

Vanita L. Kaleo
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To: Senator Daniel K. Inouye and Committee Members

From: Paula De Morales, Waidakea High School
Native Hawaiian Education Council

Re: Kahi Waiwai: Center for Hawaiian Affairs at Waiakea High School
"Ano 'Ai Kakouy,

I would like to speak on behalf of my program at Waiakea High School in
Hilo. Kahi Waiwai, Center for Hawaiian Affairs, means Place of Value or
Enrichment. We offer information to native Hawaiian students about
every opportunity we become aware of which will enrich and enhance
their lives, including scholarship and entrepreneurship programs. To do
this, we work with Kamehameha Schools Talent Search, Alu Like, PUnana
Leo, and other agencies. We offer every student interested in Hawaiian
culture, history, and language resources for their use. We are also
available to the general community.

We offer services to some 900 Hawaiians and part-Hawaiians in the WHS
student body of 2100 +. I work regularly with my 150 or so Hawaiian
language students. Our students range in age from 13 to 18.

We operate within the school's regular budget and also use priority funds.
I have obtained grant monies from the State of Hawai'i DOE Incentive and
Innovative Grant fund, and from the Office of Hawaiian Affairs to obtain
equipment and services for our students. We also use Environmentat
Studies, World Languages Native Language Resources, and Vocational
Education monies to provide specific opportunities for students. This year,
another teacher has an OHA tutorial grant to work with students. We work
in conjunction with other programs in school which provide for the needs
of Hawaiian students.

We assess our success by the number of our students who have obtained
scholarships for Hawaiian students, by the number of our students who
have continued their studies at institutions of higher fearning, especially in
the fields of Hawaiian language and culture, by the number of students
who have completed their educational goals and have taken their place in
society, and finally, by the number of our students who have become
teachers of Hawaiian language and Hawaiian Studies, and the number of
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our students who teach in the Hawaiian immersion programs in the state
of Hawai'i.

Our goals for next year and every year are:

1. To inform as many students as possible of all opportunities available to
them in work, education, scholarships, mentorships, etc..

2. To provide as many enrichment opportunities as possible for students in
Hawaiian language, culture, and history.

3. To connect them with outside agencies offering opportunities for them.

4. To teach them the Hawaiian Language, History, and Culture.

It is imperative that funds continue to be available to Hawaiian people as a
whole, and Hawaiian youngsters in particular, within and outside of the
Department of Education of the state of Hawai'i to empower them and
enable them to contribute their talents and skills to the state and the
nation.
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December 3, 1999

Senator Inouye

Jenny Chock

300 Ala Moana Blvd., Rm 7-212
Hoitolulu, HI 96850-4975
(808)541-2549 fax

Re: Testimony for Senate Bill 1767 reauthorizing the Native Hawaiian
Education Act

My name is Judy Moa. I am in support of Senate Bill 1757 to reauthorize
the Native Hawaiian Education Act. I am a resident of West Hawai'i and am
Kanaka Maoli. I have benefited from the programs created under the Native
Hawaiian Education Act through efforts of Halau Ho'ona'auao, University of
Hawai'i Tuition Waiver program and Na Pua No'eau. Through Halau
Ho'ona'auao, I received a tuition waiver that helped me to obtain an
Associates in Arts degree at Hawai'i Community College. This semester {
received tuition waiver through the West O'ahu Distant Education program
at West Hawai'i for a Business Administration degree. Finally, I have been
employed by Na Pua No'eau as a program coordinator on the island of
Hawai'i for the past nine months. The programs under this Bill have allowed
me to achieve my own educational goals and more importantly allowed me
to encourage Kanaka Maoli students in grades K-12 and their families to
also seck higher education aspirations and reach their highest potential.
These programs encourage Hawaiians to better themselves, their
communities and their families. As a recipient and now a provider to others,
I have experienced the benefits of these services and request that they
continue. Kanaka Maoli must be afforded the opportunity to heal spiritually,
socially and physically. Most arc able to do this only through these
programs. It is your responsibility to see that this act is kept in place.

Mahalo nui.
Sincerely,
[, o

(808)326-1949
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Halau Ho’ona’auao
Native Hawaiian Community Based Education Learning Center
200 W. Kawili Street / Hilo, Hawai’i 96720-4091

December 6, 1999

Lisa Anpe K. Meheula-Naihe
P.O. Box 352
Holualoa, HI 96725

Aloha;

1 am in support of Senate Bill 1767 to reautborize the Native Hawaiian
Education Act. As a college student in West Hawai'i, Halau Ho’ona’anao
has supported my educational needs. Without the support of this Native
Hawaiian Community Based Education Learning Center I would not have
been able to further my cducation here in Hawai’i. 1have become a better
person through education.

1 am currently employed by one of the programs that is threatened if
Secnate Bill 1767 is not reauthorized. I serve many native Hawaiian familics
in my community. I encourage cducation for the whole family. Because of
my experiences I am a role model to families that would like to further their
education but, think they can’t or do not have the resources to do so. ]
believe EDUCATION is the best tool for people in life. In conclusion I hope
you take my testimony into consideration and reauthorize Senate Bill 1767.

_ Mahalo. .
Ao Onne Ldaede )

Lisa Anne Meheula-Naibe
Post-it* Fax Note 7671 [Damid/., Joa® /
v Jenny Chock I'“"er
CoDept S e o/ Wilins Ha 1w sealy
E PSR- 62
* 5§/~ A5y = o7¢-778
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To: Senate Commitiee on Indian Affairs Fax: 8038-541-2549

From: Hawaii Commmnity College Datw: 12/03/99

Re: Student testimony, S.B. 1767 Pages: 3

cc:

O Urgent [ For Review O Plesse C. =] oply [ Plesse Rocycle
IndtﬂedinmfaxaetesﬁnonyfrornfmamwcchHH. Pleass accept
their testimonies in support of the reauthorization of the Native Hawailan Education Act.
Kekuhi K Kanahele-Frias
Coordinator,

Nalive Hawaiian Community Based Education Leaming Certter, HawCC
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United States Committee on indian Affairs December 1,1999
Senator Ben Nighthorse Campbell - Chair
" Senator Daniel K. Inouye - Vice Chair

RE: Reauthorization of the Native Hawaiian Education Act
‘ Testimony in favor of Senate Bill 1767 )
1 am a Native Hawaiian Practitioner, an educated Hawatian, a father, and grandfather.
IamasenioratmeUniversityofl-lawai‘iaﬁ'ﬁlo(UHH).IwillbemnghDec-
1999 with a Bacheior of Arts Degree in Liberal Studies. The focus of my degree is for
"Native Hawaiian Cultural Revitalization & Rehabilitation for youth at-risk, offender, &
ex-offenders, and decolonization & educational components”. | have been leaming,
training, and practicing Native Hawaiian Cuiture for the past twenty years. My training
has come under the direction of the Edith Kanaka'ole Foundation (EKF) and my family.
The purpose of my obtaining the degree is to be eligible to obtain federal grants and
work within the U.S. government system. The knowiedge that | implement and the
curriculi that | have developed is from EKF. My education, at Hawal'i Community
College and at UHH has been primarily funded by EKF and intermittently by NHVEP.
At times { was refused money from the NHVEP but, EKF has aiways been there for me
and others. For the majority of the past twenty years | have volunteered, counseled,
facifitated, and taught numerous grassroots Native Hawaiian community activities, l.e.,
the Protect Kaho olawe "Ohana, Hui Matama | Na Kupuna O Hawai'i, Hawailan
Leadership Development Program, Veteran Affairs PRAP, the 1999 World indigenous
Peopies’ Conference on Education in Hilo, "ltio"utackatani Coalition, East Hawai™l
Prison Advisory Committee, the Native Hawaiian Consortium for Human Services, and
recently the Kulani Correctional Facility. My point being that { have had no need of the
BA degree to be effective and functional, wo are sducating our peopie ourselves, but
the governing bodies do not recognize our abifities, credsntials or existence.

This testimony is to reiterate other testimonies heard today. The Senato Committee
should know that there_has to be an improved process for ths distribution of the
funds. The committee needs to know that the Native Hawaiian public is informed and
aware of how these funds have been misused and overwheimingly prejudiced in that
distribution and we are tired of it. Thero are numerous beneficiaries in need, besides
those mainstream power trokers who recsive the monias, you know who they are!
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You must also be aware of the fact that there is more than the “Americanized” standard
of teaching, especially in other cuttures. Lifestyle and traditional cuttural teaching is as
important, if not more so to us Native Hawalians. We are no ionger impressed or
enticed to the westem culture, it does not work for us. We are not merely trying to
survive in the "American Dream” culture any longer, we are reviving our own culture so
that we do survive. We have endured and now we are intend on being not onty
“superior” but our own leadérs, teachers, tawyers, doctors, and landiord.

After the hearing today at UHH, Senator inouye is quoted as saying “...150 years ago,
the most fiterate sthnic group in the United States and its territories were Native
‘Hawalians.” This is historicalty true, however most “western” historians have credited
the missionaries for this feat. in actuality It is a fact that their education was induced
and encouraged by their eiders and their peers, by working together and teaching one
another Hawailans were able to isam a foreign tanguage, to read, and write, in less
than twenty years, which was a totally foreign concept before contact. Another fact
_Ig;thatwasmelastﬁmeeducaﬁonwssfreewmeindigenouspeoples'ofHawai‘i.
Tire majority of the State's higher education schoots are buiit on Hawaiian ceded
tands, yet Native Hawafians have never been compensated for the use of these lands
and that too is in the hands of the Federal Government. The fact that if the Rice vs.
Cayetano case is lost by the State of Hawai'i no one will lose but the Hawaiians. Last
spring there was fegistation to create tuition waivers for Native Hawaiians, however it
was denied by the UH Board of Regents. Angther fact is that more intemational,
Caucasians, and Japanese students receive tuition waivers than Native Hawaitans.
This fall that same Board of Regents is trying again to utifize Native Hawatian ceded

- tands atop Mauna Kea for economic purposes to again benefit non Hawatians,
including foreigners from other countries without respect for the host culture or our
beliefs.

It is imperatively urgent that Native Hawaiians are recognized by the United States
federal government as the indigenous autonomous nation that we are and that form
must be determined by Native Hawaifans. We will aiso determine how we educate our
own peopte, construct our own heaith care, and distribute our own funding. The back
rent due to the Hawailan people from the State of Hawai'i and the Federai
Government will support our endeavors and our nation. Weather that foomisas a
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compacted state, a nation within a nation, or a sovereign nation, is aiso our
determination. We must be included in all decisions conceming our future.

We respect and appreciate all that our representatives have done for our people and
the future of Hawai'i. However, the U.S. and State of Hawal'i govemment needs to
fnow that we will no fonger be “good littie natives™ in an intemational arena intend on
the ethnocide and genocide of the Native Hawaiians. We will accept no less than that
which is due us and we will use it as it benefits us as we see best. if our federal and
state representatives truly want to heip the Native Hawalians, they could begin by
educating, encouraging, and funding the naxt Native Hawaiian generations to take
their places as our political representatives.

{ would appreciate being kept informed of other congressional issues concerning
Native Hawasiians.

Mahalo for your time and assistance,
Mr. Ka'lana Haili
PO Box 4752

Hilo, Hawai'i 96720

E-mail; kahaill@hawaii.edu
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December 1, 1999

Aloha my name is Katherine Kawehionalani Nguyen.

I am a mother of three children whose going to college as a full-time
student and will be graduating in the Spring of 2001. My children are
the most important responsibility that [ have. I want the best for my
children and I know that all parents want the best for theirs too. They've
have seen me going to college for over four years and have been most
supportive in this decision. I'm grateful to my husband first of all and to
our children for their positive attitude in behalf of my education. This is
why I'm letting you know that our home is a home were education
teaches anyone who are willing to learn to better themselves. They know
that it’s the right thing to do because it will help them function as a
positive individual and distributor in our society and their community.
Therefore, I am in support for Senate Bill 1769 to reauthorize the Native
Hawaiian Education Act.

The Native Hawaiian Community based Education Learning Centers here
in Hilo, has served my children well. They have come to learn more
about the heritage and its values to respect their kupuna, parents, and
leaders, but mostly their land. I've seen the growth upon my children
returning from these centers that made our lives more meaningful
toward our daily living.

Pleasc don’t remove this Bill from your U.S. House of Representative
because [ can assure you that my children look forward in learning their
cultural heritage by these programs. They are young and eager to learn
what the world has to offer in both Hawaiian and American. Please help
our children to come to know they’re cultural heritage.

Thank-you for your time, and efforts to preserve our Native Educational

Centers
Sincerely your, .,
[ o N
erine wehi® Ngay
P.0.Box 1349
Kurtistown, HI 96760-1349
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Roxane Kapuaimohalaikalani Stewart
1879 Kilauea Ave.
Hilo, HI. 96720

November 28, 1999

To whom it may conecern,

Ano ‘si me ke aloha. My name is Raxane Kapuaimohalaikalani Stewart and I am a
graduate of the University of Hawai'i at Hilo'’s Marine Science Bachelor’s Degree Program. 1
am writing in support of Senate Bill 1767 to reauthorize the Native Hawaiian Education
Act.

1 have been wurking with a number of agencies who are funded through the Native -
Hawaiian Education Act. I have had the pleasure of serving my community as a teacher for
Na Pua No‘eau, the Center for Gifted and Talented Native Hawaiian Children for ths past
five years. Currently, ] am employed by the Edith Kanaka‘ole Foundation working with a
team of teachers to develop & culturally-based curriculum that will be available for use in
Hawaii’s achools. I am aleo enrolled in UH-Hilo’s Teacher Education Program. I received
financial assistance to attend the program this year from Hilau Ho'ona'auso. That agency
has also provided me with the opportunity to organize various aspects of the 1889 World
Indigenous people’s Conference on Education. Hilau Ho'ona‘auac and the Edith Kanaka‘ole
Foundation played a major role in the success of that conference.

All of theae organizations exemplify the word “a‘c”, which means to lsarn and to
teach. These organizations continuously provide me with opportunities to learn all that I
can (traditionally and in the Western college system) while at the same time provide me
with opportunities to serve my community and my people as a teacher. I cannot stress
enough the importance of these organizations in improving the status of Native Hawaiians
in the area of education. Research has shown that our Hawaiian people are not successful in
the Western-style learning environments that they are currently subjected to. These
organizations are extremely succesaful in meeting the educational needs of those people;
young and old. i
) 1 strongly urge you to reautharize the Native Hawaiian Education Act so that we may
continue to work together to help our Hawaiian community return to the high level of
excellence that we once held.

~ He aupuni palapala ko‘u; ‘o ke kanaka pono ‘o ia ko‘u kanaka.
Mine is the kingdom of education; the righteous man is my man.

- Mary Kawena Puku'i

‘O au nd me ka ha‘aha’a,
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Regarding Senate Bill 1767
The Native Hawaiian Education Reauthorization Act

Aloha Senator Inouye, Senator Akaka, Congresswoman Mink, and all concern party:

My name is Richard Teanio, Jr., first bom of Gloria Kalamau and Richard Teanio Sr., and the
eldest of 15 children. ] am a proud Native Hawaiian and am the first in our family to ever attend
a college and university. 1am currently a senior at the University of Hawaii at Hilo and will be
graduating in May 2000 with a B.S. degree in psychology and a minor in political science. Ever
since I started college in 1995, I have been a recipient of the Native Hawaiian Vocational
Education Program (NHVEP) and Native Hawaiian Community-base Education Leaming
Center’s (NHCBLC) tuition and book assistance. As a recipient/student/father, the tuition and
book assistance I received from these programs played an important role in my educational
career. Attaining a higher cducation has contributed to my knowledge about my culture, it’s
values, customs, traditions, and belicfs. It has contributed by making me a better person within
my community by becoming a part of the community. Without these programs, it would have
been difficult for me to financially support myself through college. I am only one of many
Native Hawaiian students that rely on financial support offered by these programs. In closing, I

totally suppon genate bill 1767 in reanthorizing the Native Hawaiian Education Act.

R:chatd Teanio, Jr.

200 Kanoelchua Ave.
PMB 280

Hilo, Hawaii 96720
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November 30, 1999
Aloha Senator Incuye;
My name is Roxane Freitas. I am currently a student at Hawai' i
Community College/University of Hawai'i at Hilo.

" T am in su=vort of Sznate Bill #1767 to reauthorize
tr2 Native Heowaiien Education Act."

This is my third semester in school. T am a 47 year old single mother
of two daughters who are now 28 and 23 years old. I came back to school so
that I could get a degree which will hopefully get me a better position in the
workforce. Witheout the help from Halau Ho® ona® auao there is no way that
I could have continued my education. This semester was almost $550.00 for
tuition and another $320.00 for books. Making this a grand total of
$870.00. T would never be able to pay that and I would have just stopped
school. Thanks to Helau Ho® ona’ auao, who paid for the whole bill, T am able
to continue my schocling. Not only has Halau Ho' ona® auao helped me
financially with school. They have also reintroduced me to my own culture,
which I had lost in my life, T have learned so many things since being
involved with this program. T have been able to teach my family and my

grandchildren about their history, their culture that no one else could ever
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teach them. I would like to be positive figure in our community and T would
like to continue my education. If the Hawaiian culture can not be properly

taught how will my grandchildren and all the other grandchildren know who
they are and where they come from? We need programs like Halau

Ho' ona® auao to better educate all of our people not just a little handful.

Sencte Bill #1747, the Native Hawaiian Education Act, must be

reauthorized for the simple fact that we, native Hawaiians, must be in total
control of where and how the funds are spent. How would they know where
we NEED to put the funding? It is not fair that we should have to suffer
without our education because they feel that funding should go elsewhere. T
will continue to send you letters until the people decide that we know what is
best for us. I could be on the side of the road selling drugs or other illegal
things to make money to pay for my tuition and books but because I have
places to turn to for financial help with my tuition and books I need not go
to the extremes of illegal activities. To get a college degree has been my
dream for a lifetime and I will not let you people destroy what I have gained
and you can not take away my dream. I'm sure that you, Mr. Inouye, must
understand how w2 struggle to survive and all T am trying to do is better

myself so that I may be an asset to my community instead of staying at
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home collecting welfare and being a burden to my community. In Hilo we do
not have many opportunities to better ourselves and jobs in Hilo are very
scarce. It is almost impossible to find a good job and with no college degree,
it is impossible. It used to be that if you didn't have a high school diploma
you would go "no where". Not anymore. Now you need the college education.
At my cge sir I da net have anymore time to waste. T am trying so hard to
become a strong member of my community. I have fought hard for many
years raising my children and 6 foster children. Tt is now my turn to take
cére of "ME". Don't take away what I have struggled so hard to gain. I
know that you are a very busy man but T would eppreciate a response to my
letter so that I know I hzve been heard and rot pushed on the side like

people say.

Mahalo,

@Mw j//‘»u/[@/h
Roxane Freitas

HCR 1 Box 4694
Kecau, HI 96749-9606



December 3, 1999

Senator Inouye

Jenny Chock

300 Ala Moana Blvd., Rm 7-212
Honolulu, HI 96850-4975
(808)541-2549 fax

Re: Testimony for Senate Bill 1767 reauthorizing the Native Hawaiian
Education Act

My name is Judy Moa. I am in support of Senate Bill 1767 to reauthorize
the Native Hawaiian Education Act. I am a resident of West Hawai'i and am
Kanaka Maoli. I have benefited from the programs created under the Native
Hawaiian Education Act through efforts of Halau Ho'ona'auao, University of
Hawai'i Tuition Waiver program and Na Pua No'eau. Through Halau
Ho'ona'auao, I received a tuition waiver that helped me to obtain an
Associates in Arts degree at Hawai'i Community College. This semester I
received tuition waiver through the West O'ahu Distant Education program
at West Hawai'i for a Business Administration degree. Finally, I have been
employed by Na Pua No'eau as a program coordinator on the island of
Hawai'i for the past nine months. The programs under this Bill have allowed
me to achieve my own educational goals and more importantly allowed me
to encourage Kanaka Maoli students in grades K-12 and their families to
also seek higher education aspirations and reach their highest potential.
These programs encourage Hawaiians to better themselves, their
communities and their families. As a recipient and now a provider to others,
I have experienced the benefits of these services and request that they
continue. Kanaka Maoli must be afforded the opportunity to heal spiritually,
socially and physically. Most are able to do this only through these
programs. It is your responsibility to see that this act is kept in place.

Mahalo nui.

Sincerely,

(808)326-1949
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December 1, 1999

Aloha,

My name is Roberta Souza, | am part Hawaiian and I support Senate
Bill 1767 to reauthorize the Native Hawaiian Education Act. 1am a
receipent of Halau Ho‘ona‘auao, which means they help me by furnishing
me with a tuition wiaver for me to attend Hawai‘i Communtiy College as a
full-time student. This funding has helped me, to get back on my feet,
along with a lot of other Hawaiians who have been displaced from other
jobs and have minimal skills. 1 did not have to wait for financial aide to
start school because that process took a year to finalize. I feel that more
people can benefit from this program if it is allowed to continue. It would
be a shame to hear this program be cut, because Hawaiians can move
forward only if they are educated. Keeping us repressed is a oxymoron to
the President’s apology for our oppression, due to the illegal overthrow of
the Hawaiian Monarchy. In conclusion, I would like to say that Hawaiians
need to be educated, and reemphasize my support of the reauthorization of

SENATE BILL 176711

ﬁ Aﬁ-lé‘ ﬁ)/’ 73 );(f ot
}%;ULZC (ﬁ’éﬂﬁ/f



208

Tracy N. Ku‘ulei Higashi
1580A Kino‘ole Street
Hilo, HI 96720

*Auhea ‘oukou e na Hoa Kenekoa, na Hoa Lunamaka‘ainana, na Hoa ho‘i i koho ‘ia e
kakou, na Maka‘ainana, aloha kikou.

Let me introduce myself, my name is Ku‘ulei Higashi. I am the daughter of Thomas and
Linda Higashi of the island of Maui. A descendant of the Kaiminaauwao and Keahiloa
lines of said island, Na Hono a Pi‘ilani. I come humbly before you today to show my

support of the Reauthorization of the Native Hawaiian Education Act, Senate Bill #1767.

In 1998, I graduated with my Bachelor’s Degree in Hawaiian Studies from the University
of Hawai‘i in Hilo, Ka Haka ‘Ula o Ke‘elikdlani. At the same time, I attended the
Hawai ‘i Community College concurrently to further educate myself in Hawaiian Studies
with help from the Community Based Education Learning Center, Hilau Ho‘ona‘auao,
under the direction of Kekuhi Kanahele-Frias. During my college career, I also worked
part-time at the Hale Kuamo‘o, Center of Hawaiian Language at the University, and at
the ‘Aha Piinana Leo as a Curriculum Specialist. To further assisst my education efforts, [
was able to receive funds from the ‘Aha Punana Leo through their scholarship program. I
am now a Research Assistant at the Edith Kanaka‘ole Foundation and a Hawaiian

Language Lecturer at Hawai‘i Community College.

Being apart of the Hawaiian Studies field for the past 10 years, I have seen for myself the
importance of educating Hawai‘i’s native people. When the missionaries first came to the
islands more than a century ago and educated my ancestors, they were the most literate
people in the world. Everyone received an education, the chiefs as well as the common
people. Today, the statistics are bad. Although, Hawaiians fare better now than we did ten
years ago, we still have a long way to go to become an educated people. The
reauthorization of the Native Hawaiian Education Act will assist our efforts. My goal is
to see that we control our future and the destiny of our islands, and to do that we must
educate our people, to let them know that we have a voice in what happens to us, our

land, and our children.
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1, Janet Lee Cody, am in support of Senate Bill 1767 to reauthorize the
Native Hawaiian Education Act. 1 am a full-time student, a registered
voter, a single mother, and I am part-Hawaiian. Through Halau

Ho’ ona’ auao, also known as the Native Hawaiian Community Based
Education Learning Center, I have regained an awareness of my
heritage and its background. This awareness has motivated me to want
to attend college for the first time in my life. Thus, [ have been able to
do so with funds that Halau Ho" ona’ auao, as well as the Pell Grant
have provided to be used for my books and tuition, respectively. I bid
you please consider your support for Senate Bill 1767.

e ’I?M% /,,? ‘)///a
Janet Lee Cody
£O. Bex (a4

Loa'an H1 9744
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Dec. 011999

Senator pane) Inouye

200 kila Mpana @ivd.

Room 71-212

Wonolulu , b AR50 - dq 15—

Qloha Sevator Wivuye,

My Nawme 15 Qluson Kedhonui okals l-\llkndr,

L am a student af hawaii Communiy College 1y Wizt
lam Writhng Mis \ctker n support of Senate B 1767
‘o reauthenize. the Natve Wawauan Education Act.
1AM n my Seconol semetter Yowad Decomi

L-AAs dcsrw ANd once \Sc-l"ﬂ/lod- { would lwe 4o

40 N and aet My BA/ Masters w1 Educahonto
Deome an rigusing Wig\0v. Walau Woona'quap the
Natwe Yawawan é)mmum foced Educahon Learning Center
on e tawau Comm,u\ﬂ'\l \\aoa Campus 1 o \'\avg-
haip me wn o\o’rmnm My Ecucatiomal goals by
- Supportm 6\v1 me a tuthon Waver fo—
e past “eul Scmcsiar Wout s type of heip
\Wouldn"r wable ‘o atted coleqe \oased o
‘ :g twe Qwvanced a\m\\w ogean |
w0u\o\ ik v S my Support for Se,m’ra & ey,

=y -

P-0 80K G157 TNatalo avel A hiit hor
W0, th w120
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1 I, Deporah Nalani Harye, am_in support of Senate
Bill (761 10 veauthvize fhe Natve Hawaiian Zocaton
A, Halam Hoona'avap has Guen me the ppportuniy

o further vy education 4o work tmards oy q[w\\ of
becsming 2 Regqistered Nusse. Noj ohly have T berefited
from this pragram but my daughter as. well._ Throwghout
My Scheot ™ years of gHerding Hawail é'orm\unnq Ool%o

my famiy dnd T have done threugh exfreme financul
ged-acks. If o wasn} for Halau Hoona‘avaos firancial
distancy and Sudent Services support, T would Ny
had Ho withdrawal from schee? and sa—}L e, fran
under paid job or falling back on the Wwefare system.

' chm)w b(’fhiglp ram I have Seen my dawghter's

[§

learming capapittiés grow by Yeaps and binds. Wrar
a shamie 1t would bo™fo ot give tther parents and
thewy childien a4 Chance o excel in Iheir educanon,
Halau Hoona‘auao has slod benird me ime and fime
o ercouraqing me Hat T can make it I have recened
(Sbrme finaneal’ dsistince from vther Sources but rone has
made Such a dference i my Iife as talau teopaauas,
Ihere are wang striggling Natve Hawawans who belitve thar
they are fliltres ard That lving n pwerty s dcceplable . This
%r,a@mm has taught me and a” great pumber of other replents
1that this Concept is fiko and hag helped 1o visy abwve
occassin and 1o excel in_our_ porsonal ¢ eaucanonal geals.
Pleaso do ot Aminish The Natve Hawaian people’s _f?ppgj ,
ard drearme of becoming profecsional and_posibve ol poddls for
0w soaiehy . Rememizr, ¥reir success benefife the communty in_
Moy waugs Then g Can imagine. Hawaians alwas, ememir
Whao ey came Siom and will_help others_in need _with aloha..
T am_asking ypu_4s_A_(onserved Natwd  Hawdiian
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US. citizen o veauthonze the Naive Bawaian @dwanon
Ad. WMahale for your Hime and conaderation. Help

our children Lok forward fo fidure Al of hop and
prermsc.

i nwd»‘ ,

el
Debrah N. Havrww
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